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U.S. DEPARTMENT OF EDUCATION 


The Elementary and Secondary Education Act (ESEA), originally passed in 1965, is the primary 
federal law related to K-12 schooling. Title I and Title II-A are core ESEA programs, and they 
intend to help provide all students with equal access to education by providing financial assistance 
to schools and districts with a high percentage of students from low-income families (Title I) and 
by improving teacher and principal quality (Title II-A). ESEA’s latest reauthorization as the Every 
Student Succeeds Act (ESSA) in 2015 changed a number of policies related to Title I and Title II-A. 
How states and districts respond to these changes will determine whether ESSA stimulates 
educational improvement as intended. 


This document comprehensively presents national information from a study conducted by the 
National Center for Education Evaluation (NCEE). The study tracks the implementation of Title I 
and Title II-A across several key time points. This document covers the 2017-18 school year, as 
states and districts were transitioning to ESSA. It also includes information to compare 
implementation with the 2013-14 school year, prior to ESSA. 


Chapter 1 provides information on the study methodology, including the sample, data sources, 
and statistical tests used. 


Chapter 2 includes a comprehensive compendium of tables using the 2017-18 data, and where 
feasible, includes comparisons to the 2013-14 data. 


Chapter 3 includes the survey instruments used to collect the implementation data from 2017-18 
and 2013-14. 


This document is a supplemental companion to the report entitled, The Transition to ESSA: State 
and District Approaches to Implementing Title I and Title II-A in 2017-18. The report synthesizes 
the data in this document into a set of key findings. 
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Chapter 1 
Methodology 


The purpose of the Implementation of Title I/II-A Program Initiatives study is to describe the 
implementation of policies and practices funded through Titles I and II-A of the Elementary and 
Secondary Education Act (ESEA) at multiple points in time. The study was not designed to 
produce causal inferences, nor does it support claims about the effects of federal policies. This 
methodology chapter describes the data sources and statistical tests used for the descriptive 
analyses presented in this report. 


Data Sources 


The analyses conducted for this report primarily used data collected through surveys 
administered during spring and summer 2014 and during spring and summer 2018 to all 50 states 
and the District of Columbia and to a nationally representative sample of local education agencies 
(LEAs, typically school districts). A nationally representative sample is necessary as Title I and 
Title [I-A cover most of the U.S. public education school system. 


A small portion of analyses in this report draw on other information submitted to the 

U.S Department of Education (the Department), such as states’ approved plans for implementing 
the Every Student Succeeds Act (ESSA) and school performance designations from EDFacts, the 
Department’s repository for the collection and use of pre-kindergarten through grade 12 data. In 
addition, to add more detail to the study’s survey results, some analyses incorporate external 
sources of information about states’ adoption of the Common Core State Standards (the Common 
Core) and states’ summative assessments. Additional information about these extant data sources 
and the surveys is provided below. 


Surveys 


This section reviews the survey development process, the district sample design, survey response 
rates, and statistical sample weighting procedures. 


Survey Development 


The 2014 and 2018 state and district surveys focused on three areas: (1) state content standards 
and assessments in reading/English language arts (ELA) and math, (2) school accountability and 
support for low-performing schools, and (3) teacher and principal evaluation and support. There 
have been notable changes in federal and state education policies in these areas since the mid- 
2000s. Titles I and II-A of ESEA were major vehicles for providing federal funding supporting 
initiatives in these areas and establishing regulations to promote them. 


The 2018 state and district surveys also included a short section on school choice. Survey 
development was guided by the study’s research questions, input from Department staff, reviews 
of previous Department studies on Title I and education policy implementation, and feedback 
from pretests of the instruments. 


1-1 


Research questions. The study’s complete set of research questions focused on the three key 
areas identified above: 


1. Have states and districts made changes to their content standards and high school 
graduation requirements, and what materials and resources do states and districts provide 
to help school leaders and teachers implement the state content standards? Have these 
requirements and the materials and resources provided changed since 2014? What are 
states and districts doing to address the needs of students at risk of dropping out? 


2. What types of assessments do states and districts use (in terms of assessment format, 
coverage of grade levels and content areas, and accommodations for students with 
disabilities and English learners)? What materials and resources do states and districts 
provide to support the implementation of assessments and use of assessment data? Have 
assessments and supports changed since 2014? How much time are students spending on 
state summative assessments and are states setting time limits? What is the extent of 
student opt out on state tests, and how are states and districts responding to student opt 
outs? 


3. What are states’ long-term goals for academic achievement and other measures? How do 
states and districts identify and support their lowest-performing schools, and how do they 
offer differentiated support for schools of varying performance levels? How has state and 
district identification and support for these schools changed since 2014? 


4. What components/practices are required by states and used by districts to evaluate 
teacher and principal effectiveness, how are evaluation results used, and what supports do 
states and districts provide to improve effectiveness? Do states and districts assess the 
equitable distribution of teachers, and if so, how? What actions are taken to address any 
inequities? Are states assessing the effectiveness of teacher preparation programs, and if 
so, how? How are states using their Title II-A funds? How have these policies and practices 
changed since 2014? 


Survey pretests. The survey instruments were reviewed by Department staff and pretested with 
state education agency (SEA) and school district staff. Up to nine SEA or school district staff 
pretested each survey section. Each survey section was sent to a state contact identified as most 
knowledgeable about that policy area. The state contact often asked one or two colleagues to help 
complete the survey section. Respondents who completed the survey sections included 
accountability directors, educator effectiveness directors, and learning and instruction 
coordinators. The district survey was sent to the district superintendent. In some pretest districts, 
district superintendents brought in the director of federal programs, accountability directors, or 
chief academic officer to complete the survey. 
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The study team developed protocols to guide the debriefing sessions with pretest respondents. In 
addition to the survey content, the protocols focused respondent feedback on (1) wording and 
clarity, (2) information availability, and (3) response burden. The 2018 pretesting also focused on 
ensuring that new questions and questions substantially revised from the 2014 survey were clear 
and the average survey completion time was within expectations. 


In 2014 and 2018, the surveys were pretested with SEA and district staff working in a range of 
education policy environments. For example, the states that pretested the 2014 survey included 
states that adopted and those that did not adopt the Common Core, states with and without an 
ESEA flexibility waiver, states with and without a (previous) Race to the Top (RTT) grant, and 
states participating and not participating in the two multistate assessment consortia (Smarter 
Balanced and PARCC). The states that pretested the 2018 survey included former ESEA flexibility 
states and states that did not receive a flexibility waiver, states that adopted the CCSS and those 
that did not, states using the Smarter Balanced assessments, and states using their own state 
assessments. The states included a mix of those that submitted their ESSA state plans in April 2017 
and those that submitted them later in September 2017. 


The districts that pretested the 2014 and 2018 surveys included small, medium, and large school 
districts and districts in a variety of policy environments (e.g., in states that adopted the Common 
Core, in states that received ESEA flexibility waivers). Districts that pretested the 2018 survey 
included traditional and charter LEAs. The study team revised the surveys based on feedback 
from the pretest debriefings and comments from Department staff. 


District Sample Design 


Overview. The district sample was designed to allow for both relatively efficient estimates! of the 
number or percentage of U.S. public school students in districts implementing initiatives of 
interest and estimates of the number or proportion of U.S. school districts implementing such 
initiatives.” In this report, the analyses focus on the experience of states and districts. 


The original district sampling frame was constructed primarily from the National Center for 
Education Statistics’ (NCES) 2011-12 Common Core of Data (CCD). District poverty level and 


' An efficient estimate is an estimate with the least variance at a given cost. 


? This “minimax design” differs from the one used for the National Assessment of Title I study that concluded in 2006. 
The previous study selected districts probability proportional to size (PPS), with size measured by student enrollment. 
The PPS design is quite efficient for estimating the proportion of students enrolled in districts implementing policies of 
interest. However, when estimating the percentage of districts implementing a policy, the PPS design is relatively 
inefficient, compared to a simple random sample. This is because relatively few small and medium-sized districts are 
included in a PPS design. This, in turn, requires the small and medium-sized districts in the sample to be given greater 
weight to better represent the population of districts nationwide and can lead to relatively wide confidence intervals 
around estimates of proportions of districts. 


3 The LEA CCD are available from: https://nces.ed.gov/ccd/pubagency.asp. 
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district size were used as the primary strata for the sample selection. An original sample of 570 
districts was selected for the 2014 data collection. A new sample of 152 charter LEAs was added to 
the 570 districts for the 2018 data collection to ensure better representation of these LEAs. The 
following describes the sampling frame, measures of size and the sampling strata, and sample 
selection process for the original sample used in 2014 and 2018, and for the charter LEA sample 
supplement in 2018. 


The original sampling frame. To construct the original district sampling frame, we used data 
primarily from the CCD, with supplementary extant data from the U.S. Census Bureau’s district- 
level Small Area Income and Poverty Estimates (SAIPE) program for the district percentage of 
children in families in poverty. The 2011-12 CCD district universe file was processed through the 
macros used for the National Assessment of Educational Progress (NAEP) to remove entities that 
were not in scope for the study (e.g., administrative districts, district consortiums, entities devoted 
to auxiliary educational services, etc.). The study team also excluded from the frame: districts 
outside the 50 states and the District of Columbia; Bureau of Indian Education districts; 
Department of Defense districts; and districts with only schools with no enrollment.‘ All school 
districts and independent charter districts with at least one eligible school and at least one 
enrolled student were included in the frame.* The final district frame consisted of 15,762 districts, 
with 48,715,165 enrolled students. 


Sampling strata and measures of size for the original sample. Title I and Title II-A are 
specifically intended to ameliorate the effects of poverty on local funding constraints and 
education opportunity. In addition, successful implementation of policy initiatives might be tied to 
district organizational capacity, and larger districts may have more of this capacity. To permit 
statistical comparisons of policy implementation by poverty level and size in terms of student 
enrollment, the district frame was explicitly stratified by district poverty status, and district size 
class was considered in determining sampling rates (see more on this in the next section). To 
promote the nationally representative nature of the sample, districts’ Census region, size category, 
student enrollment (as a continuous variable), and urbanicity also were considered through 
implicit stratification. 


District poverty status was primarily based on the district percentage of 5- to 17-year olds in 
families with incomes below the poverty line using SAIPE data for school districts included in the 


* The Bureau of Indian Education (BIE) districts were excluded because under the No Child Left Behind (NCLB) Act, the 
BIE was “the only school system in the United States with a multi-part accountability system using different standards and 
assessments across schools” (BIE Standards, Assessment, and Accountability System Negotiated Rulemaking Committee, 
no date, p. 2). That is, under NCLB, the standards, assessments, and accountability system for a BIE-funded school were 
those of the state where the school was located, unless alternatives were proposed by the tribal governing board or 
school board (and approved by the Secretary of the Interior) (25 CFR 30-Adequate Yearly Progress). The Department of 
Defense districts were excluded since they did not receive funds through NCLB. 


5 In defining district eligibility, we follow the criteria from the NAEP. 
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SAIPE program.° For other districts, an imputation was done for the percentage of families below 
the poverty line based on the district’s percentage of students eligible for free or reduced-price 
lunch, or other means (using, for example, the poverty percentage for a SAIPE district in the same 
geographic area). Districts exceeding 27.7 percent of students in families below the poverty line 
were assigned to the high-poverty stratum, and the complement set became the low-/medium- 
poverty stratum. This percentage cutoff was roughly the weighted 75th percentile for this poverty 
percentage. 


The district size strata by student enrollment are given in Exhibit 1.1.” In addition, a separate 
stratum was created for small states (according to the number of districts) to guarantee that every 
state had at least one selected district. 


Exhibit 1.1. Definitions of district size strata for the original district sample 


G 1 500 
F 501 1,500 
E 1,501 5,000 
D 5,001 15,000 
c 15,001 50,000 
B/A 50,001 no limit 


Note: District classes A and B were merged only for presentation purposes in this chapter to avoid sample disclosure. For 
comparing adjacent classes, each class has an enrollment range roughly three times greater than the preceding class (in 
terms of minimums, mean value, or maximums). 


Within the poverty class strata, the frame was implicitly stratified. That is, districts were ordered 
by the implicit stratification variables. Districts in the small state stratum (all states with expected 
district sample sizes less than or equal to 5) were implicitly stratified by Census region, state, 
district size stratum, urbanicity, and district enrollment. Districts in large states (all states with 
expected district sample sizes greater than 5) were implicitly stratified by district size stratum, 
Census region, urbanicity, and district enrollment. 


Selection of the original sample. The largest districts were selected with certainty. That is, these 
districts were purposively brought into the sample. The largest six high-poverty stratum districts 
and the largest eight low-/medium-poverty stratum districts were sampled with certainty (those in 
the “A” district size strata in Exhibit 1.1). The exceptionally large size of these districts made them 


6 Districts in SAIPE are all “regular, geographically based, school districts.” Non-SAIPE districts are mostly charter school 
districts, but sometimes also other special entities, and comprise about 17 percent of the district frame with about 2.5 
percent of the enrolled students. 


7 These boundaries represent a multiplicative scale with each boundary being roughly three times the previous stratum’s 
boundary, and seem to fit the district distribution well in trading off between counts and enrollment (for example stratum 
Ghas a high count but low enrollment, and the opposite is true for stratum C). 


larger than the sampling interval under the minimax design, and they were taken as certainties to 
maintain efficiency.® 


The remaining districts were assigned sampling rates by district size and poverty strata using a 
‘minimax’ design. The minimax design oversampled the size strata corresponding to larger 
enrollment (but not as heavily as a probability proportionate to size? design would). Note that this 
relative oversampling factor is somewhat larger than the square root of the relative mean 
enrollment size. Within each district size stratum, the districts were assigned equal probability. 
However, districts with only one school had a sampling rate set to one-quarter of other districts in 
the same poverty/district size stratum. They were still represented in the study, but we had a 
smaller proportion of these districts in the sample than in the population as a whole."° This 
method of under sampling is similar to that done in the NAEP for schools with very small numbers 
of students. Small districts represent a relatively large percentage of districts. They were 
undersampled so as not to crowd out other districts from the sample. In addition, districts in the 
high-poverty stratum were oversampled by a factor of three to improve analytic precision. High- 
poverty districts are roughly one-quarter of the districts in the population, but with oversampling 
were roughly one-half of the sample. A total of 570 districts were sampled. 


Exhibit 1.2 presents the final district sample sizes and relative sampling rates (as compared to the 
stratum with the lowest sampling rate) for the original sample by district poverty and size strata. 
The counts are based on the 2011-12 school-year CCD frame. Note that under a probability 
proportional to size by enrollment sampling design, the relative sampling rates between 
neighboring district size classes would be 3, as that is roughly the enrollment ratio. By using 
powers of 1.80 rather than powers of 3 as relative sampling factors, we oversampled the strata 
with the higher enrollments, but not to the full extent justified by the ratios of enrollment means. 


8 A lower variance for a given cost. 


° With a probability proportionate to size design, the probability of selection is set based on the average size of the 
districts in the district-size stratum. That means districts in the smallest-size district-size stratum (i.e., with the smallest- 
size districts, which in this case means districts with 500 or fewer students), have a lower probability of selection than 
districts in larger-size district-size strata (e.g., the district-size stratum with the largest districts, which in this case means 
districts with over 50,000 students). Exhibit 1.1 presents district counts by the size strata. 


© These small districts were given correspondingly higher weights to ensure unbiased estimates from the survey data. 
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Exhibit 1.2. Final district sample sizes and relative sampling rates for the original sample, 
by district poverty and size strata 


Low/medium poverty G 3,961 937.4 1.0 24 
Low/medium poverty F 3,430 3,127.0 1.8 55 
Low/medium poverty E 3,060 8,426.0 3.2 97 
Low/medium poverty D 1,112 9,139.5 5.8 65 
Low/medium poverty C 346 8,728.7 10.5 36 
Low/medium poverty B/A 67 6,172.2 18.9+ 19 
Low/medium poverty Total 11,976 36,530.8 296 
High poverty G 1,687 384.7 3.0 25 
High poverty F 948 838.6 5.4 49 
High poverty E 763 2,095.3 9.7 89 
High poverty D 265 2,172.1 17.5 56 
High poverty C 98 2,592.6 31.5 37 
High poverty B/A 25 4,101.1 56.7+ 18 
High poverty Total 3,786 12,184.4 274 


Notes: District size class was defined in terms of student enrollment intervals: G: 500 or less; F: 501 to 1,500; E: 1,501 to 
5,000; D: 5,001 to 15,000; C: 15,001 to 50,000; B/A: 50,001 and over. District classes A and B were merged only for 
presentation purposes in this document to avoid sample disclosure. 


We call this sample design a “minimax” design, as it was designed to equalize the efficiency for 
unit-based estimates and student-enrollment based estimates." A probability proportional to size 
by enrollment sampling design will lead to optimal efficiency for the second type of estimate, but 
will have poor efficiency for the first type of estimate. On the other hand, a simple stratified design 
with no oversampling of larger district-size strata will have high efficiency for unit-based 
estimates, but poor efficiency for enrollment-based estimates. This “middle-ground” design 
oversampled the higher enrollment district-size strata, but proportional to the 0.535 root” of the 
enrollment mean in the stratum, rather than to enrollment directly, and has reasonable 
efficiency for both count-based estimates and enrollment-based estimates (the design is set up to 
equalize the efficiency for both types of estimates, at the cost of not being as good for each type of 


” Unit-based estimates are, for example, estimates made about districts counting each district as one (e.g., the percentage 
of districts nationwide that implemented a policy). Student-enrollment based estimates are estimates of districts with 
each district counted according to its enrollment of students (e.g., the estimate implicitly estimates the percentage of 
students nationwide who are enrolled in districts that implemented a policy). 


21.8 is the 0.535 root of 3. 


® This design is close to a “square root” design, except that it is a stratified design rather than a fully PPS design (sampling 
rates are equal within strata), and the root used is slightly larger than 0.5. 
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estimate as the optimal design for that type of estimate). Exhibit 1.3 summarizes the power 
properties of this design for the original sample.“ 


Exhibit 1.3. Properties of the stratification design for the original district sample 


Effective sample size: All districts 294.6 292.4 
Effective sample size: High-poverty districts 237.7 174.8 
Effective sample size: Low/medium-poverty districts 179.6 186.9 
Minimum detectable effect size (MDES) comparing poverty district strata 27.7% 29.5% 


The effective sample sizes are the sample sizes for a simple random sample, which would provide 
the same precision as the actual design used. Note that the effective sample size for all-district 
estimates is about half of the actual district sample size of 570. This large ratio is caused partially 
by the oversampling of high-poverty districts. Note also an equalization of effective sample sizes 
for the two types of estimates. This is the “minimax” aspect. The MDES is computed for evaluating 
the null hypothesis of no difference between the high-poverty and the low/medium-poverty 
districts for a range of district-level characteristics.!° The sample design does achieve an MDES 
lower than 30 percent for both types of estimates. 


The charter LEA supplement. There were 24 charter LEAs selected in the original district 
sample, of which three had closed by the time to select the 2018 sample supplement. The study 
team increased the charter LEA sample to 173 for the 2018 data collection, to ensure a nationally 
representative sample of charter LEAs. Including the 21 districts in the original sample, this 
involved sampling an additional 152 charter LEAs. The necessary sample size from the power 
considerations was 125 completed charter LEA surveys. The additional 152 LEAs allowed for some 
charter LEA nonresponse, as some was experienced among the 24 selected in the original sample. 
The longitudinal respondents from the 21 from the original sample also contribute to the precision 
of the comparison, which further added to the power. 


The sampling frame for the charter LEA supplement. The sampling frame was based on the 
preliminary 2016-17 CCD district-level directory file downloaded from the NCES CCD website in 


4 As processed to drop ineligible schools and entities, schools with no enrollment, etc. 
5 The effective sample size is equal to the population variance divided by the sampling variance under the design. 


6 We assume a null hypothesis of no difference with a two-sided critical region with a 5 percent alpha level. We find the 
smallest population difference that would be detectable with this test with 80 percent power. The MDES is this population 
difference divided by the (assumed) common population standard deviation for each subgroup. 
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November 2017.” This frame file was filtered to include only charter LEAs. The following charter 
LEAs also were dropped from the frame: 


e Districts that were adult education only; 

e Districts that served only pre-kindergarten or kindergarten; 

e Districts that were indicated as closed or not yet operational; and 
e Districts with no operational schools. 


After this filtering, the final frame consisted of 2,987 charter LEAs. Because the preliminary 
directory file, and therefore the frame file, did not include all variables needed for the sampling 
process, data from the 2015-16 CCD district-level files contributed any missing fields. The files 
linked with and the fields picked up from these files were as follows: 


e Total district student enrollment was drawn from a pre-public release copy of the 2015-16 
district-level universe file provided by NCES; 


e Urbanicity code was drawn from public-use 2015-16 Geocode data; and 


e Number of students with free or reduced-price lunch was drawn from a 2015-16 
companion file provided by NCES, and aggregated up to the district level. This was 
combined with total student enrollment to provide a percentage of students with free or 
reduced-price lunch. 


Sampling strata and measures of size for the charter LEA supplement. For the 2018 charter 
LEA supplemental sample, the unconditional measures of size (i.e., unconditional before 
conditioning on selection into the original sample?°) for the districts were similar to those for the 
original design. The following district oversampling classes (based on district enrollment) were 
here as they were in the original design given in Exhibit 1.1 (except there are no charter LEAs in 
largest district oversampling class “A” or “B” from the original design). Another change from the 
original design was a need to add a new class “H,” which consisted of new charter LEAs, which 
were only in the 2016-17 frame. Enrollment size information was not available for these new 
districts at the time of sampling. 


The 2016-17 preliminary directory file was downloaded from https://nces.ed.gov/ccd/pubagency.asp. Later in 2017 it 
was replaced with the final LEA universe files. 


'8 The public release copy of these data can be found on the CCD School District (LEA) Universe Survey webpage 
https://nces.ed.gov/ccd/pubagency.asp. The most recent version of the 2016-17 data may not be exactly the same as the 
pre-public release file used for sampling. 


Downloaded from https://nces.ed.gov/programs/edge/data/EDGE GEOCODE PUBLICLEA 1516.zip. 


2° Conditioning on selection into the original sample applies only to the 21 charter LEAs from the original sample. 
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Exhibit 1.4 presents the district counts on the final district frame, district size class, number of 
districts in each size class (and percent), the relative sampling rate as used in the original sample 
design, expected district sample sizes utilizing these relative sampling rates, and expected 
percentages of the district sample. As was the case with the original sample, the sample 
percentages of the larger districts are larger than their frame percentage, reflecting the minimax 
design. Though the sample size is 173, the effective sample size will be 153.1 for unit-based 
estimates due to the oversampling of larger districts (to increase their numbers). 


Included in Exhibit 1.4 is the mean number of operational schools in the district, which is available 
for districts in the “H” class size (though district enrollment is not available). Most of the 131 “H” 
districts are indicated as being one-school districts (mean value of 1.06 schools), so based on this 
fact, the same sampling rate that was used for the “G” stratum (mean number of schools equal to 
1.09) was assigned to the “H” stratum. The relative sampling rates for the district oversampling 
classes “C” through “G” were the same as for the original design, allowing for oversampling of 
larger districts, with oversampling rates proportional to the square root of mean enrollment for 
the oversampling class. 


Exhibit 1.4. Oversampling rates by district size strata for the charter LEA sample 


H 131 4.39% 1 5.7 3.31% 1.06 
G 1,940 64.95% 1 84.9 49.06% 1.09 
F 804 26.92% 1.8 63.3 36.60% 1.39 
E 91 3.05% 3.24 12.9 7.46% 3.12 
D 17 0.57% 5.83 4.3 2.51% 12.35 
C 4 0.13% 10.5 1.8 1.06% 37.75 
Total 2,987 100.00% 173.0 


However, unlike in the original design, there was no separation into high-poverty and low-/ 
medium-poverty strata, with triple oversampling for the high-poverty stratum. The focus in this 
supplemental design was a national sample and not a comparison of high-poverty charter LEAs to 
low-/medium-poverty charter LEAs. As noted below, district poverty was incorporated based on 
aggregated school free and reduced-price lunch (FRPL) data into the implicit stratification. 


Also unlike the original design, there was no quarter-sampling for very small districts (assigning 
one-fourth the sampling rate for these districts). Most of the charter LEAs are very small, soa 
quarter-sampling of them would be counter-productive. It was enough that they were sampled at 
a lower rate than larger districts as given in Exhibit 1.4. In addition, no separate stratum was 
created for states with a small number of districts to ensure that each state has at least one charter 
LEA sampled, as not all states authorize charter LEAs/schools. 
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The study team used implicit stratification to promote the representative nature of the charter LEA 
sample. An implicit stratification was implemented by sorting the charter LEAs using a sort 
hierarchy as follows: 


e High poverty vs. low/medium poverty; 
e Urbanicity (city, suburb, town, rural); 
e District size (enrollment); and 


e Poverty (missing FRPL; O to 25 percent FRPL; 25 percent to 60 percent FRPL; 60 percent 
to 85 percent FRPL; 85 percent or greater FRPL). 


Unlike the original sample, poverty was added to the implicit stratification. High poverty was 
defined as districts with 85 percent or more students eligible for free or reduced-price lunch 
(about one-quarter of the frame). Low/medium poverty includes all other districts. This allows for 
control of the high-poverty percentage in the sample. This was an explicit stratum in the original 
sample. There was a further ordering by five poverty categories lower in the sort hierarchy. Also, 
note that students eligible for FRPL was used as the poverty measure for charter LEAs rather than 
the Census-based percentage of children in families in the district in poverty from the SAIPE data. 
The aggregated school-based FRPL is likely to be a better representation of poverty level for the 
charter LEAs than that based on Census data because so many of the charter LEAs have a single 
school. Urbanicity and district size were given a higher position in the sort order due to the 
importance of these characteristics in determining charter LEA characteristics. 


Sample selection for the charter LEA supplement. The probabilities of selection 7; for each 
frame district i are defined in terms of the district size class relative sampling rates given in Exhibit 
1.4. These are the unconditional probabilities of selection, which are the basis for the base 
weights. Conditional probabilities of selection were also defined, conditioned on whether the 
district was sampled in the original sample. There were 21 charter LEAs sampled in the original 
district sample that were still operational at the time of sample section for the supplement. The 
conditional probabilities of selection were so defined to maximize overlap of the new sample with 
the original sample (in effect, guarantee that these 21 were retained), while at the same time 
making sure that the unconditional probabilities of selection are maintained (taking the 
expectation over all possible samples from the original frame). 


The definition of 7;(0) was the probability of selection of the district in the original sample. This 
probability will be zero for the new 152 charter LEAs. The study team assumed that 2; = 7; (0) for 
all charter LEAs in the new frame (the probabilities of selection are uniformly larger for the new 
sample). Define P; as the defined conditional probability of selection, which is equal to one for the 
21 charter LEAs selected in the original sample, and is equal to 
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pa 7;(O) 
*  1—1;(0) 

for charter LEAs not sampled into the original sample. An easy calculation shows that the 
unconditional probability of selection (over selection or not in the original sample) is in fact 7; as 
desired. 


Exhibit 1.5 below presents the final realized sample sizes by district size class. All of the 21 still- 
open charter LEAs in the original sample were drawn into this sample (their conditional 
probabilities were 1). 


Exhibit 1.5. Oversampling rates by district size strata for the charter LEA sample supplement 


1 5.7 


H 131 4.4% 3.3% 6 3.5% 
G 1,940 65.0% 1 84.9 49.1% 84 48.6% 
F 804 26.9% 1.8 63.3 36.6% 62 35.8% 
E 91 3.1% 3.24 12.9 7.5% 14 8.1% 
D 17 0.6% 5.83 4.3 2.5% 6 3.5% 
C 4 0.1% 10.5 1.8 1.1% 1 0.6% 
Total 2,987 100.0% 173 173 


Readers should note that the final weights (see below) make necessary adjustments to account for 
the fact that the 2018 sample is larger and has far more charter LEAs than the 2014 sample. 
Although there is a large charter LEA supplement for the 2018 data collection, its influence on the 
2017-18 estimates is reduced through calibration adjustments to its correct share of the district 
population when the data are weighted using the final 2018 unit-based weights. Significant 
differences in weighted estimates from the 2014 and 2018 samples represent changes over time in 
reported policies and practices by school districts that are not due to chance alone or the result of 
the different composition or size of the samples. 


Survey Administration and Response Rates 


In 2014 and 2018, the state survey notification was sent to the state’s chief school officer, and the 
district survey notification was sent to the district’s superintendent. The state survey was 
developed as a fillable PDF while the district survey was web based. In both years, the state survey 
was sent to states in five sections by topic area, so that staff with the most knowledge of a specific 
policy area could focus on that section. These state staff typically included chief school officers 
and directors or managers of departments most closely aligned with the five survey sections: 

1) accountability, 2) teacher and principal evaluation, 3) state content standards, 4) assessments, 
and 5) school choice. Within these survey sections, multiple state staff typically entered responses 
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and checked over the forms before returning them to the study team. For example, staff who 
contributed to the accountability survey section included Title I directors, evaluation specialists, 
and ESEA program managers. For the district survey, it was up to the superintendent to decide 
whether to bring in others (and who) to contribute to the response. The study did not collect 
information about the people who contributed to the district survey. 


The surveys were fielded in spring and summer 2014 and in spring and summer 2018. All states 
responded to the surveys in 2014 and 2018. A few sampled districts had closed prior to each data 
collection and were ineligible for the survey. Nearly all eligible districts (99 percent) responded to 
the 2014 survey. In 2018, 96 percent of all eligible districts responded, including 98 percent of 
traditional districts and 89 percent of charter LEAs. 


Sampling Weights 


Data from the state survey require no weights, as every state was selected and participated in the 
study. The 2014 and 2018 district survey data were weighted to generate the population estimates 
found in this report. Although the district sample size for the 2018 data collection was larger, the 
district data for both 2014 and 2018 are nationally representative when weighted. 


The 2013-14 and 2017-18 district estimates in the report are based on ‘unit-based’ weights, which 
are appropriate when generating estimates to answer the study questions for this report that ask, 
for example, about the percentage of districts nationwide implementing various policies or 
practices.*! Because of the nature of the sample design for this study and some survey 
nonresponse, the survey data must be weighted so that estimates represent districts nationwide. 
The district weighting process involved developing unit-based “base sampling weights” and 
“replicate weights,” then adjusting these weights to account for survey nonresponse. 


Base weights. The base sampling weight for the unit-based district weight is equal to the inverse 
of the district’s probability of selection. The base weight represents the number of districts on the 
frame that the sampled districts “represent.” When aggregated, these unit-based base sampling 
weights generate unbiased estimates of total districts nationwide. 


The non-charter district sample in the original sample for 2014 was carried over with no revision 
(except the dropping of districts that closed), so that the base weights were unchanged for the 
2013-14 and 2017-18 data. The charter LEA sample included charter LEAs from the 2014 district 
sample, as well as charter LEAs newly sampled in the 2018 supplemental sample. The base weights 
for all charter LEAs in the original 2014 sample were equal to the inverse of the probability of 


21The study team also generated a set of “enrollment-based” weights for the district survey data, which incorporate the 
district’s enrollment into the base weight. These weights can be used to make unbiased estimates of total enrollment in 
districts nationwide. These weights were not used for the analyses in this report, but will be available to users through the 
restricted-use data file available through the IES Data Security Office to licensed users 
(https://ies.ed.gov/ncee/projects/evaluation/data files.asp). 
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selection of the district into the 2014 sample. For the 2018 supplemental charter LEA sample, the 
base weight was the inverse of the “unconditional” probability of selection from the 2018 frame 
(not the conditional probability conditioning on not being sampled in 2014, which was slightly 
higher). This follows correct theory.” 


Replicate weights. Replicate weights are used for producing standard errors. While base 
sampling weights alone produce approximately unbiased percentage point estimates, applying 
appropriate variance estimation techniques is needed to produce approximately unbiased 
estimates of the standard errors for the purposes of inference (Brick, Morganstein, and Valliant, 
2000, p. 2). As a result, the study team relied on replication methods and generated district 
replicate weights. As noted in Brick et al. (2000), replication involves repeatedly selecting 
subsamples from the full sample. The desired statistics are computed from each subsample, and 
the variability among these subsamples or replicate estimates is used to compute the standard 
error of the full sample estimate (pp. 2-3). 


For the 14 districts selected with certainty into the sample (selected with a probability of 1), the 
2014 and 2018 replicate weights are equal to the base sampling weights, reflecting a zero variance 
contribution for district certainties. In both 2014 and 2018, for the non-certainty districts (those 
selected with a probability less than 1; n = 556 in 2014 and n = 708 in 2018) the replicate weights 
were generated using the jackknife replication method, with the variance strata based on the 
ordering of districts in the district frame. In 2014 and 2018, appropriate finite population 
corrections were incorporated into the replicate weights, following a new procedure applied in 
the NAEP.” 


Nonresponse adjustments. Nonresponse adjustments were incorporated into the sampling and 
replicate weights since the district response rate was not 100 percent. Nonresponse adjustments 
adjust the weights for respondents so that they can represent both respondents and 
nonrespondents. Given that the district response rates in 2014 and 2018 were so high, the 
nonresponse adjustments described below did not have a large effect on the weights. 


In both 2014 and 2018, district-level nonresponse adjustments were done ina single step with 
calibration adjustments. That is, calibrating the weights so that the weighted totals by certain 
district characteristics match population totals. Nonresponse adjustments are designed to adjust 
for differential response propensity by placing the sample units in response adjustment cells that 
are heterogeneous in response propensity across cells and homogeneous in response propensity 
within cells.** Calibration is designed to adjust the nonresponse-adjusted weights to auxiliary 
control totals. This lowers the variance by calibrating the weights to known auxiliary information 


2 See, for example, Ernst, L.R. (1999). 
?3 Rizzo, L., and Rust, K. (2011). 


4 See, for example, Valliant, R., Dever, J. A., and Kreuter, F. (2013). 
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with reduced or no variability. For the district weights, the auxiliary information used for 
calibration was from a district-level universe frame, which has complete information about 
numbers of districts based on a complete census from the CCD.6 


In 2014, the calibration adjustments were made according to a raking process, in which base and 
replicate weights for responding districts were calibrated to make sure totals matched frame 
control totals for cells in several dimensions.”’ These raking adjustments were fully nested within 
the four cells defined by district certainty status and high-/low-poverty status. The two district 
certainty cells (high poverty, district certainty and low-/medium-poverty, district certainty) are 
very small and were stand-alone nonresponse cells. Within the remaining two cells (high poverty, 
district noncertainty and low/medium poverty, district noncertainty) the raking dimensions were: 
district size class (up to six cells**); urbanicity (city, suburb, town, rural) (up to four cells); and 
Census region (Northeast, South, Central, West). The raking cells had a minimum sample size of 
10. Some cells were collapsed if the sample sizes were less than 10. 


In 2018, it should be noted that the district-level universe frame used for calibration was not in fact 
the sampling frame as was the case in the 2014 sample, except in the case of the 2018 charter 
school supplement sample. The district-level universe frame was developed from the 2016-17 CCD 
District Universe frame, with additional information on school district poverty levels obtained 
from the 2016 SAIPE file downloaded from the Census Bureau website. The 2018 supplemental 
charter LEA sample was drawn from a version of the 2016-17 CCD District Universe subset to 
charter LEAs, but the 2014 non-charter district sample was drawn from the 2014 district frame, 
which was developed from the 2011-12 CCD District Universe. The 2014 noncharter school district 
sample was raked to this specially processed 2016-17 district-level frame to reduce bias and 
variance especially with regard to poverty levels. 


The calibration adjustments were made according to a raking process. These raking adjustments 
were fully nested within the three major subgroupings: charter LEAs, noncharter low-poverty 
districts, and noncharter high-poverty districts. The raking dimensions within all three of these 
major subgroupings were: district size class (up to six cells’); urbanicity (city, suburb, town, rural) 
(up to four cells); and Census region (Northeast, South, Central, West). For the charter LEAs only, 
high poverty and low/medium poverty was a separate fourth dimension. As with the 2014 process, 


5 See, for example, Valliant et al. (2013), Section 14.1. 


?6Note that there is no variance, but there are biases as the frame is 2 to 3 years old, and the data has measurement error. 
These effects are small. 


27See, for example, Valliant et al. (2013), Section 14.2. 


28 District size class strata were 1 to 500 students; 501 to 1,500 students; 1,501 to 5,000 students; 5,001 to 15,000 students; 
15,001 to 50,000 students; and two additional strata of districts with more than 50,000 students. Sometimes these were 
collapsed. 


°° For charter LEAs, there were only four cells given the smaller general sizes of these school districts (1 to 500, 501 to 
1,500, 1,501 to 5,000, and 5,001 to 50,000). 
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the raking cells had a minimum sample size of 10. Some cells were collapsed if the sample sizes 
were less than 10. 


In 2014 and 2018, checks were conducted to confirm that response rates did not differ across other 
characteristics such as Census division.*° Checks also were conducted for significant interactions 
using logistic regression and a data mining tool.*! The results of these analyses suggested that no 
adjustments to the raking cells were needed. This allowed us to use the same raking cells for 
nonresponse adjustment and for calibration, which then allowed for the two adjustments to be 
done in one single step.*? 


In 2014 and 2018, the control totals for the unit-based weights were the district totals for each of 
the raking cells using the final district frame. The nonresponse- and calibration-adjusted replicate 
weights were computed by taking the appropriate district replicate base weights and carrying 
them through the calibration process with the same control totals for each replicate base weight. 
This resulted in nonresponse- and calibration-adjusted replicate weights that aligned with the 
control totals. 


Exhibit 1.6 presents weighted estimates of student demographic characteristics for the responding 
districts. 


3° Census divisions are subdivisions of the Census regions. 


31 The data mining tool was WESSEARCH, a tree creation algorithm, dividing the universe into response cells based on the 
school or teacher characteristics. 


2 See for example Valliant et al. (2013), p. 386. 
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Exhibit 1.6. Average, minimum, and maximum percentages of districts by student 


demographics 
Child poverty 18.8% 1.6% 53.8% 
White (not Hispanic) 61.0% 0.0% 100.0% 
Not white (including Hispanic) 39.0% 0.0% 100.0% 
Hispanic 17.0% 0.0% 99.8% 
African American 11.7% 0.0% 100.0% 
American Indian or Alaska Native 4.6% 0.0% 100.0% 
Asian 1.9% 0.0% 67.0% 
Native Hawaiian or Other Pacific Islander 0.1% 0.0% 29.5% 
Two or more races 3.8% 0.0% 29.6% 
English Learners 5.8% 0.0% 81.9% 
Students with disabilities 14.9% 0.8% 75.6% 
Number of districts 17,031 - - 
“Number of districts(unweighted) OBB 
==notapplicable. 


Notes: Percentages are district-weighted, not student-weighted. Percentage of children in poverty is based on the district 
percentage of 5- to 17-year olds in families with incomes below the poverty line from the U.S. Census Bureau 2016 SAIPE. 
For districts not on the SAIPE file, the poverty percentage was assigned by the district geographic location. 

Source: Child poverty from the 2016 Poverty Estimates for School districts, U.S. Census Bureau, Small Area Income and 
Poverty Program (SAIPE). Race and ethnicity, English learner data, and students with disabilities data from 2016-17 Local 
Education Agency (School District) Universe Survey, Common Core of Data. 


Extant Data 


In addition to the survey data, a small portion of the analyses in this report incorporated 
information from extant (or existing) data sources to add more detail or provide clarification to 
the study’s 2014 and 2018 survey data.* 


The 2017-18 survey data were supplemented with the following extant data: 


e Information about states’ school accountability systems from states’ approved 
consolidated ESSA plans.*4 The study team consulted these plans to check state survey 
responses about long-term goals for math and ELA proficiency, long-term goals for 4-year 
adjusted cohort graduation, and timelines to achieve those goals. Based on this 
information, states’ survey responses were modified to improve the consistency across 
states (for example, to clarify long-term goals for states that reported an “other” type of 
long-term goal). The study team collected information from ESSA plans about states’ 
baseline math and ELA proficiency rates, which were used to construct annualized long- 


33 The study also used extant data to build the district sampling frame. Those data are described in the survey portion of 
this methodology chapter. 


34 https://www2.ed.gov/admins/lead/account/stateplan17/statesubmission.html 
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term goal improvement rates. The study team also used these plans to collect information 
when the respondent referred to state ESSA plans for information about “other” responses 
(for example, to see a full list of “other” measures of school quality or student success). 


e Information on state summative assessments from Education Commission of the States.** 
The report used data on whether states used consortium-based assessments, ACT or SAT 
assessments, or other types of state summative assessments in grades 3-8 and high school 
to examine whether states made changes to their assessments since 2013-14. 


e Information related to school choice policies and charter schools from the National 
Charter School Resource Center, EdChoice, and the Common Core of Data.*° The study 
team used these data to identify states with charter schools, those with private school 
choice programs, and the number of charter schools and charter school enrollment by 
state. 


The 2013-14 survey data were supplemented with the following extant data: 


e Information about states’ school accountability systems and low-performing schools from 
states’ plans for ESEA flexibility waivers and state education agency websites. To reduce 
survey burden, the study team used structured forms to extract data on measures used to 
differentiate school performance (for different types of high- and low-performing schools) 
and information on minimum subgroups size from these publicly-available sources. There 
were separate forms for states with and without ESEA flexibility waivers. Once compiled, 
these prefilled forms were sent to states for verification and correction.*’ 


e Information on School Improvement Grants to identify states with schools that received 
such grants.** These data were compared with data reported in the 2017-18 state survey. 


e Information on state use of school performance designations for 2013-14 from EDFacts.*° 
These data were compared with data reported in the 2017-18 state survey. 


35 http://ecs.force.com/mbdata/mbquest5E?rep=SUM1806 


36 https://charterschoolcenter.ed.gov/charter-schools-usa; http://www.edchoice.org/school-choice/school-choice-in- 
america; and https://nces.ed.gov/ccd/pubschuniv.asp 


37 These data are referred to in exhibit source notes as the 2013-14 State survey, extant data form. Although the structured 
extant data forms for states with ESEA flexibility compiled some different information than for states without ESEA 
flexibility (e.g., information about different types of low-performing schools), analyses in this report combine information 
from these forms to describe performance measures used and minimum subgroup sizes. The structured extant data 
forms are provided in Chapter 3. 


38 https://www2.ed.gov/programs/sif/sigfy2014allocations.pdf 


3° The U.S. Department of Education provided the study team with the nonpublic data from EDFacts. 
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e Information on states’ Common Core adoption status as of fall 2013 from the Common 
Core State Initiative.*° 


e Information on state summative assessments in 2014-15 from Education Week.* This 
information was used as the baseline to examine whether states made changes to their 
types of summative assessments (i.e., consortium-based, ACT or SAT, or other) by 2017-18. 


e Information on the number of schools in sampled districts from the Common Core of Data. 
This information was used to identify districts with more than one school in 2013-14 to 
permit comparisons about the distribution of teacher quality/effectiveness with data 
reported in the 2017-18 district survey. In 2017-18, only districts with more than one school 
were asked questions about the examination of teacher quality/effectiveness. 


Statistical Tests Used 


Statistical tests show whether or not an observed pattern can be explained as due to chance alone. 
A significant test means the difference can be asserted with some confidence as being real and not 
simply an artifact of sampling error. This section describes the statistical tests for differences in the 
district data by subgroups of interest. Statistical testing was not required to examine the state data 
because those data are universe data from all 50 states and the District of Columbia. The statistical 
tests were run using the final unit-based replicate weights. These replicate weights take into 
account the complex sample design and nonresponse adjustments. 


Statistical tests comparing differences across subgroups were conducted by testing the null 
hypothesis of no difference in the particular item percentage of interest, between the two 
subgroups. The null hypothesis of no difference was tested by taking the calculated difference in 
percentages divided by the replicate variance for this difference, and computing a two-sided 
p-value (assuming a t-distribution with degrees of freedom equal to the number of replicate 
weights). This procedure accounts correctly for the covariance that may exist between the domain 
means. The report notes where statistical differences between subgroups were statistically 
significant at the p < .05 level. 


Statistical tests comparing differences across the two cycles (2014 and 2018) were conducted by 
testing the null hypothesis of no difference in the particular item percentage of interest, between 
the two cycles. The variance of the difference between the two cycles is the sum of the two 
variances minus two times the covariance of the two cycles. The two variances are computed from 
each set of replicate weights (2014 and 2018). The covariance, however, is computed using a 


40 Common Core State Standards In the States (Downloaded 10/30/13 from: http://www.corestandards.org/in-the-states) 
and Minn. Moves Ahead with Some Common Core education standards (Downloaded 7/15/13 from: 
http://minnesota.publicradio.org/display/web/2013/06/07/education/common-core-standards) 


“ https://Awww.edweek.org/ew/section/multimedia/map-common-core-2015-test-results.html 
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model-based correlation to reflect the high correlation induced from the overlap between the two 
cycle samples (they both share the same set of non-charter districts). The null hypothesis of no 
difference was tested by taking the calculated difference in percentages divided by the replicate 
variance for this difference, and computing a two-sided p-value (assuming a t-distribution with 
degrees of freedom equal to the number of replicate weights). 
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Chapter 2 
Compendium of Data Tables 


Overview 


This chapter summarizes virtually all of the 2017-18 survey data. Where available, they include 
comparable data from the 2013-14 survey. Where appropriate, the survey data are disaggregated 
by characteristics such as the status of state policy implementation, district poverty status, or 
district charter status. For some exhibits, the chapter includes variations of the same exhibit, and 
these variations share the same exhibit number. They are distinguished by the suffix a, b, or c. For 
example, Exhibit 2.4a compares the instructional alignment activities district implemented in 
2013-14 and 2017-18, while Exhibit 2.4b compares the 2017-18 implementation of those same 
activities by districts in states that made major, minor, or no changes to their English language arts 
(ELA) or math state content standards since April 2014. 


Because of the large number of exhibits, the chapter groups exhibits by major content area 
(content standards and assessments, accountability and low-performing schools, and educator 
effectiveness and equity) and by subtopic. The subtopics for each major content area are 
identified on the section cover sheet for each content area and on page headers. Readers are 
encouraged to review the table of contents and list of exhibits for this chapter to quickly identify 
the page number for exhibits related to particular subtopics of interest. 
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Content Standards 


High School Graduation Requirements 


Assessments 
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Recent Changes and Requirements to Implement State Content Standards 


Exhibit 2.1. Number of states by extent of change to English language arts (ELA) or math 
content standards since April 2014: 2017-18 


Major changes 14 ll 
Minor changes 13 15 
No change 24 25 
Number of states 51 51 


Source: 2017-18 State survey. 


Exhibit 2.2a. Number of states that required districts to fully implement curricula aligned 
with state content standards in some or all grades, by subject: 2013-14 and 


2017-18 
2013-14 27 27 
2017-18 45 45 


Notes: Fully implement means that the state reported fully implementing aligned curricula in some or all grades. States 
relied on their own definition of full implementation when answering the question about whether districts were required 
to fully implement curricula aligned with the state content standards. Some states are local control states where states do 
not have the authority to require districts to align curricula. 

Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.2b. Number of states that required districts to fully implement curricula aligned 
with state content standards in some or all grades, by subject and extent of 
recent changes to state content standards: 2017-18 


State English language arts (ELA) standards 12 12 21 
State math standards 9 14 22 
Number of states with change for ELA 14 13 24 
Number of states with change for math il 15 25 


Note: States reported on changes to their standards since April 2014.Fully implement means that the state reported 
requiring districts to fully implement aligned curricula in some or all grades. 
Source: 2017-18 State survey. 


Exhibit 2.3. Percentage of districts that fully implemented the state content standards, 
by subject: 2017-18 


English language arts (ELA) 99 
Math 99 
Science 86 
Social studies 88 
Number of districts 17,031 
Number of districts (unweighted) 683 


Note: Districts relied on their own definition of fully implementing the standards when answering this question. 
Source: 2017-18 District Survey. 


Use of Practices to Align Instruction and Content Standards 
Exhibit 2.4a. Percentage of districts that engaged in activities to align instruction with the 


current states standards in English language arts or math state content 
standards: 2013-14 and 2017-18 


District staff have used walk-throughs or school visits to monitor alignment of instruction 


with the current state content standards 65 84* 
School leaders are required to monitor alignment of instruction to the current state 

content standards 74 88* 
Performance evaluation for teachers in your district include evidence of teaching 

approaches consistent with the current state content standards 63 90* 
Performance evaluation for school leaders in your district include evidence that current 

state content standards have been implemented 54 82* 
Public recognition has been given to schools that are making progress implementing the 

current state content standards 23 45* 
Schools used a state-developed model curriculum aligned with the current state content 

standards 49 50 
Staff developed district curriculum to align with the current state content standards 74 82* 
Staff collaborated with other districts to revise curriculum and/or instructional materials 40 50* 


The district used special strategies to recruit teachers with skills needed to teach advanced 
courses or more rigorous content, such as advertising earlier than usual, offering higher 


pay, or offering other incentives 20 31* 
The district partnered with postsecondary institutions to develop or offer more rigorous 

courses! 39 65* 
The district introduced new Advanced Placement (AP) or International Baccalaureate (IB) 

courses in at least one Title I high school in the district since the 2015-16 school year? na. 50 
The district expanded enrollment of students in Title I high schools in AP or IB courses 

since the 2015-16 school year? n.a. 44 
Number of districts 15,762 17,031 


Number of districts (unweighted) 562 683 
n.a. = not available. Question not asked in the survey year. 

* Percentage is statistically different from percentage for 2013-14 (p < .05). 

‘Only districts that include any of grades 9 through 12 responded to the question about partnering with postsecondary 
institutions. For 2013-14 grades offered is based on the 2013-14 Common Core of Data Local Education Agency (School 
District) Universe. 

Only districts that had Title I high schools responded to the activities related to AP or IB courses. 

Source: 2017-18 District survey and 2013-14 District survey. 


Exhibit 2.4b. Percentage of districts that engaged in activities to align instruction with the 
current states standards in English language arts (ELA) or math state content 
standards, overall and by extent of recent state changes in ELA or math state 
content standards: 2017-18 


District staff have used walk-throughs or school visits 
to monitor alignment of instruction with the current 


state content standards 84 87 82 82 
School leaders are required to monitor alignment of 
instruction to the current state content standards 88 89 88 87 


Performance evaluation for teachers in your district 

include evidence of teaching approaches consistent 

with the current state content standards 90 92 92 88 
Performance evaluation for school leaders in your 

district include evidence that current state content 

standards have been implemented 82 84 83 79 
Public recognition has been given to schools that are 

making progress implementing the current state 


content standards 45 50 46 Al 
Schools used a state-developed model curriculum 

aligned with the current state content standards 50 48 60 46 
Staff developed district curriculum to align with the 

current state content standards 82 82 89 78 
Staff collaborated with other districts to revise 

curriculum and/or instructional materials 50 55 51 45 


The district used special strategies to recruit teachers 
with skills needed to teach advanced courses or 
more rigorous content, such as advertising earlier 
than usual, offering higher pay, or offering other 


incentives 31 42 33 20** 
The district partnered with postsecondary institutions 
to develop or offer more rigorous courses! 65 66 64 66 


The district introduced new Advanced Placement (AP) 

or International Baccalaureate (IB) courses in at 

least one Title I high school in the district since the 

2015-16 school year? 50 46 56 52 
The district expanded enrollment of students in Title I 

high schools in AP or IB courses since the 2015-16 


school year? 44 38 49 51 
Number of districts 17,031 6,254 3,654 7,123 
Number of districts (unweighted) 683 295 162 226 


* Percentage is statistically different from the percentage for districts in states that made major changes (p < .05). 
“Percentage is statistically different from the percentage for districts in states that made minor changes (p < .05). 

1 Only districts that include any of grades 9 through 12 responded to the question about partnering with postsecondary 
institutions. 

? Only districts that had Title I high schools responded to the activities related to AP or IB courses. 

Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey and District survey. 


2-6 


Exhibit 2.5. Percentage of districts that engaged in activities to align instruction with the 
current states standards in English language arts or math state content 
standards, by charter school LEA status: 2017-18 


District staff have used walk-throughs or school visits to monitor 
alignment of instruction with the current state content standards 84 84 


School leaders are required to monitor alignment of instruction to the 

current state content standards 87 91 
Performance evaluation for teachers in your district include evidence of 

teaching approaches consistent with the current state content 


standards 91 87 
Performance evaluation for school leaders in your district include 

evidence that current state content standards have been implemented 82 79 
Public recognition has been given to schools that are making progress 

implementing the current state content standards 48 34* 
Schools used a state-developed model curriculum aligned with the 

current state content standards 54 31* 
Staff developed district curriculum to align with the current state content 

standards 82 82 
Staff collaborated with other districts to revise curriculum and/or 

instructional materials 51 47 


The district used special strategies to recruit teachers with skills needed 
to teach advanced courses or more rigorous content, such as 
advertising earlier than usual, offering higher pay, or offering other 


incentives 29 40* 
The district partnered with postsecondary institutions to develop or offer 
more rigorous courses! 67 53* 


The district introduced new Advanced Placement (AP) or International 
Baccalaureate (IB) courses in at least one Title I high school in the 


district since the 2015-16 school year? 48 57 
The district expanded enrollment of students in Title I high schools in AP 

or IB courses since the 2015-16 school year? 42 53 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


* Percentage is statistically different from the percentage for traditional schools (p < .05). 

1 Only districts that include any of grades 9 through 12 responded to the question about partnering with postsecondary 
institutions. 

? Only districts that had Title I high schools responded to the activities related to AP or IB courses. 

Source: 2017-18 District survey. 


Challenges to Implementing State Content Standards 


Exhibit 2.6a. Percentage of districts reporting major challenges to implementing the state 
content standards in English language arts or math: 2013-14 and 2017-18 


Insufficient federal, state, or local funding 61 49* 
Insufficient time for professional development 67 42* 
Insufficient information available about how to revise lessons and instructional materials 

to meet the state content standards 25 13* 
Lack of district staff who can mentor or serve as a resource to teachers about the state 

content standards 28 23 
Lack of guidance or support from the state 28 12* 
Lack of instructional materials aligned with the current state content standards 32 14* 
The additional work required to modify curriculum and lesson plans within tight 

timelines 67 43* 
Community concerns or oppositions to the current state content standards 12 i 
None of the above ll 21* 
Number of districts 15,762 17,031 


Number of districts (unweighted) 562 683 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.6b. Percentage of districts reporting major challenges to implementing the state 
content standards in English language arts (ELA) or math, by extent of recent 
state changes in ELA or math state content standards: 2017-18 


Insufficient federal, state, or local funding 49 49 50 49 
Insufficient time for professional development 42 32 42 51* 


Insufficient information available about how to revise 

lessons and instructional materials to meet the state 

content standards 13 10 16 13 
Lack of district staff who can mentor or serve as a 

resource to teachers about the state content 


standards 23 25 23 20 
Lack of guidance or support from the state 12 9 14 14 
Lack of instructional materials aligned with the current 

state content standards 14 10 14 17 
The additional work required to modify curriculum and 

lesson plans within tight timelines 43 44 44 Al 
Community concerns or oppositions to the current 
state content standards 5 7 5 3 
None of the above 21 21 26 19 
Number of districts 17,031 6,254 3,654 7,123 
Number of districts (unweighted) 683 295 162 226 


* Percentage is statistically different from the percentage for districts in states that made major changes (p < .05). 

Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey and District survey. 
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Exhibit 2.7. Percentage of districts reporting major challenges to implementing the state 
content standards in English language arts or math, by charter school local 


education agency (LEA) status: 2017-18 


Insufficient federal, state, or local funding 


Insufficient time for professional development 


Insufficient information available about how to revise lessons and 
instructional materials to meet the state content standards 


Lack of district staff who can mentor or serve as a resource to teachers 
about the state content standards 


Lack of guidance or support from the state 


Lack of instructional materials aligned with the current state content 
standards 


The additional work required to modify curriculum and lesson plans 
within tight timelines 

Community concerns or oppositions to the current state content 
standards 

None of the above 

Number of districts 


Number of districts (unweighted) 


* Percentage is statistically different from the percentage for traditional districts (p < . 


Source: 2017-18 District survey. 
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Supports for Implementing State Content Standards 


Exhibit 2.8a. Number of states that made materials available to help the understanding and 


implementation of current English language arts (ELA) or math state content 


standards: 2013-14 and 2017-18 


Materials to help align curriculum and instruction with content standards 


Documents showing alignment between the previous state content standards 
and the current state content standards 


Documents showing alignment between required state summative 
assessments and the current state content standards such as blueprints 


Tools or guidance on providing instruction aligned with the current state 
content standards such as scope and sequence, curriculum maps, or 
frameworks 


A state-developed model curriculum for ELA or math instruction for each 
grade level or course 


Sample lesson plans consistent with the current state content standards 


Examples or videos of instruction consistent with the current state content 
standards 


Sample student work 


Banks of diagnostic assessment items aligned with the current state content 
standards 


Textbooks or other instructional materials aligned with the current state 
content standards 


Materials to facilitate instruction for special populations 


Documents showing alignment between the current state content standards 
and the state’s English Language Proficiency standards 


Materials for understanding how to adapt instruction to help English learners 
meet the current state content standards 


Materials for understanding how to adapt instruction to help students with 
disabilities meet the current state content standards 


Other materials 
Walk-through or observation protocols to aid in monitoring alignment of 
instruction with the current state content standards 
Number of states 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.8b. Number of states that made materials available to help the understanding and 
implementation of current state content standards, overall and by extent of 
recent changes in English language arts (ELA) or math state content standards: 
2017-18 


Materials to help align curriculum and 
instruction with content standards 


Documents showing alignment between the 
previous state content standards and the current 
state content standards 31 12 8 il 


Documents showing alignment between required 

state summative assessments and the current 

state content standards such as blueprints 46 13 12 21 
Tools or guidance on providing instruction aligned 

with the current state content standards such as 

scope and sequence, curriculum maps, or 


frameworks 41 10 12 19 
A state-developed model curriculum for ELA or 

math instruction for each grade level or course 10 5 3 2 
Sample lesson plans consistent with the current 

state content standards 29 9 9 il 
Examples or videos of instruction consistent with 

the current state content standards 24 6 7 il 
Sample student work 19 6 6 7 


Banks of diagnostic assessment items aligned with 
the current state content standards 22 5 8 9 
Textbooks or other instructional materials aligned 
with the current state content standards 21 5 6 10 
Materials to facilitate instruction for special 
populations 
Documents showing alignment between the current 
state content standards and the state’s English 
Language Proficiency standards 24 5 7 12 
Materials for understanding how to adapt 
instruction to help English learners meet the 
current state content standards 39 12 il 16 
Materials for understanding how to adapt 
instruction to help students with disabilities meet 
the current state content standards 38 12 12 14 
Other materials 
Walk-through or observation protocols to aid in 
monitoring alignment of instruction with the 
current state content standards 24 6 9 9 


Number of states 51 14 14 23 


Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey. 


2-12 


Exhibit 2.9a. Percentage of districts that used materials to help the understanding and 
implementation of current state content standards: 2013-14 and 2017-18 


Materials to help align curriculum and instruction with content standards 


Documents showing alignment between the previous state content standards 

and the current state content standards 73 68 
Documents showing alignment between required state summative assessments 

and the current state content standards such as blueprints 65 83* 
Tools or guidance on providing instruction aligned with the current state 

content standards such as scope and sequence, curriculum maps, or 


frameworks 88 96* 
A state-developed model curriculum for English language arts or math 

instruction for each grade level or course 47 55* 
Sample lesson plans consistent with the current state content standards 75 73 
Examples or videos of instruction consistent with the current state content 

standards 52 52 
Sample student work 60 67* 
Sample performance tasks for formative assessment purposes including rubrics 

or scoring guides 75 86* 
Banks of diagnostic assessment items aligned with the current state content 

standards 60 76* 
Textbooks or other instructional materials aligned with the current state 

content standards 80 94* 


Materials to facilitate instruction for special populations 
Documents showing alignment between the current state content standards and 


the state’s English Language Proficiency standards 53 70* 
Materials for understanding how to adapt instruction to help English learners 
meet the current state content standards 54 68* 
Materials for understanding how to adapt instruction to help students with 
disabilities meet the current state content standards 70 85* 
Other materials 
Walk-through or observation protocols to aid in monitoring alignment of 
instruction with the current state content standards 63 81* 
Number of districts 15,727 17,031 
Number of districts (unweighted) 561 683 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.9b. Percentage of districts that used materials to help the understanding and 
implementation of current state content standards, overall and by extent of 
recent state changes in English language arts (ELA) or math state content 
standards: 2017-18 


Materials to help align curriculum and instruction 
with content standards 
Documents showing alignment between the previous 
state content standards and the current state 
content standards 68 76 68 60* 
Documents showing alignment between required 
state summative assessments and the current state 
content standards such as blueprints 83 81 83 85 
Tools or guidance on providing instruction aligned 
with the current state content standards such as 
scope and sequence, curriculum maps, or 


frameworks 96 97 96 94 
A state-developed model curriculum for ELA or math 

instruction for each grade level or course 55 59 62 49 
Sample lesson plans consistent with the current state 

content standards 73 75 70 72 
Examples or videos of instruction consistent with the 

current state content standards 52 62 48* 45* 
Sample student work 67 71 56* 70 
Sample performance tasks for formative assessment 

purposes including rubrics or scoring guides 86 91 82 83 
Banks of diagnostic assessment items aligned with 

the current state content standards 76 83 74 72* 
Textbooks or other instructional materials aligned 

with the current state content standards 94 97 89 95 

Materials to facilitate instruction for special 

populations 


Documents showing alignment between the current 

state content standards and the state’s English 

Language Proficiency standards 70 80 69 61* 
Materials for understanding how to adapt instruction 

to help English learners meet the current state 

content standards 68 80 75 54** 
Materials for understanding how to adapt instruction 

to help students with disabilities meet the current 

state content standards 85 92 84 79 
Other materials 
Walk-through or observation protocols to aid in 

monitoring alignment of instruction with the 


current state content standards 81 85 90 72* 
Number of districts 17,031 6,254 3,654 7,123 
Number of districts (unweighted) 683 295 162 226 


* Percentage is statistically different from percentage for districts in states that made major changes (p < .05). 

* Percentage is statistically different from percentage for districts in states that made minor changes (p < .05). 

Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey and District survey. 
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Exhibit 2.9c. Percentage of districts that used materials to help the understanding and 
implementation of current state content standards, by whether the state 
provided the material: 2017-18 


Materials to help align curriculum and instruction with content 
standards 
Documents showing alignment between the previous state content standards 
and the current state content standards 72 55* 


Documents showing alignment between required state summative 

assessments and the current state content standards such as blueprints 83 86 
Tools or guidance on providing instruction aligned with the current state 

content standards such as scope and sequence, curriculum maps, or 


frameworks 95 98 
A state-developed model curriculum for English language arts or math 

instruction for each grade level or course 59 54 
Sample lesson plans consistent with the current state content standards 74 72 
Examples or videos of instruction consistent with the current state content 

standards 60 47* 
Sample student work 70 66 
Sample performance tasks for formative assessment purposes including 

rubrics or scoring guides 85 86 
Banks of diagnostic assessment items aligned with the current state content 

standards 80 75 
Textbooks or other instructional materials aligned with the current state 

content standards 94 94 


Materials to facilitate instruction for special populations 
Documents showing alignment between the current state content standards 


and the state’s English Language Proficiency standards 72 68 
Materials for understanding how to adapt instruction to help English learners 

meet the current state content standards 72 55* 
Materials for understanding how to adapt instruction to help students with 

disabilities meet the current state content standards 82 91 

Other materials 

Walk-through or observation protocols to aid in monitoring alignment of 

instruction with the current state content standards 79 82 


* Percentage is significantly different from the percentage for districts in states that made the material available (p < .05). 
Note: All districts and state responded to these questions. However, each cell of the exhibit is based on a different subset 
of districts, ranging from 4,108 to 15,268 for districts in states that made the material (208 to 618 unweighted) and from 
1,763 to 12,923 for districts in states that did not make the material available (65 to 475 unweighted). 

Source: 2017-18 District survey and State survey. 
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Exhibit 2.10. Percentage of districts that used materials to help the understanding and 
implementation of current state content standards, by charter school local 
education agency (LEA) status: 2017-18 


Materials to help align curriculum and instruction with content 
standards 


Documents showing alignment between the previous state content 

standards and the current state content standards 69 60 
Documents showing alignment between required state summative 

assessments and the current state content standards such as 

blueprints 83 83 
Tools or guidance on providing instruction aligned with the current 

state content standards such as scope and sequence, curriculum 


maps, or frameworks 95 96 
A state-developed model curriculum for English language arts or math 

instruction for each grade level or course 57 48 
Sample lesson plans consistent with the current state content 

standards 72 75 
Examples or videos of instruction consistent with the current state 

content standards 51 55 
Sample student work 67 65 
Sample performance tasks for formative assessment purposes 

including rubrics or scoring guides 87 80 
Banks of diagnostic assessment items aligned with the current state 

content standards 76 80 
Textbooks or other instructional materials aligned with the current 

state content standards 96 88* 


Materials to facilitate instruction for special populations 
Documents showing alignment between the current state content 


standards and the state’s English Language Proficiency standards 70 66 
Materials for understanding how to adapt instruction to help English 
learners meet the current state content standards 68 69 
Materials for understanding how to adapt instruction to help students 
with disabilities meet the current state content standards 84 88 
Other materials 
Walk-through or observation protocols to aid in monitoring alignment 
of instruction with the current state content standards 81 81 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


* Percentage is statistically different from percentage for traditional districts (p < .05). 
Source: 2017-18 District survey. 
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Exhibit 2.11a. 


Percentage of districts that found materials moderately or very useful to help 
the understanding and implementation of current state content standards, by 


type of material used: 2013-14 and 2017-18 


Materials to help align curriculum and instruction with the current state content 


standards 68 78* 
Materials to facilitate instruction for special populations 51 68* 
Other materials (Walk-through or observation protocols to aid in monitoring the 

alignment of instruction with the current state content standards) na. 74 
Percent of districts 15,336 16,924 
Percent of districts (unweighted) 559 680 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year. 

Note: The percentages in this table are limited to districts that reported using that type of material. 
Source: 2017-18 District survey and 2013-14 District survey. 


Exhibit 2.11b. Percentage of districts that found materials moderately or very useful to help 
the understanding and implementation of current state content standards, by 
charter school local education agency (LEA) status and type of material used: 


2017-18 


Materials to help align curriculum and instruction with the current state content 


standards 79 75 
Materials to facilitate instruction for special populations 67 68 
Other materials (Walk-through or observation protocols to aid in monitoring the 

alignment of instruction with the current state content standards) 74 74 
Percent of districts 13,960 2,964 
Percent of districts (unweighted) 531 149 


Note: The percentages in this table are limited to districts that reported using that type of material. 
Source: 2017-18 District survey. 
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Exhibit 2.12a. Number of states that funded or provided professional development on 
selected topics related to current state content standards for English language 
arts or math during summer 2013 or the 2013-14 school year or during summer 
2017 or the 2017-18 school year 


Information about the current state content standards, such as content covered at 


each grade level and instructional changes or shifts required 51 44 
Instructional strategies consistent with the current state content standards, such as 

model lessons or designing student work 45 43 
Monitoring alignment of instruction with the state content standards, such as the 

use of observation protocols 33 26 
Adapting instruction to help English learners meet the current state content 

standards 40 42 
Adapting instruction to help students with disabilities meet the current state 

content standards 44 45 
Number of states 51 51 


Note: For professional development, the survey asked states if they funded or provided professional development during 
the school year or the previous summer. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.12b. Number of states that funded or provided professional development on 
selected topics related to current state content standards for English language 
arts (ELA) or math during summer 2017 or the 2017-18 school year, overall and 
by extent of recent changes in ELA or math state content standards 


Information about the current state content standards, 
such as content covered at each grade level and 
instructional changes or shifts required 44 12 13 19 


Instructional strategies consistent with the current state 
content standards, such as model lessons or designing 
student work 43 12 13 18 


Monitoring alignment of instruction with the state 
content standards, such as the use of observation 


protocols 26 7 9 10 
Adapting instruction to help English learners meet the 

current state content standards 42 12 12 18 
Adapting instruction to help students with disabilities 

meet the current state content standards 45 13 13 19 
Number of states 51 14 14 23 


Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey. 
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Exhibit 2.13a. Percentage of districts that covered selected topics related to current state 
content standards for English language arts or math in professional 
development provided to school leaders and teachers during summer or the 
school year: 2013-14 and 2017-18 


Information about the current state content standards, such as content covered at each 


grade level and instructional changes or shifts required 91 90 
Instructional strategies consistent with the current state content standards, such as model 

lessons or designing student work 87 89 
Monitoring alignment of instruction with the state content standards, such as the use of 

observation protocols 69 79* 
Adapting instruction to help English learners meet the current state content standards 44 69* 
Adapting instruction to help students with disabilities meet the current state content 

standards 61 88* 
Number of districts 15,762 17,031 
Number of districts (unweighted) 562 683 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 

Note: For professional development, the survey asked districts if the topic was covered in professional development 
offered to school leaders and/or teachers in the district during the school year or the previous summer. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.13b. Percentage of districts that covered selected topics related to current state 
content standards for English language arts (ELA) or math in professional 
development provided to school leaders and teachers during summer 2017 or 
the 2017-18 school year, overall and by extent of recent state changes in ELA or 
math state content standards 


Information about the current state content standards, such 

as content covered at each grade level and instructional 

changes or shifts required 90 95 94 82** 
Instructional strategies consistent with the current state 

content standards, such as model lessons or designing 


student work 89 94 90 83* 
Monitoring alignment of instruction with the state content 

standards, such as the use of observation protocols 79 84 84 71* 
Adapting instruction to help English learners meet the 

current state content standards 69 73 73 63 
Adapting instruction to help students with disabilities meet 

the current state content standards 88 94 92 80* 
Number of districts 17,031 6,254 3,654 7,123 
Number of districts (unweighted) 683 295 162 226 


* Percentage is statistically different from percentage for districts in states that made major changes (p < .05). 

* Percentage is statistically different from percentage for districts in states that made minor changes (p < .05). 

Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey and District survey. 
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Exhibit 2.13c. Percentage of districts that covered selected topics related to current state 
content standards for English language arts or math in professional 
development provided to school leaders and teachers during summer or the 
school year, by whether the state funded or provided professional 
development (PD) on the topic: 2017-18 


Information about the current state content standards, such as content 


covered at each grade level and instructional changes or shifts required 88 96* 
Instructional strategies consistent with the current state content standards, 

such as model lessons or designing student work 87 98* 
Monitoring alignment of instruction with the state content standards, such 

as the use of observation protocols 81 76 
Adapting instruction to help English learners meet the current state content 

standards 71 63 
Adapting instruction to help students with disabilities meet the current 

state content standards 87 94 


* Percentage is significantly different from the percentage for districts in states that funded or provided PD on the topic 
(p< .05). 

Note: All districts and state responded to these questions. However, each cell of the exhibit is based on a different subset 
of districts, ranging from 12,987 to 14,909 for districts in states that made the material (527 to 569 unweighted) and from 
2,122 to 4,044 for districts in states that did not make the material available (111 to 155 unweighted). 

Source: 2017-18 District survey and State survey. 


Exhibit 2.14. Percentage of districts that included professional development on selected 
topics related to current state content standards for English language arts or 
math to school leaders and/or teachers during summer 2017 or the 2017-18 
school year, by charter school local education agency (LEA) status 


Information about the current state content standards, such as content 


covered at each grade level and instructional changes or shifts required 90 87 
Instructional strategies consistent with the current state content 

standards, such as model lessons or designing student work 90 84 
Monitoring alignment of instruction with the state content standards, such 

as the use of observation protocols 78 80 
Adapting instruction to help English learners meet the current state 

content standards 69 67 
Adapting instruction to help students with disabilities meet the current 

state content standards 87 93 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


Note: States reported on changes to their standards since April 2014. 
Source: 2017-18 District survey. 


Instructional Choice 


Exhibit 2.15. Number of states that provided funding to support K-12 student access to 
instructional choice options, by type of instructional choice: 2017-18 


On-line academic courses that are not otherwise available in a student’s home school, including 


advanced courses, college-level courses, and career and technical education courses 28 
Academic courses offered by a community college or other higher education institution, including 

advanced courses, college-level courses, and career and technical education courses 35 
Credit recovery courses that can help students who have failed a course obtain a high school diploma 22 
Academic tutoring outside school hours to help struggling students 17 
Other support for academic instruction or student academic support beyond what the student’s 

home school can provide 7 
Any instruction choice option Al 
Number of states 51 


Source: 2017-18 State survey. 


Exhibit 2.16a. Percentage of districts that have students participating in advanced courses 
not otherwise available through the district, overall and by whether the states 
reported providing funding for such courses: 2017-18 


On-line academic courses that are not otherwise available in a 
student’s home school, including advanced courses, college-level 
courses, and career and technical education courses 77 83 73* 


Academic courses offered by a community college or other higher 
education institution, including advanced courses, college-level 


courses, and career and technical education courses 90 92 88 
Number of districts for online academic courses 12,045 4,732 7,313 
Number of districts for online academic courses (unweighted) 565 257 308 
Number of districts for academic courses 11,944 6,621 5,323 
Number of districts for academic courses (unweighted) 563 323 240 


* Percentage is significantly different from percentage for districts in states that provided funding for these courses 

(p< .05). 

Notes: Only districts with at least one of grades 9 through 12 were included in the percentages in these rows. Percentages 
include students participating with district or state funds in these instructional choice options. 

Source: 2017-18 District survey. 


Exhibit 2.16b. Percentage of districts that have students participating in instructional choice 
options, by district poverty level, charter school local education agency (LEA) 
status, and type of instructional choice: 2017-18 


On-line academic courses that are not otherwise 
available in a student’s home school, including 
advanced courses, college-level courses, and career 
and technical education courses! 77 72 78 79 60* 


Academic courses offered by a community college or 
other higher education institution, including 
advanced courses, college-level courses, and career 


and technical education courses! 90 89 91 93 73* 
Credit recovery courses that can help students who 

have failed a course obtain a high school diploma! 93 91 93 94 83* 
Academic tutoring outside school hours to help 

struggling students 75 75 75 76 68 


Other support for academic instruction or student 
academic support beyond what the student’s home 


school can provide 22 12 26* 24 16* 
Any instructional choice option 91 85 93 92 85 
Number of districts 16,959 4,280 12,679 13,977 2,982 
Number of districts (unweighted) 681 277 404 531 150 


* Percentage is statistically different from complementary category (p < .05). 

'Only districts with at least one of grades 9 through 12 were included in the percentages in these rows. 

Note: Percentages include students participating with district or state funds in these instructional choice options. 
Source: 2017-18 District survey. 
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Evaluating and Monitoring State Content Standards 


Exhibit 2.17a. Number of states that used strategies to evaluate how well the current state 
content standards prepare students for college and/or careers: 2013-14 and 


2017-18 


Track employment rates of students after graduation 


Track enrollment in postsecondary education (2- and 4-year programs) 37 
Track rates at which postsecondary students take remedial courses 35 
Track postsecondary persistence rates (2- and 4-year programs) 33 
Track students’ postsecondary degree attainment within specified time since 

enrollment (two- and four-year programs) 35 
Confirm that the content standards are aligned with entrance requirements for 

credit-bearing coursework in the state’s public institutions of higher 

education n.a. 
Confirm that the content standards are aligned with relevant state career and 

technical education standards n.a. 
Something else 7 
Any strategy 42 
Number of states 51 


n.a. = not available. Question not asked in the survey year. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.17b. Number of states that used strategies to evaluate how well the current state 
content standards prepare students for college and/or careers, by extent of 
recent state changes in English language arts (ELA) or math state content 
standards: 2017-18 


Track employment rates of students after graduation 5 5 10 
Track enrollment in postsecondary education (2- and 4-year programs) 13 13 18 
Track rates at which postsecondary students take remedial courses 9 9 14 
Track postsecondary persistence rates (2- and 4-year programs) 8 12 13 


Track students’ postsecondary degree attainment within specified time since 

enrollment (2- and 4-year programs) 8 12 16 
Confirm that the content standards are aligned with entrance requirements 

for credit-bearing coursework in the state’s public institutions of higher 


education ll 12 15 
Confirm that the content standards are aligned with relevant state career 

and technical education standards ll 10 20 
Something else 3 3 4 
Any strategy 14 14 22 


Number of states 14 14 23 


n.a. = not available. Question not asked in the survey year. 

Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey. 


Exhibit 2.18. Number of states that monitored the implementation of current state content 
standards for English language arts or math: 2013-14 and 2017-18 


State requires districts to provide evidence of curriculum revisions 4 6 
State requires districts to use a state model curriculum 1 1 
State staff conduct visits or observations in districts 21 20 
State reviews the district and school results of statewide student assessments that are 

aligned with the current state content standards 27 42 
State requires teacher evaluations to include evidence of teaching approaches consistent 

with the current state content standards 19 31 
State requires principal evaluations to include evidence that the current state content 

standards have been implemented in their schools 16 29 
Number of states 51 51 


Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.19. Number of states that monitored the implementation of current state content 
standards for English language arts (ELA) or math, overall and by extent of 
recent changes in ELA or math state content standards: 2017-18 


State requires districts to provide evidence of 


curriculum revisions 6 1 2 3 
State requires districts to use a state model curriculum 1 (6) 0) 1 
State staff conduct visits or observations in districts 20 5 9 6 


State reviews the district and school results of statewide 
student assessments that are aligned with the current 
state content standards 42 12 ll 19 


State requires teacher evaluations to include evidence of 

teaching approaches consistent with the current state 

content standards 31 9 10 12 
State requires principal evaluations to include evidence 

that the current state content standards have been 

implemented in their schools 29 8 9 12 


Number of states 51 14 14 23 


Notes: States reported on changes to their standards since April 2014. States with a major change are those that reported 
a major change in ELA or math standards. States with a minor change are those that reported a minor change in either 
subject, but not a major change. States classified as no change did not have a change in either subject. 

Source: 2017-18 State survey. 
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Exhibit 2.20. Number of states with proficiency- or competency-based high school graduation 
requirements: 2017-18 


Proficiency- or competency-based requirements replace years of coursework requirements 4 
Proficiency- or competency-based requirements supplement years of coursework requirements 15 
No proficiency- or competency-based high school graduation requirements 32 
Number of states 51 


Note: Proficiency- or competency-based high school graduation requirements require students to demonstrate mastery or 
proficiency of particular material or a subject to earn a high school diploma. 
Source: 2017-18 State survey. 


Exhibit 2.21. Number of states requiring 4 years of a subject for students graduating in 2014 
and in 2018 with a standard high school diploma, by subject 


Reading/English language arts 44 47 

Math (any) 20 17 
(Includes Algebra I, Geometry, and Algebra II) il il 

Science 

Social studies/history 

Number of states 51 51 


Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.22. Average number of years of high school coursework required for students 
graduating in 2014 and in 2018 with a standard high school diploma, by subject 


Reading/English language arts 3.9 4.0 
Math (any) 3.3 3.3 
Science 2.9 2.9 
Social studies/history 3.0 3.0 
World/Foreign Language 1.7 1.6 
Arts (Music, Drama, Fine Arts, other arts) 1.0 1.0 
Physical Education 1.4 1.3 
Electives Ia. 3.3 
Number of states 48 49 


n.a. = not available. Question not asked in the survey year. 

‘Among states requiring a minimum number of years of coursework in the subject. 

Note: In 2017-18, states were also asked about other course requirements and 33 states identified at least one other course 
requirement. 

Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.23. Number of states requiring specific math courses for students graduating in 
2014 and in 2018 with a standard high school diploma, by course 


Algebra I 31 31 
Geometry 23 25 
Algebra II 15 16 
Pre-Calculus (6) 1 
Calculus (6) 1 
Other 16 20 
Number of states 51 51 


Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.24. Number of states by extent of change to high school graduation requirements 
for a standard diploma for students entering in fall 2018 (class of 2022) 
compared to students who entered in fall 2014 (class of 2018) 


Required years of reading/English language 


arts 2 0 45 47 
Required years of math 6 0 Al 47 
Required years of science 6 1 40 A7 
Required years of social studies/history 4 1 42 47 
Specific required math courses 2 (6) 42 44 
Specific required science courses 3 (0) 41 44 
Specific academic domains or subjects with 

proficiency- or competency-based 

requirements 5 1 34 40 
Other required courses 7 2 21 30 
Any increased course requirements! 14 n.a. n.a. 37 


n.a. = not applicable. 

‘Comments from one state indicate that it changed high school graduation requirements recently, but not for the 
students entering in fall 2018, rather a later cohort. That state is not included in this count. 

Note: For each requirement, the number of states includes only those states that identified the extent of change 
(i.e., it excludes states that did not respond or identified the requirement as not applicable). 

Source: 2017-18 State survey. 


Exhibit 2.25. Number of states that gave districts flexibility in setting graduation 
requirements, by type of flexibility: 2017-18 


State gives districts flexibility in setting graduation requirements Al 
Districts may set graduation requirements that exceed those set by the states 39 
Districts may set graduation requirements but those requirements must be selected 

from a list of state-identified requirements 2 
Districts are given other flexibility in setting graduation requirements 16 
State does not give districts flexibility in setting graduation requirements 10 


Number of states 51 
Source: 2017-18 State survey. 
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Exhibit 2.26. Number of states with an exam requirement for a standard or regular high 
school diploma for students graduating in 2014 and in 2018 


End-of-course/grade subject tests 


Student must pass exam(s) 


Students must take exam(s) but those not passing may earn a standard/ regular 
diploma in other ways 


Students must take exam(s) but no threshold score required 
A college entrance exam (SAT or ACT) 
Student must pass exam(s) 
Students must take exam(s) but those not passing may earn a standard/ regular 
diploma in other ways 
Students must take exam(s) but no threshold score required 
Comprehensive, exit, or grade-specific exam 
Student must pass exam(s) 
Students must take exam(s) but those not passing may earn a standard/ regular 
diploma in other ways 
Students must take exam(s) but no threshold score required 
Other required exam 
Student must pass exam(s) 


Students must take exam(s) but those not passing may earn a standard/ regular 
diploma in other ways 
Students must take exam(s) but no threshold score required 


State did not require any exam or test 
Number of states 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.27. Number of states that reported requirements for non-course-unit evidence of 
student achievement for standard or regular high school diploma, by type of 
student: 2017-18 


Alternative state assessment or 2013-14 0) 12 9 29 
the use of substitute scores 

from another assessment 2017-18 0) 10 12 27 
Portfolio of coursework or 2013-14 1 5 6 37 
end-of-course project(s) 2017-18 1 7 3 38 
Individual waivers or appeals x“ 6 6 37 
of exit exam requirements 2017-18 oO 10 3 36 


Notes: Exhibit based on 51 states. Rows may not sum to 51 due to missing data. In 2013-14, 7 states reported including 
another form of evidence. In 2017-28, 4 states reported including another form of evidence. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.28. Number of states by question response format used on state English language 
arts (ELA) and math summative assessments and high school end-of-course and 
exit exams, by grade level: 2013-14 and 2017-18 


ELA 
Single-step selected-response (multiple choice) 47 50 47 44 
Multiple-step selected response 14 13 40 29 
Short constructed-response or grid-in 27 25 31 23 
Extended constructed-response 24 36 35 38 
Math 
Single-step selected-response (multiple choice) 49 49 51 44 
Multiple-step selected response 12 ll 34 25 
Short constructed-response or grid-in 34 30 44 33 
Extended constructed-response 18 19 22 17 
Number of states 51 51 51 51 


Note: For the grades 3-8 grade span, the number presented is the number of states where the question response format 
was used in every grade in grades 3 through 8. 
Source: 2017-18 State survey and 2013-14 State survey. 


Summative Assessments 


Exhibit 2.29. Number of states assessing students using summative assessments statewide, 
by grade-level and subject: 2013-14 and 2017-18 


English Language Arts 
All grades in range (6) 51 1 51 
At least one grade, but not all grades in range 1 (0) 4 (0) 
No grades in range 50 (6) 46 (6) 
Math 
All grades in range 0 51 (6) 51 
At least one grade, but not all grades in range 1 (0) 3 (6) 
No grades in range 50 0 48 0 
Science 
All grades in range 0 5 (6) 4 
At least one grade, but not all grades in range (6) 46 (6) 46 
No grades in range 51 (6) 51 1 
Social Studies 
All grades in range (0) 6 10) 3 
At least one grade, but not all grades in range 1 ll (6) 12 
No grades in range 50 34 51 36 
Number of states 51 51 51 51 


Note: Washington, D.C. did not administer a 2018 science assessment as they onboard a new science assessment vendor. 
See: https://osse.dc.gov/release/osse-terminates-contract-statewide-science-assessment-developer. 
Source: 2017-18 State survey and 2013-14 State survey. Missouri Assessment Program Grade-Level Assessments, Guide to 


Interpreting Results, Revised 2014. See: https://dese.mo.gov/sites/default/files/asmt-gl-gir-spring-2014. pdf. 


2-32 


Exhibit 2.30. State summative assessments in English language arts and math, by grade level: 
2014-15 and 2017-18 


Consortium-based assessments 


Smarter Balanced Assessment Consortium! 18 15 12 7 
Partnership for Assessment of Readiness for College 

and Careers (PARCC)” 12 11 5 4 
Assessments using a mix of assessment items from the 

PARCC assessment and other sources n.a. n.a. 3 1 


ACT or SAT assessments 


ACT Aspire 2 1 1 3 

ACT WorkKeys N.a. 0 na 1 

ACT College Readiness Test n.a. 4 n.a. 6 

SAT College Entrance Examination n.a. (6) n.a. 12 
Other state summative assessments 

Other summative assessment 20 20 29 25 


Number of states 51 51 51 51 


n.a. = not applicable. These assessments are not for students in grades 3-8. 

'In 2017-18, these are states that used assessments based entirely on the Smarter Balanced Assessment Consortium 
assessment items. 

? In 2017-18, these are states that used assessments based entirely on the Partnership for Assessment of Readiness for 
College and Careers (PARCC) assessment items. 

Note: Some states identified more than one assessment for a grade level. 

Source: Data on 2014-15 state summative assessments from Education Week, Common Core's Big Test: Tracking 2014-15 
Results. Retrieved from: https://www.edweek.org/ew/section/multimedia/map-common-core-2015-test-results.html#tx. 
Data on 2017-18 state summative assessments data from Education Commission of the States (ECS). ECS data retrieved 
from: http://ecs.force.com/mbdata/mbquest5E?rep=SUMI1806. 


Exhibit 2.31. Average and median hours that typical 4th- and 8th-grade students spent on all 
summative assessments required by the state and district: 2016-17 


State-required assessments 7.2 8.7 6.0 8.3 
Additional district assessments 5.6 6.2 4.0 4.0 


Number of states 51 51 51 51 


Number of districts 632 609 632 609 
Notes: Hours reflect the average and median maximum time allowed for state-required summative assessments (as 
reported by states) and additional assessments required by the district and administered districtwide (as reported by 
districts). State-required summative assessments include those used for federal accountability or other purposes. The 
question on additional district assessments was asked only of districts that included grades 4 or 8. State and district values 
are weighted by enrollment. For states, enrollment weights are based on grade 4 and grade 8 enrollment. For districts, 
enrollment weights are based on total district enrollment. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.32. Number of states that used extended constructed-response formats on 
summative assessments, by status of participation in consortia-based 
assessments, grade-level, and subject assessed: 2017-18 


English Language Arts 20 12 15 26 
Math 16 9 6 8 
Number of states 21 12 30 39 


Table reads: Twenty of the 21 states using consortia-based assessments in grades 3-8 included extended-constructed- 
response format questions in their ELA assessment for all grades in that grade-span. 

Notes: States using consortia-based assessments include states using Smarter Balance, PARCC, or a mixture of PARCC and 
other assessment questions. 

Sources: Data on 2017-18 state summative assessments from Education Commission of the States (ECS) retrieved from: 
http://ecs.force.com/mbdata/mbquest5E?rep=SUMI1806. 2017-18 State survey. 


Exhibit 2.33. Number of states with summative assessments that included computer adaptive 
testing, by grade level and type of summative assessment: 2017-18 


Grades 3-8 12 9 21 
High school 7 5 12 


Source: 2017-18 State survey. 


Time Spent on Assessments 


Exhibit 2.34. Average and median hours that typical 4th- and 8th-grade students spent on 
summative assessments required by the district, by charter school local 
education agency (LEA) status: 2016-17 


Mean 5.4 6.1 9.5* 10.6* 
Median 4.0 4.0 5.0 6.0 
Number of districts 13,851 12,504 2,031 1,679 
Number of districts (unweighted) 524 512 108 97 


*Mean is statistically different from the mean for traditional districts (p < .05). 

Notes: Exhibit is limited to districts with the specified grade. Hours reflect the average of the maximum time allowed for 
additional district-required assessments that are required by the district and administered districtwide. Values are 
weighted by total district enrollment. 

Source: 2017-18 District survey. 


Exhibit 2.35. State status on time limits for all summative assessments, by mean and median 
hours students in grade 4 and grade 8 spent on all state-required summative 
assessments in 2016-17: 2017-18 


Grade 4 8.4 9.0 6.5 6.0 
Grade 8 10.7 9.0 7.6 7.5 
Number of states 13 13 38 38 


Notes: Hours reflect the average and median maximum time allowed for state-required summative assessments. State- 
required summative assessments include those used for federal accountability or other purposes. Hours were weighted 
by grade 4 and grade 8 enrollment. 

Source: 2017-18 State survey. 
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Exhibit 2.36. Number of states that reported limits on the time students should spend on all 
summative assessments and average time limit, all students and by student 
grade: 2017-18 


All students 9 2.3 
Grade 3 13 2.6 
Grade 4 13 2.6 
Grade 5 13 2.6 
Grade 6 13 2.6 
Grade 7 13 2.6 
Grade 8 13 2.6 
High school 12 2.8 
Number of states with a time limit 13 13 


‘Thirty-eight states did not report an instructional limit. 

Notes: State-specified limits are based on cumulative time limits on testing overall rather than the time limits for students 
to complete individual assessments. Average time limit is among those states with a time limit for the grade. 

Source: 2017-18 State survey. 
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Activities to Prepare Students for Assessments 


Exhibit 2.37. Percentage of districts by activities to prepare students for required state 
summative assessments in English language arts (ELA) or math: 2013-14 and 


2017-18 


Strengthened coursework in areas with statewide assessments 


Provided resources for targeted assistance to struggling students outside school 
hours 


Required targeted assistance to struggling students in place of a class during the 
school day (e.g., pull-out programs) 

Reduced class sizes for ELA or math 

Encouraged assignment of struggling students to high-performing teachers 

Encouraged high-performing teachers to teach grades and subjects tested for 
state accountability purposes 

Taught test taking skills to students 


Provided opportunities for students to take practice statewide assessments on 
paper or online 


Identified students likely to score below state proficiency levels to receive 
additional help 


Number of districts 
Number of districts (unweighted) 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.38. Percentage of districts by activities to prepare students for required state 
summative assessments in English language arts (ELA) or math, by district 


poverty level: 2017-18 


Strengthened coursework in areas with statewide assessments 92 
Provided resources for targeted assistance to struggling 

students outside school hours 83 
Required targeted assistance to struggling students in place of 

a class during the school day (e.g., pull-out programs) 77 
Reduced class sizes for ELA or math 45 
Encouraged assignment of struggling students to high- 

performing teachers 47 
Encouraged high-performing teachers to teach grades and 

subjects tested for state accountability purposes 58 
Taught test taking skills to students 91 
Provided opportunities for students to take practice statewide 

assessments on paper or online 93 
Identified students likely to score below state proficiency 

levels to receive additional help 97 
Number of districts 4,280 
Number of districts (unweighted) 277 


* Percentage is statistically different from the percentage for high-poverty districts (p < .05). 
Source: 2017-18 District survey. 
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Exhibit 2.39. Percentage of districts by activities to prepare students for required state 
summative assessments in English language arts (ELA) or math, by charter 
school local education agency (LEA) status: 2017-18 


Strengthened coursework in areas with statewide assessments 90 91 
Provided resources for targeted assistance to struggling students 

outside school hours 75 76 
Required targeted assistance to struggling students in place of a class 

during the school day (e.g., pull-out programs) 71 68 
Reduced class sizes for ELA or math 39 36 
Encouraged assignment of struggling students to high-performing 

teachers 36 45 
Encouraged high-performing teachers to teach grades and subjects 

tested for state accountability purposes 39 54* 
Taught test taking skills to students 85 92 
Provided opportunities for students to take practice statewide 

assessments on paper or online 87 91 
Identified students likely to score below state proficiency levels to 

receive additional help 87 90 
Number of districts 14,049 2,956 
Number of districts (unweighted) 533 149 


* Percentage is statistically different from the percentage for traditional districts (p < .05). 
Source: 2017-18 District survey. 
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Opt Out 


Exhibit 2.40a. Number of states and percentage of districts by reports of students opting out 
of state summative assessments in English language arts (ELA) or math in 
spring 2017 


Didn’t know n.a. 21 
No opt outs 23 53 
Up to 5 percent opt out 22 21 
Greater than 5 percent opt out 6 4 
Number of states and districts 51 17,001 
Number of districts (unweighted) - 681 
Nn.a. = not available. Not an option in the state survey. 

-- = not applicable. 


Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. State and district classification by opt out is based on the largest percentage a state or district 
reported for the percentage of students in tested grades who opted out of state summative assessments in ELA or math in 
spring 2017. 

Source: 2017-18 State survey and District survey. 


Exhibit 2.40b. Average and median percentage of students opting out of state summative 
assessments in English language arts (ELA) or math in spring 2017 


ELA 5.8 1.0 
Math 5.9 1.0 
Number of districts 4,328 4,328 
Number of districts (unweighted) 200 200 


Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. Values are enrollment-weighted among those districts with students opting out of state summative 
assessments. Values are weighted by total district enrollment. 

Source: 2017-18 District survey. 


Exhibit 2.41a. Percentage of districts by reports of students opting out of state summative 
assessments in English language arts (ELA) or math in spring 2017, by district 
poverty status 


Didn’t know 15 23 
No opt outs 70 48* 
Up to 5 percent opt out 13 24* 
Greater than 5 percent opt out 2 5* 
Number of districts 4,276 12,725 
Number of districts (unweighted) 276 405 


* Percentage is statistically different from the percentage for high poverty districts (p < .05). 

Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. District classification by opt out is based on the largest percentage a district reported for the 
percentage of students in tested grades who opted out of state summative assessments in ELA or math in spring 2017. 
Source: 2017-18 District survey. 


Exhibit 2.41b. Average and median percentage of students opting out of state summative 
assessments in English language arts (ELA) or math in spring 2017, by district 
poverty status 


ELA 2.3 6.8* 1.0 1.0 
Math 2.4 6.7* 1.0 1.0 
Number of districts with opt outs 643 3,685 643 3,685 
Number of districts with opt outs 

(unweighted) 58 142 58 142 


* Mean is statistically different from the mean for high poverty districts (p < .05). 

1 Averages and medians are among districts with opt outs. 

Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. Values are enrollment-weighted among those districts with students opting out of state summative 
assessments. Values are weighted by total district enrollment. 

Source: 2017-18 District survey. 
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Exhibit 2.42a. Percentage of districts by reports of students opting out of state summative 
assessments in English language arts (ELA) or math in spring 2017, by charter 


school LEA status 
Didn’t know 23 12* 
No opt outs 51 66* 
Up to 5 percent opt out 22 18 
Greater than 5 percent opt out 4 5 
Number of districts 14,045 2,956 
Number of districts (unweighted) 532 149 


* Percentage is statistically different from the percentage for traditional districts (p < .05). 

Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. District classification by opt out is based on the largest percentage a district reported for the 
percentage of students in tested grades who opted out of state summative assessments in ELA or math in spring 2017. 
Source: 2017-18 District survey. 


Exhibit 2.42b. Average and median percentage of students opting out of state summative 
assessments in English language arts (ELA) or math in spring 2017, by charter 
school local education agency (LEA) status 


ELA 5.9 5.1 1.0 2.0 
Math 5.9 4.9 1.0 2.0 
Number of districts 3,660 667 3,660 667 
Number of districts (unweighted) 165 35 165 35 


Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017 as 
reported by districts. Values are enrollment-weighted among those districts with students opting out of state summative 
assessments. Values are weighted by total district enrollment. 

Source: 2017-18 District survey. 


Exhibit 2.43. Among states with opt outs, average and median percentage of students opting 
out of state summative assessments in English language arts (ELA) or math in 


spring 2017 
ELA 3.4 1 
Math 3.5 1 
Number of states with opt outs 28 28 


‘Twenty-three states reported no opt outs in ELA or math. Some of these states noted in survey comments that they do 
not recognize opt outs, do not have an opt out policy, or do not track opt outs. 

Notes: Opt out refers to students in tested grades who opted out of state summative assessments in spring 2017. Values 
are weighted by enrollment based on grades 3 through 8 and grade 10. 

Source: 2017-18 State survey. 
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Exhibit 2.44a. Number of states by how their school accountability system will address 
schools with less than 95 percent student participation in 2017-18 on 
mandatory state assessments, by level of state-reported opt out of spring 2017 
state assessments 


Actions that support schools 30 10 14 6 
Schools will be monitored and assisted in increasing test 
participation in the following year! 24 8 13 3 
Schools must create an improvement plan to increase 
testing participation 22 6 10 6 
Actions that penalize schools 45 21 18 6 
School’s overall summative rating will decline or the 
school will be ineligible to receive the highest rating 22 13 8 1 


Eligible students who do not take the exam will receive a 

score of zero for the purposes of accountability 16 8 7 1 
Eligible students who do not take the exam will be 

scored as not proficient for the purposes of 

accountability? 20 9 7 4 
State will use 95 percent of eligible students instead of 

number of students tested in the denominator when 

calculating a school’s achievement score 7 3 3 


Number of states 51 23 22 6 


1One state did not respond to this item. 

?Row includes a state that reported that eligible students who do not take the exam will receive a score equivalent to the 
lowest obtainable scale score for the purposes of the Every Student Succeeds Act accountability. 

Notes: If the response to opt-outs increased each year, states were asked to report on the response in the first year in 
which participation falls below 95 percent. Two states responded no to all actions listed and did not report an other 
option. State classification by opt out is based on the largest percentage a state reported for the percentage of students in 
tested grades who opted out of state summative assessments in English language arts or math in spring 2017. 

Source: 2017-18 State survey. 
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Exhibit 2.44b. Number of states by how their school accountability system will address 
schools with less than 95 percent student participation in 2017-18 on 
mandatory state assessments, by level of state-reported opt out of spring 2017 
state assessments 


State reported only actions to support schools 4 1 3 (0) 
State reported only actions to penalize schools 19 12 7 0 
State reported mix of actions that support and penalize 

schools 26 9 ll 6 
Number of states 49 22 21 6 


Notes: Two states responded no to all actions listed and did not report an other option. They are excluded from this table. 
Actions that support schools include schools will be monitored and assisted in increasing test participation in the 
following year or schools must create an improvement plan to increase testing participation. Actions that penalize schools 
include reducing overall summative rating or making the school ineligible to receive highest rating; eligible students who 
do not take the exam will receive a score of zero or be scored as not proficient, or the state adjusting the school’s 
denominator by using 95 percent of eligible students instead of number of students tested for the school’s achievement 
score. If the response to opt-outs increased each year, states were asked to report on the response in the first year in 
which participation falls below 95 percent. State classification by opt out is based on the largest percentage a state 
reported for the percentage of students in tested grades who opted out of state summative assessments in English 
language arts or math in spring 2017. 

Source: 2017-18 State survey. 
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Exhibit 2.45. Number of states and percentage of districts that reported students opting out 
of state summative assessments, by the numerator and denominator used to 
calculate their opt out percentage: 2017-18 


Parent request only 15 50 
All students enrolled in tested grades 10 50 
95% of students enrolled in tested grades 2 Tt 
Something else 3 0 
Parent request and student illness oO 34 
All students enrolled in tested grades 0 32 
95% of students enrolled in tested grades O 2 
Parent request, student illness, 4 9 
and other reasons All students enrolled in tested grades 3 9 
Something else 1 (6) 
Parent request and other reasons 4 3 
All students enrolled in tested grades 2 3 
Something else 2 (6) 
Student illness only oO 1 
All students enrolled in tested grades 0) 1 
Other reason only 2 2 
All students enrolled in tested grades 2 2 
95% of students enrolled in tested grades 0 Tt 
Number of states or districts with opt out 25 3,642 
Number of districts (unweighted) -- 164 


+ Less than 1 percent. 

-- = not applicable. 

Notes: Exhibit limited to states and districts that reported students opting out of state summative assessments. Three 
states that reported opt outs are excluded from the table because they did not provide a complete response for the 
numerator and denominator. Other reasons states and districts counted in the opt out numerator include student refusals 
or absence, students with the most significant cognitive disabilities, students who were homebound or hospitalized, 
Limited English Proficiency students who have been in the United States less than 12 months. Where additional 
information was provided, those states that selected something else as their opt out denominator reported using the 
number of test takers, all eligible test takers enrolled in the tested grade, or students enrolled in the tested grade during 
the testing period as the denominator. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.46. Number of states and percentage of districts, by responses to previous 


parent/student decisions to opt out of state summative assessments: 2017-18 


Modify assessments given 
Reducing the number of required state/district summative assessments 
Shortening the required state/district summative assessments 


Removing time limits for students to complete the required state/district 
summative assessments 


Modifying the content of the required state/district summative assessments 


Began using a college entrance exam (SAT or ACT) for its high school 
assessment 


Asking districts and schools to find ways to reduce opt out 


Focusing efforts on schools and districts with opt-out rates that put 
them at risk of falling below testing 95 percent of students 


Try to increase parent or teacher buy-in for assessments 


Engaging in a public information campaign to inform parents about the 
importance of state assessments 


Increasing the involvement of teachers in the development of required state 
summative assessments 


Number of states and districts 
Number of districts (unweighted) 


n.a. = not available. Question not asked in the survey year. 
-- = not applicable. 
Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.47. Percentage of districts by responses to previous student and parent decisions to 
opt out of required state summative assessments, overall, by district poverty 
level, and by charter school local education agency (LEA) status: 2017-18 


Reducing the number of 


required district 

assessments 14 13 15 16 tT 
Shortening the required 

district assessments 13 13 13 14 6* 


Removing time limits for 

students to complete the 

required district 

assessments 18 13 19 19 14 
Modifying the content of the 

required district 

assessments 14 14 14 15 7* 
Asking schools to find ways 

to reduce opt out 21 10 24* 22 13 
Focusing efforts on schools 

opt-out rates that put 

them at risk of falling 

below testing 95 percent 

of students 14 10 15 15 9 
Engaging in a public 

information campaign to 

inform parents about the 

importance of 


assessments 24 25 24 23 28 
Number of districts 17,005 4,280 12,725 14,049 2,956 
Number of districts 

(unweighted) 682 277 405 533 149 


* Percentage is statistically different from complementary category (p < .05). 
Source: 2017-18 District survey. 
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Other Required Assessments 


Exhibit 2.48. Number of states that required districts to assess academic readiness at 
kindergarten entry and the number that developed assessments districts can 
use to assess children at kindergarten entry: 2013-14 and 2017-18 


Require districts to assess 16 24 


Developed assessment(s) districts can use to assess 22 30 
Number of states 51 51 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.49. Percentage of districts administering diagnostic assessments, by subject and 
grade: 2013-14 and 2017-18 


English language arts 
Not administered in any grade 21 6* 
Administered in grade: 
K-2 65 91* 
3-8 69 93* 
High school 61 68* 
Math 
Not administered in any grade 24 9* 
Administered in a grade: 
K-2 62 85* 
3-8 66 90* 
High school 61 67 
Number of districts 15,719 17,005 
Number of districts (unweighted) 559 682 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year. 

Note: Percentage based on districts that include grades in the grade span. For 2013-14 grades offered is based on the 2013- 
14 Common Core of Data Local Education Agency (School District) Universe. 


Source: 2017-18 District survey and 2013-14 District survey. 


ESSA Assessment Flexibility Provisions 


Exhibit 2.50a. Number of states using various Every Student Succeeds Act assessment 
flexibility provisions: 2017-18 


Required state English language arts and math summative assessments to 
include computer adaptive testing 


Grades 3-8 21 

High school 12 
Applied state-specified limits on the amount of time students should spend on all 

summative assessments given by the state and by local districts and schools 13 


Allowed districts to use a nationally recognized, but locally selected high school 
assessment in lieu of the state-required high school assessment for federal 


accountability! 2 
Required districts to administer multiple, statewide interim assessments instead of a 

single summative assessment? 0 
Used at least one provision 29 
Number of states 51 


1Six states responded yes to this item; however, for four states other data from the survey indicated that the nationally 
recognized test states reported was the same as the state-required high school assessment for federal accountability, 
rather than an additional choice for districts. Of the two states in this row, one state allows district to use the ACT instead 
of the state’s assessment, and the other state requires the ACT or SAT for the state assessment without stating a 
preference and allows districts to choose which one to administer. 

?One state responded “yes” to this question; however, after reviewing information about the state’s interim assessments, 
we found that this state did not use the interim assessments for federal accountability purposes, so while the state is using 
multiple, statewide interim assessments instead of a single summative assessment, it is not part of doing so as part of the 
ESSA assessment flexibility provision. 

Source: 2017-18 State survey. 
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Exhibit 2.50b. Number of states using various Every Student Succeeds Act (ESSA) assessment 
flexibility provisions, by opt out level of state-reported opt out of spring 2017 
state summative assessments: 2017-18 


Required state English language arts and math 
summative assessments to include computer 


adaptive testing 
Grades 3-8 21 10 8 3 
High school 12 4 5 3 


Required districts to administer multiple, statewide interim 
assessments instead of a single summative assessment in 
any grade or subject! (6) 0 0 0 


Allowed districts to use a nationally recognized, but locally 
selected high school assessment in lieu of the state- 
required high school assessment for federal 
accountability” 2 1 1 (6) 


Applied state-specified limits on the amount of time 
students should spend on all summative assessments 
given by the state and by local districts and schools 13 8 3 2 


Used at least one provision 29 16 9 4 


Number of states 51 23 22 6 


‘One state responded “yes” to this question; however, after reviewing information about the state’s interim assessments, 
we found that this state did not use the interim assessments for federal accountability purposes, so while the state is using 
multiple, statewide interim assessments instead of a single summative assessment, it is not part of doing so as part of the 
ESSA assessment flexibility provision. 

?Six states responded yes to this item; however, for four states other data from the survey indicated that the nationally 
recognized test states reported was the same as the state-required high school assessment for federal accountability, 
rather than an additional choice for districts. Of the two states in this row, one state allows district to use the ACT instead 
of the state’s assessment, and the other state requires the ACT or SAT for the state assessment without stating a 
preference and allows districts to choose which one to administer. 

Source: 2017-18 State survey. 
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Availability and Use of Data 


Exhibit 2.51. Number of states by timeframe of delivery of spring 2017 state summative 
assessment results 


Before June 2017 7 
June 2017 19 
July 2017 7 
August 2017 12 
After August 2017 6 
Number of states 51 


Note: Timeframe is based on state report of the month and year they delivered to districts the results of the spring 2017 
state assessments for their students. 
Source: 2017-18 State survey. 


Exhibit 2.52. Percentage of districts by timeframe of receipt of spring 2017 state summative 
assessment results 


Before June 2017 9 
June 2017 34 
July 2017 15 
August 2017 26 
After August 2017 16 
Number of districts 16,577 
Number of districts (unweighted) 666 


Note: Timeframe is based on district reports of the month and year they received the results of the spring 2017 state 
assessments for their students. 
Source: 2017-18 District survey. 


Exhibit 2.53. Percentage of districts that reported in 2017-18 a major challenge with the 
timeliness of data on student achievement from prior years, overall and by 
charter school local education agency (LEA) status and timeframe of receipt of 
spring 2017 state summative assessment results 


Before June 2017 13 5 38* 
June 2017 10 10 14 
July 2017 20 18 31 
August 2017 17 14 36 
After August 2017 27 28 23 
Number of districts 16,577 13,743 2,834 
Number of districts 

(unweighted) 666 522 144 


* Percentage is statistically different from the percentage for traditional districts (p < .05). 

Note: Districts reported in 2017-18 on whether they had a major, minor, or no challenge with the timeliness of the data on 
student achievement from prior years to inform instruction. Timeframe is based on district reports of the month and year 
they received the results of the spring 2017 state assessments for their students. 

Source: 2017-18 District survey. 


Exhibit 2.54. Number of states that reported having a statewide longitudinal data system that 
allows tracking individual students on various outcomes: 2013-14 and 2017-18 


State summative assessment scores for each student 47 45 
Courses taken and grades received for each high school student 32 35 
Advanced Placement test scores or college entrance exam scores for each 

high school student 30 34 
Enrollment of student in state postsecondary institutions 32 31 
Workforce data on individual students from state workforce or 

unemployment insurance systems 12 12 
Number of states with a statewide longitudinal data system 47 47 


Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.55. Number of states that reported state-level staff using student-level longitudinal 
data system data, by purpose: 2013-14 and 2017-18 


To track overall school performance and identify areas for improvement 45 44 
To monitor the progress of key subgroups (e.g., English learners, students with 

disabilities, race/ethnicity) 44 46 
To evaluate instructional programs such as measuring program effectiveness 31 30 
To inform professional development offerings such as identifying specific content 

or skills where teachers need assistance or support 24 24 
To evaluate the success of professional development offerings for teachers or 

principals 16 n.a. 
To inform resource allocation such as which schools and students receive which 

programs or which staff work with which students 26 22 
To provide information to teachers about their students’ progress 41 27 
To provide information to parents (or students) about the school or their children 

(or themselves) n.a. 26 
To track students’ postsecondary enrollment and progress after high school 

graduation such as credits earned in public colleges or universities in your state 27 26 
To identify districts or schools with high rates of students at risk of dropping out n.a. 21 
To provide information to federal agencies (e.g., EDFacts) 44 n.a. 
Something else 4 7 
Number of states with student-level longitudinal data system 47 47 


n.a. = not available. Question not asked in the survey year. 
Note: Exhibit limited to states with a student-level longitudinal data system. 
Source: 2017-18 State survey and 2013-14 survey. 


Exhibit 2.56. Number of states that provided information to districts from the state's student- 
level longitudinal data system, by type of information: 2013-14 and 2017-18 


Prior achievement on required state summative assessments for individual 


students transferring into the district from elsewhere in the state n.a. 38 
Student achievement growth reports on individual schools using value added 

models (VAMs) or student growth percentiles (SGPs) 32 28 
Student achievement growth reports on individual teachers using VAMs or SGPs 16 16 
Student achievement growth reports on different subgroups of students using 

VAMs or SGPs 26 23 
Postsecondary outcomes associated with districts and schools 25 27 
Number of states with student-level longitudinal data system 46 47 


N.a. = not available. Question not asked in the survey year. 

Note: Exhibit limited to states with a student-level longitudinal data system. One state with a student-level longitudinal 
data system did not respond to the questions. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.57. Percentage of districts that reported access to data or reports from their state 
that provided information about state summative assessment results: 2013-14 
and 2017-18 


Prior achievement on required state summative assessments for individual 

students transferring into the district from elsewhere in the state 84 83 
Schoolwide average student achievement growth for individual schools 

measured using value added measures (VAMs) or student growth 


percentiles (SGPs) 78 86* 
Teacher-specific student achievement growth for individual teachers in the 

district measured using VAMs or SGPs 63 66 
Student achievement growth reports on different subgroups of students using 

VAMs or SGPs n.a. 82 
Number of districts 14,222 14,612 
Number of districts (unweighted) 518 630 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year. 

Note: Percentages are among districts that responded yes or no to questions about access to data or reports. In 2013-14, 
10 to 12 percent of districts reported "don't know" and 14 to 19 percent did so in 2017-18. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.58. Percentage of districts that used a student-level data system, by purpose: 
2013-14 and 2017-18 


Related to schools 


To set goals for school performance 78 80 
To evaluate the effectiveness of instructional interventions or initiatives 77 82 
To identify schools for additional support or resources 56 63 
To identify schools with high rates of students at risk of drop out Nn.a. 38 
To identify schools that may serve as models for other schools 32 n.a. 
To identify schools that should receive different levels of oversight or 
operational flexibility 32 na. 
Related to teachers 
To plan districtwide professional development such as identifying specific 
content or skills where teachers need assistance or support 77 83* 
To provide information to teachers about their students’ progress na. 89 
To evaluate the effectiveness of professional development programs 55 n.a. 
Related to current students 
To monitor the progress of English learners 66 n.a. 
To monitor the progress of students with disabilities 88 n.a. 
To monitor the progress of key subgroups (e.g., English learners, students 
with disabilities, race/ethnicity) na. 79 
To provide information to parents (or students) about the school or their 
children (or themselves) n.a. 87 
Number of districts with electronic access to a student-level data system 13,967 16,033 
Number of districts (unweighted) 540 654 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 
n.a. = not available. Question not asked in the survey year. 
Note: Exhibit limited to districts with electronic access to a student-level data system. 


Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.59. Percentage of districts that used data about district graduates from a student- 


level data system, by purpose: 2013-14 and 2017-18 


To monitor enrollment in postsecondary education for your district’s graduates 45 


To monitor rates at which postsecondary students from your district take 

remedial courses 23 
To monitor postsecondary persistence rates for your district’s graduates 

(percentage of college students who continue to be enrolled in any college the 


next year) 20 
To monitor postsecondary degree attainment (2- and 4-year programs) for your 

district’s graduates 18 
Number of districts with electronic access to a student-level data system 10,496 
Number of districts (unweighted) 456 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 


11,362 


Note: Exhibit limited to districts that have any of grades 9 through 12 and electronic access to a student-level data system. 
For 2013-14 grades offered is based on the 2013-14 Common Core of Data Local Education Agency (School District) 


Universe. 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.60a. Percentage of districts that reported school leaders and teachers having 


electronic access to a student-level data system with data on various 


outcomes: 2013-14 and 2017-18 


District had electronic access to student-level data system 89 94 
Outcomes among districts with access: 
Academic achievement data 
Past achievement of currently enrolled individual students on state or districtwide 
summative assessments 90 91 
Achievement of individual students on districtwide diagnostic assessments 85 85 
Achievement growth for individual students on state or districtwide summative 
assessments 88 87 
Achievement growth associated with individual teachers (measured using value 
added measures or student growth percentiles) 59 62 
Past course grades for currently enrolled individual students 84 86 
Course performance prior to final grades na 82 
Readiness of individual students for grade promotion or graduation (“on track” 
measures) 60 69 
Indicator of whether individual students graduated or dropped out prior to 
graduation 67 79* 
Postsecondary activity 
Enrollment in postsecondary education! na 59 
Rates at which postsecondary students from the district take remedial courses’ na 34 
Postsecondary persistence rates (i.e., percent of college students who continue to 
be enrolled in any college the next year)! na 33 
Postsecondary degree attainment (2- and 4-year programs)’ na 33 
District did not have electronic access to a student-level data system il 6 
Number of districts with electronic access to a student-level data system 13,967 16,033 
Number of districts with electronic access to a student-level data system 
(unweighted) 540 654 


* Percentage is statistically different from the percentage for 2013-14 (p < .05). 
n.a. = not available. Question not asked in the survey year. 

‘Questions asked only of districts with grades 9 -12. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.60b. Percentage of districts that reported school leaders and teachers having 
electronic access to a student-level data system with data on various 
outcomes, overall, by district poverty level, and by charter school local 
education agency (LEA) status: 2017-18 


District had electronic access to student- 
level data system 94 89 96 94 95 


Outcomes among districts with access: 


Academic achievement data 


Past achievement of currently enrolled 
individual students on state or 


districtwide summative assessments 91 92 90 91 88 
Achievement of individual students on 
districtwide diagnostic assessments 85 92 83 84 87 


Achievement growth for individual 

students on state or districtwide 

summative assessments 87 89 86 88 84 
Achievement growth associated with 

individual teachers (measured using 

value added measures or student growth 


percentiles) 62 67 61 61 68 
Past course grades for currently enrolled 

individual students 86 89 85 87 81 
Course performance prior to final grades 82 86 81 82 81 


Readiness of individual students for grade 

promotion or graduation (“on track” 

measures) 69 81 65* 68 72 
Indicator of whether individual students 

graduated or dropped out prior to 


graduation 79 76 80 81 64* 
Postsecondary activity 
Enrollment in postsecondary education! 59 65 57 60 49 
Rates at which postsecondary students 
from the district take remedial courses! 34 36 33 35 26 


Postsecondary persistence rates (i.e., 
percent of college students who continue 
to be enrolled in any college the next 


year)! 33 39 30 33 29 
Postsecondary degree attainment (two- and 
four-year programs)! 33 38 31 34 29 
District did not have electronic access to a 
student-level data system 6 ll 4 6 5 
Number of districts with electronic access to 
a student-level data system 16,033 3,812 12,221 13,238 2,795 
Number of districts with electronic access to 
a student-level data system (unweighted) 654 262 392 513 141 


* Percentage is statistically different from the percentage for the complementary category (p < .05). 
‘Questions asked only of districts with grades 9-12. 
Source: 2017-18 District survey. 
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Exhibit 2.61. Number of states that provided funding, materials, or technical assistance to 
help districts, schools, and teachers use data to improve instructions, by type of 
assistance provided: 2013-14 and 2017-18 


Funding for or direct provision of student-level data management systems 25 27 
Access by district administrators and school leaders to a statewide student-level 

data system 45 39 
Materials or documents for district administrators and school leaders on the use of 

data for school improvement plans 45 42 
Materials or documents for school leaders and teachers on the use of data for 

instructional planning or improvement 46 40 
Technical assistance and/or support on hardware or software issues, such as 

making technical systems or computer networks experts available to districts 35 28 
Other! na. 9 
Number of states 50 51 


n.a. = not available. Question not asked in the survey year. 

‘Other responses included online data reporting systems; grants for computer equipment; and trainings on use of data. 
Note: In 2013-14, one state did not respond to questions about assistance provided to improve instruction. 

Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.62. Percentage of districts that reported receiving materials or technical assistance 
to support the use of data to improve school performance and instruction: 
2013-14 and 2017-18 


Materials or documents on the use of data for school improvement plans 69 66 
Materials or documents on the use of data for instructional planning or 

improvement 68 74 
Technical assistance and/or support on hardware or software issues, such as 

technical systems or computer networks experts 61 57 
Funding for or direct provision of student-level data management system na. 33 
A data dashboard or other user interface to assist in accessing the data more 

easily Ia. 55 
Number of districts 15,720 17,005 
Number of districts (unweighted) 560 682 


n.a. = not available. Question not asked in the survey year. 
Source: 2017-18 District survey and 2013-14 District survey. 


Challenges to Using Assessment Data 


Exhibit 2.63a. Percentage of districts that reported major challenges to using assessment 


data to inform instruction: 2013-14 and 2017-18 


Limited access to data from prior year on this year’s students 

Timeliness of the data on student achievement from prior years 

Teachers’ level of understanding of how to analyze information from diagnostic 
assessments to inform instruction 

Providing sufficient training so teachers can analyze student assessment data to identify 
instructional changes 

Lack of district staff who can assist teachers with questions about analyzing student data 


The ability to schedule regular time for teachers to meet in teams to discuss student 
achievement data and instruction 


Assessments are not well aligned with the curriculum 

Available assessment data do not accurately measure students’ knowledge and skills 
None of the above 

Number of districts 

Number of districts (unweighted) 

* Percentage is statistically different from the percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.63b. Percentage of districts that reported major challenges to using assessment 
data to inform instruction, overall, by district poverty level, and by charter 
school local education agency (LEA) status: 2017-18 


Limited access to data from prior year on this 
year’s students 


Timeliness of the data on student achievement 
from prior years 
Teachers’ level of understanding of how to 
analyze information from diagnostic 
assessments to inform instruction 
Providing sufficient training so teachers can 
analyze student assessment data to identify 
instructional changes 
Lack of district staff who can assist teachers with 
questions about analyzing student data 
The ability to schedule regular time for teachers 
to meet in teams to discuss student 
achievement data and instruction 
Assessments are not well aligned with the 
curriculum 
Available assessment data do not accurately 
measure students’ knowledge and skills 
None of the above 


Number of districts 
Number of districts (unweighted) 


* Percentage is statistically different from the percentage for the complementary category (p < .05). 


Source: 2017-18 District survey. 


17,005 
682 
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4,280 
277 


12,725 
405 


14,049 
533 


English Learners and Students with Disabilities 


Exhibit 2.64. Number of states that adopted or approved new or substantially revised English 


Language proficiency standards for English learners since April 2014 


14 


Source: 2017-18 State survey. 


Exhibit 2.65. Number of states that reported using criteria to determine whether English 


learners (ELs) should be provided with an accommodation for state summative 


assessments or an alternate assessment, by type of criteria used: 2013-14 and 


2017-18 


Beyond a particular grade level, ELs are given the same assessments as other general 
education students, without any accommodations 2 


Once ELs have been assessed using an accommodation or alternate assessment for the 

maximum number of years allowed, they are given the same assessments as other 

general education students, without any accommodations 4 
Once ELs meet or exceed a threshold score on an English language proficiency 

assessment, they are given the same assessments as other general education 


students, without any accommodations 29 
School districts must assess certain ELs using either an accommodation or an alternate 

assessment 15 
School districts determine whether or not to use an accommodation or an alternate 

assessment for ELs 39 
Other 7 
Number of states 51 


Note: In 2017-18, two states reported that ELs are given the same assessments as other general education students, 


without any accommodations. 
Source: 2017-18 State survey and 2013-14 State survey. 
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49 


Exhibit 2.66. Number of states that reported accommodations allowed for state summative 


assessments or alternate assessments for students with disabilities in 


reading/English language arts and math: 2013-14 and 2017-18 


Students with disabilities (SWDs) are given the same assessments as other 
general education students, but... 


they may be given flexibility in timing or scheduling (for example, extended 
time, breaks, different time of day) 

they may respond in a different manner (for example, an adult may serve as a 
scribe, or they may use speech-to-text) 

in a different setting (for example, in a separate room or study carrel, or in a small 

group setting) 

they may use equipment or materials to assist them (for example, a calculator, 
math tables, or manipulatives or hardware or software accessibility features for 
computer-based tests) 


they may be presented differently (for example, an adult may read the entire test 
or reading passages aloud, directions may be repeated, may be presented in 
Braille) 


Other accommodation 


Students with disabilities are given the same assessment as other general education 
students, without any accommodations 


Other assessments for SWDs... 

SWDs may be given an alternate assessment based on alternate state 
achievement standards (known as 1 percent tests for students with significant 
cognitive disabilities) 

SWDs may be assessed by submitting a portfolio of their work 

SWDs may be assessed by a task-based performance assessment 

Number of states 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.67. Number of states that require district use of alternate assessments to gauge 
achievement for students with significant cognitive disabilities, by subject, 
grade, and type of alternate assessment: 2017-18 


Alternate assessments for students with significant cognitive 
disabilities developed by the National Center and State 
Collaborative 12 ll 12 i 


Alternate assessments for students with significant cognitive 
disabilities developed by the Dynamic Learning Maps 


consortium 16 16 16 16 
Our state’s own alternate assessments for students with significant 

cognitive disabilities 21 22 21 23 
No alternate assessment required 0 (6) (0) 0 


Notes: Exhibit based on 51 states. 
Source: 2017-18 State survey. 


Exhibit 2.68. Number of states that reported selected accommodations for state summative 
assessments for English learners (ELs) in English language arts and math: 2013- 
14 and 2017-18 


ELs are given the same assessments as other general education students, but... 


they may be given extra time 48 45 
they can use a dual-language dictionary during the assessment 40 42 
an adult or computer technology may read the assessment aloud in English! 37 40 
an adult may translate the instructions into the student’s primary language 33 38 
the assessment booklet (or online version) can be provided in the student’s primary 
language 14 23 
an adult may translate the entire assessment into the student’s primary language 8 ll 
an adult may translate the reading passages into the student’s primary language 5 5 
with other accommodations 6 8 
without any accommodations 0 2 
ELs are given an alternate assessment 7 6 
Number of states 51 51 


! The 2013-14 survey did not refer to computer technology to read the assessment aloud in English. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.69. Number of states that required or recommend specific English Language 
proficiency assessments for English learners, by assessment: 2017-18 


The ACCESS for ELLs test by the World Class Instructional 
Design and Assessment (WIDA) Consortium 36 


The English Language Proficiency assessment developed by the 

English Language Proficiency Assessment for the 21st Century 

(ELPA21) consortium 8 
The LAS (Language Assessment Scales) Links 3 
IDEA Language Proficiency Tests (IPT) - English Oo 
Our state’s own English Language Proficiency assessment 5 
The Alternate ACCESS for ELLs with significant cognitive 

disabilities by the WIDA consortium 32 
Other 1 


fo) 


oe ff O 


15 


Notes: Exhibit based on 51 states. Rows may not sum to 51 due to missing data. 
Source: 2017-18 State survey. 


Exhibit 2.70. Number of states and percentage of districts that used specific criteria to exit 


students from English learner status: 2017-18 


State English language proficiency assessment scores 


State academic content assessment score(s) 

Local English language proficiency assessment (not state test) 
Local academic content assessment score(s) 

Academic grades/classwork 

Local review committee recommendation 

Teacher input 

Parental consultation 

Other 

No statewide criteria 

Number of states or districts 

Number of districts (unweighted) 

n.a. = not available. Question not asked in the survey year. 
-- = not applicable. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.71. Number of states that allowed district flexibility in determining English learner 
exit criteria: 2017-18 


Choosing an English language proficiency assessment 2 
Setting cutoff scores for English language proficiency assessments 3 
Setting cutoff scores for content assessments for English learners 2 
Including additional exit criteria other than assessment scores 13 
Other 5 
Number of states 51 


Source: 2017-18 State survey. 
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BA, Accountability and Low-Performing Schools 


State Accountability Systems Under Title I 


Support for Low-Performing Title I Schools 


School Choice 
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States’ Long-Term Goals for Student Achievement 


Exhibit 2.72. Number of states that reported selected long-term goals for academic 
achievement, graduation rate, English language proficiency under the Every 
Student Succeeds Act: 2013-14 and 2017-18 


Proficiency rate 
A specific percentage of students achieve proficiency in the long-term on the state 
English language arts (ELA) and math assessment(s) 15 27 
To reduce the number of students who are non-proficient on the state ELA and math 
assessment(s) 28 18 
A different long-term student proficiency goal! 8 10 
4-year adjusted cohort graduation rate 
A specific percentage of students graduate n.a. Al 
To reduce the percentage of students who do not graduate n.a. 9 
The graduation rate increases by a specific percentage n.a. 
A different long-term graduation rate goal’ Ia. 3 
Student progress toward English language proficiency 
English learners entering the state’s schools achieve English language proficiency within 
a certain number of years Ia. 23 
The percentage of English learners who are making progress toward English proficiency 
increases each year na. 23 
A different long-term English language proficiency goal? na. 5 
Long-term English language proficiency goal is not specified yet na. 6 
Number of states 51 51 


N.a. = not available. Question not asked in the survey year. 

‘Different long-term student proficiency goals include states using index scores or other performance score systems that 
do not provide proficiency rates. 

? Different long-term graduation rate goals include a long-term goal based on the 6-year adjusted cohort graduation rate, 
to close the gap to a 100 percent graduation rate, and for a specific percentage of students to graduate or maintain their 

current graduation rate, whichever is higher, using the 4-year adjusted cohort method. 

3 Different long-term English language proficiency goals include to reduce the number of students who are nonproficient 
or not making progress toward English language proficiency, use of an average percentage growth target attained based 

on an index score, and all schools will perform at least as well as schools that performed at or above the 65th percentile 

during the baseline year. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.73. Number of states with the same or varying long-term proficiency goals for 
student subgroups: 2013-14 and 2017-18 


Are the same for all subgroups 28 18 
Vary for different subgroups 21 33 
Number of states 51 51 


Source: 2017-18 State survey and 2013-14 State survey. 
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State Accountability Systems Under Title I 


Exhibit 2.74. Long-term goals for academic achievement, graduation rates, and English 
language proficiency relative to baseline rates and timelines: 2017-18 


Academic achievement 
Proficiency goal rate for academic 


achievement in English 50.7 75.0 24.7 10 2.1 
language arts (ELA)! (24.8, 79.0) (48.0, 100) (2.0, 60.2) (5, 24) (0.2, 6.2) 
Proficiency goal rate for academic 43.0 71.5 29.3 10 2.6 
achievement in math! (20.1, 78.2) (47.0, 100) (5.8, 63.3) (5, 24) (0.4, 8.8) 
Graduation rate 
4-year adjusted cohort graduation 83.4 90.0 71 10 0.7 
goal? (55.0, 91.3) (83.0, 100) (0.0, 33.0) (5, 24) (0.0, 2.6) 


English language proficiency 
Percent of English learners 


achieving English language 75.0 
proficiency**° n.a. (26.0, 90.0) n.a. n.a. n.a. 
Percent of English learners 
making progress toward 51.0 
English language proficiency*® na. (2.0, 100.0) na. n.a. Na. 
Number of states 51 51 51 51 51 


n.a. = not available. States did not consistently provide a baseline percentage of English learners making annual progress 
toward proficiency or achieving proficiency, and the survey did not ask for the number of years to achieve their goal 
proficiency targets. 

Exhibit reads: Across states, the median baseline proficiency rate for ELA was 50.7 percent (ranging from 24.8 percent to 
79 percent across states). The median long-term goal proficiency rate for ELA was 75 percent (ranging from 48 percent to 
100 percent across states). Combining the baseline proficiency rate with the long-term goal rate, the median state aimed 
to increase ELA proficiency by 24.7 percentage points, with a range from 2 percentage points to 60 percentage points. 
The median state set a long-term ELA proficiency goal 10 years in the future (ranging from 5 years to 24 years in the 
future). Combining the projected increase in proficiency rates with the number of years to attain the goal, the median 
state set an annualized proficiency growth rate of 2.1 percentage points (with a range from 0.2 percentage points per year 
to 6.2 percentage points per year). 

'Ten states are not included because they did not provide the proficiency rate or timeline for ELA or math, or they did 
not include baseline proficiency rates for all students in their state plans. 

?Two states did not provide the graduation rate. One state did not provide the timeline. 

3 Seventeen states did not provide the percent making progress toward proficiency or achieving proficiency, or the length 
of time from entering school to achieving proficiency. 

4Six states provided a target percentage achieving English language proficiency, but had not yet set a length of time from 
entering school to achieving proficiency at the time of the survey. 

5 States setting goals for English language proficiency specified that students would reach that proficiency level within 5 to 
7 years of entering school, with a median of 6 years. 

6 States setting goals for making progress toward English language proficiency specified that students would reach that 
proficiency level within 5 to 8 years of entering school, with a median of 6 years. 
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Exhibit 2.74. Long-term goals for academic achievement and graduation rates relative to 
baseline rates and timelines: 2017-18—continued 


Note: Ranges, provided in parentheses, indicate the minimum and maximum across states. The goal rate relative to 
baseline rate is the difference between the state’s long-term goal rate and the baseline proficiency rate (provided in the 
Every Student Succeeds Act plan). The annual improvement required to meet long-term goal is the goal relative to 
baseline divided by the number of years to reach the long-term goal. It represents the median increase in academic 
achievement and graduation rate states need to make in order to reach their long-term goal. 

Source: 2017-18 State survey and approved state plans. 
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Exhibit 2.75a. Increase in proficiency rates required to meet states’ long-term goals and 
target years for achieving proficiency goals: 2017-18 
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Notes: The increase in proficiency rates required to meet the long-term goal is the difference between the state’s long- 
term goal rate and the baseline proficiency rate (provided in the Every Student Succeeds Act [ESSA] plan). Ten states are 
not included in the English language arts [ELA] and math proficiency charts because the state set long-term goals using 
indexes without a proficiency rate, or because the state’s ESSA plan did not include baseline proficiency rates for all 
students. 

Source: 2017-18 State survey and approved state ESSA plans. 
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Exhibit 2.75b. Increase in graduation rates required to meet states’ long-term goals and 
target years for achieving graduation rate goals 
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Notes: The increase in graduation rates required to meet the long-term goal is the difference between the state’s long- 
term goal rate and the baseline graduation rate (provided in the Every Student Succeeds Act [ESSA] plan). Two states are 
not included either because the state did not provide a long-term graduation goal rate or the state’s ESSA plan did not 
report a baseline graduation rate. Two states with target graduation growth rates between 25 and 33 were dropped from 
this analysis because these outliers skewed the estimated relationship between growth targets and the target year. 
Source: 2017-18 State survey and approved state ESSA plans. 
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Exhibit 2.75c. Increase in proficiency rates required to meet states’ long-term goals and 
baseline proficiency rates: 2017-18 


80 5 


70 + 


ELA growth in proficiency from baseline 
Math growth in proficiency from baseline 


ELA baseline proficiency rate Math baseline proficiency rate 


Notes: The increase in proficiency rates required to meet the long-term goal is the difference between the state’s long- 
term goal rate and the baseline proficiency rate (provided in the Every Student Succeeds Act [ESSA] plan). Ten states are 
not included in the English language arts [ELA] and math proficiency charts because the state set long-term goals using 
indexes without a proficiency rate, or because the state’s ESSA plan did not include baseline proficiency rates for all 
students. 

Source: 2017-18 State survey and approved state ESSA plans. 
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Exhibit 2.75d. Increase in graduation rates required to meet states’ long-term goals and 
baseline proficiency rates: 2017-18 
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Notes: The increase in graduation rates required to meet the long-term goal is the difference between the state’s long- 
term goal rate and the baseline graduation rate (provided in the Every Student Succeeds Act [ESSA] plan). Two states are 
not included either because the state did not provide a long-term graduation goal rate or the state’s ESSA plan did not 
report a baseline graduation rate. 

Source: 2017-18 State survey and approved state ESSA plans. 
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Exhibit 2.75e. Annual improvement required to meet states' long-term goals and baseline 
proficiency rates: 2017-18 


long-term goal 


Annual ELA improvement required to meet 
long-term goal 
Py 


Annual math improvement required to meet 


ELA baseline proficiency rate Math baseline proficiency rate 


Notes: The annual improvement required to meet the long-term goal is the difference between the long-term goal rate 
and the baseline rate (provided in the Every Student Succeeds Act [ESSA] plan) divided by the number of years to reach 
the long-term goal rate. Ten states are not included in the English language arts [ELA] and math proficiency charts 
because the state set long-term goals using indexes without a proficiency rate, or because the state’s ESSA plan did not 
include baseline proficiency rates for all students. 

Source: 2017-18 State survey and approved state ESSA plans. 
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Exhibit 2.75f. Annual improvement required to meet states' long-term goals and baseline 
graduation rates 
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Notes: The annual graduation rate improvement required to meet the long-term goal is the difference between the long- 
term graduation goal rate and the baseline graduation rate (provided in the Every Student Succeeds Act [ESSA] plan) 
divided by the number of years to reach the long-term graduation goal rate. Two states are not included either because 
the state did not provide a long-term graduation goal rate or the state’s ESSA plan did not report a baseline graduation 
rate. 

Source: 2017-18 State survey and approved state ESSA plans. 
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Measures Used to Differentiate School Performance 


Exhibit 2.76. Number of states that used selected measures to differentiate school 
performance: 2013-14 and 2017-18 


Assessments other than Reading/English Language Arts and Math 


Science or social studies assessment 16 25 
College admissions assessments (ACT, SAT, or PSAT) 16 26 
Advanced Placement or International Baccalaureate exam 9 7 


School quality or student success measures 


Student attendance or chronic absenteeism rate 21 35 
Participation or performance in courses without state assessments N.a. 8 
On track to graduate index (6) 9 
College and career readiness 8 32 
Postsecondary outcomes 2 9 
School climate or student engagement! 1 12 
Other measure? 22 24 
Number of states 51 51 


n.a. = not available. Question not asked in the survey year (and also was not mentioned as an “other-specify”). 

‘Based on a review of state plans and state websites, none of the states used these measures for accountability 
determinations in 2017-18, but at least nine states will likely use these measures by 2019-20. 

?States used a variety of other measures in 2014 and 2018, such as the state accreditation rating, growth of the lowest 
25 percent of students, credits accumulated, suspension rate, teacher chronic absenteeism rate, global citizenship, and 
access to librarians or medical specialists. 

Source: 2017-18 State survey and 2013-14 State survey, extant data form. 


Exhibit 2.77. Number of states that used measures of student achievement growth for 
reading and math achievement, by type of growth measures used: 2013-14 and 


2017-18 
Any growth measure 44 49 
Within-student growth measure 28 48 
Improvement from one cohort of students to the next cohort in the same 
grades 31 5 
Number of states 51 51 


Notes: Within-student growth measures include value added measures (VAM), student growth percentile (SGP), growth 
from one grade to another measured on a vertical scale, movement to a higher performance category, or the percentage 
of students with achievement growth at or above targets for attaining proficiency goals. We also include Iowa’s student- 
level growth measure (movement from one achievement level to another) that was approved for use under No Child Left 
Behind. 

Source: 2017-18 State survey and 2013-14 State survey, extant data form. 
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State Accountability Systems Under Title I 


Exhibit 2.78. Number of states that used selected types of assessment-based measures to 
differentiate school performance, by grade-level: 2013-14 and 2017-18 


Elementary/middle schools 
Percentage of students achieving a single threshold score 
Percentage of students in multiple assessment categories 
Individual student achievement growth 
Assessment participation rate 

High schools 
Percentage of students achieving a single threshold score 
Percentage of students in multiple assessment categories 
Individual student achievement growth 
Assessment participation rate 


Number of states 
Nn.a. = not available. Question not asked in the survey year. 


Notes: Percentage of students achieving a single threshold score is the percentage achieving proficiency or other 
state-specific threshold on the state assessment. Percentage of students in multiple assessment categories is the 
percentage of students advanced and/or basic, in addition to percentage proficient, or the percentage achieving along 
particular scale or index scores. Individual student achievement growth may include student movement between 
performance categories, value added, student growth percentiles, or growth between grade levels on a vertical scale. 


Assessment participation rate is the percentage of students taking the assessment. 
Source: 2017-18 State survey and 2013-14 extant data form. 


41 
n.a. 
27 
N.a. 


Al 
na. 
18 
Na. 


51 


32 
22 
42 
31 


34 
21 
23 
29 


51 


Exhibit 2.79. Number of states that used selected English language proficiency measures as 


part of the English language proficiency indicator: 2017-18 


Percentage of English learners who make progress toward English proficiency 
Percentage of English learners who achieve English language proficiency 
Other measure of English language proficiency 


Number of states 


14 
6 
51 


Notes: Other measures include value added model using English language proficiency assessments, percentage of growth 
target for English language proficiency achieved, average student growth percentiles using English language proficiency 


assessments, and an English language proficiency index. 
Source: 2017-18 State survey. 
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States’ Approaches to Combining School Performance Measures 


Exhibit 2.80. Number of states that used selected approaches to combining measures and 
categorizing schools in their accountability systems: 2017-18 


All indicators are combined into a single summative index 39 
State rates schools on each indicator in the state accountability system 30 
Number of school performance ratings 
Three performance rating categories 9 
Four performance rating categories 12 
Five or more performance rating categories 21 
State does not use performance rating categories 9 
Number of states 51 


Source: 2017-18 State survey. 


Exhibit 2.81. Median weight for student achievement or proficiency, student achievement 
growth, and school quality or student success indicators in school's annual 
rating, among states that create a single rating for schools: 2017-18 


Student achievement or proficiency 33 30 
Student achievement growth 39 18 
School quality or success indicators 15 22 
Number of states reporting weights 36 36 


Notes: Twelve states do not use a single rating score for schools and therefore do not need weights. Two states had not 
decided on weights at the time the survey was completed. 
Source: 2017-18 State survey. 
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Inclusion of Subgroups in School Performance Measures and Public Reporting 


Exhibit 2.82. Number of states that included former English learners in the English learner 
accountability subgroup and number of years included after becoming 
proficient: 2017-18 


Included in the English learner subgroup 40 
Number of years included in subgroup definition 
2 years 8 
3 years 3 
4 years 29 
Number of states 51 


Source: 2017-18 State survey. 


Exhibit 2.83a. Median minimum subgroup sizes and number of states by extent of change to 
minimum subgroups sizes for monitoring and reporting student achievement 
in 2017-18 compared to 2013-14 


Achievement measures monitored 


against state targets! 20 3 23 24 50 
English language proficiency 

monitored against state targets” 20 n.a. n.a. na. 50 
Subgroup achievement reported on 

the annual school report card* 10 n.a. na. na. 47 


n.a. = not available. Question not asked in the survey year. 

‘One state did not report the minimum subgroup size in 2013-14. 

?One state reported that the minimum subgroup was “not applicable.” 

3Four states did not respond to this survey question. 

Notes: The 2013-14 form asked states for the minimum number of students in a school that can constitute a subgroup 
whose achievement is monitored against annual measurable objectives. It did not ask states to identify different subgroup 
sizes for English language proficiency or subgroups reported on the annual school report card. 

Source: 2017-18 State survey and 2013-14 State survey, extant data form. 
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Exhibit 2.83b. Median minimum subgroup sizes and number of states by minimum subgroup 
sizes for reporting student achievement in 2017-18 compared to 2013-14 


Median 27.5 20.0 -7.5 
Number of states with minimum subgroup size:' 
0-9 2 0 -2 
10-19 10 23 +13 
20-29 13 20 +7 
30-39 19 8 -ll 
40 or more 6 0 -6 
Number of states 50 51 51 


‘One state did not report the minimum subgroup size in 2013-14. 

Note: The 2013-14 form asked states for the minimum number of students in a school that can constitute a subgroup 
whose achievement is monitored against annual measurable objectives. 

Source: 2017-18 State survey and 2013-14 State survey, extant data form. 
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Exhibit 2.84. Number of states that reported examining school-level performance of 
subgroups other than those statutorily required for accountability: 2013-14 and 
2017-18 


States examining additional subgroups 25 14 35 
Additional subgroups used: 
Low academic performance 7 na. na. 
Homeless children N.a. 4 35 
Migrant children 2 2 31 
Children in foster care na. 4 34 
Children whose parents are on active military duty n.a. 2 31 
Girls and boys n.a. 1 28 
A combined subgroup that includes more than one 
subgroup 25 
Another subgroup not listed above na. 3 
Number of states 51 51 51 


Nn.a. = not available. Question not asked in the survey year. 

Notes: The Every Student Succeeds Act (ESSA) requires school accountability systems to include the following subgroups: 
economically disadvantaged students; students from major racial/ethnic groups; children with disabilities; and English 
learners. ESSA requires public reporting on schools to include all of the accountability subgroups, plus: migrant students; 
homeless students; students in foster care; students with parents on active military duty; and students by gender. 
Additional combined subgroups reported by states include combined racial ethnic subgroups (three states) and combined 
high-needs subgroups (including two or more of English learners, students with disabilities, and economically 
disadvantaged subgroups; three states). They also include other subgroups: gifted students, adjudicated youth, and 
students formerly classified as English learners or as students with disabilities. 

Source: 2017-18 State survey and 2013-14 State survey. 
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States’ Plans to Identify Low-Performing Schools Under ESSA 


Exhibit 2.85. Number of states by school year of the latest assessment data used to identify 
the first group of Title I low-performing schools and for planning and 
implementing school improvement, by activity and type of school identified 


State assessment data used to identify the 
first group of: 
Comprehensive Support and Improvement 
(CSI) schools il 38 2 O 51 
Targeted Support and Improvement (TSI) 
schools 7 34 9 1 51 


Additional Targeted Support and 
Improvement schools 5 33 5 8 51 


Initial school improvement plans will be 

developed for the first group of: 

CSI schools 1 7 42 1 51 

TSI schools 1 3 38 8 50 
Improvement plans will initially be 

implemented for the first group of: 

CSI schools 0 2 27 22 51 

TSI schools (6) 1 25 23 49 
Notes: One state did not provide the school year in which initial school improvement plans would be developed for the 
first group of TSI schools. Two states did not provide the school year in which school improvement plans will initially be 
implemented for the first group of TSI schools. 
Source: 2017-18 State survey. 
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Exhibit 2.86. Number of states that plan to identify future low-performing schools on 
specified timetables: 2013-14 and 2017-18 


Every year 23 12 

Every 2 years 1 0 

Every 3 years 25 39 

Number of ef 
states 49° 


@Two states did not respond to this question in 2014. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.87. Number of states that will identify non-Title I schools as low-performing under 


the Every Student Succeeds Act: 2017-18 


Non-Title I Comprehensive Support and Improvement schools 
Non-Title I Targeted Support and Improvement schools 


Non-Title I Additional Targeted Support and Improvement schools 


Number of states 
Source: 2017-18 State survey. 


State Accountability Systems Under Title I 


States Reporting School-Level Expenditures 


Exhibit 2.88. Number of states with school-level expenditure data and method for obtaining 
these data: 2017-18 


State had expenditure data in 2017-18 21 14 5 2 
State did not have expenditure data in 2017-18 30 5a 19 
Method for obtaining expenditure data’ 


Consolidating information already in existing state 


data systems 25 12 10 3 
Developing a new state financial management 

system 7 1 4 2 
Requesting electronic data on school-level spending 

from districts 29 10 13 6 
Surveying districts on the level of spending at the 

school level 1 1 (6) 10) 
Using another approach not listed above? 6 (0) 6 (0) 


Number of states 51 19 24 8 


‘Seventeen states reported using a combination of two methods. 

? Other approaches include modifying reporting procedures and information in the state’s financial management system 
to collect school level expenditures. 

4 Five states responded they will report per-pupil expenditures before or in 2017-18 despite reporting that they did not 
have expenditure data by the time of completing the survey in 2018. Of the two states reporting before 2017-18, one state 
will develop a new state financial management system and the other state will request data from districts. 

Note: States could report more than one approach to obtaining expenditure data. 

Source: 2017-18 State survey. 
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States Identifying Low-Performing Title I Schools and District Reports of These Schools 


Exhibit 2.89. Number of states that identified Title I Comprehensive Support and 
Improvement (CSI) schools and number of schools identified: 2017-18 


CSI schools in 2017-18 11 1,168 
Lowest 5 percent of Title I schools 10 729 
High schools with graduation rates below 67 percent 8 215 
Chronically low-performing Targeted Support and Improvement (or 

former Focus) schools 1 36 
Identified by other method 2 266 
Number of states requiring CSI schools to implement 
interventions in 2017-18 2 95 
Number of states and number of Title I schools 51 51,690 


Notes: Other methods of identifying CSI schools included those that earned low ratings on the state’s accountability rating 
system that does not correspond with any of the methods in the table. 

Some states may have identified the same schools using more than one method of identification. 

Source: 2017-18 State survey. 
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Exhibit 2.90. Number of states that required interventions in Title I lowest-performing 
schools, by type of Title I lowest-performing school: 2013-14 and 2017-18 


Any Title I lowest-performing schools 51 49 
Comprehensive Support and Improvement schools under the Every Student 
Succeeds Act (ESSA) n.a. 2 


Priority schools under the Elementary and Secondary Education Act (ESEA) 
flexibility or Schools in Restructuring or Corrective Action under No Child 


Left Behind (NCLB) 51 40 
Schools that received School Improvement Grants (SIGs) 51 46 
Schools identified as lowest-performing under a state accountability system Ia. 25 

Number of states 51 51 


N.a. = not available. Question not asked in the survey year. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under ESEA 
flexibility), previously identified schools in Restructuring or Corrective Action (as defined under NCLB), schools receiving 
SIGs, schools identified for Comprehensive Support and Improvement (as defined under ESSA), or schools identified as 
lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I schools in 2013-14 
include Priority schools (as defined under ESEA flexibility) and previously identified schools in Restructuring or 
Corrective Action (as defined under NCLB). While some states had state-specific low-performing schools and all states had 
SIG schools, the survey in 2013-14 did not ask states about those types of schools. 

The 43 states that had ESEA flexibility in 2015-16 could continue interventions in Priority schools through 2017-18. The 
eight states that did not have ESEA flexibility could continue interventions in previously identified schools in 
Restructuring or Corrective Action through 2017-18. States could also identify lowest-performing schools under another 
state system, or continue interventions in schools that had received SIGs. Oregon and Wyoming did not require 
interventions in Title I lowest-performing schools. 

Source: 2017-18 State survey, 2013-14 State survey, and EDFacts reports of school performance designations for 2013-14. 
For states with SIG schools in 2013-14, Department of Education, School Improvement State Grantees, 
https://www2.ed.gov/programs/sif/sigfy2014allocations.pdf. 


Exhibit 2.91. Number of states that identified Targeted Support and Improvement (TSI or 
Additional Targeted Support and Improvement (ATSI) schools and number of 
schools identified: 2017-18 


TSI schools 9 2,476 
ATSI schools 5 964 
Required interventions for TSI schools 1 73 
Number of states and number of Title I schools! 51 51,690 


'Two states identified schools as both TSI and ATSI schools. 

Note: TSI and ATSI schools are schools that states are identifying under the Every Student Succeeds Act for targeted 
support and improvement because of low subgroup achievement. 

Source: 2017-18 State survey. 
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Support for Low-Performing Title I Schools 


Exhibit 2.92. Number of states using different methods for identifying Focus and Targeted 
Support and Improvement (TSI schools: 2013-14 and 2017-18 


Largest within-school subgroup achievement gaps 21 6 
Consistently under-performing subgroup 31 36 
Subgroup performing at the level of the lowest-performing 5 percent 

of all Title I-receiving schools N.a. 26 
Some other method na. 6 
Number of states 51 51 


n.a. = not available. Question not asked in the survey year. 

Notes: TSI are identified under the Every Student Succeeds Act for targeted support and improvement because of low 
subgroup achievement. 

In 2014, the study examined how states with the Elementary and Secondary Education Act (ESEA) flexibility identified 
Focus schools. State flexibility plans were coded for using the following strategies to identify Focus schools: size of 
subgroup achievement gaps (21 states); subgroup proficiency rates (31 states); and achievement growth of subgroups (15 
states), and the data were entered into extant data forms for each state. States were asked to review and update the 
extant data forms. All states that used achievement growth of subgroups to identify Focus schools also used subgroup 
proficiency rates to identify Focus schools. 

Source: 2017-18 State survey and 2013-14 State survey, extant data form. 


Exhibit 2.93. Number of states that required interventions in Title I schools with low- 
performing subgroups, by type of school: 2013-14 and 2017-18 


Any identified Title I schools a 40 
Targeted Support and Improvement schools under the Every Student Succeeds n.a. 1 
Act (ESSA)! 
Focus schools under the Elementary and Secondary Education Act (ESEA) 43 38 
flexibility 
Schools identified as having low-performing subgroups under a state 
accountability system n.a. ll 
Number of states 43 51 


N.a. = not available. Question not asked in the survey year. 

'The 2017-18 state survey did not include a question on whether interventions were being implemented in Additional 
Targeted Support and Improvement schools in 2017-18, so that category of schools is omitted. 

@Not comparable to the total in 2017-18 because the 2013-14 survey did not ask about schools identified under a state 
system. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under ESEA flexibility) or schools identified as having a 
low-performing subgroup under another state accountability system. In 2013-14, these schools include Focus schools (as 
defined under ESEA flexibility). 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.94. Percentage of districts that reported having lowest-performing Title I schools 
and Title I schools with low-performing subgroups: 2013-14 and 2017-18 


Lowest-performing Title I schools * 19 
Priority schools 9 9 
Schools in Corrective Action 4 * 
Schools in Restructuring 1 t 
School Improvement Grant (SIG) schools 7 10 
Comprehensive Support and Improvement schools under the Every 

Student Succeeds Act (ESSA) n.a. 
Other lowest-performing schools under a state system n.a. 9 

Title I schools with low-performing subgroups _ 25 
Focus schools 15 13 
Targeted Support and Improvement schools or Additional Targeted 

Support and Improvement schools under ESSA n.a. + 
Other schools with low-performing subgroups under a state system n.a. 17 
Number of districts 15,762 17,031 

Number of districts (unweighted) 562 683 


+ Less than 1 percent. 

* Percentage is statistically different from percentage for 2013-14 (p < .05). 

N.a. = not available. Question not asked in the survey year. 

@Not comparable to the total in 2017-18 because the 2013-14 survey did not ask about schools identified under a state 
system. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.95. Number of states that required interventions to continue in previously- 
identified Title I lowest-performing schools and schools with low-performing 
subgroups, and percentage of districts in those states reporting that they had 
those schools: 2017-18 


Priority schools 37 ll 7 
Schools in corrective action or restructuring 3 10.5 4 
School Improvement Grant (SIG) schools 46 ll 2 
Lowest-performing schools identified under a 

state system 25 6 14 
Focus schools 38 17 2 
Schools with low-performing subgroups identified 

under a state system ll 15 18 
Number of states/districts 51 442 - 14,770 7,216 - 11,640 
Number of districts (unweighted) - 17 - 625 55 - 442 
-- = not applicable. 


Notes: A range is provided for the number of districts because the number is different for each cell of this table (e.g., the 
number of districts in states with Priority schools is different from the number of districts in states with schools in 
Corrective Action or Restructuring). The range indicates the lowest and highest number of districts across the cells. 
Previously-identified lowest-performing Title I schools in 2017-18 include Priority schools (as defined under the 
Elementary and Secondary Act [ESEA] flexibility), schools in Restructuring or Corrective Action (as defined under No 
Child Left Behind), schools receiving School Improvement Grants (SIG), or schools identified as lowest-performing under 
a state accountability system distinct from the Every Student Succeeds Act. Previously-identified Title I schools with low- 
performing subgroups are schools that are not the state’s lowest-performing schools, but have been identified because of 
low-performing subgroups or subgroup achievement gaps. In 2017-18, these schools include Focus schools as defined 
under ESEA flexibility or schools identified as having a low-performing subgroup under another state accountability 
system. For each row, "other states" includes only those states that could have that type of low-performing school and did 
not require interventions in those schools. For example, 42 states and the District of Columbia had ESEA flexibility and 
therefore could have priority schools. Of these 43, 37 required interventions in priority schools. The remaining 6 count as 
other states. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.96. Number of states that identified Title I Comprehensive Support and 
Improvement (CSI and Targeted Support and Improvement (TSI schools, and 
percentage of districts in those states reporting that they had those schools: 
2017-18 


CSI schools ll 7 0 
TSI or Additional Targeted Support schools 10 2 t 
Number of states/districts 51 3,327 - 4,237 12,794 - 13,704 
Number of districts (unweighted) - 146 - 188 495 - 537 
+ Less than 1 percent. 

-- = not applicable. 


Notes: A range is provided for the number of districts because the number is different for each cell of this table (e.g., the 
number of districts in states with CSI schools is different from the number of districts in states with TSI schools). The 
range indicates the lowest and highest number of districts across the cells. No districts reported CSI schools in states that 
did not identify such schools. Less than 1 percent of districts reported TSI schools in states that did not identify such 
schools. Only two states required interventions in CSI schools in 2017-18 and only one state required interventions in TSI 
schools in that year. 

Source: 2017-18 State survey and 2017-18 District survey. 
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State Requirements and Support For Interventions In Lowest-Performing Title I Schools 
and District Reports of These Activities In Schools 


Exhibit 2.97. Number of states that required selected interventions in lowest-performing 
Title I schools: 2013-14 and 2017-18 


Prepare a school improvement plan that focuses on subjects and/or subgroups that are 


falling short of state targets for student performance 48 45 
School improvement plans were required to be available to the public 37 36 
Implement and monitor an instructional program that supports students not showing 

sufficient growth toward state targets for student performance 41 35 
Provide professional development to staff that supports interventions for subgroups of 

students not showing sufficient growth toward state targets for student performance 36 25 
Districts must offer students in a low-performing school the option to attend a different 

school (school choice) na. il 
Districts must provide extra academic services for struggling students outside of the 

school day (for example, supplemental educational services) n.a. 4 
Work with an outside organization offering managers and coaches to support rapid 

school improvement na. 9 
Implement interventions selected from a list of evidence-based programs and models 

identified by the state N.a. 9 
Participate in an innovation zone, a group of schools given more flexibility to implement 

interventions and stricter targets for student performance n.a. 0 
Join a state-operated school improvement district! 7 1 
Some other action Na. 12 


Number of states 51 51 


N.a. = not available. Question not asked in the survey year. 

‘In 2014, states were asked whether at least one lowest-performing school was placed under direct state control or ina 
statewide accountability district. In 2018, states were asked whether at least one lowest-performing school was in a state- 
operated school improvement district. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Restructuring or Corrective 
Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.98. Percentage of districts reporting that lowest-performing Title I schools 
implemented an intervention by whether states required that intervention: 
2017-18 


Prepare improvement plan focused on subjects/subgroups 


falling short of state targets for student performance 45 98 100 
School improvement plans were required to be available to the 
public 36 96 68 


Implement/monitor instructional program that supports 

students not showing sufficient growth toward state 

performance targets 35 100 100 
Provide professional development to staff that supports 

interventions for student subgroups not showing sufficient 


growth toward state performance targets 25 100 100 
Districts must offer students in a low-performing school the 

option to attend a different school (school choice) il 75 31* 
Districts must provide extra academic services for struggling 

students outside of the school day 4 97 86 
Work with an outside organization offering managers and 

coaches to support rapid school improvement 9 51 77 
Implement interventions selected from a list of evidence-based 

programs and models identified by the state 9 100 93* 


Participate in an innovation zone (a group of schools given more 
flexibility to implement interventions and stricter targets for 


student performance) (6) N.a. 17 
Join a state-operated school improvement district 1 t 10* 
Number of states/districts with lowest-performing Title I 

schools 51 0 - 3,033 208 - 3,241 
Number of districts with lowest-performing Title I schools 

(unweighted) n.a. O - 174 8 - 182 


+ Reporting standards not met. 

* The percentage of districts that implemented the intervention in states that required the intervention is statistically 
different from percentage of districts that implemented the intervention in states that did not require the intervention 
(p< .05). 

n.a. = not applicable. No states required this activity. 

Notes: A range is provided for the number of districts because the number is different for each cell of this table (e.g., the 
number of districts in states that require lowest-performing Title I schools to prepare improvement plans is different from 
the number of districts in states that require the school improvement plans to be available to the public). The range 
indicates the lowest and highest number of districts across the cells. Lowest-performing Title I schools in 2017-18 include 
previously identified Priority schools (as defined under the Elementary and Secondary Education Act [ESEA] flexibility), 
previously identified schools in Restructuring or Corrective Action (as defined under No Child Left Behind), schools 
receiving School Improvement Grants (SIG), schools identified for Comprehensive Support and Improvement (as defined 
under the Every Student Succeeds Act [ESSA]), or schools identified as lowest-performing under a state accountability 
system distinct from ESSA. Oregon and Wyoming did not have any lowest-performing schools required to implement 
interventions in 2017-18. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.99. Number of states with lowest-performing Title I schools operating under 
alternative management: 2013-14 and 2017-18 


Any alternative management 13 14 
Direct state control or statewide accountability district 7 8 
Charter school conversion 4 5 
Management by a school management organization, either for-profit or nonprofit 5 6 

Number of states 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective Action (as 
defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I schools 
in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Restructuring or Corrective Action 
(as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey, 2013-14 State survey, and EDFacts reports in spring 2014 of school performance 
designations for 2013-14. 


Exhibit 2.100. Number of states with lowest-performing Title I schools that implemented 
academic or structural changes: 2013-14 and 2017-18 


Any academic or structural changes 47 47 
Comprehensive schoolwide reform model 46 40 
Extended day, week, or year 47 42 

Number of states 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and identified schools in Restructuring or 
Corrective Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.101. Number of states that provided extra professional development and assistance 
to principals and teachers in lowest-performing Title I schools: 2013-14 and 
2017-18 


For principals on: 


Any extra professional development or assistance 45 37 
School improvement planning, identifying interventions, or budgeting effectively 43 34 
Acting as instructional leaders 43 28 
Recruiting, retaining, and developing more effective teachers 29 20 
Another topic chosen by the district or school n.a. 29 
Other topic not listed above! na. 10 

For teachers on: 

Any extra professional development or assistance 37 30 
Analyzing student assessment data to improve instruction 35 22 
Working effectively in teacher teams to improve instruction 32 22 
Identifying and implementing strategies to address the needs of English learners 29 19 
Identifying and implementing strategies to address the needs of students with 

disabilities 31 22 
Another topic chosen by the district or school na. 25 
Other topic not listed above? na. 6 

Number of states 51 51 


N.a. = not available. Question not asked in the survey year. 

‘Other topics for principals include using data to improve instructional strategies, systems-based approach to school 
improvement, use of Multi-Tiered System of Supports (MTSS) training and coaching consultants, use of a principal 
network improvement community, and use of a principal mentorship program. 

? Other topics for teachers include systems-based approach to school improvement and use of MTSS training and 
coaching consultants. One state stated that schools received priority to receive needs based training from the state. 
Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Restructuring or Corrective 
Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.102. Percentage of districts reporting that lowest-performing Title I schools 
implemented additional professional development, by whether state required 
professional development in lowest-performing Title I schools: 2017-18 


For principals on: 
Any extra professional development or 


assistance 96 100 92 

School improvement planning, identifying 

interventions, or budgeting effectively 78 74 83 
Acting as instructional leaders 87 94 79 
Recruiting, retaining, and developing more 

effective teachers 65 84 44* 
Another topic chosen by the district or school 89 91 85 
Other topic not listed above! 77 79 74 


For teachers on: 
Any extra professional development or 


assistance 97 99 95* 
Analyzing student assessment data to improve 
instruction 93 95 92 
Working effectively in teacher teams to improve 
instruction 93 97 87* 
Identifying and implementing strategies to address 
the needs of English learners 65 79 49* 
Identifying and implementing strategies to address 
the needs of students with disabilities 87 90 83 
Another topic chosen by the district or school 94 99 88 
Other topic not listed above” 78 79 76 
Number of districts with lowest-performing Title I 
schools 3,261 1,767 1,494 
Number of districts with lowest-performing Title I 
schools (unweighted) 184 86 98 


* The percentage of districts in states that required additional professional development is statistically different from 
percentage in states that did not require additional professional development (p < .05). 

‘Other topics include systems approach to school improvement, transformational leadership networks, regional office 
professional development, equity training, awareness of the Every Student Succeeds Act (ESSA), and topics chosen by 
region. 

? Other topics include systems approach to school improvement. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under ESSA), or schools identified as lowest-performing under a 
state accountability system distinct from ESSA. 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.103. Number of states that provided additional resources to lowest-performing 
Title I schools: 2013-14 and 2017-18 


Any additional resources 45 46 
Purposes specified in the school improvement plan 40 44 
Reduction in class sizes or to maintain low class sizes 16 9 
Additional instructional time or to maintain extended day or extended school 

year schedules 31 28 
Another purpose not listed above! 18 10 
Number of states 51 51 


‘Other purposes include resources to support continuous improvement, develop school improvement goals, professional 
development, socioeconomic integration efforts, and use of school support training. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Restructuring or Corrective 
Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.104. Number of states with teacher assignment laws or policies that provide 
additional flexibility to lowest-performing Title I schools: 2013-14 and 2017-18 


Any state teacher assignment law or policy 30 43 
School discretion or authority to decide which staff to hire for the lowest- 
performing Title I schools 27 37 


Financial incentives for teachers to begin or continue to work in the state’s 

lowest-performing Title I schools 13 31 
Exemptions from teacher tenure rules that affect placement in or removal from 

the lowest-performing Title I schools 5 8 
Financial incentives for staff with English learner expertise to begin or continue 

to work in the lowest-performing Title I schools 5 22 
Financial incentives for staff with expertise working with students with 

disabilities to begin or continue to work in the lowest-performing Title I 


schools 4 22 
More flexibility in, or exemptions from, collective bargaining agreements or 
certain state employment laws/regulations that guide staffing decisions 4 12 


Number of states 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. In 2013-14, lowest- 
performing schools included Priority schools (as defined under ESEA flexibility) and schools in Restructuring or 
Corrective Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.105. Percentage of districts that reported that their lowest-performing Title I 
schools have selected types of staffing authority: 2013-14 and 2017-18 


More flexibility in, or exemptions from, collective bargaining agreements or certain 


state employment laws/regulations that guide staffing decisions 22 29 
School discretion or authority to decide which staff to hire for the lowest-performing 

Title I schools 72 87 
Number of districts with lowest-performing Title I schools 2,046 3,261 
Number of districts with lowest-performing Title I schools (unweighted) 153 184 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. In 2013-14, lowest- 
performing schools included Priority schools (as defined under ESEA flexibility) and schools in Restructuring or 
Corrective Action (as defined under NCLB). 

District percentage is based on the number of districts with lowest-performing Title I schools. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.106. Percentage of districts that reported selected interventions and changes were 


implemented in lowest-performing Title I schools: 2013-14 and 2017-18 


Interventions 


Prepare a school improvement plan that focuses on subjects and/or subgroups that are 
falling short of state targets for student performance 


School improvement plans are made available to the public 


Implement and monitor an instructional program that supports students not showing 
sufficient growth toward state targets for school performance 


Provide professional development to staff that supports interventions for subgroups of 
students not showing sufficient growth toward state targets for student performance 


Work with an outside organization offering managers and coaches to support rapid school 
improvement 


Implement interventions selected from a list of evidence-based programs and models 
identified by the state 


Participate in an innovation zone, a group of schools given more flexibility to implement 
interventions and stricter targets for student performance 


Join a state-operated school improvement district 
Academic and structural changes 
Implement a comprehensive schoolwide reform model 


Provide intensive intervention to struggling students during the school day (for example, 
Response to Intervention) 


Adjust the school schedule without changing the overall number of school hours 
Operate an extended school day, week, or year 
Make class sizes smaller than typical in other schools 


Provide extra academic services for struggling students outside of the school day (for 
example, supplemental education services) 


Offer students in a low-performing school the option to attend a different school (school 
choice) 
Alternative management 
Operate under direct state control or statewide accountability district 
Converted to charter school 
Operate under management by a school management organization, for-profit or non-profit 
Staffing changes 
Principal replaced 
Half or more of the teaching staff replaced 


97 
91 


97 


95 


Na. 


Na. 


21 


16 


98 
92 


100 


100 


70 


94 


17 
10 


41* 


58* 


17 
ll 


See notes at end of table. 
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Exhibit 2.106. Percentage of districts that reported selected interventions and changes were 
implemented in lowest-performing Title I schools: 2013-14 and 2017-18— 


continued 
Implement programs 
To provide ongoing mechanisms for family and community engagement 87 96 
To address students’ social, emotional, or health needs 82 99* 
To improve student behavior, discipline, or safety 90 98 


Principal professional development 


Any topics below 67 94* 
On school improvement planning, identifying interventions, or budgeting effectively 61 78 
On acting as instructional leaders 59 87* 
On recruiting, retaining, and developing more effective teachers 48 65 


Teacher professional development 


Any topics below 72 96* 
On analyzing student assessment data to improve instruction 68 93* 
On working effectively in teacher teams to improve instruction 61 93* 
On identifying and implementing strategies to address the needs of English learners 54 65 
On identifying and implementing strategies to address the needs of students with disabilities 57 87* 
Number of districts with lowest-performing Title I schools 2,046 3,261 
Number of districts with lowest-performing Title I schools (unweighted) 153 184 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year or for the category of schools. 

Notes: District percentage is of districts with lowest-performing Title I schools. 

Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and previously identified schools in 
Restructuring or Corrective Action (as defined under NCLB). 

Source: 2017-18 District survey and 2013-14 District survey. 
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Monitoring and Support for Lowest-Performing Title I Schools 


Exhibit 2.107. Number of states with organizational or administrative structures to support 
school improvement efforts in lowest-performing Title I schools: 2013-14 and 


2017-18 
Any organizational or administrative structures 46 49 
State staff or office whose sole responsibility is to support school improvement 40 42 
Regional staff or office, serving multiple districts, whose sole responsibility is 
to support school improvement 21 24 
Contracts with external consultants to support school improvement 36 37 


State-level staff, consultants, or staff from a regional office serving multiple 

districts to provide support to lowest-performing schools and districts in 

working with English learners 35 30 
State-level staff, consultants, or staff from a regional office serving multiple 

districts to provide support to lowest-performing schools and districts in 


working with students with disabilities 35 35 
Monitoring or reporting requirements specifically for lowest-performing 
schools 45 44 
Another structure not listed above 3 5 
Number of states 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Restructuring or Corrective 
Action (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.108a. Number of states that reported selected entities were primarily responsible 
for monitoring lowest-performing Title I schools: 2017-18 


Conducting a needs assessment to understand 


areas for improvement 30 0 16 2 1 
Selecting interventions to implement to 

improve student performance 23 24 1 1 0 
Deciding to replace the principal 1 42 0 3 3 
Establishing timetables for implementing 

interventions 24 21 3 1 0 
Providing technical assistance to the school in 

implementing interventions 2 26 9 il 1 
Monitoring the implementation of 

interventions 13 22 2 12 0 
Monitoring the school’s progress toward 

improvement targets 9 25 1 14 (0) 
Setting exit criteria for lowest-performing 

schools 4 1 0 43 1 


Deciding to close the school 0 30 0 7 12 
Number of states 51 51 51 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. 

States may select “not applicable” if this activity to support or improve lowest-performing schools did not occur in the 
state in 2017-18. 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey. 
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Exhibit 2.108b. Percentage of districts that reported selected entities were primarily 
responsible for monitoring lowest-performing Title I schools: 2017-18 


Conducting a needs assessment to understand 


areas for improvement 45 25 16 1 13 
Selecting interventions to implement to improve 

student performance 46 24 17 tT 13 
Deciding to replace the principal 0 34 1 T 65 
Establishing timetables for implementing 

interventions 54 30 tT 2 13 
Providing technical assistance to the school in 

implementing interventions 19 55 8 4 14 
Monitoring the implementation of interventions 46 38 1 2 13 
Monitoring the school’s progress toward 

improvement targets 37 43 3 4 13 
Setting exit criteria for lowest-performing 

schools 34 22 4 24 16 
Deciding to close the school tT il 3 13 72 
Number of districts with lowest-performing 

Title I schools 3,261 3,261 3,261 3,261 3,261 


Number of districts with lowest-performing 
Title I schools (unweighted) 184 184 184 184 184 


+ Less than 1 percent. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act flexibility), previously identified schools in Restructuring or Corrective Action 
(as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. 

Districts with lowest-performing schools may select “not applicable” if this activity to support or improve lowest- 
performing schools did not occur in the district in 2017-18. 

Source: 2017-18 District survey. 
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Exhibit 2.109. Number of states that reported selected strategies were used for supporting 
and monitoring lowest-performing Title I schools, and the frequency with 
which strategies were used for each school: 2013-14 and 2017-18 


Site visits 46 44 6 15 15 8 
Telephone conferences 35 43 6) 23 10 10 
Discussions with parents/ 

community 23 20 8 7 1 4 
Analysis of student data 47 43 5 24 8 6 


Create networks of schools that 
work together to support 


improvement n.a. 25 6 14 3 2 
Other strategy” 5 3 0 2 0 
Number of states 51 51 a ae 3 2 


n.a. = not available. Question not asked in the survey year. 

-- = not applicable. 

‘Other frequency includes states that responded that the frequency varies by school “as needed.” It also includes states 
that did not indicate the frequency of using the strategy. 

? Other strategies in 2017-18 include fiscal reviews and grant management, systems-based school improvement cohorts, 
and networking to share best practices among lowest-performing schools and the state education agency. Other strategies 
in 2013-14 include school improvement plan reviews, discussions with teachers, and classroom observations. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in corrective action or 
restructuring (as defined under NCLB). 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.110. Percentage of districts that used selected strategies for supporting and 
monitoring lowest-performing Title I schools and Title I schools with low- 
performing subgroups, by frequency of strategy use for each school: 2017-18 


In Title I lowest-performing schools 


Any support or monitoring strategy 88 
School walk-throughs 86 1 50 49 0 
Meetings with the principal 88 1 25 74 0 
Discussions with parents/community 82 6 75 19 Tt 
Analysis of student data 88 1 45 54 1 
Telephone conferences 64 1 61 36 3 
Create networks of schools that work 
together to support improvement 41 3 61 36 Tt 
Other strategy? 7 (0) 21 67 12 
In Title I schools with low-performing 
subgroups 
Any support or monitoring strategy 99 
School walk-throughs 95 1 Al 57 2 
Meetings with the principal 98 1 22 75 1 
Discussions with parents/community 95 8 72 20 T 
Analysis of student data 97 Tt 39 60 t 
Telephone conferences 57 3 56 38 3 
Create networks of schools that work 
together to support improvement 67 8 51 40 1 
Other strategy? 7 0 7 78 15 


Number of districts with lowest- 
performing Title I schools 3,261 - ee te = 


Number of districts with lowest- 

performing Title I schools (unweighted) 184 - -- - = 
Number of districts with Title I schools 

with low-performing subgroups 4,198 - aa a - 
Number of districts with Title I schools 

with low-performing subgroups 

(unweighted) 230 = = = - 
See notes at end of table. 
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Exhibit 2.110. Percentage of districts that used selected strategies for supporting and 
monitoring lowest-performing Title I schools and Title I schools with low- 
performing subgroups, by frequency of strategy use for each school: 2017-18— 
continued 


+ Less than 1 percent. 

-- = not applicable. 

‘Other frequency includes states that provide varied support to schools based on need or that did not provide a 
frequency. 

? Other strategies for lowest-performing schools include use of on-site improvement specialists, grade-level collaboration, 
school improvement meetings, school advocates, leadership and learning meetings, instructional reviews, school 
planning support, regional school networks, School Comprehensive Education Planning monitoring, and school board 
monitoring. 

3 Other strategies for schools with low-performing subgroups include use of grade-level collaboration, school 
improvement meetings, classroom observations, professional learning teams (PLCs), multi-tiered systems of school 
support (MTSS), School Comprehensive Education Planning monitoring, instructional reviews, Response to Intervention 
planning, state support teams, community partnerships, data team meetings, and curriculum coordinators. 

Notes: The denominator for the first column is the number of districts with Title I lowest-performing schools (or Title I 
schools with low-performing subgroups). The denominator for the remaining columns (frequency of use) is the number 
of districts using the strategy. 

Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. 

Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or subgroup achievement gaps. In 2017-18, these schools include 
Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified under 
ESSA or previously identified Focus schools as defined under ESEA flexibility or schools identified as having a low- 
performing subgroup under another state accountability system. 

Source: 2017-18 District survey. There is no comparable question in the 2013-14 survey. 
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Exhibit 2.111. Number of low-performing Title I schools served by state staff or state-funded 
consultants, the number of staff or consultants serving those schools, and 
caseload sizes: 2013-14 and 2017-18 


Number of schools served by state staff or state-funded 


consultants 10,035 5,741 

Lowest-performing Title I schools only 5,992 3,260 

Title I schools with low-performing subgroups only 4,043 2,481 
Number of full-time employee (FTE) state staff/consultants 

providing support 924.1 796.9 
Caseloads of schools per FTE state staff/consultant 

Average 10.9 7.2 

Median 8.1 8.9 
Number of states supporting low-performing Title I schools and 

providing data on the number of schools and staff 47 44 


Number of states with lowest-performing Title I schools or 
Title I schools with low-performing subgroups 51 51 


Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. In 2013-14, lowest- 
performing schools included Priority schools (as defined under ESEA flexibility) and schools in Restructuring or 
Corrective Action (as defined under NCLB). 

Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under ESEA flexibility) or schools identified as having a 
low-performing subgroup under another state accountability system. In 2013-14, these schools include Focus schools (as 
defined under ESEA flexibility). 

FTE = full-time equivalent. Ratios of the number of schools per staff / consultant are not available by type of low- 
performing school because the survey asks for the number of FTE state staff/consultants serving low-performing schools 
overall, without breaking down the number of staff by type. In 2013-14, four states did not report the number of schools 
or staff, or they reported zero staff supporting low-performing schools. In 2017-18, seven states did not report the number 
of schools or staff, or they reported zero staff supporting low-performing schools. States were excluded from this table if 
they reported the number of state staff or low-performing schools supported by state staff as zero or missing. 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey and 2013-14 State survey. 
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State Requirements and Support for Interventions In Title I Schools with Low-Performing 
Subgroups 


Exhibit 2.112. Number of states that required Title I schools with low-performing subgroups 
to implement interventions of various types: 2013-14 and 2017-18 


Any specified intervention 41 34 

Prepare improvement plan focused on subjects/subgroups falling short of state 

targets for student performance Al 30 
School improvement plans were required to be available to the public 30 26 
Implement/monitor instructional program that supports students not showing 

sufficient growth toward state performance targets 37 26 
Provide professional development to staff that supports interventions for student 

subgroups not showing sufficient growth toward state performance targets 31 14 
Offer students in a school with low-performing subgroups the option to attend a 

different school (school choice) Na. 7 
Provide extra academic services for struggling students outside of the school day 

(for example, supplemental educational services) Na. 2 
Implement interventions selected from a list of evidence-based programs and 

models identified by the state n.a. 5 
Other action na. 


Number of states 43 51 


Nn.a. = not available. Question not asked in the survey year. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act [ESEA] flexibility) or schools identified as having a low-performing subgroup under another 
state accountability system. In 2013-14, these schools include Focus schools (as defined under ESEA flexibility). 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.113. Number of states with Title I schools with low-performing subgroups that 
implemented academic and structural changes: 2017-18 


Comprehensive schoolwide reform model 25 
Extended day, week, or year 31 


Number of states 51 


Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act flexibility) or schools identified as having a low-performing subgroup under another state 
accountability system. 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey. 
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Exhibit 2.114 Number of states that provided additional professional development and 
assistance to principals and teachers in Title I schools with low-performing 
subgroups: 2013-14 and 2017-18 


For principals on: 


Any extra professional development and assistance 33 29 
School improvement planning, identifying interventions, or budgeting 
effectively 32 24 
Acting as instructional leaders 31 19 
Recruiting, retaining, and developing more effective teachers 19 17 
Another topic chosen by the district or school na. 20 
Other topic not listed above! Na. 5 
For teachers on: 

Any extra professional development and assistance 31 21 
Analyzing student assessment data to improve instruction 27 17 
Working effectively in teacher teams to improve instruction 25 17 
Identifying and implementing strategies to address the needs of English 

learners 24 12 
Identifying and implementing strategies to address the needs of students with 
disabilities 27 13 
Another topic chosen by the district or school Na. 17 
Other topic not listed above? n.a. 1 
Number of states 43 51 


N.a. = not available. Question not asked in the survey year. 

‘Other topics include systems approach to school improvement, transformational leadership networks, regional office 
professional development, equity training, awareness of the Every Student Succeeds Act (ESSA), and topics chosen by 
region. 

? Other topics include systems approach to school improvement. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under the Elementary and Secondary Education Act 
[ESEA] flexibility) or schools identified as having a low-performing subgroup under another state accountability system. 
In 2013-14, these schools include Focus schools (as defined under ESEA flexibility). 

Florida, Arizona, New Mexico, Oregon, Kansas, California, Iowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

The time period for providing professional development includes the summer prior to the start of the school year. 
Source: 2017-18 State survey and 2013-14 State survey. 


2-111 


Support for Low-Performing Title I Schools 


Exhibit 2.115. Number of states that provided additional resources to Title I schools with low- 
performing subgroups: 2013-14 and 2017-18 


Any additional resources 31 24 
Purposes specified in the school improvement plan 27 21 
Reduction in class sizes or to maintain low class sizes 5 7 
Additional instructional time or to maintain extended day or extended school 

year schedules 15 13 
Another purpose not listed above! 13 8 


Number of states 43 51 


‘Other purposes include transformational leadership networks, regional office professional development, and support 
Complex-Area managed initiatives. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act [ESEA] flexibility) or schools identified as having a low-performing subgroup under another 
state accountability system. In 2013-14, these schools include Focus schools (as defined under ESEA flexibility). 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.116. Percentage of districts that reported selected interventions and changes were 


implemented in Title I schools with low-performing subgroups: 2013-14 and 


2017-18 


Interventions 


Prepare a school improvement plan that focuses on subjects and/or subgroups that are 
falling short of state targets for student performance 


School improvement plans are made available to the public 


Implement and monitor an instructional program that supports students not showing 
sufficient growth toward state targets for school performance 


Provide professional development to staff that supports interventions for subgroups of 
students not showing sufficient growth toward state targets for student performance 


Implement interventions selected from a list of evidence-based programs and models 

identified by the state 
Academic and structural changes 

Implement a comprehensive schoolwide reform model 

Provide intensive intervention to struggling students during the school day (for example, 
Response to Intervention) 

Adjust the school schedule without changing the overall number of school hours 

Operate an extended school day, week, or year 

Make class sizes smaller than typical in other schools 


Provide extra academic services for struggling students outside of the school day (for 
example, supplemental education services) 


Offer students in a low-performing school the option to attend a different school (school 
choice) 


See notes at end of table. 
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Support for Low-Performing Title I Schools 


Exhibit 2.116. Percentage of districts that reported selected interventions and changes were 
implemented in Title I schools with low-performing subgroups: 2013-14 and 
2017-18—continued 


Implement programs 
To provide ongoing mechanisms for family and community engagement 89 97 
To address students’ social, emotional, or health needs 90 97* 
To improve student behavior, discipline, or safety 96 99 
Principal professional development 
Any topics below 82 92* 
On school improvement planning, identifying interventions, or budgeting effectively 77 86 
On acting as instructional leaders 71 79 
On recruiting, retaining, and developing more effective teachers 57 68 
Teacher professional development 
Any topics below 80 93* 
On analyzing student assessment data to improve instruction 76 90* 
On working effectively in teacher teams to improve instruction 73 87* 
On identifying and implementing strategies to address the needs of English learners 50 59 
On identifying and implementing strategies to address the needs of students with disabilities 72 86* 
Number of districts with Title I schools with low-performing subgroups 2,307 4,198 
Number of districts with Title I schools with low-performing subgroups (unweighted) 186 230 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year or for the category of schools. 

Notes: District percentage is of districts with Title I schools with low-performing subgroups. 

Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act [ESEA] flexibility) or schools identified as having a low-performing subgroup under another 
state accountability system. In 2013-14, these schools include Focus schools (as defined under ESEA flexibility). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Monitoring and Support for Title I Schools with Low-Performing Subgroups 


Exhibit 2.1117a. Number of states that reported selected entities were primarily responsible 
for monitoring Title I schools with low-performing subgroups: 2017-18 


Conducting a needs assessment to understand 


areas for improvement 25 9 (0) 2 4 
Selecting interventions to implement to improve 

student performance 18 15 1 1 5 
Establishing timetables for implementing 

interventions 19 15 0 2 4 
Providing technical assistance to the school in 

implementing interventions 5 20 6 5 4 
Monitoring the implementation of interventions 12 18 2 4 4 
Monitoring the school’s progress toward 

improvement targets 6 22 2 6 4 
Setting exit criteria for Title I schools with low- 

performing subgroups 3 1 1 31 4 


Number of states 51 51 51 51 51 


Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act flexibility) or schools identified as having a low-performing subgroup under another state 
accountability system. 

States may select “not applicable” if this activity to support or improve schools with low-performing subgroups did not 
occur in the state in 2017-18. 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey. 
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Exhibit 2.117b. Percentage of districts that reported selected entities were primarily 
responsible for monitoring Title I schools with low-performing subgroups: 
2017-18 


Conducting a needs assessment to understand 


areas for improvement 56 30 13 1 ci 
Selecting interventions to implement to improve 

student performance 52 35 12 tT tT 
Establishing timetables for implementing 

interventions 49 39 12 t t 
Providing technical assistance to the school in 

implementing interventions 31 54 9 6 1 
Monitoring the implementation of interventions 52 44 2 2 tT 
Monitoring the school’s progress toward 

improvement targets 38 55 1 6 t 
Setting exit criteria for Title I schools with low- 

performing subgroups 26 49 1 21 3 
Number of districts with Title I schools with 

low-performing subgroups 4,198 4,198 4,198 4,198 4,198 
Number of districts with Title I schools with 

low-performing subgroups (unweighted) 230 230 230 230 230 


+ Less than 1 percent. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act flexibility) or schools identified as having a low-performing subgroup under another state 
accountability system. 

Districts with schools with low-performing subgroups may select “not applicable” if this activity to support or improve 
schools with low-performing subgroups did not occur in the district in 2017-18. 

Source: 2017-18 District survey. 
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Exhibit 2.118. Number of states that reported selected strategies were used for supporting 
and monitoring Title I schools with low-performing subgroups, and the 
frequency with which strategies were used for each school: 2013-14 and 
2017-18 


Site visits 36 28 5 il 6 6 
Telephone conferences 25 26 3 7 6 10 
Discussions with parents/ 

community 14 12 4 3 1 4 
Analysis of student data 40 30 8 10 5 


Create networks of schools that 
work together to support 


improvement N.a. 18 2 il 0 5 
Other strategy 13 1 (6) 1 0 (0) 
Number of states 43 51 51 51 51 51 


n.a. = not available. Question not asked in the survey year. 

‘Other frequency includes states that responded that the frequency varies by school “as needed.” It also includes states 
that did not indicate the frequency of using the strategy. 

? Other strategy in 2017-18 is the use of Indistar to monitor progress of school-chosen objectives. Other strategies in 2013- 
14 include classroom observations, reviewing school improvement plans, and teacher discussions. 

Notes: Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but 
have been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under the Every Student Succeeds Act or previously identified Focus schools (as defined under the Elementary and 
Secondary Education Act [ESEA] flexibility) or schools identified as having a low-performing subgroup under another 
state accountability system. In 2013-14, these schools include Focus schools (as defined under ESEA flexibility). 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Use of Evidence-Based Approaches for Title I Low-Performing Schools 


Exhibit 2.119. Number of states that used selected methods for promoting the use of 
evidence-based models, interventions, or strategies, by lowest-performing 
Title I schools and Title I schools with low-performing subgroups: 2017-18 


Any method 48 40 
State provided information about evidence-based models, 
interventions, or strategies to improve student performance 42 35 


State provided list of vetted partners that districts and school 

leaders could engage to implement approved evidence-based 

strategies 14 8 
Linking district and school leaders with staff from the 

U.S. Department of Education’s Regional Educational 

Laboratories or Comprehensive Centers 18 9 
Referring district and school leaders to the What Works 

Clearinghouse, Evidence for ESSA, or other organization that 

rates evidence 43 32 
Require district applications for school improvement funds to 

describe the evidence base for proposed interventions or 

provide competitive preference to districts for describing such 

evidence! 34 21 
Require district applications for school improvement funds to 

include plans for evaluating the effectiveness of interventions or 

provide competitive preference for evaluation plans! 32 18 


Number of states 51 51 


‘Nine states responded that this method was “not applicable.” 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. Title I schools with low- 
performing subgroups are schools that are not the state’s lowest-performing schools, but have been identified because of 
low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools include Targeted Support and 
Improvement and/or Additional Targeted Support and Improvement schools identified under ESSA or previously 
identified Focus schools (as defined under ESEA flexibility) or schools identified as having a low-performing subgroup 
under another state accountability system. 

Florida, Arizona, New Mexico, Oregon, Kansas, California, lowa, Nebraska, Vermont, Wyoming, and North Dakota did 
not have any Title I schools with low-performing subgroups required to implement interventions in 2017-18. 

Oregon and Wyoming did not have any lowest-performing schools required to implement interventions in 2017-18. 
Source: 2017-18 State survey. No comparable question was asked in 2013-14. 
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Exhibit 2.120. Percentage of districts that reported consulting or taking into account selected 
sources when selecting interventions to implement in lowest-performing Title I 
schools or Title I schools with low-performing subgroups: 2017-18 


Guidance or advice from the state education department or a 


technical assistance center funded by the state 59 70 64 68 
A list of vendors approved by the state 33 51 40 50 
Information provided by the intervention’s developer or vendor 36 56 56 62 
Recommendations from colleagues in other school districts 55 71 76 82 
Information from a U.S. Department of Education Comprehensive 

Center or Regional Educational Laboratory 22 16 27 15 
Information from the What Works Clearinghouse 34 na. 50 na. 
Information from the What Works Clearinghouse, Evidence for 

ESSA, or other organization that rates evidence na. 43 Ia. 57 
Information from the district’s research/evaluation office Ia. 50 na. 56 
Information from professional associations Na. 57 na. 69 
Information from a college/university researcher na. 51 Na. 35 
Number of districts with lowest-performing Title I schools 

or Title I schools with low-performing subgroups 1,542 3,261 2,307 4,198 


Number of districts with lowest-performing Title I schools 
or Title I schools with low-performing subgroups 
(unweighted) 132 184 186 230 


Nn.a. = not available. Question not asked in the survey year. 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in Corrective Action or 
Restructuring (as defined under NCLB). 

Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under ESEA flexibility) or schools identified as having a 
low-performing subgroup under another state accountability system. In 2013-14, Title I schools with low-performing 
subgroups include Focus schools (as defined under ESEA flexibility). 

The 2017-18 survey asked which sources of information were consulted when selecting interventions to implement in 
Title I lowest-performing schools and in Title I schools with low-performing subgroups. The 2013-14 survey asked which 
of the sources of information were considered when selecting interventions to implement in Title I Priority and Focus 
schools and Title I schools in restructuring. In 2013-14, districts with schools in Corrective Action were not asked this 
question, so districts that only had schools in Corrective Action are not included in the percentages for 2013-14. 

Source: 2013-14 District survey and 2017-18 District survey. 
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Exhibit 2.121a. Percentage of districts that reported taking into account selected 
considerations when selecting interventions to implement in lowest- 
performing Title I schools and Title I schools with low-performing subgroups: 
2013-14 


School staff’s interest in specific interventions 73 88 
Parent and/or community input 79 67 
Grade level of the school 74 91 
Cost of interventions and amount of funding available 91 92 
District and/or school capacity to implement the interventions 92 93 


Number of districts with lowest-performing Title I schools or 
Title I schools with low-performing subgroups 1,542 2,307 


Number of districts with lowest-performing Title I schools or 

Title I schools with low-performing subgroups (unweighted) 132 186 
Notes: In 2013-14, lowest-performing Title I schools include Priority schools (as defined under the Elementary and 
Secondary Education Act [ESEA] flexibility) and schools in Restructuring (as defined under No Child Left Behind). Title I 
schools with low-performing subgroups include Focus schools (as defined under ESEA flexibility). Districts with schools in 
Corrective Action were not asked this question in 2013-14, so are not included in this table. 
Source: 2013-14 District survey. 
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Support for Low-Performing Title I Schools 


Exhibit 2.121b. Percentage of districts that rated selected considerations as very important 
when selecting the interventions to implement in lowest-performing Title I 
schools or Title I schools with low-performing subgroups: 2017-18 


School staff’s interest in specific interventions 71 61 
Parent and/or community input 47 38 
Grade level of the school (i.e., elementary, middle, or 

secondary) 88 85 
Student subgroups needing intervention to improve 

achievement 77 Na. 
Cost of interventions and amount of funding available 59 50 


District and/or school capacity to implement the 

interventions 85 91 
Research evidence showing that the interventions were 

effective at improving student outcomes 89 90 


Number of districts with lowest-performing Title I 
schools or Title I schools with low-performing 
subgroups 3,261 4,198 


Number of districts with lowest-performing Title I 

schools or Title I schools with low-performing 

subgroups (unweighted) 184 230 
n.a. = not available. Question not asked for the category of schools. 
Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind), schools receiving School Improvement Grants (SIG), schools identified for 
Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or schools 
identified as lowest-performing under a state accountability system distinct from ESSA. 
Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under ESEA flexibility) or schools identified as having a 
low-performing subgroup under another state accountability system. 
Districts were asked to rate how important each consideration was when selecting interventions. Response options 
included “very important,” “somewhat important,” “not important,” or “don’t know.” Percentages are based on the 
districts with either lowest-performing Title I schools or the number with Title I schools with low-performing subgroups. 
Source: 2017-18 District survey. 
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Support for Schools That Missed Performance Targets But Are Not Low-Performing 


Exhibit 2.122. Number of states that reported support for Title I schools that missed 
performance targets and are not lowest-performing schools or schools with 
low-performing subgroups: 2013-14 and 2017-18 


Established targets for Title I school performance, other than targets for lowest- 


performing schools or schools with low-performing subgroups Ia. 14 
Identified Title I schools that missed performance targets 48 14 
Required some or all Title I schools that missed performance targets to take action 42 7 
Number of states 51 51 


N.a. = not available. Question not asked in the survey year. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.123. Number of states that reported selected methods of monitoring Title I schools 
that missed performance targets and are not lowest-performing schools or 
schools with low-performing subgroups: 2013-14 and 2017-18 


Any method of monitoring 38 4 

School improvement plan had to be approved by the State Education Agency 

(SEA) 13 4 
SEA reviewed and provided feedback on the school improvement plan 22 3 
SEA monitored the thoroughness of district oversight of schools as appropriate 

to the performance category of those schools 22 1 
SEA conducted monitoring visits to a sample of schools in this performance 

category 20 0 
SEA conducted monitoring visits to all schools in this performance category 7 0 


Number of states requiring action in Title I schools that did not meet 
performance targets, excluding lowest-performing schools or schools 
with low-performing subgroups 42 7 


Source: 2017-18 State survey and 2013-14 State survey. 
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Support for Low-Performing Title I Schools 


Exhibit 2.124. Number of states that required and percentage of districts that implemented 
interventions for Title I schools that missed state targets for student 
performance and are not lowest-performing schools or schools with low- 
performing subgroups: 2013-14 and 2017-18 


Se ee 


Intervention 

Schools prepare a school improvement plan that 

focuses on subjects and/or subgroups that are 

falling short of state targets for student 

performance 38 5 91 86 
School improvement plans available to the public 22 4 85 81 
Schools implement and monitor an instructional 

program that supports students not showing 

sufficient growth toward state targets for student 

performance 27 2 93 93 
Schools and/or districts provide professional 

development to staff that supports interventions 

for subgroups of students not showing sufficient 

growth toward state targets for student 

performance 23 1 91 97 
Districts adjust the school schedule without 

changing the overall number of school hours N.a. n.a. n.a. 56 


Districts operate an extended school day, week, or 

year na. na. 43 41 
Districts make class sizes smaller than typical in 

other schools n.a. n.a. 27 48* 
Districts provide extra academic services for 

struggling students outside of the school day (for 

example, supplemental educational services)! 8 1 51 75* 
Districts provide intensive intervention to 

struggling students during the school day (for 

example, Response to Intervention) na. na. na. 95 
Districts offer students the option to attend a 

different school (school choice) because of the 

low performance of the students’ school 9 3 42 24* 


See notes at end of table. 
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Exhibit 2.124. Number of states that required and percentage of districts that implemented 
interventions for Title I schools that missed state targets for student 
performance and are not lowest-performing schools or schools with low- 
performing subgroups: 2013-14 and 2017-18—continued 


Principal professional development 


On school improvement planning, identifying 


interventions, or budgeting effectively 19 Ia. 70 74 
On acting as instructional leaders i na. 66 72 
On recruiting, retaining, and developing more 

effective teachers 10 Ia. 51 55 
On topic(s) chosen by the school Ia. na. Ia. 74 
Other topic n.a. na. na. 44 


Teacher professional development 
On analyzing student assessment data to improve 


instruction 15 na. 83 84 
On working effectively in teacher teams to improve 

instruction 13 N.a. 79 76 
On identifying and implementing strategies to 

address the needs of English learners 13 n.a. 49 57 
On identifying and implementing strategies to 

address the needs of students with disabilities 13 na. 77 81 
Topic(s) chosen by the school Ia. na. nha. 78 
Other topic na. na. n.a. 46 


Number of states and districts with Title I 
schools that missed performance targets and 
are not lowest-performing Title I schools or 
Title I schools with low-performing subgroups 42 7 5,447 3,021 


Number of districts with Title I schools that 
missed performance targets and are not 
lowest-performing Title I schools or Title I 
schools with low-performing subgroups 
(unweighted) Na. n.a. 313 189 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year. 

'The 2013-14 form asked states whether districts must offer low-income students the opportunity to enroll in after-school 
supplemental educational services. 

Source: 2017-18 State survey, 2017-18 District survey, 2013-14 State survey, and 2013-14 District survey. 
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Challenges to ESSA Implementation and Improving School Performance 


Exhibit 2.125. Number of states that reported selected issues were a major challenge to ESSA 
implementation and supporting low-performing schools: 2017-18 


Reporting per-pupil expenditures at the school level 19 
Supporting districts and/or schools in the process of turning around lowest-performing schools 18 
Monitoring districts and/or schools with lowest-performing schools or schools with low-performing 

subgroups 13 
Implementing the state’s new accountability system under the Every Student Succeeds Act (ESSA) ll 
Providing support to districts with schools that are neither lowest-performing nor highest- 

performing ll 
Measuring school quality or student progress as part of the state’s school accountability system 

under ESSA 9 
Communicating to districts, schools, and parents about the state’s school accountability system 

under ESSA 8 
Other challenge 2 
Number of states 51 


Source: 2017-18 State survey. 


Exhibit 2.126. Percentage of districts that reported selected issues were a major challenge to 
improving school performance: 2013-14 and 2017-18 


Difficulty finding, hiring, or retaining teachers with the skills needed 28 33 
Difficulty finding, hiring, or retaining principals with the skills needed 47 12* 
Lack of staff who can mentor or serve as a resource to teachers about 

instructional strategies for struggling students 33 13* 
Lack of guidance or support from the state 26 10* 
Insufficient resources for personnel and/or materials 25 29 
Lack of effective methods/interventions to improve student achievement 30 7* 
Curricula not aligned with the required state summative assessments 40 8* 
Teacher concerns or opposition to implementing school interventions 32 6* 
Community concerns or opposition to implementing school interventions 54 2 
Lack of parent involvement/participation in children’s education 27 27 
Number of districts 15,762 17,031 
Number of districts (unweighted) 562 683 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.127. Percentage of districts with low-performing schools that reported selected 
issues were a major challenge to improving school performance: 2013-14 and 


2017-18 


Difficulty finding, hiring, or retaining teachers with the 
skills needed 


Difficulty finding, hiring, or retaining principals with the 
skills needed 

Lack of staff who can mentor or serve as a resource to 
teachers about instructional strategies for struggling 
students 

Lack of guidance or support from the state 

Insufficient resources for personnel and/or materials 

Lack of effective methods/interventions to improve 
student achievement 

Curricula not aligned with the required state summative 
assessments 

Teacher concerns or opposition to implementing school 
interventions 

Community concerns or opposition to implementing 
school interventions 

Lack of parent involvement/participation in children’s 
education 

Number of districts with lowest-performing Title I 
schools or Title I schools with low-performing 
subgroups 

Number of districts with lowest-performing Title I 
schools or Title I schools with low-performing 
subgroups (unweighted) 

See notes at end of table. 
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BR. support for Low-Performing Title I Schools 


Exhibit 2.127. Percentage of districts with low-performing schools that reported selected 
issues were a major challenge to improving school performance: 2013-14 and 
2017-18—continued 


* Percentage is statistically different from percentage for 2013-14 (p < .05). 

Notes: Lowest-performing Title I schools in 2017-18 include previously identified Priority schools (as defined under the 
Elementary and Secondary Education Act [ESEA] flexibility), previously identified schools in Restructuring or Corrective 
Action (as defined under No Child Left Behind [NCLB]), schools receiving School Improvement Grants (SIG), schools 
identified for Comprehensive Support and Improvement (as defined under the Every Student Succeeds Act [ESSA]), or 
schools identified as lowest-performing under a state accountability system distinct from ESSA. Lowest-performing Title I 
schools in 2013-14 include Priority schools (as defined under ESEA flexibility) and schools in corrective action or 
restructuring (as defined under NCLB). 

Title I schools with low-performing subgroups are schools that are not the state’s lowest-performing schools, but have 
been identified because of low-performing subgroups or large subgroup achievement gaps. In 2017-18, these schools 
include Targeted Support and Improvement and/or Additional Targeted Support and Improvement schools identified 
under ESSA or previously identified Focus schools (as defined under ESEA flexibility) or schools identified as having a 
low-performing subgroup under another state accountability system. In 2013-14, Title I schools with low-performing 
subgroups include Focus schools (as defined under ESEA flexibility). 

Source: 2017-18 District survey and 2013-14 District survey. 
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Exhibit 2.128. Types of school choice offered in the states: 2017-18 


Charter schools 44 
Private school choice 26 
Online schools 37 
Inter-district choice 42 
All four types of school choice 18 
None of the four types of school choice 2 


Number of states 51 


Notes: Kentucky is not included in the count of states with charter schools because there were no charter schools 
operating in the 2017-18 school year, although a law allowing charter schools to operate passed in 2017. Kentucky and 
Missouri reported in the survey that the state did not have online public schools in 2017-18, although data collected by the 
2016-17 Common Core of Data indicates that there are public online schools enrolling students full-time in these states. 
Nevada did not respond to the survey question asking if state laws and policies allow inter-district choice, however the 
study team confirmed on the Nevada state legislature’s website that Nevada laws do allow inter-district choice: 
https://www.leg.state.nv.us/nrs/nrs-392.html#NRS392Sec010. 

Source: 2017-18 State survey for states with online schools and inter-district choice. States with charter schools is from 
“Charter Schools USA,” National Charter School Resource Center, accessed March 21, 2019. States with private school 
choice programs is from “School Choice in America,” EdChoice, last modified January 15, 2019 
http://www.edchoice.org/school-choice/school-choice-in-america. Private school choice programs include vouchers, tax 
credit scholarships, and education savings accounts. 


Exhibit 2.129. Percentage of traditional districts with public school choice: 2017-18 


Districts with any public school choice 77 
With students enrolled in: 
Charter schools 35 
Magnet schools or magnet programs il 
An inter-district choice program 31 
Full-time online public schools (including online charter schools) 38 
With schools that offer open enrollment 59 
Number of districts (excluding charter school local education agencies 
[LEAs]) 14,049 
Number of districts (unweighted, excluding charter school LEAs) 533 


Note: Percentages are of traditional school districts and do not include charter school LEAs. 
Source: 2017-18 District survey, using district unit weights. 
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School Choice 


Exhibit 2.130. Number of charter schools, number of students enrolled in these schools, and 
enrollment as a percentage of the school-aged population, by state: 2016-17 


Alabama 1 - - 
Alaska 28 6,677 4.8 
Arizona 551 185,604 14.4 
Arkansas 75 27,896 5.0 
California 1,248 602,837 8.5 
Colorado 238 114,694 11.5 
Connecticut 24 9,573 1.3 
Delaware 27 14,722 9.1 
District of Columbia 110 37,151 42.0 
Florida 654 283,560 8.6 
Georgia 83 66,905 3.4 
Hawaii 34 10,669 4.6 
Idaho 57 20,579 5.9 
Illinois 62 65,169 2.8 
Indiana 93 43,079 3.5 
Iowa 3 398 .07 
Kansas 10 3,159 0.6 
Kentucky na. na. na. 
Louisiana 151 79,022 9.2 
Maine 9 1,955 1.0 
Maryland 49 22,366 2.1 
Massachusetts 78 42,602 3.8 
Michigan 378 147,754 8.5 
Minnesota 220 54,211 5.3 
Mississippi 3 523 .09 
Missouri 72 22,803 2.1 
Montana n.a. n.a. na. 
Nebraska Na. n.a. na. 
Nevada 49 40,074 7.5 
New Hampshire 31 3,422 1.6 
New Jersey 88 46,274 2.9 
New Mexico 99 25,139 6.5 
New York 267 128,784 4.0 
North Carolina 167 92,281 5.0 
North Dakota na. N.a. na. 
Ohio 362 116,279 5.6 
Oklahoma 48 24,248 3.2 
Oregon 124 32,323 4.7 
Pennsylvania 179 132,979 6.3 


See notes at end of table. 


2-129 


School Choice 


Exhibit 2.130. Number of charter schools, number of students enrolled in these schools, and 
enrollment as a percentage of the school-aged population, by state: 2016-17— 


continued 

Rhode Island 30 8,137 4.8 
South Carolina 70 32,685 3.7 
South Dakota Na. na. na. 
Tennessee 104 34,984 3.0 
Texas 753 310,846 5.4 
Utah 124 71,417 9.9 
Vermont Na. Na. na. 
Virginia 8 1,176 .08 
Washington 8 1,676 13 
West Virginia n.a. n.a. na. 
Wisconsin 237 44,209 4.3 
Wyoming 5 503 0.5 
Number of schools and students, and percent 

enrollment nationally 7,011 3,011,344 5.2 


- = The first charter school in Alabama began operations in April 2017, but did not enroll students until the 2017-18 school 
year; therefore, one charter school was operating in the state in 2016-17, but no students were enrolled in charter 
schools. 

n.a. = Not applicable. The state did not authorize charter schools in 2016-17. 

Source: Common Core of Data 2016-17. 
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Exhibit 2.131. Number of students enrolled in online public schools and enrollment as a 
percentage of the school-aged population, by state: 2017-18 


Alabama 6,400 0.7 
Alaska d d 
Arizona 38,400 3.0 
Arkansas d d 
California d d 
Colorado 18,997 1.9 
Connecticut N.a. N.a. 
Delaware n.a. n.a. 
District of Columbia 180 0.2 
Florida d d 
Georgia 20,331 1.0 
Hawaii 1,462 0.6 
Idaho 5,848 1.7 
Illinois 652 .03 
Indiana d d 
Iowa 904 0.2 
Kansas 8,604 1.5 
Kentucky na. na. 
Louisiana 5,066 0.6 
Maine 728 0.4 
Maryland N.a. N.a. 
Massachusetts 2,123 0.2 
Michigan 10,000 0.6 
Minnesota 10,027 1.0 
Mississippi N.a. Na. 
Missouri n.a. N.a. 
Montana na. na. 
Nebraska d d 
Nevada d d 
New Hampshire 258 0.1 
New Jersey N.a. Na. 
New Mexico d d 
New York n.a. n.a. 
North Carolina 4,752 0.3 
North Dakota na. n.a. 
Ohio d d 
Oklahoma 12,089 1.6 
Oregon 10,082 1.5 
Pennsylvania 34,500 1.6 
Rhode Island n.a. n.a. 


See notes at end of table. 
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School Choice 


Exhibit 2.131. Number of students enrolled in online public schools and enrollment as a 
percentage of the school-aged population, by state: 2017-18—continued 


South Carolina d d 
South Dakota 397 0.2 
Tennessee 1,611 0.1 
Texas d d 
Utah d d 
Vermont na. na. 
Virginia n.a. Ta. 
Washington 31,674 2.5 
West Virginia na. n.a. 
Wisconsin 6,905 0.7 
Wyoming d d 
Number of students 231,990 - 


n.a. = Not applicable. The state reported that it does not have online public schools. 

d= The state did not report the number of students enrolled in online public schools. 

-- = not applicable. 

Notes: In some cases, total online enrollments differ substantially from online enrollments reported in the Common Core 
of Data (CCD) for 2016-17. This table presents the total number of students enrolled in online public schools in 2017-18, as 
reported by the state respondents without adjusting for differences with the 2016-17 CCD data. Because not all states 
reported the total enrollments in online schools, the table does not include the percentage of students enrolled in online 
schools nationally. 

Source: 2017-18 State survey. 


2-132 


School Choice 


Exhibit 2.132. Percentage of districts reporting that selected methods were used to allocate 
seats in open-enrollment schools with excess demand: 2017-18 


On a first-come, first-served basis 50 
By lottery 14 
Based on an application process that determines which students are the best fit for the 

school 19 


Number of districts offering open enrollment (excluding charter school local 
education agencies [LEAs]) 8,643 


Number of districts offering open enrollment (unweighted, excluding charter 
school LEAs) 377 


Notes: Percentages are of traditional school districts offering open enrollment, and do not include charter school LEAs. 
Source: 2017-18 District survey, using district unit weights. 
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Teacher Evaluation Practices 


Exhibit 2.133. Number of states requiring teacher performance evaluation practices: 2013-14 
and 2017-18 


At least one classroom observation using a professional practice rubric 39 36 
Use of student achievement growth for some or all teachers 36 34 
At least three performance categories 37 36 
Combination of at least one classroom observation, student achievement 

growth, and at least three performance categories. 32 26 
Number of states 51 51 


Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.134. Percentage of districts using teacher performance evaluation practices in 
2013-14 and 2017-18 


At least one classroom observation using a professional practice rubric 92 98 
Use of student achievement growth for some or all teachers 50 65* 
At least three performance categories 95 96 
Combination of at least one classroom observation, student 

achievement growth, and at least three performance categories 48 63* 
Number of districts 15,393 17,031 
Number of districts (unweighted) 560 683 


* Percentage is significantly different from the percentages for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 
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Teacher and Leader Evaluation Requirements 


Exhibit 2.135. Percentage of traditional districts and charter school LEAs using teacher 
performance evaluation practices: 2017-18 


At least one classroom observation using a professional practice rubric 98 96 
Use of student achievement growth for some or all teachers 61 82* 
At least three performance categories 96 96 
Combination of at least one classroom observation, student achievement 

growth, and at least three performance categories 60 77* 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


* Percentage is significantly different from percentage for traditional districts (p < .05). 
Source: 2017-18 District survey. 


Exhibit 2.136a. Percentage of districts using combination of professional practice rubric, 
student achievement growth for some or all teachers, and at least three 
performance categories for teacher evaluation, by status of the state 
requirement for its use: 2013-14 and 2017-18 


Combination of professional Required in both 2013-14 and in 

practice rubric, student 2017-18 22 68 91* 
achievement growth for some —_ Not required in 2013-14, required 

or all teachers, and at least in 2017-18 4 16 49* 


r rformance categories . : 
HikeB pero 8 Required in 2013-14, not 


required in 2017-18 10 49 63 
Not required in 2013-14 or 
2017-18 15 32 37 


* Percentage is significantly different from the percentage for 2013-14 (p < .05). 

Exhibit reads: Twenty-two states required a combination of professional practice rubric, student achievement growth for 
some or all teachers, and at least three performance categories in both 2013-14 and 2017-18. In those 22 states, 68 percent 
of districts used this combination of practices in 2013-14 and 91 percent did so in 2017-18. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.136b. Percentage of districts using teacher evaluation practices, by status of the 
state requirement for their use: 2013-14 and 2017-18 


Classroom observation using a Required in both 2013-14 and 


professional practice rubric 2017-18 34 93 99 
Not required in 2013-14, required 
in 2017-18 2 86 100 
Required in 2013-14, not 
required in 2017-18 5 100 97 
Not required in 2013-14 or 
2017-18 10 90 94 
Student achievement growth for Required for all in both 2013-14 
all teachers and 2017-18 22 54 64 
Not required for any in 2013-14, 
required for all in 2017-18 4 10 36* 
Required for all in 2013-14, 
required for some in 2017-18 5 54 77 
Required for some in 2013-14, 
required for all in 2017-18 3 27 71* 
Required for all in 2013-14, not 
required for any in 2017-18 4 39 55 
Not required for any in both 
2013-14 and 2017-18 il 10 22° 
Student achievement growth for Required for some in both 
some teachers 2013-14 and in 2017-18 0 na. Nn.a. 
Not required for any in 2013-14, 
required for some in 2017-18 0 n.a. N.a. 
Required for some in 2013-14, 
required for all in 2017-18 3 16 26 
Required for some in 2013-14, 
not required for any in 
2017-18 2 16 17 
Did not require for any in both 
2013-14 and 2017-18 il 22 8 
At least three performance Required in both 2013-14 and in 
categories 2017-18 33 98 98 
Not required in 2013-14, required 
in 2017-18 3 85 79 
Required in 2013-14, not 
required in 2017-18 4 87 98* 
Not required in 2013-14 or 
2017-18 10 93 94 


* Percentage is significantly different from the percentage for 2013-14 (p < .05). 

n.a. = not applicable. No states are in the category. 

Exhibit reads: Thirty-four states required a classroom observation using a professional practice rubric in both 2013-14 and 
2017-18. In those 34 states, 93 percent of districts used a classroom observation using a professional practice rubric in 
2013-14 and 99 percent did so in 2017-18. 

Note: One state did not report the number of performance categories in 2013-14. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Student Achievement Growth in Teacher Evaluations 


Exhibit 2.137. Percentage of districts that reported practices around use of student 
achievement growth (SAG) in teacher evaluation, by state requirement on SAG 
in evaluation: 2013-14 and 2017-18 


Use of student achievement 
growth 
Evaluation of some but not all 
teachers 15 18 16 17 19 10* 


Evaluation of all teachers 
across all grades offered by 
the district, in all subjects, 
and special education 53 61 28* 77 10** 25** 


Not used in teacher evaluation 32 21 56* 5* 71** 65** 
Number of districts 7,751 9,938 1,702 1,197 5,941 5,896 
Number of districts 

(unweighted) 296 400 77 55 187 228 


* Percentage is significantly different from the percentage for districts in states requiring SAG for some teachers (p < .05). 
* Percentage is significantly different from percentage for districts in states requiring SAG for all teachers (p < .05). 
Notes: Exhibit excludes districts in states that do not permit use of student achievement growth in these types of 
decisions. In addition, granting of tenure or similar job protections is not available in all districts. 

Source: 2013-14 State survey, 2013-14 District survey, 2017-18 State survey, and 2017-18 District survey. 


Exhibit 2.138. Percentage of districts that used student achievement growth in 2017-18, 
by change in the importance or weight of student achievement growth in the 
evaluation of English language arts and math grade 4-8 teachers since spring 


2014 
No change 34 
Increased 61 
Decreased 5 
Number of districts using student achievement growth 10,084 
Number of districts using student achievement growth (unweighted) 450 


Notes: Districts reported on importance or weight of student achievement growth in determining grade 4-8 ELA and math 
teachers’ overall evaluation rating. Exhibit includes only those districts that include grades 4-8, were operational in 2013- 
14, and used student achievement growth in teacher evaluation in 2017-18. 

Source: 2017-18 District survey. 
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Exhibit 2.139. Percentage of traditional districts and charter school local education agencies 
in states with different requirements on student achievement growth (SAG) in 
teacher evaluation: 2017-18 


Requires SAG for some teachers 6 10 
Requires SAG for all teachers 55 76* 
Does not require SAG 39 13* 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


* Percentage is significantly different from percentage for traditional districts (p < .05). 

Notes: Columns sum to 100 percent. Exhibit excludes districts in states that do not permit use of student achievement 
growth. 

Source: 2017-18 State survey. 


Exhibit 2.140. Percentage of traditional districts and charter school local education agencies 
that reported using student achievement growth (SAG) in teacher evaluation, 
by state requirement in evaluation: 2017-18 


Use of student achievement growth 


Evaluation of some but not all teachers 17 22 24 o* 8 28* 


Evaluation of all teachers across all grades 
offered by the district, in all subjects, and 


special education 61 61 69 100* 24 35 

Not used in teacher evaluation 22 17 7 (6) 67 37* 
Number of districts 7,662 2,276 886 312 5,501 394 
Number of districts (unweighted) 290 110 41 14 202 26 


* Percentage is significantly different from percentages for traditional districts (p < .05). 
Note: Exhibit excludes districts in states that do not permit use of student achievement growth. 
Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.141. Percentage of districts that reported using student achievement growth to 
evaluate teachers and the type of growth measure used: 2013-14 and 2017-18 


Student achievement growth (SAG) (any) 50 65* 
Value added measure (VAM) or student growth percentiles (SGP) for teacher’s 

own students 29 48* 
SAG for team, grade, or school! 27 32 
Student learning objectives (SLO) or student growth objectives (SGO) 40 49* 
Both VAM/SGP & SLO/SGO 32 37 
Number of districts 15,393 17,031 
Number of districts (unweighted) 560 683 


* Percentage is significantly different from the percentages for 2013-14 (p < .05). 

'The 2018 District survey specifically asked about the use of VAM or SGP for team, grade, or school for measuring student 
achievement growth. 

Notes: VAMs or SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. Exhibit limited to districts that operated more than one school. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Teacher Observations 


Exhibit 2.142. Percentage of districts that required trained observers and more than one 
classroom observation in teacher evaluation: 2013-14 and 2017-18 


Trained observers 66 76* 


Required more than one classroom observation 51 56 


Both trained observers and required more than one classroom 
observation 41 43 


Number of districts 15,393 17,031 
Number of districts (unweighted) 560 683 


* Percentage is significantly different from the percentages for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 


Exhibit 2.143. Average number of formal observations required during the district evaluation 
period, by type of teacher: 2013-14 and 2017-18 


Non-probationary or tenured teacher rated 


Effective, satisfactory, proficient, or better evaluation 2.0 2.0 2.0 2.0 
Unsatisfactory (or the equivalent) 2.9 2.8 3.0 2.0 
Probationary or non-tenured teacher Ia. 2.9 Ia. 2.0 
Number of districts 15,393 17,014 15,393 17,014 
Number of districts (unweighted) 560 682 560 682 


n.a. = not available. Question not asked in the survey year. 

Notes: Caution should be used comparing the data over time. The 2014 survey asked about formal observations 
conducted in the classroom, defined as standardized observations using an instrument, rubric, or checklist. The 2018 
survey used the same definition, but added this instruction: include both longer, full-class period observations and 
shorter walk-through observations, if they are standardized and used for evaluation. Also, medians were not tested for 
significant differences over time. 

Source: 2017-18 District survey and 2013-14 District survey. 


Exhibit 2.144. Percentage of districts that provided training for staff conducting teacher 
observations, by type of training: 2017-18 


Teacher professional practice rubric 82 
Providing feedback to teachers on their professional practice 81 


Number of districts 15,886 
Number of districts (unweighted) 661 


Notes: Exhibit is limited to districts that required the use of a professional practice rubric. Seven percent of districts did 
not require a professional practice rubric. 
Source: 2017-18 District survey. 
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Frequency of Teacher Evaluations 


Exhibit 2.145. Number of states requiring specified frequency of evaluations for teachers, 
by type of teacher: 2017-18 


Probationary or non-tenured teacher 44 (0) 2 1 0 


Non-probationary or tenured teacher with 
satisfactory (or the equivalent) or better 


evaluation 26 7 ll 1 1 
Non-probationary or tenured teacher with 
unsatisfactory (or the equivalent) evaluation Al 2 2 1 (0) 


Notes: Four states leave the number of required evaluations up to the districts and are not counted in the table above. 
States can require a different frequency of evaluation for different types of teachers. 
Source: 2017-18 State survey. 


Exhibit 2.146. Percentage of districts requiring specified frequency of evaluations for 
teachers, by type of teacher: 2013-14 and 2017-18 


Probationary or nontenured 


2017-18 98 1 Tt Tt 0 
teacher 
Nonprobationary or tenured 2013-14 66 17 15 1 1 
teacher with satisfactory (or 
the equivalent) or better 
: 2017-18 66 14 17 1 1 
evaluation 
Nonprobationary or tenured 2013-14 98 1 1 (6) (0) 
teacher with unsatisfactory (or 
the equivalent) evaluation 2017-18 96 2 1 tT 0 


+ Less than 1 percent. 

Notes: Percentages are based on 17,031 (683 unweighted) for 2017-18 and 15,393 (560 unweighted) for 2013-14. In 2013-14, 
districts were not asked about the frequency of evaluation for probationary or nontenured teachers. Percentages for 
every 3 years and every 4 years round to O percent. Some rows do not sum to 100 percent due to rounding. 

Source: 2017-18 District survey and 2013-14 District survey. 
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Use of Teacher Evaluation Results 


Exhibit 2.147. Number of states that use teacher evaluation results to inform decisions about 
teacher professional development, by state policy on use of results: 2013-14 


and 2017-18 
Plan professional development for 2013-14 20 21 9 1 
individual teachers 2017-18 18 26 7 10) 
Develop performance improvement 2013-14 27 15 8 1 
plans for low-performing teachers 2017-18 26 20 5 () 
Set goals for student achievement growth 2013-14 9 20 21 1 
for the next school year 2017-18 13 26 12 0 
Identify low-performing teachers for 2013-14 i 22 17 1 
coaching, mentoring, or peer 
assistance 2017-18 1 29 i 0 


Note: Exhibit is based on 51 states. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.148. Number of states that use teacher evaluation results to inform decisions about 
teacher career advancement, by state policy on use of results: 2013-14 and 


2017-18 
Recognize high-performing 2013-14 6 17 25 3 
teachers 2017-18 4 24 23 0 
Determine annual salary 2013-14 3 6 30 12 
increases 2017-18 5 4 38 4 
Determine bonuses or non- 2013-14 3 7 32 9 
salary performance-based 
compensation 2017-18 5 5 38 3 
Grant tenure or job protection 2013-14 18 3 2 5 
coaching, mentoring, or 
peer assistance 2017-18 14 3 17 2 
Give career advancement 2013-14 4 14 29 4 
opportunities 2017-18 3 19 29 0 
Determine eligibility to 2013-14 3 7 36 5 
transfer to other schools 2017-18 2 9 36 3 


Notes: Exhibit is based on 51 states. However, granting tenure was not applicable in 13 states in 2013-14 and in 14 states in 
2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.149. Number of states that use teacher evaluation results for low-performing 
teachers used to inform decisions teacher retention, by state policy on use of 
results: 2013-14 and 2017-18 


: ; 2013-14 16 3 12 7 
Lose tenure or job protection 
2017-18 10 4 17 2 
2013-14 6 8 27 10 
Lay off staff, if needed 
2017-18 5 4 32 9 
Dismiss or terminate 2013-14 15 8 22 6 
employment 2017-18 13 6 31 (0) 


Notes: 2013-14 data are based on 51 states; 2017-18 data are based on 50 states (for lay off staff and dismiss or terminate) 
and 49 states for loss of tenure. Loss of tenure was not applicable in 13 states in 2013-14 and in 16 states in 2017-18. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.150. Number of states that reported requiring districts to submit information about 
teacher evaluation practice in order to monitor implementation: 2013-14 and 


2017-18 

District plans for evaluating teachers, including measures selected by district 24 23 
Periodic reports about the number of teachers observed or rated 16 27 
Periodic reports about meeting milestones or program indicators 6 3 
Plans describing what will be done to improve performance of teachers identified as 

ineffective, low-performing, or unsatisfactory 9 9 
Periodic reports on the number or percentage of teachers identified as ineffective, low- 

performing, or unsatisfactory teachers who were provided with assistance or terminated 16 14 
Plans describing what will be done to improve the performance of principals identified as 

ineffective, low-performing, or unsatisfactory 8 n.a. 
Periodic reports on the number or percentage of principals identified as ineffective, low- 

performing, or unsatisfactory who were provided with assistance or were terminated 13 na. 
Reports on the number or percentage of teachers whose performance evaluation included 

a measure of student achievement growth 17 15 
Plans for using evaluation results in hiring/placement/promotion decisions 6 5 
Other 9 7 
None of the above 12 8 
Number of states 51 51 


n.a. = not available. Question not asked in the survey year. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.151. Percentage of districts that reported practices around use of teacher 
evaluation results in career advancement decisions, by state requirement on 
student achievement growth (SAG) in evaluation: 2013-14 and 2017-18 


Use of teacher evaluation 
results 


Determining annual salary 

increases 13 21 19* ll 3** 7* 
Determining bonuses of 

performance-based 

compensation other than 


salary increases 15 21 20 11* 3° 8* 
Granting tenure or similar job 
protection 46 69 53 47 44 35* 


Career advancement 
opportunities, such as 


teacher leadership roles 42 68 46 63 B2*° 60 
Determining eligibility to 
transfer to other schools i 17 36* 15 9* 16 
Number of districts 7,751 9,938 1,702 1,197 5,941 5,896 
Number of districts 
(unweighted) 296 400 77 55 187 228 


* Percentage is significantly different from the percentage for districts in states requiring SAG for some teachers (p < .05). 
* Percentage is significantly different from percentage for districts in states requiring SAG for all teachers (p < .05). 
Notes: Exhibit excludes districts in states that do not permit use of student achievement growth in these types of 
decisions. In addition, granting of tenure or similar job protections is not available in all districts. 

Source: 2013-14 District survey and 2017-18 District survey. 
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Principal Evaluation Practices 


Exhibit 2.152. Number of states requiring principal evaluation practices: 2013-14 and 2017-18 


Use of student outcomes 


For elementary and middle school principals 26 33 
For high school principals 28 33 
At least three performance categories 35 34 
Number of states 51 51 


Note: Use of student outcomes means that state required student outcome in principal evaluation or fulfills a required 
choice for principal evaluation. 
Source: 2017-18 State survey and 2013-14 State survey. 


Exhibit 2.153. Percentage of all districts, traditional districts, and charter school local 
education agencies (LEAs) using principal evaluation practices: 2017-18 


Use of student outcomes 


For elementary and middle school principals 65 61 82* 

For high school principals 71 70 82* 
At least three performance categories 91 91 92 
Number of districts 17,014 14,049 2,965 
Number of districts (unweighted) 682 533 149 


* Percentage is significantly different from percentage for traditional districts (p < .05). 
Source: 2017-18 District survey. 


Exhibit 2.154. Number of states requiring various principal evaluation models: 2013-14 and 


2017-18 
Uniform evaluation model prescribed by state 13 12 
State model, if district cannot meet requirements (state default model) 4 4 
State model, if district chooses (state exemplar model) 10 7 
Any model that complies with state statute and rules 23 28 
Number of states 50 51 


Note: One state did not respond to question in 2013-14. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.155. Number of states requiring a specified frequency for principal evaluation 
based on previous principal performance: 2017-18 


Rated effective, satisfactory, proficient, or better 34 3 4 1 (0) 9 


Rated unsatisfactory (or the equivalent) 39 1 1 1 (0) 9 


Note: Exhibit based on 51 states. 
Source: 2017-18 State survey. 


Exhibit 2.156. Percentage of districts requiring a specified frequency for principal evaluation 
based on previous principal performance: 2017-18 


Rated effective, satisfactory, proficient, or better 84 4 10 2 t 
Rated unsatisfactory (or the equivalent) 99 { 1 (6) (6) 
+ Less than 1 percent. 

Notes: Exhibit is based on all districts (17,031 or 683 unweighted). For proficient or better, percentage for every 5 years 
rounds to zero. For unsatisfactory, percentage for every 2 years rounds to zero. 

Source: 2017-18 District survey. 


Exhibit 2.157. Percentage of traditional districts and charter school local education agencies 
(LEAs) that reported using student outcomes in principal evaluation, by state 
requirement for use of outcomes in principal evaluation: 2017-18 


For elementary and middle school principals 74 83 35 75* 
For high school principals 79 86 Al 68 
Number of districts - elementary and middle 9,325 2,055 4,610 372 
Number of districts - high school 7,937 1,233 2,630 270 
Number of districts (unweighted) elementary and 

middle 378 105 149 22 
Number of districts (unweighted) - high school 358 68 123 17 


* Mean is significantly different from mean for traditional districts (p < .05). 
Note: Exhibit excludes districts in states that do not permit use of student outcome. 
Source: 2017-18 District survey and 2017-18 State survey. 
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Examination of Teacher Quality 


Exhibit 2.158a. Number of states that examined the distribution of teacher quality/ 
effectiveness within the past 12 months and the measures used: 2013-14 and 


2017-18 
Measured the distribution of teacher qualify/effectiveness 30 37 
Types of measures used 
Only performance measures il 1 
Only nonperformance measures 13 11 
Both performance and nonperformance measures 6 25 
Performance measures 17 26 
Evaluation ratings 15 25 
Effectiveness as measured by teacher’s value added measures (VAMs) or 
student growth percentiles (SGPs) il 13 
Effectiveness as measured by student learning objectives (SLOs) or student 
growth objectives (SGOs) na. 9 
Nonperformance measures 19 36 
Certification 14 32 
Experience 12 33 
Assignment to grades or classes outside of their field of certification 9 34 
Education (e.g., the proportion of teachers with master’s degrees) 5 12 
Highly qualified status based on definitions of No Child Left Behind 13 Ia. 
Other 2 2 


Number of states 51 51 


n.a. = not available. Question not asked in the survey year. 

Notes: VAMs or SGPs) apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.158b. Number of states that examined the distribution of teacher quality/ 
effectiveness within the past 12 months and the measures used: 2013-14 and 


2017-18 
Examined distribution 30 37 
Teacher measures used to examine distribution 
Use only performance measures i 1 
Evaluation ratings 10 1 
Effectiveness as measured by teacher’s value added measures (VAMs) or 0 
student growth percentiles (SGPs) 6 
Effectiveness as measured by student learning objectives (SLOs) or 
student growth objectives (SGOs) n.a. (0) 
Use only nonperformance measures 13 i 
Certification 9 10 
Experience 6 10 
Assignment of grades or classes outside of their field of certification 8 10 
Education (e.g., the proportion of teachers with master’s degrees) 1 4 
Highly qualified status based on definitions of No Child Left Behind 12 na 
Other 1 1 
Used both performance and nonperformance measures 6 25 
Evaluation ratings 5 24 
Effectiveness as measured by teacher’s VAMs or SGPs 5 13 
Effectiveness as measured by SLOs or SGOs n.a. 9 
Certification 5 22 
Experience 6 23 
Assignment of grades or classes outside of their field of certification 1 24 
Education (e.g., the proportion of teachers with master’s degrees) 4 8 
Highly qualified status based on definitions of No Child Left Behind 1 Ia. 
Other 1 1 
Did not examine distribution 21 14 
Number of states 51 51 


n.a. = not available. Question not asked in the survey year. 

Notes: VAMs or SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.159a. Percentage of districts that examined the distribution of teacher quality/ 
effectiveness within the past 12 months and the measures used: 2013-14 and 
2017-18 


Examined the distribution of teacher qualify/effectiveness 35 56* 
Types of measures used 


Only performance measures 2 2 
Only nonperformance measures 7 6 
Both performance and non-performance measures 24 46* 
Other 2 2 
Performance measures 
Evaluation ratings 24 46* 
Effectiveness as measured by teacher’s value added measures (VAMs) or 
student growth percentiles (SGPs) 20 31* 
Effectiveness as measured by student learning objectives (SLOs) or student 
growth objectives (SGOs) n.a. 29 
Nonperformance measures 
Certification 28 A7* 
Experience 24 39* 
Assignment to grades or classes outside of their field of certification 18 30* 
Education (e.g., the proportion of teachers with master’s degrees) 22 28 
Highly qualified status based on definitions of No Child Left Behind 29 na. 
Other na. 4 
Number of districts with more than one school 11,698 11,847 
Number of districts (unweighted) 541 551 


* Percentage is significantly different from the percentages for 2013-14 (p < .05). 

N.a. = not available. Question not asked in the survey year. 

Notes: VAMs or SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. Exhibit limited to districts that operated more than one school. Roughly 2 percent of districts in each 
year did not select any of the teacher measures listed. 

Source: 2017-18 District survey, 2013-14 District survey, and 2013-14 Common Core of Data for school count. 
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Exhibit 2.159b. Percentage of districts that examined the distribution of teacher quality/ 
effectiveness within the past 12 months and the measures used: 2013-14 and 
2017-18 


Examined distribution 35 56* 


Teacher measures used to examine distribution 


Use performance measures 76 88* 
Use nonperformance measures 90 95* 
Use only performance measures 7 4 
Evaluation ratings 6 3 
Effectiveness as measured by teacher’s value added measures (VAMs) or 
student growth objectives (SGPs) 6 3 
Effectiveness as measured by student learning objectives (SLOs) or student 
growth objectives (SGOs) na. 1 
Use only nonperformance measures 21 1* 
Certification 20 ii* 
Experience 15 8 
Assignment of grades or classes outside of their field of certification 12 8 
Education (e.g., the proportion of teachers with master’s degrees) 17 4* 
Highly qualified status based on definitions of No Child Left Behind 20 na. 
Other Na. 1 
Use both performance and nonperformance measures 69 84* 
Evaluation ratings 63 78* 
Effectiveness as measured by teacher’s VAMs or SGPs 49 51 
Effectiveness as measured by SLOs or SGOs n.a. 50 
Certification 58 76* 
Experience 53 64* 
Assignment of grades or classes outside of their field of certification 37 48* 
Education (e.g., the proportion of teachers with master’s degrees) 46 47 
Highly qualified status based on definitions of No Child Left Behind 63 na. 
Other Na. 7 
Number of districts with more than one school 11,697 11,847 
Number of districts (unweighted) 540 551 


*Percentage is significantly different from the percentages for 2013-14 (p < .05). 

n.a. = not available. Question not asked in the survey year. 

Notes: VAMs or SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. Exhibit limited to districts that operated more than one school. In 2013-14, 3 percent of districts did not 
select any of the measures listed. 

Source: 2017-18 District survey, 2013-14 District survey, and 2013-14 Common Core of Data for school count. 
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Exhibit 2.159c. Percentage of districts that examined the distribution of teacher quality/ 
effectiveness within the past 12 months and the measures used, overall and by 
whether the state examined the teacher distribution: 2017-18 


Examined distribution 56 61 42* 
Teacher measures used to examine distribution 


Use only performance measures 


Evaluation ratings 3 3 3 
Effectiveness as measured by teacher’s value added 
measures (VAMs) or student growth percentiles (SGPs) 3 3 3 
Effectiveness as measured by student learning objectives 
(SLOs) or student growth objectives (SGOs) 1 1 2 
Use only nonperformance measures il 13 4* 
Certification il 13 4* 
Experience 8 10 2* 
Assignment of grades or classes outside of their field of 
certification 8 9 2° 
Education (e.g., the proportion of teachers with master’s 
degrees) 4 5 2 
Other 
Use both performance and nonperformance measures 84 82 91 
Evaluation ratings 78 75 91* 
Effectiveness as measured by teacher’s VAMs or SGPs 51 54 38 
Effectiveness as measured by SLOs or SGOs 50 51 44 
Certification 76 73 89* 
Experience 64 65 63 
Assignment of grades or classes outside of their field of 
certification 48 48 47 
Education (e.g., the proportion of teachers with master’s 
degrees) 47 45 59 
Other 7 8 o* 
Did not examine distribution 44 39 58* 
Number of districts with more than one school 11,847 8,743 3,104 
Number of districts (unweighted) 551 436 115 
* Percentage is significantly different from the percentage for districts in states that examined distributional inequity 
(p< .05). 


Notes: VAMs or SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students 
based on state summative assessments or other standardized assessments. VAMs and SGPs can also be calculated for 
teacher teams, for grades, or for schools. SLOs or SGOs are student achievement targets for a teacher’s own students, 
determined by each individual teacher at the beginning of the school year (often in consultation with the school principal) 
based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs may relate to students’ scores 
on standardized assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. Exhibit limited to districts that operated more than one school. 

Source: 2017-18 State survey and 2017-18 District survey. 
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Exhibit 2.160. Number of states that found substantial inequities in the distribution of 
teacher quality/effectiveness and took actions to address inequities: 2013-14 


and 2017-18 
States examining the distribution of teacher quality or effectiveness 30 37 
States reporting inequities 21 34 

State action to address inequities 
Took at least one action to address inequities 18 33 

Provided resources (e.g., professional development, coaching) to improve 

the effectiveness of less-effective teachers 16 27 
Provided findings about inequities to school districts and/or the public 12 31 
Required school districts to develop a plan for addressing inequities 10 15 


Established financial incentives to encourage qualified or effective teachers 
to move to or stay in schools with lower levels of teacher quality or 
effectiveness compared to other schools 6 8 


Encouraged the development of career ladders or teacher leadership roles 

to attract and retain teachers in schools with lower quality/less effective 

teachers na. 27 
Provided assistance or support (other than financial incentives) to districts 

on ways to recruit higher quality/more effective teachers to the schools 

with lower quality/less effective teachers n.a. 23 
State has provided assistance or support to improve teaching and learning 

environments at schools with lower levels of teacher quality or 

effectiveness na. 23 
Other’ 5 0 


Number of states that found substantial inequities 21 34 


n.a. = not available. Question not asked in the survey year. 

'The most common "Other" action was providing training or technical assistance to districts about attracting and retaining 
high-quality/effective teachers. 

Notes: Exhibit limited to states that examined information about the distribution of teacher quality or effectiveness across 
schools or districts serving different populations within the past 12 months. For 2017-18, one state planned to take action, 
but had not yet done so at the time of the data collection. 

Source: 2017-18 State survey and 2013-14 State survey. 
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Exhibit 2.161a. Percentage of districts that found substantial inequities in the distribution of 
teacher quality/effectiveness and took actions to address inequities: 2013-14 
and 2017-18 


Examined distribution of teacher quality or effectiveness 35 56* 


Reported inequities 48 56 


Took at least one action to address inequities in access to effective teachers 92 91 


Offered more compensation for qualified or effective teachers who move to or 

stay in schools with lower levels of teacher quality or effectiveness compared 

to other schools 14 15 
Provided loan repayment assistance or tuition reimbursement to teachers 

working in schools with lower levels of teacher quality or effectiveness 

compared to other schools 15 23* 
Developed career ladders or teacher leadership roles to attract and retain 

teachers in schools with lower quality/less effective teachers n.a. 38 
Began the hiring process earlier for vacancies at schools with lower levels of 

teacher quality or effectiveness compared to other schools 45 63* 
Increased external recruitment activities such as hosting open houses and job 

fairs 40 59* 
Improved teacher learning environments (e.g., lower teaching loads, more 

resources, or improved facility quality) at schools with lower levels of teacher 


quality compared to others 47 52 
Offered more professional development for teachers in schools with lower levels 
of teacher quality or effectiveness compared to other schools 73 69 


Limited the ability of teachers who are inexperienced or low performing to 

transfer to or be placed in schools with lower levels of teacher quality or 

effectiveness compared to other schools 23 20 
Made exceptions in contracts or regulations to protect the most qualified or 

effective teachers from layoff in schools with lower levels of teacher quality or 

effectiveness compared to other schools 12 8 
Used external providers to prepare, recruit, or supply more qualified or 

effective teachers to schools with lower levels of teacher quality or 


effectiveness compared to other schools 18 20 
Number of districts that found substantial inequities 1,992 3,748 
Number of districts that found substantial inequities (unweighted) 152 235 


* Percentage is significantly different from the percentage for 2013-14 (p < .05). 

N.a. = not available. Question not asked in the survey year. 

Note: Exhibit limited to districts that examined information about the distribution of teacher quality or effectiveness across 
schools or districts serving different populations within the past 12 months, operated more than one school, and found 
substantial inequities. 

Source: 2017-18 District survey, 2013-14 District survey, and 2013-14 Common Core of Data for school count. 
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Exhibit 2.161b. Percentage of districts that found substantial inequities in the distribution of 
teacher quality/effectiveness and took actions to address inequities, overall 


and by whether the state found substantial inequities: 2017-18 


Districts reporting inequities 


District actions to address inequities 
Offered more compensation for qualified or effective teachers 
who move to or stay in schools with lower levels of teacher 
quality or effectiveness compared to other schools 


Provided loan repayment assistance or tuition reimbursement to 


teachers working in schools with lower levels of teacher 
quality or effectiveness compared to other schools 


Developed career ladders or teacher leadership roles to attract 


and retain teachers in schools with lower quality/less effective 


teachers 

Began the hiring process earlier for vacancies at schools with 
lower levels of teacher quality or effectiveness compared to 
other schools 

Increased external recruitment activities such as hosting open 
houses and job fairs 

Improved teacher learning environments (e.g., lower teaching 


loads, more resources, or improved facility quality) at schools 


with lower levels of teacher quality compared to others 
Offered more professional development for teachers in schools 


with lower levels of teacher quality or effectiveness compared 


to other schools 

Limited the ability of teachers who are inexperienced or low 
performing to transfer to or be placed in schools with lower 
levels of teacher quality or effectiveness compared to other 
schools 

Made exceptions in contracts or regulations to protect the most 
qualified or effective teachers from layoff in schools with 
lower levels of teacher quality or effectiveness compared to 
other schools 

Used external providers to prepare, recruit, or supply more 
qualified or effective teachers to schools with lower levels of 
teacher quality or effectiveness compared to other schools 

Had not taken action to address inequities in access of effective 
teachers 


Number of districts that found substantial inequities 


Number of districts that found substantial inequities 
(unweighted) 


56 


15 


23 


38 


63 


59 


52 


69 


20 


235 


52 


17 


20 


37 


63 


67 


59 


67 


22 


183 


64 


2* 


34 


31 


71 


63 


39 


73 


13 


19 


3* 


24 
153 


11 


* Percentage is significantly different from percentage for districts in states that found distributional inequity (p < .05). 
Notes: Exhibit limited to districts that examined information about the distribution of teacher quality or effectiveness 
across schools or districts serving different populations within the past 12 months, operated more than one school, and 
found substantial inequities. Some districts were not in states that examined information about the distribution of teacher 


quality or effectiveness. 
Source: 2017-18 State survey and 2017-18 District survey. 
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Support for Educator Development 


Use of Title II, Part A Funds for Supporting Activities 


Exhibit 2.162. Number of states that reported supporting activities and the average 
percentage of state education agency (SEA) Title II, Part A funds used for the 
activity: 2017-18 


Administering class size reduction or providing districts with assistance with 
class size reduction 6 0.4 


Supporting/improving principal effectiveness (including principal 

preparation, hiring, and placement, evaluation, professional 

development, and/or compensation) 40 18.4 
Developing or administering teacher certification/licensure 24 5.4 
Developing or administering programs to recruit, hire, place, or retain 

teachers including differentiated or performance-based compensation 

systems or strategies to improve equitable access to effective teachers 27 8.1 
Developing or administering teacher professional development and support 

(including coaching and professional learning communities) or assisting 


districts to do so 43 29.9 
Developing or administering teacher evaluation systems or assisting districts 

to do so 26 8.2 
All other activities funded with the SEA’s Title II, Part A funds 29 29.7 
Number of states 50 41 


Notes: One state did not answer the entire question, and nine additional states did not account for any of their Title II, 
Part A funds. Average percentages include all states that responded to the question and accounted for their Title II, Part A 
funds. The average percentages also are state-weighted not dollar-weighted. 

Source: 2017-18 State survey. 


Exhibit 2.163. Percentage of districts that received Title II, Part A funding: 2013-14 and 
2017-18 


Title II, Part A 94 95 
Number of districts 15,266 17,031 
Number of districts (unweighted) 558 683 


Source: 2017-18 District survey and 2013-14 District survey. 
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Support for Educator Development 


Exhibit 2.164. Percentage of districts that received Title II, Part A funds that reported funding 
activities and the average percentage of supporting funds from Title II, Part A, 
by activity: 2017-18 


Reducing class size 62 22.5 
Supporting/improving principal effectiveness (including principal 

preparation, hiring, and placement, evaluation, professional 

development, and/or compensation) 64 6.2 


Supporting/improving teacher effectiveness 


Developing or administering programs to recruit, hire, place, or retain 
teachers including differentiated or performance-based compensation 


systems or strategies to improve equitable access to effective teachers 60 8.4 
Providing teacher professional development and support (including 
coaching, professional learning communities) 88 48.5 
Developing or administering teacher evaluation systems 57 1.5 
All other activities funded with the district’s Title II, Part A funds 41 12.9 
Number of districts that received Title II, Part A funds 16,163 14,772 
Number of districts that received Title II, Part A funds (unweighted) 660 608 


Notes: Five percent of districts did not receive Title II, Part A funds. Some districts did not respond to all or part of the 
question. Average percentages include districts that responded to the question and accounted for all of their Title II, Part 
A funds. The average percentages are district-weighted not dollar-weighted. 

Source: 2017-18 District survey. 
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Support for Educator Development 


Teacher Professional Development 


Exhibit 2.165. Percentage of districts that received Title II, Part A funds by focus on specific 
professional development topics: 2017-18 


Knowledge or academic subject teachers teach 44 25 31 
Use of data and assessments to inform classroom practice or school 55 22 23 
improvement 
Classroom management or student behavior management 25 38 37 
Evidence-based instructional strategies or strategies for improving 69 13 19 
student academic achievement 
Providing instruction and academic support to English learners 21 33 46 
Providing instructional and academic support to students with 
disabilities or developmental delays 26 37 37 
Working effectively with parents and families 16 36 48 
Use of technology 29 34 37 


Note: Exhibit is based on districts that received Title II, Part A funds in 2017-18 (16,163 weighted and 660 unweighted). 
Source: 2017-18 District survey. 


Exhibit 2.166. Percentage of districts by emphasis placed on strategy for determining teacher 
professional development offerings and other professional support: 2017-18 


Teacher identified individual professional development and needs 60 37 2 
Principal or other leader identified individual professional development and 

needs 73 26 1 
Principal identified school-level professional development and needs 84 14 2 
District leader identified district-level professional development and needs 72 24 4 
State required professional development and support 55 Al 4 


Note: Exhibit is based on all districts (17,031 or 683 unweighted). 
Source: 2017-18 District survey. 
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Support for Educator Development 


Exhibit 2.167. Percentage of districts ranking methods of providing teacher professional 
development: 2017-18 


Ongoing teacher-led professional development (at least monthly) (e.g., 
professional learning communities) with content that builds session to 


session 29 75 
Ongoing expert-led professional development (at least monthly) with content 

that builds from one session to the next 19 69 
Single session expert-led professional development provided to all teachers in 

the school 18 44 
Teacher leaders or coaches who work one-on-one with teachers 18 63 
Single session expert-led professional development provided to teachers 

within a grade or subject 9 42 
Internet-based professional development (e.g., video library, skill-building 

modules, online coaching or peer-to-peer communities of practice) 7 22 
Number of districts 16,946 16,946 
Number of districts (unweighted) 680 680 


Source: 2017-18 District survey. 


Exhibit 2.168. Percentage of districts assigning or allowing schools to choose which staff 
work in schools to support the improvement of teacher effectiveness: 2017-18 


A full- or part-time instructional coach 45 10 6 40 
Full- or part-time mentors for new or struggling teachers 69 2 6 22 
A full- or part-time professional development specialist 21 2 4 72 


Note: Exhibit is based on all districts (17,031 or 683 unweighted). 
Source: 2017-18 District survey. 
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Support for Educator Development 


Exhibit 2.169. Percentage of districts placing major emphasis on approaches to determining 
professional development (PD) and support needs for teachers: 2017-18 


Individual teacher PD and support needs identified by the teacher, principal, or other 


instructional leader 82 
School-level PD and support needs identified by the principal 84 
District-level PD and support needs identified by district leaders 72 
PD and support needs required by state policies and priorities 55 
Number of districts 17,031 
Number of districts (unweighted) 683 


Source: 2017-18 District survey. 


Exhibit 2.170. Percentage of districts, by percentage of time the content of in-service 
professional development days was under the control of schools rather than 
the district: 2017-18 


0-25 percent 12 
26-50 percent 36 
51-75 percent 18 
76-100 percent 34 
Number of districts 17,031 
Number of districts (unweighted) 683 


Source: 2017-18 District survey. 
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Support for Educator Development 


Exhibit 2.171. Number of required in-service days for teachers and percentage of districts 
using specific professional development and support practices: 2013-14 and 


2017-18 
Average number of required in-service days for teachers 6.8 days 7.6 days* 
Median number of required in-service days for teachers 6.0 days 7.0 days 
Use evaluation results to plan professional development for individual teachers 91 94 


Use evaluation results to identify low-performing teachers for coaching, 
mentoring, or peer assistance 84 95* 


Use evaluation results to develop performance improvement plans for low- 
performing teachers 86 97* 


Use evaluation results to design professional development programs offered by 
the district 90 87 


Use student-level data system to plan district-wide professional development 

such as identifying specific content or skills where teachers need assistance 

or support 77 80 
Assign coaches, mentors, or professional development specialists to all schools na. 79 
Assign coaches, mentors, or professional development specialists only to low- 

performing, high-need, or hard-to-staff schools na. 3 
Number of districts 15,359 17,031 
Number of districts (unweighted) 559 683 


* Value is significantly different from the value for 2013-14 (p < .05). 
n.a. = not available. Question not asked the survey year. 

Note: Medians were not tested for significant differences over time. 
Source: 2017-18 District survey and 2013-14 District survey. 
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Support for Educator Development 


Exhibit 2.172a. Percentage of districts requiring a specific number of in-service professional 
development days for teachers and principals: 2013-14 and 2017-18 


Teachers 
0 
0.5-2.9 6 5 
3-4.9 20 17 
5-6.9 35 26* 
7-8.9 14 18 
9-10.9 13 18* 
11 or more il 14 
Principals 
0 6 5 
0.5-2.9 6 5 
3-4.9 20 14 
5-6.9 25 25 
7-8.9 13 14 
9-10.9 15 18 
11 or more 14 18 
Number of districts 15,231 17,031 
Number of districts (unweighted) 557 683 


* Percentage is significantly different from the percentage for 2013-14 (p < .05). 
Source: 2017-18 District survey and 2013-14 District survey. 


Exhibit 2.172b. Mean and median number of required in-service professional development 
days for teachers and principals by traditional and charter districts: 2017-18 


Teachers 
Mean number of days 6.6 12.0* 
Median number of days 6.0 10.0 
Principals 
Mean number of days 6.9 11.9* 
Median number of days 6.0 10.0 
Number of districts 14,049 2,982 
Number of districts (unweighted) 533 150 


* Mean is significantly different from mean for traditional districts (p < .05). 
Source: 2017-18 District survey. 
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Support for Educator Development 


Teacher Preparation Programs 


Exhibit 2.173. Number of states examining the effectiveness of teacher preparation programs 
within the past 12 months, by factors used for this assessment: 2013-14 and 


2017-18 
Examined any program 29 35 
Examined any program using teacher evaluation ratings, value added measures 
(VAMs)/ student growth percentiles (SGPs), or classroom observations il 18 
Using teacher evaluation ratings, VAMs/SGPs, or classroom observations only 2 (0) 
Using teacher evaluation ratings, VAMs/SGPs, or classroom observations and other 
factors 9 18 
Examined any program using other factors but not teacher evaluation ratings, 
VAMs/SGPs, or classroom observations 18 17 
Did not examine any programs in the last 12 months 22 16 
Number of states 51 51 


Note: In the interest of space, this table combines information on states’ practices to assess the effectiveness of traditional 
and alternative teacher preparation programs. 
Source: 2017-18 State survey and 2-17 and 2013-14 State survey. 


Exhibit 2.174. Number of states that reported on the effectiveness of their teacher 
preparation programs within the past 12 months: 2013-14 and 2017-18 


State reported information about effectiveness to schools of education 17 24 
State reported information about effectiveness to schools of education to the public n.a. 19 
State reported information about effectiveness to alternative preparation programs ll 17 
State reported information about effectiveness of alternative preparation programs to the 

public n.a. 15 
Number of states 51 51 


N.a. = not available. Question not asked in survey year. 

Notes: States that did not assess the effectiveness of their teacher preparation programs were not asked questions about 
reporting information about the effectiveness of these programs. Not all states have alternative preparation programs. 
Source: 2017-18 State survey and 2013-14 State survey. 
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Support for Educator Development 


Teacher and Principal Academies and Teacher Residency Programs 


Exhibit 2.175. Number of states that reported developing or supporting teacher and principal 
academies or teacher residency programs: 2017-18 


Residency programs for teachers 25 
Academies for teachers 

Academies for principals or other school leaders 

Academies for both teachers and principals or other school leaders 10 
Number of states 51 
Source: 2017-18 State survey. 


Exhibit 2.176. Percentage of districts that received Title II, Part A that used these funds to 
develop or support teacher residency program: 2017-18 


Develop or support teacher residency programs 6 
Number of districts receiving Title II, Part A funds 16,163 
Number of districts receiving Title II, Part A funds (unweighted) 660 


Source: 2017-18 District survey. 
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Support for Educator Development 


Teacher Licensing and Certification 


Exhibit 2.177. Number of states that reported making changes to teacher licensing and 
certification since 2013-14 


Modified its standards for teacher licensing or certification 46 
Increased the rigor of standards for teacher licensing or certification 38 
Additional pre-service clinical experience required 16 
Additional pre-service coursework required 17 
Increased the rigor of licensure testing or performance assessment 32 
Raised cut points required to pass licensure tests 17 
Made it easier to obtain teacher licensing or certification 35 
Broadened the grade or subject spans for specific licenses or certifications to allow 
teachers to teach more grades/subjects with a single license 20 
Lowered cut points required to pass licensure tests il 
Changes to make it easier/quicker for teachers with licenses in other states to obtain 
licensure/certification in your state 29 
Number of states 51 


Note: Eight states reported having other changes to teacher licensing or certification. 
Source: 2017-18 State survey. 
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Chapter 3 
Survey Instruments 


Overview 


Chapter 3 contains the survey instruments for the state education agency and district surveys for 
the 2018 and 2014 data collections. The state survey was developed as a fillable PDF, while the 
district survey was web-based. In 2014 and 2018, the state survey was sent to states in five sections 
by topic area, so that staff with the most knowledge of a specific policy area could focus on that 
section. In both years, the district survey notification was sent to the district’s superintendent, 
who could then share the survey with the appropriate staff. 


The 2014 state education agency survey includes two versions of the school accountability and 
turning around low-performing schools section. There was a version for states with an approved 
flexibility waiver under the Elementary and Secondary Education Act (ESEA) and a version for 
states without this waiver. Each version included appropriate language to refer to low-performing 
schools. 


The chapter also includes extant data forms used for the 2014 data collection to collect publicly 
available information on school accountability and low-performing schools from state websites 
and states’ ESEA flexibility plans. Another extant data form included information on the state’s 
teacher and principal evaluation system based on publicly available information from state 
education agency websites. The study team completed these forms and sent the pre-filled forms to 
states for correction and verification. While all states returned the extant data forms in 2014, we 
did not obtain complete information for all data elements on all forms. As a result, in 2018 we 
relied primarily on the state survey to collect data and, for some data elements, supplemented the 
survey data with information from state ESSA plans as described in Chapter 1. 
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2017-2018 State Education Agency Survey 


2017-2018 State Education Agency Survey 


OMB#: 1850-0902 


Expiration Date: 04/30/2021 


Implementation of Title | and Title II-A 
Program Initiatives 


Survey of State Education Agencies 
Section 1: School Accountability and 
Turning Around Low-Performing Schools 


2017-2018 


a) 


Do PEN. 
STATES O8 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information, which contains five sections, is estimated to 
average 180 minutes per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data 
needed, and completing and reviewing the collection of information. This particular section is estimated to average 60 minutes per response. The 
obligation to respond to this collection is required to obtain or retain benefit (Education Department General Administrative Regulations, Sections 
75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for 
reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email ICDocketMgr@ed.gov 
and reference the OMB Control Number 1850-0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for the study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 


3-3 


2017-2018 State Education Agency Survey 


Introduction 


The Implementation of Title | and Title II-A Program Initiatives study is examining the implementation of policies 
funded through the Elementary and Secondary Education Act (ESEA) at the state and district levels, in four core areas: 
school accountability (including turning around low-performing schools), teacher and leader effectiveness, state content 
standards, and student assessments. This survey will update information on implementation of the Title | and Title II 
provisions since the last surveys conducted in 2014. The survey also includes a section with questions on school choice 
to gain a better understanding of different types of school choice programs operating in your state. The study includes 
surveys of officials from all state education agencies and from a nationally representative sample of school district 
officials and is sponsored by the United States (U.S.) Department of Education, Institute of Education Sciences (IES). 


e = This survey includes four sections aligned with policies and practices in four core areas and a fifth section 
related to school choice. Given the scope of topics, the survey may require more than one respondent. 


e Your state’s responses are critical to drawing lessons about early implementation of the Every Student 
Succeeds Act (ESSA). 


e States may be identified in reporting but individual respondents will not be identified. 


The study, including this survey, is being conducted by Westat and its partner, Mathematica Policy Research. 


2017-2018 State Education Agency Survey 


State’s Long Term Goals for Academic Achievement, Graduation Rate, and English Language Proficiency 


Questions in this section ask about your state’s long-term goals for academic achievement, graduation rate, and 


English language proficiency under the Every Student Succeeds Act (ESSA). 


Which of the following describe your state’s long-term proficiency goals under the Every Student Succeeds Act 
(ESSA)? (If the state’s goals differ by grade level, please provide the long-term goals for grades 3-8.) 


SELECT ALL 
Long-term goal THAT APPLY 


1-1. 
a. 
b. 
c. 
1-2. 


That a specific percentage of students achieve proficiency in the long-term on the state ELA and 
Mathrassessment(s) srccreecaccreectecnccet cserccrscceeancr ces tecscced a tere pester ase ire e Ue See ME MPT C ER een ran ec erat Es 1 


If you selected this goal, what percentage of all students will be proficient in the long-term? 
ELA: Math: 


If you selected this goal, by what school year will the long-term goal be reached? 
20[ |-20 | 


To reduce the number of students who are non-proficient on the state ELA and Math 
aSSESSMeNtS IN the lONG-CEPM .........cccescccccccessessscesececeeseesaesecececsesesaeseeececeesessseesececeeaaesesecseeeseaeaeseeees 2 


If you selected this goal, by what percentage will the number of non-proficient students be 
reduced inthe long-term? ELA: j=] Math: [ 


If you selected this goal, what percentage of all students will be proficient if the long-term goal is 
attained? ELA: Math: 


If you selected this goal, by what school year will the long-term goal be reached? 


20, | -20[ | 


Specify the overall goal: 


Specify the long-term target proficiency rate for all students in ELA 


Specify the long-term target proficiency rate for all students in Math 


If you selected this goal, by what school year will the long-term goal be reached? 20 20 


Are the state’s long-term proficiency goals the same for all subgroups or do they vary for different subgroups? 


SELECT ONE RESPONSE 


1 Long-term proficiency goals are the same for all subgroups 


o Long-term proficiency goals vary for different subgroups 


Comments to clarify (if needed): 
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1-3. What are your state’s long-term goals for 4-year adjusted cohort graduation rates under ESSA? 
SELECT ALL 
THAT 
Long-term goal APPLY 
a. Thata specific percentage of students graduate, based on the 4-year adjusted cohort graduation rate.............. 1 
If you selected this goal, what percentage of all students will graduate? 
PERCENT OF ALL STUDENTS WILL GRADUATE 
If you selected this goal, by what school year will the long-term goal be reached? 
20 - 20 
b. To reduce the percentage of students who do not graduate, based on the 4-year adjusted cohort graduation 
WLC i ssgccccasicoseceesteeese’ins sot sacesueec dec ee wdal ses cise lvazcapsucs 4 ote tusceudan Seta ce wusenancs4sieisndetar sil caatvecvacacses Uatecapsntavecetias cbestacecveiles 2 
If you selected this goal, what is the percentage reduction in the share of students not graduating within 4 
years? 
[|__| PERCENT REDUCTION IN THE SHARE OF ALL STUDENTS NOT GRADUATING WITHIN 4 YEARS 
If you selected this goal, what percentage of all students will graduate by the target school year? 
PERCENT OF ALL STUDENTS WILL GRADUATE 
If you selected this goal, by what school year will the long-term goal be reached? 
20 [7] -20 [J] 
c. That the graduation rate increases by a specific percentage, based on the 4-year adjusted cohort graduation 
LEN eave eee oe re eae ee aT CL Ria See ed EP REE AER OSL Orr eae ee Cars ECL RET CR Oe ort L ease er eines ee cea <eceeaaaeer 3 
If you selected this goal, what is the percentage by which the graduation rate will increase for all students? 
PERCENT INCREASE IN THE GRADUATION RATE FOR ALL STUDENTS 
If you selected this goal, what percentage of all students will graduate by the target school year? 
PERCENT OF ALL STUDENTS WILL GRADUATE 
If you selected this goal, by what school year will the long-term goal be reached? 
20 (_] -20[_] 
Gee SOUMST ss sscbe ie aac eleecs cake enlee easel ses adees cans vehbbbas Suc ecbus Ri daan rect oceescvesddactucteis sai bindeeshncech aGiinastusecbis sbi everest ccauaeetineteaes 4 


Specify the goal: 


If you selected this goal, what percentage of all students will graduate? 
PERCENT OF ALL STUDENTS WILL GRADUATE 


If you selected this goal, by what school year will the long-term goal be reached? 
20 - 20 
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1-4. What are your state’s long-term goals for student progress toward English language proficiency under ESSA? 
O Check box if not applicable — the state’s long-term goal for English language proficiency has not been specified yet. 
SELECT ALL 
Long-term goal THAT APPLY 
That English learners entering the state’s schools achieve English language proficiency within a 
CErtaiMINUMBDEN ON VARS cn cscccerc-ceccsceececssccccuecuceeeceasccsvosseeeetuctacestnonnteuseeracutneestencntrsduseeee vrestecertesiets 1 
If you selected this goal, how many years do English learners have from initially entering the 
state’s schools to achieve English language proficiency? 
YEARS FROM ENTERING SCHOOL TO PROFICIENCY 
If you selected this goal, what percentage of all English learners entering the state’s schools will 
achieve English language proficiency within that timeframe? =| PERCENT 
That the percentage of English learners who are making progress toward English proficiency 
INCFEASES EACH VOaP saccreicececehs seNeeskcdenedsleoshed Les acvectaabonsbhads cublaGoceassevesterssldtbebhevansespacetheshegded ibstbehblevees 2 
If you selected this goal, what percentage of English learners must make progress toward 
English language proficiency in 2017-18? 
[__] PERCENT OF ENGLISH LEARNERS MUST MAKE PROGRESS TOWARD ENGLISH 
LANGUAGE PROFICIENCY IN 2017-18 
If you selected this goal, how many years do English learners have from initially entering the 
state’s schools to achieve English language proficiency? 
| YEARS FROM ENTERING SCHOOL TO PROFICIENCY 
OEP Fea Soe ee ac Coe eed ese bP STONE MAO Rr CUR OIE WE WA LROS PMNS URES EVIE : 
Specify: 
1-5. Is your state including former English learners (those who have exited English learner status by becoming proficient in 


English) in the English learner subgroup in measures of school performance for this school year (2017-18) in the state’s 
accountability system? 


SELECT ONE RESPONSE 


1 


Yes, former English learners are included in the English learner subgroup 


o No, the state does not include former English learners in the English learner subgroup SKIP TO 1-7 


1-6. For how many years after a student is no longer identified as an English learner does your state include former English 
learners in the English learner subgroup when measuring school performance? 


NUMBER OF YEARS FORMER ENGLISH LEARNERS ARE COUNTED IN THE ENGLISH LEARNER SUBGROUP 


Comments to clarify (if needed): 
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Measures Used in the State’s Accountability System 


Questions in this section ask about the measures from this school year (2017-18) that are being used to differentiate 
school performance under your state’s accountability system. 


NOTE: Differentiate school performance means to use measures of school performance to rank schools or to 


categorize schools into lower- and higher-performing schools. 


1-7. 


Which measures based on assessments from this school year (2017-18) are used to differentiate school performance in 


your state’s accountability system for elementary and middle schools? Include measures that are classified under ESSA as 
academic achievement indicators or other academic indicators. Measures of English language proficiency and school 
quality and student success will be asked about later. 


ELEMENTARY/MIDDLE SCHOOLS 


a. English language arts (ELA) assessment 


b. Math assessment..........cccccccceeeseseseserenens 
CumSCIENGERASSESSIMGNites enc nesereereerneneneereren 
d. Social Studies/History assessment......... 


e. ACT assessments (ASPIRE, EXPLORE)..... 


(Specify) 


INDICATOR IN IF YES, WHICH TYPE(S) OF MEASURE(S) ARE USED? 
YOUR STATE? SELECT ALL THAT APPLY IN EACH ROW 
PERCENTAGE 
OF 
STUDENTS PERCENTAGE 
ACHIEVING OF STUDENTS INDIVIDUAL 
A SINGLE IN MULTIPLE STUDENT ASSESSMENT 
THRESHOLD ASSESSMENT ACHIEVEMENT PARTICIPATION 
YES NO SCORE* CATEGORIES** GROWTH*** RATE**** 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 


* Percentage of students achieving a threshold score is the percentage achieving proficiency or other state-specified threshold on 


the state assessment. 


** Percentage of students in multiple assessment categories is the percentage of students advanced and/or basic, in addition to 
percentage proficient, or the percentage achieving along particular scale or index scores. 


*** Individual student achievement growth for this question may include student movement between performance categories, 
value added, student growth percentiles, or growth between grade levels on a vertical scale. 


**** Assessment participation rate is the percentage of students taking the assessment. 
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1-8. Which measures based on assessments from this school year (2017-18) are used to differentiate school performance in 
your state’s accountability system for high schools? Include measures that are classified under ESSA as academic 
achievement indicators or other academic indicators. Measures of English language proficiency and school quality and 


student success will be asked about later. 


HIGH SCHOOLS 

a. Comprehensive Cxam...........cscccesssecsseceseesseeceseeeeseeeesees 
b. High school exit CXaM .......ccccccccessssscecececsesssseeeeeeecesseaees 
Gh “EEAsAaSSCSSIMEM te racrsccesctssseetesscsesssecetsseoenestecieesessotcaeseesrts 
d. Math assessment 0.0... ceeeeesseceeccecseeceeeeecsaeeeeneeesaeeeseeenas 
3), = SYSIIGTICERE SES IST taacancennscadcntaccanncencacanaencancedenicatceadecncys 
f. Social Studies/History ASSESSMENL..........ceecceesseesseceeeeees 
g. ACT assessments (ASPIRE, ACT, WorkKeys) ........-.2:ee0 
h. SAT or PSAT @XaM ou... ceseecesseeseeeeseeeesceceseesencessseeseneessnees 
i. Advanced Placement xa. .........sccescsesceceseceeneeesteeeeneees 


j. International Baccalaureate CxXaM ............cccseseeceeeeeeeeeees 


(Specify). 


INDICATOR IF YES, WHICH TYPE(S) OF MEASURE(S) ARE USED?* 
IN YOUR SELECT ALL THAT APPLY IN EACH ROW 
STATE? 
PERCENTAGE 
OF STUDENTS PERCENTAGE OF 
ACHIEVING A STUDENTS IN INDIVIDUAL 
SINGLE MULTIPLE STUDENT ASSESSMENT 
THRESHOLD ASSESSMENT ACHIEVEMENT PARTICIPATION 
YES NO SCORE* CATEGORIES** GROWTH*** RATE**** 
1 0 1 2 3 4 
Al 0 1 2 3 4 
1 0 al 2 3 4 
1 0 1 2 3 4 
1 0 1 2 4) 4 
1 0 1 2 3 4 
1 0 1 2 &) 4 
1 0 1 2 4 
1 0 1 2 4 
1 0 1 2 ? 
1 0 ‘| 2 3 4 


* Percentage of students achieving a threshold score is the percentage achieving proficiency or other state-specified threshold on 


the state assessment. 


** Percentage of students in multiple assessment categories is the percentage of students advanced and/or basic, in addition to 
percentage proficient, or the percentage achieving along particular scale or index scores. 


*** Individual student achievement growth for this question may include student movement between performance categories, 
value added, student growth percentiles, or growth between grade levels on a vertical scale. 


**** Assessment participation rate is the percentage of students taking the assessment. 
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1-9. Which measures of student achievement growth from this school year (2017-18) are used for reading and math 
achievement in your state’s accountability system for elementary and middle schools? 


O Check box if not applicable — student achievement growth is not used in the state’s accountability system for 
elementary and middle schools. 


SELECT ALL THAT APPLY 


1 Movement to a higher performance category, for example, from basic to proficient 
2 Value added growth measure 

3 Student growth percentile 

4 Growth from one grade level to another measured on a vertical scale 

5 Improvement from one cohort of students to the next cohort in the same grades 


6 Percentage of students with achievement growth at or above targets for attaining proficiency goals 


1-10. | Which measures of student achievement growth from this school year (2017-18) are used for reading and math 
achievement in your state’s accountability system for high schools? 


O Check box if not applicable — student achievement growth is not used in the state’s 
accountability system for high schools. 


SELECT ALL THAT APPLY 


1 Movement to a higher performance category, for example, from basic to proficient 
2 Value added growth measure 

3 Student growth percentile 

4 Growth from one grade level to another measured on a vertical scale 

5 Improvement from one cohort of students to the next cohort in the same grades 


6 Percentage of students with achievement growth at or above targets for attaining proficiency goals 


1-11. Which of the following measures from this school year (2017-18) are used as part of the English language proficiency 
indicator to differentiate school performance in your state’s accountability system? 


SELECT ALL THAT APPLY 


1 The percentage of English learners who make progress toward English proficiency 
2 The percentage of English learners who achieve English language proficiency 


3 Other measure of English language proficiency 


(Specify): 
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1-12. | Which of the following measures of school quality or student success from this school year (2017-18) are used to 
differentiate school performance in your state’s accountability system? (This question does not include performance on 
student assessments because that is addressed in prior questions 1-7 and 1-8.) 


SELECT ONE RESPONSE IN EACH ROW 


Measure YES NO 


ELEMENTARY/MIDDLE SCHOOLS 


a. Student attendance rate..... a6 1 0 


Chronic absenteeism rate 1 0 
c. Participation or performance in courses without state assessments , K 
(e.g., arts, physical education, World language) ...........cssccesssecssscessecsteceeeees 
d. On track to graduate index (including participation and/or performance , ‘ 
in key courses, attendance, and/or disciplinary incidents) 
Gx ISCHOOIClIMAt CL er eccerseccescasecccsecccctesseceecatnstereeouaksuvasuneetyuon sees otnstersnenennonees 1 0 
fT; “StUGENECNGABEMENT..<.3.5.cccsrecescccosbendencacecveodendaseadeads were tleacedsaveedusddedeceseeuse 1 0 
g. Student social-emotional learning.............ceeccessseceeccecseeceeccecsaeeeeeeecsaeeeeeeecnas 1 0 
h. Other elementary/middle school MEASULE ..........scccesecsseceescecsseceeseeesseceeeeess 1 0 
(Specify): 
HIGH SCHOOLS 
I -Studentattendanceinater nn ccreccacersecceese cece eee econo none eee nee 1 0 
je Chronic absenteeism rate .........cccccccccccssssssssececcceesessseeseeccscseseeeeseeecessesssaeseeees 1 0 
k. Dropout rate 1 0 
|. | Participation or performance in courses without state assessments ‘ j 
(e.g., arts, physical education, world language) ..........ccccccccsscecsesceeeesseseesenes 
m. On track to graduate index (including participation and/or performance , A 
in key courses, attendance, and/or disciplinary incidents) .............:ceceee 
n. College and career readiness (including participation or performance on ? 7 
AP, IB, dual/concurrent/early college coursework, career technical 
education pathways Or Certificates) ..........ccccecccccsssscecsssceceesececsssseceeseseceeaas 
o. Postsecondary enrollment/outcomes (including college enrollment : F 
ANA /OMPERSISCENCE) bee meee cores eceer coco ome oo Se eT 
p. Postsecondary employment and/or military enrollmMent...........ccccceeceereees 1 0 
Gs “SChOoliclimatesseecisectesescctetesissecssese cers sessaes trocezsosss sub cusesee store teeeeaseaeetoes ae 1 0 
r. Student engagement 1 0 
Ss. Student social-emotional learning............ceescecssceescecseeceeececsteeeeneecnaeeeseeensees 1 0 
t. Other high school measure 1 0 


(Specify) 
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Comments to clarify (if needed): 


State Performance Categories for Schools and How Measures are Combined 


For questions 1-13 through 1-16, please think about the state accountability system that applies to school 
performance measured using assessments taken in this school year (2017-18). 


1-13. | How many school performance ratings are defined in your state’s school accountability system? 
(For example, A/B/C/D/F ratings would be 5 performance ratings) 


(Enter the number) 


NUMBER OF RATINGS 


1-14. Does your state combine the indicators of school performance into a single summative index to rank schools and then 
assign an overall rating? 


SELECT ONE RESPONSE 


1 Yes, all indicators are combined into a single summative index to assign school ratings 


o No, the state does not use the indicator scores to produce a single summative index to assign school ratings 


1-15. | Does your state provide schools with a rating on each indicator in the accountability system, for example, on academic 
indicators and on school quality or student success indicators (sometimes referred to as a dashboard approach)? 


SELECT ONE RESPONSE 


1 Yes, the state rates schools on each indicator used in the state’s accountability system 


o No, the state does not rate schools on each indicator used in the state’s accountability system 


Comments to clarify (if needed): 
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1-16. | What percentage of a school’s annual rating using data from this school year (2017-18) will be based on student 


achievement (achievement scores or proficiency), on student achievement growth, and on school quality or student 


success measures? 


Please consider the school ratings that are based on state assessments taken in 2017-18 (and prior years if they are also 


used for that rating). 


Measure 


a. Percentage weight for student 
achievement levels or proficiency........... 


b. Percentage weight for student 
achievement growth .........ccccccccccesssseeeees 


c. Percentage weight for the school quality 
or student success indicator(s).............6 


Comments to clarify (if needed): 


OO Check box if not applicable — the state does not create a single rating score for schools 


ENTER THE PERCENTAGE WEIGHTS FOR EACH ROW 


PERCENTAGE OF 
SCHOOL’S ANNUAL 
RATING: 
ELEMENTARY AND 
MIDDLE SCHOOLS 


PERCENTAGE OF 
SCHOOL’S ANNUAL 
RATING: 
HIGH SCHOOLS 


% 


% 


% 


% 


% 


% 
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Subgroups Used in School Accountability Systems 


The next questions are about student subgroups whose academic achievement will be measured using assessments taken in this 
school year (2017-18) in the statewide school accountability system. 


1-17. | For the 2017-18 school year assessments, what is the minimum number of students in a school that could constitute a 
subgroup whose achievement is monitored against state targets for student performance? 


If this number depends on the size of the school, please provide the number for a school with 600 students. 


a. Minimum subgroup size used for achievement measures such as math or reading proficiency in school 
accountability based on the 2017-18 state assessments 


b. Minimum subgroup size used for English language proficiency measures in school accountability based on 
the 2017-18 state assessments 


c. Other minimum subgroup size or check LJ NA if no other minimum subgroup 


(Specify how used): 


1-18. For the 2017-18 school year assessments, what is the minimum number of students in a school that could constitute a 
subgroup whose achievement is reported on the annual school report card? 


Minimum subgroup size used for achievement measures such as math or reading proficiency on the annual 


school report card based on the 2017-18 state assessments 


Comments to clarify (if needed): 
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1-19. For students assessed in 2017-18, is your state examining the school-level performance of subgroups other than the 
statutorily required subgroups (i.e., economically disadvantaged students, students from major racial and ethnic groups, 
children with disabilities, and English learners)? 


SELECT ONE RESPONSE IN 


EACH ROW 
Purpose YES NO 
a. For the statewide accountability SySteM ............:cccsescccessseceeseececeesececseaeeceeseneeeees 1 0 
b. For reporting ON SCHOOIS ........ccccccccccccessssecececececseseeseseeceeseseeseseeeceeseseeaeeeesessseseeaees 1 0 


IF NO TO BOTH A AND B, SKIP TO 1-21. 


1-20. For students assessed in spring 2017-18, which additional subgroups is the state using? 


SELECT ALL THAT APPLY IN EACH ROW 


FOR STATEWIDE FOR SCHOOL 
ADDITIONAL SUBGROUPS ACCOUNTABILITY REPORT CARDS 
ave sHomelessichildrenienccmsrececscscursorecc tees creas ceueceteasaccmeacevereaeesnacensceveertes 1 2 
De: Migrant StUGENTS 555 cieccsccccsecse lancet ecendsvavescasteodevgavesecdeeceosdnedunssldes seeosers 1 2 
Ca Childnemsinifostenmcarercccccuncsescorretstes tan coctserestees ce teervastancecceesuerets 1 2 
d. Children whose parents are on active military AUtY.............cceeeeeeees 1 2 
Gry EGINISTANGIDOVSteccercrtcctereeeseaeeremueeecees sates cteate sore recececornestrinare everett: 1 2 
f. COMbINEd SUDZFOUDP............ccccecccccessesscecceececseseseeceeececseseaeseesesseeseaaeas 1 2 
(Specify): 
COMbINEM SUDZrOUP.........ccccccccecssssssscecececsesseessecescseseeseesecsceeseeteaeeeeees 1 2 
(Specify): 
Pee OTMEMSUDBOUDraeccecccvcosccccecesectuestecercestseataccustowurstaccencouccsevareeeteneeens 1 2 
(Specify): 
Other subgroup 1 2 
(Specify): 
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Incorporating Student Testing Opt-Outs in Accountability Systems 


The next question asks about how the state is dealing with low student participation on state assessments in this 
school year (2017-18). 


1-21. How will the state’s accountability system address schools with less than 95 percent student participation in this school 
year (2017-18) on mandatory state assessments? 


(If the response to opt-outs increases each year, please indicate the response in the first year in which participation falls 


below 95 percent.) 
SELECT ONE RESPONSE 
IN EACH ROW 

Method YES NO 
a. Schools must create an improvement plan to increase testing participation............. 1 0 
b. A school’s overall summative rating will decline or the school will be ineligible 

to receive the highest rating .........c.cccccccccccsssssscecccececsesssecececeeseeeaeseesceesesesaeeeeeesseeseeaees 1 0 
c. Eligible students who do not take the exam will receive a score of zero for the 

PURPOSES Of aCCOUNTADI ity e-e cces-cesvee cee cseecse css eccte ne cecseceeceenenseceetenecsusceeneetnccceemtteeres j @ 
d. Eligible students who do not take the exam will be scored as not proficient for 

the purposes of aACCOUNTtADIIItY 0.0... ec eccesscecececeeseseeeeseeeeecseeesaeseeececeeseaeseeeesseseeaees : 0 
e. The schools will be monitored and assisted in increasing test participation in 

thestollOWiNeiyea lars cetyeecce tera ce rete t ewer tee anaes Ninn trent by bat ROMs e Un nen rc ae 1 0 
f OUMO ME cesstcceccecctseceteanetens¥cntedeocetcavceccnsdsecsducnveatebielecceveatoncshansadedsetveatentodececseneseccnaecerecsears 1 0 


(Specify): 
Reporting School-Level Per-Pupil Expenditures 


The next questions address the ESSA requirement to report per-pupil expenditures by school. 


1-22. For which school year will your state’s district and/or school report cards report per-pupil expenditures for the first time? 
SELECT ONE RESPONSE 
1 Before 2017-18 


2 2017-18 
3 2018-19 
4 2019-20 
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1-23. 


1-24. 


Does your state currently have expenditure data for individual schools? 


SELECT ONE RESPONSE 


Yes 


How does your state (or will your state) obtain expenditure data for individual schools? 


SELECT ALL THAT APPLY 


1 


(Specify): 


Consolidate information already in existing state data systems 
Develop a new state financial management system 

Request electronic data on school-level spending from districts 
Survey districts on the level of spending at the school level 


Some other approach 
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Identifying Comprehensive Support, Targeted Support, and Additional Targeted Support Schools 


Under ESSA, states are identifying schools for comprehensive support and improvement, targeted support and 
improvement, and additional targeted support and improvement. The following sections refer to those schools as 
Comprehensive Support schools, Targeted Support schools, and Additional Targeted Support schools. 


1-25. What is your state’s timetable for identifying the first group of Title | Comprehensive Support, Title | Targeted Support, 
and Title | Additional Targeted Support schools and for planning and implementing interventions in those schools? 


SELECT ONE RESPONSE IN EACH ROW 


School Year 

School type and purpose 2016-17 | 2017-18 | 2018-19 | 2019-20 
Title | Comprehensive Support Schools 
a. The latest year of state assessment data used to identify the first 

group of Comprehensive Support SCHOOIs ............ccccccesserceceesteceseteeees 1 2 3 4 
b. The school year in which initial school improvement plans will be 

developed for the first group of Comprehensive Support schools...... 1 2 3 4 
c. The school year in which school improvement plans will initially be 

implemented for the first group of Comprehensive Support schools. 1 2 3 4 
Title | Targeted Support Schools 
d. The latest year of state assessment data used to identify the first 

group of Targeted Support SCHOOIsS ..........:::ceceessececssececesseeeeceeneeeeceneeees 1 2 3 4 
e. The school year in which initial school improvement plans will be 

developed for the first group of Targeted Support schools ................ 1 2 3 4 
f. The school year in which school improvement plans will initially be 

implemented for the first group of Targeted Support schools............ 1 2 3 4 
Title | Additional Targeted Support Schools 
g. The latest year of state assessment data used to identify the first 

group of Additional Targeted Support SChOolsS.............:::ccceesseceeeteees 1 2 3 4 

1-26. —_In the initial year in which your state identifies the first group of Comprehensive Support schools, Targeted Support 


schools, and Additional Targeted Support schools, has your state identified (or will your state identify) any Non-Title | 
schools in these categories? 


SELECT ONE RESPONSE 
IN EACH ROW 
School type YES NO 
a. Non-Title | Comprehensive Support SCHOOIS............ccccssececssccecesssececeensececseeeeceesteeeceeaees 1 0 
b. Non-Title | Targeted Support SCHOOIS ...........ccccessecececeesssssceccecsesseaeseeecessesesaeeeeseseeesseaeas 1 0 
c. Non-Title | Additional Targeted Support SChOOIS...........::cccesccccesssececeeseececsseeeceestececeeaees 1 0 
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1-27. How often does your state plan to identify Comprehensive Support schools, Targeted Support schools, and Additional 
Targeted Support schools? 


SELECT ONE RESPONSE IN EACH ROW 


EVERY EVERY 2 EVERY 3 
Identification method YEAR YEARS YEARS 


a. Comprehensive Support schools 


eietetetaistetetara clea eeisiers stecraisieis aeieetetsistecsiscristcisnieiseeeieisrs stectastsiern 1 2 3 
b. Targeted Support SCHOOIS..........ccccccccccecsesssseceeececsessseseeseseseseeaeeeeeesseenees 1 2 3 
c. Additional Targeted Support sChOols ..........cc:sccccccccessssscecccecsessctseeeeeeees 4 2 3 


1-28. | What is the number of schools in your state receiving Title |, Part A funds during this school year (2017-18)? 


Title | schools in the state 


1-29. For this question we are interested in the number of Title | Comprehensive Support schools that were identified in 
2017-18. 


(Note: Provide the total number of Title | Comprehensive Support schools and the number of Title | Comprehensive 
Support schools in each category. Schools may be counted in more than one category.) 


Ulf your state did not identify Title | Comprehensive Support schools in 2017-18, check this box and skip to 1-30. 


NUMBER OF TITLE | 
COMPREHENSIVE 
SUPPORT SCHOOLS 


Total number of Title | Comprehensive Support Schools 


a. Intotal, how many Title | schools have been identified as Comprehensive Support schools 
INPZOUP SS Oe eet terrscceres teenie eceer resets cnt t case races SPCR Laat reverted ra Soe ca RE CIOL ES RET Tes e TEN Rtn EeeC PECTIN ESS 


Categories of Title | Comprehensive Support Schools 
b. How many Title | schools were identified as Comprehensive Support schools because they 


were in the lowest 5 percent of Title | schools according to the state’s accountability 
SYVSECIN 2 vssncaeriesisds cussdualsscidena vosncanewssssaacteaacbeh see sanacest ccutiroxbandec tes cceieuueuag cash ecnaaeiuaadonavenwrustde cok es 


c. How many Title | schools were identified as Comprehensive Support schools because they 
were high schools with graduation rates below 67 Percent? ..........c:ccccsesececesssececeseeeeesteeeeees 


d. How many Title | schools were identified as Comprehensive Support schools because 
they were chronically low-performing targeted support (or former Focus) schools?......... 


e. How many Title | schools were identified as Comprehensive Support schools for other 
FEASOMS OA Bre esc cecnsccceaerrre rece raat cae oes taeee ee nun Ecce Eye ae oes Pea can ae anc ansehen een 


(Specify): 
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Continuing Interventions in Schools Identified Prior to ESSA 


1-30. During this school year (2017-18), has the state required interventions to continue in schools previously identified in any 
of the following categories? 


SELECT ONE RESPONSE IN EACH ROW 


me id ‘ : : ; YES NO 

The state has required interventions to continue in previously 
identified: 
a. Priority schools (as defined under ESEA flexibility) .............c:ccceceeseeees 1 0 
b. Schools that received School Improvement Grants (SIG schools)........ 1 0 
c. Schools in Restructuring or Corrective Action (as defined under 

NGIEB) Bee ee ence nade ie pei Wen te ON nd We urn lee OE , é 
d. Schools identified as lowest-performing under a state accountability 

system distinct from ESSA ......ccccccccccccssssssscecececeesesesecececeeseeseeseesesseeees 1 0 


Comments to clarify (if needed): 
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Interventions in Lowest-Performing Title | Schools 


The next questions ask about interventions that are being implemented during this school year (2017-18) in your 
state’s lowest-performing Title | schools. Your state’s lowest-performing Title | schools during this school year (2017-— 
18) could include previously-identified Priority schools (as defined under ESEA flexibility), previously-identified 
schools in Restructuring or Corrective Action (as defined under NCLB), schools receiving School Improvement Grants 
(SIG), schools identified for comprehensive support (as defined under ESSA), or schools identified as lowest- 
performing under a state accountability system distinct from ESSA. 


1-31. | How many lowest-performing Title | schools in the state are operating under alternative management during this school 
year (2017-18) as part of a school improvement effort? 


These might include schools that were transferred to state control, converted to charter schools, or turned over to 
external school management organizations. Include schools that were turned over to alternative management in earlier 


years, if they remained under that management in 2017-18. 


(Enter the number of Title | schools for each category. If “none” enter 0.) 


OCheck this box if some schools fit more than one of these categories. 

Please count schools in each relevant category, so for example, if a school is converted to a charter school and ina 
statewide accountability district, count that school in both rows A and B. 

However, please count each school once in the total (row D). 


NUMBER OF 
LOWEST- 
PERFORMING 
TITLE | 
Alternative management SCHOOLS DON’T KNOW 
a. Direct state control or statewide accountability district .............:.ccecceceesseceeeeeees d 
b. Converted to charter SCHOO] ...........cccssccessescecesssececeesececeeeaeceeeneeeceeaeeeceeaaeeeseeneeeees q 


c. Managed by a school management organization, either for-profit or 
MON PMOL Ss eeeeeeaeee esas te ktet obese treats av ceorsbe acdts se onbacenreasteadessetapach ced capesenreseeesee evs 


d. TOTAL LOWEST-PERFORMING TITLE | SCHOOLS UNDER ALTERNATIVE 
MANAGEMENT ceccscticice sua cteastecte terns cvenedtacosnveesewensede sth gees abepeseyshiepusedeenpeccaneseedeteend> 
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NOTE: States proceed to questions 1-32 through 1-45 only if they have a lowest-performing school required to 
develop plans or implement interventions (1-25b = 1 or 2 OR 1-25c = 1 or 2 OR 1-30a = 1 OR 1-30b = 1 OR 1-30c = 1 OR 
1-30d = 1). Otherwise go to 1-46. 


The next questions ask about interventions in the state’s lowest-performing Title | schools — however the state defines lowest- 
performing — during this school year (2017-18). 


1-32. Thinking about the state’s lowest-performing Title | schools that were implementing interventions during this school year 
(2017-18), what interventions, if any, did the state require during this school year (2017-18)? 


NOTE: Please select “required” if the state requires the intervention for some or all lowest-performing schools in 2017-18 


SELECT ONE RESPONSE 


IN EACH ROW 
LOWEST-PERFORMING TITLE | 
SCHOOLS 
NOT 

Interventions REQUIRED REQUIRED 
a. Schools were required to prepare a school improvement plan that focuses 

on subjects and/or subgroups that are falling short of state targets for 

StUGENt PErfOrinahGe ss csrectessesteseeesteae iss ses tase ea tessaresaiecsteaeanuat cane seeaaneteratessensaces 1 0 
b. School improvement plans were required to be available to the publlic................ 1 0 
c. Schools must implement and monitor an instructional program that supports 

students not showing sufficient growth toward state targets for student 

DETIONIMAN CE Seversetecasessnsccct ceasesener ccna seacuse seca aches de aeSec aceon cou rune Saaee eben ape a ce SoeE epee ce eaaes 1 0 
d. Schools or districts must provide professional development to staff that 

supports interventions for subgroups of students not showing sufficient growth 

toward state targets for student performance ............cccsssssccceceesssseceeeeecessesseaeeeeees 1 0 
e. Districts must offer students in a low-performing school the option to attend a 

differentsschool (schoolichoice)Seae see ee ee ; 3 
f. Districts must provide extra academic services for struggling students outside of 

the school day (for example, supplemental educational services).............ccccceeee ; : 
g. Schools must work with an outside organization offering managers and coaches 

to support rapid school iMProveMent............ccscccceessccesseccecesseececeesececeseeeceesteeeceeees ; . 
h. Schools must implement interventions selected from a list of evidence-based 

programs and models identified by the state............cccccccccccsssssseceeececsessssseeeeeseeeees ; 
i. _ Schools must participate in an innovation zone, a group of schools given more 

flexibility to implement interventions and stricter targets for student 

DET ORIN GING Ctecenree terre eae neste ae rere ce ener ee et ern er, et ot Se ee EE are ner Sed eee i . 
j. Schools must join a state-operated school improvement district..............ccccceeeees ; ‘ 
k. Schools must take Some Other ACtiON..........::ccceeececeessececeeeececseececeeneeeceeeeeeeseeeeeees ‘ ; 


(Specify other action): 
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1-33.  Areall, some, or none of the lowest-performing Title | schools in the state implementing the following academic and 
structural changes during this school year (2017-18)? 


SELECT ONE RESPONSE IN EACH ROW 


LOWEST-PERFORMING TITLE | 


SCHOOLS 
School academic and structural changes ALL SOME NONE 
a. Implementing a comprehensive schoolwide reform model.............:.+ 2 1 0 
b. Operating an extended school day, week, OF V@aF .........ceeseesesseceeeeeeeeeees 2 1 0 
1-34. In how many lowest-performing Title | schools did improvement efforts involve major staffing changes immediately prior 


to the start of this school year (2017-18), that is, during the summer of 2017? 


Enter the number of lowest-performing Title | schools in which the principal was replaced or in which half or more of the 
teaching staff was replaced immediately before the start of the 2017-18 school year as part of the school improvement 


plan. 
NUMBER OF 
LOWEST- 
PERFORMING 
TITLE | DON’T 
SCHOOLS NONE KNOW 


Staffing changes 


ay ‘Principalipeplacedheececccccccecctvesncecueticcccucesseorceeccesreeesceceerstneees 


b. Half or more of the teaching staff replaced .............cccccccccessessteeees 
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1-35. Do the state’s current teacher assignment laws or policies for lowest-performing Title | schools in 2017-18 permit any of 


the following? 


Practice 


a. Financial incentives for teachers to begin or continue to work in the state’s 
lowest-performing Title | SCHOOIS ...........cccssccecseccecesseececeesececeeececesseeeeceeueeeeeeaeees 


b. Financial incentives for staff with English learner expertise to begin or 
continue to work in the lowest-performing Title | schools 


c. Financial incentives for staff with expertise working with students with 
disabilities to begin or continue to work in the lowest-performing Title | 
{ol af) Deeses toner soncctecect cece anct cecaceceaccecectatenceaeatccaacenracc repartee cectcerrcreeaeencnreeceeconeny rece 


d. More flexibility in, or exemptions from, collective bargaining agreements 
or certain state employment laws/regulations that guide staffing 
GECISIONS 3 Saeeescccbess cccSec eave elcaventnie even ca ceed lute ssea ney dee tasndaa oer adaasdentdeecustndeseeentvnecnes 


e. School discretion or authority to decide which staff to hire for the lowest- 
PEFFonmingahitlerliSCMOOlSserscresccaccese seem ccce cone oe tarts aes eae nes ee ees eae eee eae eee 


f. Exemptions from teacher tenure rules that affect placement in or removal 


from the lowest-performing Title | schools 


(Specify): 


SELECT ONE RESPONSE IN 
EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Comments to clarify (if needed): 


YES NO 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
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1-36. | Howis your state promoting the use of evidence-based models, interventions, or strategies by lowest-performing Title | 
schools implementing interventions during this school year (2017-18)? 


SELECT ONE RESPONSE IN EACH ROW 


STATE SUPPORT FOR THE USE OF 
EVIDENCE-BASED STRATEGIES 


Method of promoting YES NO NA 


a. The state provided district and school leaders with information about 
evidence-based models, interventions, or strategies to improve 
Student penfOnmanGerensrse cance eects see eee tee eee eee 1 0 


b. The state provided a list of vetted partners that district and school 
leaders could engage to implement approved evidence-based 
Strate les vices ccsssoede bess eaphivis bares soaseiendas oy oe ba rea eet eae 1 0 


c. The state linked district and school leaders with staff from the U.S. 
Department of Education’s Regional Educational Laboratories or 
Comprehensive Centers to obtain information on evidence-based 
models, interventions, or strategies to improve student performance 1 0 


d. The state referred district and school leaders to the What Works 
Clearinghouse, Evidence for ESSA, or other organization that rates 
evidence to obtain information on evidence-based models, 
interventions, or strategies to improve student performance.............. 1 0 


e. District applications for school improvement funds must describe the 
evidence base for proposed interventions, or they receive 
competitive preference for describing such EVIDENCE ...........cecseceeeceee 1 0 NA 


f. District applications for school improvement funds must include 
plans for evaluating the effectiveness of interventions, or they 


receive competitive preference for evaluation plans ............cc:cccccceeees 1 0 NA 
es “SomethingielSecicsscstecssteessrscsiesesenarssesseceetetssaresessecoesceesessuouenaes sete 1 0 Ce] 
(Specify): 


Comments to clarify (if needed): 
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Support and Resources for Lowest Performing Title | Schools 


1-37. During this school year (2017-18), which of the following organizational or administrative structures are in place in your 
state to support school improvement efforts? 


SELECT ONE RESPONSE 
IN EACH ROW 

Organizational or administrative structure YES NO 
a. State staff or office whose sole responsibility is to support school 

IMPROVEMEN eer sreechinsecastessecessisesest et sae tensnyeeesues st eteuieate aie areteh nerereis sreteuisate et ant 1 0 
b. Regional staff or office, serving multiple districts, whose sole responsibility is 

to SUPPOrt SCHOO! IMPFOVEMENL ........cceccceesessececececseseaeeeeececeeseaesecesceesesaeeeeeesens 1 0 
c. Contracts with external consultants to support school improvement................. 1 0 
d. State-level staff, consultants, or staff from a regional office serving multiple 

districts to provide support to lowest-performing schools and districts in 

working with English learners..........cccccccccccsssssscecececsesecsscecececeesesseeeeesceeseeeeeeeesens 1 0 
e. State-level staff, consultants, or staff from a regional office serving multiple 

districts to provide support to lowest-performing schools and districts in 

working with students with disabilities ...............cccccccssssscccccecesssssceceeceessseseecesees 1 0 
f. Monitoring or reporting requirements specifically for lowest-performing 

SCNOOIS siscsecceeseaicessccbenaesivba ceva ccBeh Wee ivadcave cabah oon dia coi eich ove lenavethucbiasdnistasesaacten subins sansa 1 0 
Te MSOMETMING ClSCrrmtrreseer cast ectere versa erat rs Wen ereacginer ee saeeerntret ame rrease te curr eds 1 0 


(Specify): 


1-38. During this school year (2017-18) and including last summer (2017), what additional professional development or 
technical assistance has the state provided to principals in lowest-performing Title | schools, beyond what is available to 
any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO LOWEST- 
PERFORMING TITLE | SCHOOLS 


Additional professional development or assistance for principals on YES NO 


a. School improvement planning, identifying interventions, or 


budgetingieffectivelya-n aetna oar a len enn ne 1 0 
b. Acting as instructional leaders .0..........ccceccccccececessssseceeececeessstseeeeeeees 1 0 
c. Recruiting, retaining, and developing more effective teachers...... 1 0 
d. Topic(s) chosen by the district Or SCHOOI............c:cccccsesscceesseeeeesseeees 1 0 
Cree SOMECOtN lato Pl Gemer risen ener tates mere ete eee eT ene eee eee, 1 0 
(Specify): 
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1-39. Thinking now about teachers, during this school year (2017-18) and including last summer (2017), what additional 
professional development or technical assistance has the state provided to teachers in lowest-performing Title | schools, 
beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO LOWEST-PERFORMING 
TITLE | SCHOOLS 


Additional professional development or assistance for teachers on YES NO 
a. Analyzing student assessment data to improve instruction ................ 1 0 
b. Working effectively in teacher teams to improve instruction ............. 1 0 


c. Identifying and implementing strategies to address the needs of 
Englishileannenstonnemtnccase cetera aeeersvstaren ec ersnves cancer oneare ners 1 0 


d. Identifying and implementing strategies to address the needs of 


Students With Cisabilities oo... cc ccccccccccccccecccceccececeeecececeeeeeeeeeseeenens 1 0 
e. Topic(s) chosen by the district OF SCHOOlI..........c::ccescceessecssecesseecseceseeees 1 0 
Fx SOME OTHER TOPIC eedss.siiecencencdidiebecdeseestococdeesdaccnebacdetuebbadaceevasedieenadeccnso¥ts 1 0 
(Specify): 


1-40. During this school year (2017-18), what additional resources did the state provide to lowest-performing Title | schools, 
beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO LOWEST- 
PERFORMING TITLE | SCHOOLS 


Additional resources YES NO 


a. Additional resources to be used for purposes specified in the school 
IMPROVEMENT Plambesccecscscrerccrece es eresees reste eee aererrea se eeraeee nese aioe 1 0 


b. Additional resources to be used to reduce class sizes or to maintain low 
CIASS SIZES eavecses Bete c dase vans Sete Vaes voter eebouevadeh cnet eves Re evwieteinictSueleve onetesee eas 1 0 


c. Additional resources to be used to add instructional time (extended day 
or extended school year) or to maintain extended day or extended 


SCHOOIMVECAESENEC UleSemmen nce rers crt ne mectae oa niee tener erie Sie t mena ee tera ere 1 0 
d. Additional resources for Other PUrPOSES..........cccccccccccsssesssececececsesssaseeeeeeees 1 0 
(Specify): 
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Monitoring and Support for Lowest-Performing Title | Schools 


We would like to learn more about how your state plans to monitor the activities and progress of lowest-performing 
Title | schools during this school year (2017-18). 


1-41. 


Please identify the entity with the largest role in each activity below to support and improve lowest-performing Title | 
schools in your state during this school year (2017-18). We have specified the role we are asking about for each activity 
in parentheses. 


Note: If this varies for different lowest-performing schools, please think about the response relevant to the largest 
number of lowest-performing schools. 


Activity 


a. 


Conducting a needs assessment to 
understand areas for improvement (entity 
doing the Most Work) ........cccsccesecessceseceeees 


Selecting interventions to implement to 
improve student performance (entity with 
the most decision-making authority) .......... 


Deciding to replace the principal (entity 
with the most decision-making authority) .. 


. Establishing timetables for implementing 


interventions (entity with the most 
decision-making authority)..............ccccceeee 


. Providing technical assistance to the school 


in implementing interventions (entity doing 
TMTERIMOSTEW ONG) nessreerre aerate esesers ser estoare eres 


Monitoring the implementation of 
interventions (entity with the most 
responsibility for monitoring)...............c6000 


Monitoring the school’s progress toward 
improvement targets (entity with the most 
responsibility for MONitoOring)...........ceeeee 


Setting exit criteria for schools in this 
category (entity with the most decision- 
making authority) .........cccccscccsesceceesseeeeeees 


Deciding to close the school (entity with the 
most decision-making authority)................. 


SELECT ONE RESPONSE IN EACH ROW 


A REGIONAL 
OFFICE THAT 
SERVES THE STATE 
THE THE MULTIPLE EDUCATION NOT 
SCHOOL DISTRICT DISTRICTS AGENCY APPLICABLE 

1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
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1-42. 


During this school year (2017-18), which of the following strategies are used for supporting and monitoring the lowest- 


performing Title | schools in your state and, for each strategy, how often is it used? 


USED FOR 
SUPPORTING 
AND 
MONITORING IF YES, HOW OFTEN USED FOR EACH LOWEST PERFORMING TITLE | 
IN YOUR SCHOOL? 
STATE? SELECT ONE RESPONSE IN EACH ROW 
TWO OR QUARTERLY 
ONCE PER | THREE TIMES OR EVERY MONTHLY 

LOWEST-PERFORMING TITLE | SCHOOL | PERSCHOOL OTHER ORMoRE | OTHER FREQUENCY 
SCHOOLS YES NO YEAR YEAR MONTH OFTEN (specify) 
as SSIteWiSitStecaev cee eer 4 0 4 2) 3 4 
b. Telephone conferences ....... 1 0 1 2 3 4 
c. Discussions with 

parents/community............. 1 0 1 2 3 4 
d. Analysis of student data ...... 1 0 1 2 3 4 
e. Create networks of schools 

that work together to 

support school 

IMPFOVEMENL...........cceeeeeeeeee 1 0 1 2 3 4 
Fe “QAO he cehiessssdiidectivteceevecedinesss 1 0 1 2 3 4 

(Specify): 


Comments to clarify (if needed): 
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Targeted Support and Additional Targeted Support Schools 


Under ESSA, states are identifying schools with low subgroup achievement for targeted support and improvement. 
The next three questions refer to those schools as Targeted Support and Additional Targeted Support schools. 


1-43. 


1-44. 


How will the state identify the Targeted Support schools? (Exclude Additional Targeted Support schools in this response.) 


SELECT ONE RESPONSE 
IN EACH ROW 
Identification method YES NO 
a. Schools with the largest within-school subgroup achievement gap5S...........:::ccesceeees 1 0 
b. Schools with a consistently under-performing SUDZrOUP............cccseseecececeesseteeeceeeceeees 1 0 
c. Schools with a subgroup performing at the level of the lowest-performing 5 percent 
Of alliMitleslEreceivingsschOals Awe scsctcorscsse ecco ee Coosa ee eee ee 1 0 
di SOME:GTHEF METHOGs icc vec cvccedenesucs sess cncohiss luees ea cd cdeuhssiwee SeacescotesS Svesteasacdecsustssvecaddsdets 1 0 


(Specify): 


During this school year (2017-18), how many Title | and non-Title | schools are identified as Targeted Support schools and 
how many are identified as Additional Targeted Support schools (items A and B)? 


Oo 


Check box if any schools are included as both Targeted Support and Additional Targeted Support schools. 


In item C, provide the total unduplicated number of Targeted Support and Additional Targeted Support schools. 


If your state had no Targeted Support schools or no Additional Targeted Support schools in 2017-18, enter O for that 


item. 
NUMBER OF NUMBER OF 
TITLE | NON-TITLE | 
Type of school SCHOOLS SCHOOLS 


a afeeted:SuppontschoolSenuercsccccretecescreiaere mince rr eciraee. 


b. Additional Targeted Support SCHOOIS ..........ccccecsessscecececeesssteceeeeeeeeees 


c. TOTAL: Targeted Support and Additional Targeted Support schools. 
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1-45. During this school year (2017-18), has the state required interventions to continue in schools previously identified in any 


of the following categories? 


The state has required interventions to continue in previously SELECT ONE RESPONSE IN EACH ROW 
identified: 


YES NO 


a. Focus schools (as identified under ESEA flexibility) .............::cccscceeeees 1 0 


b. Schools identified as having low-performing subgroups under a state ; 5 
accountability system distinct from ESSA 


Comments to clarify (if needed): 
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Interventions in Title | Schools with Low-Performing Subgroups 


The next questions ask about interventions during this school year (2017-18) in schools that are not the state’s 
lowest-performing schools, but have been identified because of low-performing subgroups or subgroup achievement 
gaps. These schools include Targeted Support and/or Additional Targeted Support schools identified under ESSA or 
previously-identified Focus schools as defined under ESEA flexibility or schools identified as having a low-performing 
subgroup under another state accountability system. We refer to these schools as “schools with low-performing 
subgroups.” 


1-46. | NO QUESTION 1-46 ON THIS FORM. 


NOTE: States proceed to questions 1-47 through 1-54 only if they have a school with low-performing subgroups 
required to develop plans or implement interventions (1-25e = 1 or 2 OR 1-25f = 1 or 2 OR 1-45a = 1 OR 1-45b 
= 1). Otherwise go to the instructions before 1-55. 
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1-47. For Title | schools with low-performing subgroups, what interventions, if any, did the state require during this school year 
(2017-18)? 


NOTE: Please select “required” if the state requires the intervention for some or all schools with low-performing 
subgroups in 2017-18. 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


Interventions for Title | schools with low-performing subgroups REQUIRED NOT REQUIRED 


a. Schools were required to prepare a school improvement plan that focuses 
on subjects and/or subgroups that are falling short of state targets for 
SCUGEN TP eKOnimalGeeceancserer cs cestea oem tet Seer eres taneee  co tote a nee nee 1 0 


b. School improvement plans were required to be available to the public.... 1 0 


c. Schools must implement and monitor an instructional program that 
supports students not showing sufficient growth toward state targets for 
StUGENtIPEhfOnMancer cr mrccscesreteececcc i eesce res reesse sea ar rene een ncaa ere Rr tee 1 0 


d. Schools or districts must provide professional development to staff that 
supports interventions for subgroups of students not showing sufficient 
growth toward state targets for student performance ............cccsescceeeeeeees 1 0 


e. Districts must offer students in a school with low-performing subgroups 
the option to attend a different school (school CHOICE) ..........:.cessecereceeeees 1 0 


f. Districts must provide extra academic services for struggling students 
outside of the school day (for example, supplemental educational 
SEVVICES) oe evalcceivae sev Soseee seaed eee sueh dea shee ove tenes Ob sn eee vobde ee aa eee ee ead bes eevee eee aes 1 0 


g. Schools must implement interventions selected from a list of evidence- 


based programs and models identified by the state 1 0 
h. Schools must take some other action............ccccssccccecsesssseceeececsesesseeeeeeseeees 1 0 
(Specify): 


1-48.  Areall, some, or none of the Title | schools with low-performing subgroups in the state implementing the following 
academic and structural changes during this school year (2017-18)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


School academic and structural changes ALL SOME NONE 
a. Implementing a comprehensive schoolwide reform model......... 2 1 0 
b. Operating an extended school day, week, or year ............ceeeeeeeees 2 4 0 
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1-49. Howis the state promoting the use of evidence-based models, interventions, or strategies by Title | schools with low- 
performing subgroups implementing intervention strategies during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


STATE SUPPORT FOR 
THE USE OF EVIDENCE- 
BASED STRATEGIES 


Method of promoting YES NO 


a. The state provided district and school leaders with information about evidence- 
based models, interventions, or strategies to improve student 
DEMO rman CO esecrerraccecersceresace sci coe tec aa ne tncted on ane ves aac Sane Seen ceT REL Saee ERROR Coe ce TREE RECS 1 0 


b. The state provided a list of vetted partners that district and school leaders could 
engage to implement approved evidence-based strategies ..........ccccccccccecesssssteeeeeeeeenes 1 0 


c. The state linked district and school leaders with staff from the U.S. Department of 
Education’s Regional Educational Laboratories or Comprehensive Centers to obtain 
information on evidence-based models, interventions, or strategies to improve 
STUCEMtPEKfOniMmanCO sc evecrsreccrererce ec e crc enero r es Cee SES eee CO Ce PUTA CIS EP Cate 1 0 


d. The state referred district and school leaders to the What Works Clearinghouse, 
Evidence for ESSA, or other organization that rates evidence to obtain information 
on evidence-based models, interventions, or strategies to improve student 
PETIOMIMAN CE ye cssntsscolecbasstavest coshebbuevedtosaceateesseh doe cuanedihenbcdeedeSesenMousbabecvessseabeer bee dcecusavdaneniss 1 0 


e. District applications for school improvement funds must describe the evidence base 
for proposed interventions, or they receive competitive preference for describing 
SUGHECVIG EMCO R scessin cote iret ere a cee oe eee conan Sra Bane SA a nS eR I 1 0 NA 


f. District applications for school improvement funds must include plans for 
evaluating the effectiveness of interventions, or they receive competitive 


preference for evaluation PANS ............ccccecssssececececseseeaeceecceceesesaeeeeeescceseasseseeseeesesaaeees 1 0 NA 
Be eSOMethingelSen ects sececetsscectrecscsssscescosecceeriamsshs co ievon recede ateeseecnideacs er asseeeteeensees ets 1 0 
(Specify): 


Comments to clarify (if needed): 
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Support and Resources for Title | Schools with Low-Performing Subgroups 


1-50. During this school year (2017-18) and including last summer (2017), what additional professional development or 
technical assistance has the state provided to principals in Title | schools with low-performing subgroups, beyond what is 
available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO TITLE | SCHOOLS 
WITH LOW-PERFORMING 


SUBGROUPS 

Additional professional development or assistance for principals on YES NO 
a. School improvement planning, identifying interventions, or budgeting 

Aihectivelysan rxrcncscccer rreneceeceeries ec cece term r eer seen tras ar eee treats eatN ys arte eG 1 0 
b. Acting as instructional leaders.........ccccccccssssecccecessssececeeeceessseeeseesesesesseaeees 1 0 
c. Recruiting, retaining, and developing more effective teachers ................5 1 0 
d. Topic(s) chosen by the district Or SCHOOL ...........ccccccccssscecesssececsssceceeseeeceeaes 1 0 
x (SOME OTHERTOPICeeecrvecsseccectecctecouarsccccescotvecesdtuccecevecenesccscescenveoutenenteeetiecs 1 0 


(Specify): 


1-51. Thinking now about teachers, during this school year (2017-18) and including last summer (2017), what additional 
professional development or technical assistance has the state provided to teachers in Title | schools with low- 
performing subgroups, beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO TITLE | SCHOOLS 
WITH LOW-PERFORMING 


SUBGROUPS 

Additional professional development or assistance for teachers on YES NO 
a. Analyzing student assessment data to improve instructiOn.............:0:ccceee 1 0 
b. Working effectively in teacher teams to improve instruction..............0008 1 0 
c. Identifying and implementing strategies to address the needs of English 

TO ANIMENS Features seer cceracorcoencoesctracoteoe se oe eet aeatilcee ac oruee eu ccT CUA E SU MaE Tae aE EeE AE Cree Encore 1 0 
d. Identifying and implementing strategies to address the needs of 

students with disabilities .....0.... cc cceeccecccccscsssscescessseesueecessesseeueueesesseseueeens 1 0 
e. Topic(s) chosen by the district OF SCHOO] ...........c:ccsscceeceessecsssceesecstreeeesecees 1 0 
f., “SOME*OENEF TOP Cissdsevecdc des lacbin cave doceeninetenticiovcees sauocecorstoswandaniuatberiesuntavecueeess 1 0 


(Specify): 
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1-52. During this school year (2017-18), what additional resources did the state provide to Title | schools with low-performing 
subgroups, beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


PROVIDED TO TITLE | SCHOOLS 
WITH LOW-PERFORMING 


SUBGROUPS 

Additional resources YES NO 
a. Additional resources to be used for purposes specified in the school 

IMPROVEMENT Dlanhacwrmieccscectssnieeteccocneersumeres ote semeteseur ence enssearceurcetearesseerceeetG 1 0 
b. Additional resources to be used to reduce class sizes or to maintain low 

CIASSISIZES es cwsdesecetsaesedsonsnocbenedesenctetnod een bunecd oes nod eanbunsoubuet oon satate debuntnemebeeneseases 1 0 
c. Additional resources to be used to add instructional time (extended day 

or extended school year) or to maintain extended day or extended school 

VEanSChedulesiewiummccssrstssemincceeresseteeaeeteverstercuecemeuresrecnncenesmeneeotnceesener att 1 0 
d. Additional resources for Other PUrpOSeS.........ccccccccccsssssscsececececsessaeeeeseeeseees 1 0 


(Specify): 
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Monitoring and Support for Title | Schools with Low-Performing Subgroups 


We would like to learn more about how your state plans to monitor the activities and progress of Title | schools with 


low-performing subgroups during this school year (2017-18). 


1-53. Please identify the entity with the largest role in each of the activities below to support and improve Title | schools with 
low-performing subgroups in your state in 2017-18. We have specified the role we are asking about for each activity in 
parentheses. 


NOTE: If this varies for different schools with low-performing subgroups, please think about the response relevant to the 
largest number of schools with low-performing subgroups. 


Activity 


a. 


Conducting a needs assessment to 
understand areas for improvement 
(entity doing the most work).............:..000 


Selecting interventions to implement to 
improve student performance (entity 
with the most decision-making authority) 


. Establishing timetables for implementing 


interventions (entity with the most 
decision-making authority)............:c.:0008 


Providing technical assistance to the 
school in implementing interventions 
(entity doing the most work)..............0000 


Monitoring the implementation of 
interventions (entity with the most 
responsibility for monitoring).................05 


Monitoring the school’s progress toward 
improvement targets (entity with the 
most responsibility for monitoring)........... 


Setting exit criteria for schools in this 
category (entity with the most decision- 
making authority) .............cccccccssscceessseceeees 


THE 
SCHOOL 


SELECT ONE RESPONSE IN EACH ROW 
A REGIONAL 
OFFICE THAT 
SERVES THE STATE 
THE MULTIPLE EDUCATION NOT 
DISTRICT DISTRICTS AGENCY APPLICABLE 


2 3 4 NA 
2 3 4 NA 
2 3 4 NA 
2. 3 4 NA 
2 3 4 NA 
2 3 4 NA 
2 3 4 NA 
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1-54. During this school year (2017-18), which of the following strategies are used for supporting and monitoring the Title | 
schools with low-performing subgroups in your state and, for each strategy, how often is it used? 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


aPESITAWISItSreccasose ms ceeeeee caress 


b. Telephone conferences.. 


c. Discussions with parents/ 
COMMUNIty ..........eeeeeeeees 


d. Analysis of student data. 


e. Create networks of 
schools that work 
together to support 
school improvement ...... 


(Specify): 


Comments to clarify (if needed): 


USED FOR 
SUPPORTING IF YES, HOW OFTEN USED FOR EACH TITLE | SCHOOL 
AND WITH LOW-PERFORMING SUBGROUPS? 
MONITORING 
VOLE SELECT ONE RESPONSE IN EACH ROW 
STATE? 
TWO OR QUARTERLY 
THREE TIMES OR EVERY MONTHLY 
ONCE PER PER SCHOOL OTHER OR MORE OTHER FREQUENCY 
YES NO | SCHOOL YEAR YEAR MONTH OFTEN (specify) 
‘| 0 1 2 ah 4 
a 0 1 2 3 4 
1 0 1 2 &} 4 
1 0 1 2 3 4 
1 0 1 2, FS) 4 
1 0 1 2 3 4 
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NOTE: The next two questions ask about state staff support for Title | lowest-performing schools and Title | 
schools with low-performing subgroups. 


(NOTE: States that responded to any questions for these groups of schools — 1-32 through 1-54 — also 
respond to the next two questions. Otherwise, skip to 1-57.) 


1-55. During this school year (2017-18), approximately how many full-time-equivalent (FTE) staff or consultants is the state 
providing or funding specifically to assist its lowest-performing Title | schools and Title | schools with low-performing 
subgroups and their districts? 


(Enter the number of FTE staff or select “none.” If “none”, skip the next question.) 


NUMBER OF FULL-TIME-EQUIVALENT STAFF OR CONSULTANTS SUPPORTING LOWEST-PERFORMING TITLE | 
SCHOOLS OR TITLE | SCHOOLS WITH LOW-PERFORMING SUBGROUPS 


1 NONE IF NONE, SKIP TO TEXT BEFORE 1-57 


1-56. How many lowest-performing Title | schools and Title | schools with low-performing subgroups, in total, are being served 
by those state staff or state-funded consultants? 


Enter the number of schools. If “none,” enter 0. 


NUMBER OF LOWEST-PERFORMING TITLE | SCHOOLS SERVED 


NUMBER OF TITLE | SCHOOLS WITH LOW-PERFORMING SUBGROUPS SERVED (ENTER ZERO IF STAFF OR 
CONSULTANTS SERVE ONLY TITLE | LOWEST-PERFORMING SCHOOLS.) 


Comments to clarify (if needed): 
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Support for Title | Schools that Missed Performance Targets in 2016-17 


The next questions ask about Title | schools in your state that are NOT lowest-performing schools or schools with low- 
performing subgroups. 


1-57. 


1-58. 


1-59. 


Excluding lowest-performing schools or schools with low-performing subgroups, were there state targets for Title | 
school performance on state assessments taken in the previous school year (2016-17)? 


NOTE: We focus specifically on Title | schools that have not already been identified as lowest-performing or with low- 
performing subgroups. 


SELECT ONE RESPONSE 


1 Yes 


0 No SKIP TO 1-62 


Excluding lowest-performing schools or schools with low-performing subgroups, did any Title | school in your state fall 
short of state targets for school performance on state assessments taken in the previous school year (2016-17)? 


SELECT ONE RESPONSE 


1 Yes 


0 No SKIP TO 1-62 


Excluding lowest-performing schools and schools with low-performing subgroups, did your state require Title | schools 
falling short of state targets for student performance on state assessments taken in 2016-17 to take any action during 
this school year (2017-18)? 


SELECT ONE RESPONSE 


1 Yes, all Title | schools falling short of state targets for student performance were required to take action 


2 Some Title | schools falling short of state targets for student performance were required to take action 
(Specify): 

3 No, Title | schools falling short of state targets for student performance were not 
required to take action IF NO, SKIP TO 1-62 
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1-60. For Title | schools that did not meet state targets for student performance on state assessments taken in 2016-17 


(excluding lowest-performing schools and schools with low-performing subgroups), what interventions, if any, did the 


state require for at least some of these schools during this school year (2017-18)? 


Interventions for Title | schools falling short of student performance targets 
(excluding lowest-performing schools and schools with low-performing subgroups) 


a. Schools were required to prepare a school improvement plan that focuses on 
subjects and/or subgroups that are falling short of state targets for student 
PEGTORMANGE Aecesre scenes tecs-secetrsceeresmrs eae neeeere eos seecreerceseaassstrestante Maan cenrcarenten apes 


b. School improvement plans were required to be available to the publlic................... 


c. Schools must implement and monitor an instructional program that supports 
students not showing sufficient growth toward state targets for student 
feeVARO NAAN] Let =\chenssechecaceccaceceacaacecracrcpactarcn tees toreceacccicrant caodarncecrectecen crercnrcrncreeiccrecerece 


d. Schools and/or districts must provide professional development to staff that 
supports interventions for subgroups of students not showing sufficient growth 
toward state targets for student performance ...........ccccsessececccecsessaeeeeececeessaseeseeeens 


e. Districts must offer students the option to attend a different school (school 
choice) because of the low performance of the students’ SCHOOI...........sscceeseseceees 


f. Districts must provide extra academic services for struggling students outside of 
the school day (for example, supplemental educational services)............cccscceeseees 


CmESCHOOISIMUSHTAKeISOMEOtMe@ACtlO Mme secetr essere creeren cose enema se coast acenres 


(Specify): 
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IN EACH ROW 


NOT 
REQUIRED REQUIRED 


1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
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1-61. During this school year (2017-18), how did the state monitor Title | schools that did not meet state targets for student 


performance (excluding lowest-performing schools and schools with low-performing subgroups) on state assessments 
taken in 2016-17? 


SELECT ONE 
RESPONSE 
IN EACH ROW 


Monitoring method 


a. The State Education Agency reviewed and provided feedback on the school 
improvement plan 


fetaraieleveralttsferstoletstere sisters sfsterdcte sieteisieraisterers steteriele eietetetsra steversieiste sete sieteteisrarstersisteiersele sioteteiere ste sisieracle sietetetsrastee siete ele eters 4 0 
b. The school improvement plan had to be approved by the State Education Agency.......... 1 0 
c. The State Education Agency monitored the thoroughness of district oversight of 

schools as appropriate to the performance category of those SCHOOIS...........ccscceeeereeeees 1 0 
d. The State Education Agency conducted monitoring visits to all schools in this 

PeOFMANCE CATE ROMY hoeciaces sce sessed icecanstessbecedecestteden Nes gis desk rcaned geadaaveeaezoer assed aceanegmeaesslaes 1 0 
e. The State Education Agency conducted monitoring visits to a sample of schools in 

thiSiPErOnrmance:cateGOny ceecercccssceceecccecsecscceseeteeersces seer ueesscctroestocceerectecee ser vesnncesweentees 1 0 


If you indicated “yes” for item “e”, what percentage of schools in this performance 
category received monitoring visits? 


[PERCENT 


Comments to clarify (if needed): 
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Concluding Question 


1-62. Considering the availability of state staff and consultants, to what extent are the following a challenge during this school 
year (2017-18)? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenges CHALLENGE | CHALLENGE | CHALLENGE 
a. Communicating to districts, schools, and parents about the 

state’s school accountability system under ESSA .............:0:0006 1 2 3 
b. Measuring school quality or student progress as part of the 

state’s school accountability system under ESSA .............s00008 1 2 3 
c. Implementing the state’s new accountability system under 

ESS RS SERRE RAPES aC SCO SEE AAE EES USO ERR EERRE EEE Toc DERE EE RE ECE DER RED PE ROE ECHERASE 4 2 3 
d. Supporting districts and/or schools in the process of turning 

around lowest-performing SChOOIS ..........cccccccesesssseeceeecessesteeeees 1 2 3 
e. Monitoring districts and/or schools with lowest-performing 

schools or schools with low-performing subgroups ................+ 1 2 3 
f. Providing support to districts with schools that are neither 

lowest-performing nor highest-performing 1 2 3 
g. Reporting per-pupil expenditures at the school level............... 1 2 3 
hy. Some other challengers verse. ccscsedvarcsseaiwoseutensacs cos ssvaenavedees sven tan 1 2 3 


(Specify): 


Comments to clarify (if needed): 
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Thank you for completing this survey section. 


Please provide the following information for each state education department staff member who assisted with the completion 
of this survey section. 


Number of years in 
Position Title the position 
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OMB#: 1850-0902 
Expiration Date: 04/30/2021 


Implementation of Title | and Title II-A 
Program Initiatives 


Survey of State Education Agencies 
Section 2: Teacher and Leader Effectiveness 
2017-2018 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average a total of 180 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing 
and reviewing the collection of information. This particular section is estimated to average 25 minutes per response. The obligation to respond to 
this collection is required to obtain or retain benefit (Education Department General Administrative Regulations, Sections 75.591 and 75.592). Send 
comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to 
the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email |CDocketMgr@ed.gov and reference the OMB 
Control Number 1850-0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for the study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 2. Improving Teacher and Leader Effectiveness 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Standardized assessments are assessments consistently administered and scored for all students in the 
same grades and subjects, districtwide or statewide. These might include required state summative 
assessments, assessments purchased from testing companies, or district-developed assessments that are 
administered districtwide. 


Student achievement growth is the change in student achievement for an individual student between two 
or more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical 
methods to calculate achievement growth for a teacher’s own students based on state summative 
assessments or other standardized assessments. VAMs and SGPs can also be calculated for teacher 
teams, for grades, or for schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are student achievement 
targets for a teacher’s own students, determined by each individual teacher at the beginning of the 
school year (often in consultation with the school principal) based on the teacher’s assessment of the 
students’ starting achievement levels. SLOs/SGOs may relate to students’ scores on standardized 
assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. 
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Teacher Evaluation 


In this section, we want to gather information on the status of and requirements for teacher evaluation practices in your state 
during this school year (2017-18). Please respond to the questions in this section based on the evaluation system that is used 
for the majority of teachers in your state during this school year (2017-18). 


2-1. During this school year (2017-18), which of the following statements best describes the state’s requirements and 
regulations related to teacher evaluation? 


SELECT ONE RESPONSE 


1 Districts in your state are required to use a uniform evaluation model prescribed by the state (note that a 
uniform evaluation model is one where all school districts are required to use the same observation rubric, 
student achievement measures, and minimum number of observations) 


2 Districts in your state are required to adopt the state model for evaluating teachers if they cannot meet or 
surpass state expectations, sometimes referred to as the state default model 


3 Districts in your state may adopt but are not required to adopt the state model for evaluating teachers, 
sometimes referred to as the state exemplar model 


4 Districts are permitted to select their own teacher evaluation models as long as they comply with state 
statutes and rules 


Comments to clarify (if needed): 


2-2. During this school year (2017-18), do state regulations stipulate a specific number of rating levels or a minimum number 
of rating levels (such as highly effective, effective, satisfactory, needs improvement) to be used when evaluating overall 
teacher performance? If so, what is the specific or minimum number of rating categories that is required? 


SELECT ONE RESPONSE 


1 Yes, districts must use a specific or minimum number of rating categories for teacher evaluation 


IF YES, specify specific or minimum number of rating categories 


o No, there is no specific or minimum number of rating categories that districts must use for teacher evaluation 
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The next two questions ask about the use of student achievement growth in teacher evaluations. 


As a reminder, student achievement growth may be measured using value added measures (VAMs), 
student growth percentiles (SGPs), student learning objectives (SLOs), student growth objectives (SGOs), or 
other measures of change in student achievement over time. 


During this school year (2017-18), does your state require that student achievement growth be used as one component 
of the performance evaluation for some, all, or no teachers? This can include student achievement growth for the 
teacher’s own students and/or teamwide, gradewide, or schoolwide student achievement growth. 


(Note: In order to report “all teachers,” student achievement growth would need to be used with all teachers, including 
teachers of Art, Music, Physical Education, and special populations, such as English learners or students with disabilities.) 


SELECT ONE RESPONSE 


1 The state requires student achievement growth to be included as an evaluation component for some but not 
all teachers 


2 The state requires student achievement growth to be included as an evaluation component for all teachers 
across all grades (K-12), all subjects, and special education 


3 The state does not require student achievement growth to be included in teacher evaluations, but local 
districts may choose to include it 


4 The state does not permit student achievement growth to be included in the evaluations of any teachers 
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2-4. During this school year (2017-18), does the state require any of the following sources of information on teacher 
performance (other than student achievement growth) be used in teacher evaluations for some or all teachers? 


(In the response options below “fulfills a required choice” means that the state required districts to select one of a 


number of options. For example, the state could require either classroom observations made by school administrators or 


observations made by other staff.) 


teacher performance and skip to 2-5. 


Information source 


a. Classroom observations using a teacher 
professional practice rubric, conducted by 
the principal or other school administrator... 


b. Classroom observations using a teacher 
professional practice rubric, conducted by 
someone other than a school administrator 
(such as a peer or mentor teacher, 
instructional coach, central office staff 
member, or an observer from outside the 
SCHOOI Or CiStrict)..........ccccccccssscccsececeesseeeceesaes 


c. Classroom observations conducted by the 
principal or other school administrator not 
using a standardized rubric or checklist.......... 


d. Teacher self-assesSMent ..........cccccceceseseseeeeeeees 


e. Portfolios or other artifacts of teacher 
Professiomalipfactlcemsssyesstereesessee ase eres 


f. Assessments by a peer or mentor teacher 
that are not based on a teacher professional 
PFACTICS FUDIIC ...cidsessceececealesceenaccectesssenleebnghece es 


g. Student work saMples..........cccccceesssstseeeeeseesees 
Student surveys or other student feedback.... 
i. Parent surveys or other parent feedback ....... 


j. Something els@..........cccecccceesssseeeeeeceesssteeeees 


(Specify): 


Comments to clarify (if needed): 


Check box if your state has no legislation or regulations about particular sources of information to be used to evaluate 


SELECT ONE RESPONSE IN EACH ROW 


REQUIRED IN 
TEACHER 
EVALUATION 


FULFILLS A 
REQUIRED 
CHOICE FOR 
TEACHER 
EVALUATION 


PERMITTED 
BUT NOT 
REQUIRED FOR 
USE IN 
TEACHER 
EVALUATION 


PROHIBITED 
FOR USE IN 
TEACHER 
EVALUATION 
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2-5. During this school year (2017-18), how frequently does your state require an evaluation for the following types of 
teachers? 


(lf various evaluation components (e.g., observations, student growth measures) occur at different frequencies, select the 
frequency associated with the teacher’s summative evaluation.) 


Check box and skip to 2-6 if the state leaves the number of required evaluations up to the district. 


SELECT ONE RESPONSE IN EACH ROW 
FREQUENCY OF EVALUATIONS 


EVERY 2 
YEARS 


EVERY 3 
YEARS 


EVERY 4 
YEARS 


EVERY 5 
YEARS 


Type of teacher 


a. Non-probationary or tenured teacher 
whose previous performance was rated 
effective, satisfactory, proficient, or better.. 1 2 3 4 


b. Non-probationary or tenured teacher 
whose previous performance was rated 
unsatisfactory (or the equivalent) ................ 1 2 3 


c. Probationary or non-tenured teachers......... 1 2 3 
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2-6. 


During the 2017-18 school year, how many formal observations does your state require during the evaluation period or 
cycle for each of the following types of teachers? 


(Enter the number in each row. Enter “O” if your state does not have a required number of observations. Please consider 
only instances of formal observations conducted in the classroom. Formal observations are standardized using an 
instrument, rubric, or checklist. Include both longer, full-class period observations and shorter walk-through 
observations, if they are standardized and used for evaluation. 


If the number of observations varies for teachers in a particular row (e.g., varies by teaching experience) enter the 
number of observations that applies to the largest group of teachers in that row.) 


NUMBER OF 
FORMAL 
OBSERVATIONS 


Type of teacher 
REQUIRED 


a. Non-probationary or tenured teacher whose previous performance was rated 
effective, satisfactory, proficient, OF DEtter............c:cccessccecssscecsesseeecsssseceeseeecssseeees 


b. Non-probationary or tenured teacher whose previous performance was rated 
unsatisfactory (or the CQuiVAleNt) ...........ccccscccessceceesssceceesaececsssseeeesseeecssaaeeeesseeeeeees 


c. Probationary of NON-tenuUred teaChels..........ccccccesccecesseececeentececseccececseeeeceenaeeeseneeeees 
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Uses of Teacher Evaluation Results 


2-7. Does the state require, recommend (but not require), permit, or prohibit teacher evaluation results for this year (2017-— 
18) to be used to inform any of the following decisions? 


(Select NA, where available, if tenure is not offered in your state.) 


SELECT ONE RESPONSE IN EACH ROW 


RECOMMENDED 
(BUT NOT 

Decision REQUIRED REQUIRED) PERMITTED | PROHIBITED NA 
Are teacher evaluation results required, recommended, 
permitted, or prohibited to be used to inform these 
decisions about teacher professional development? 
a. Planning professional development for individual 

1 =J= 10 a1 2] ia Besar net SESS AAE RES aS ER SE AA aL ED SBEA OAT BASES OPA Ot 4 2 3 4 
b. Development of performance improvement plans 

for low-performing teacher ........cccccccccccesssssteeeeeeeeeees 1 2 3 4 
c. Setting goals for student achievement growth for 

THEINEXESGHOOlVCaleresseeececeseeoteconecrses reenter eereee: 1 2 3 4 
d. Identifying low-performing teachers for coaching, 

Mentoring, Or Peer ASSISTANCE............ccceceseseeeeeeeeeeeeees 1 2 3 4 
Are teacher evaluation results required, recommended, 
permitted, or prohibited to be used to inform these 
decisions about teacher career advancement? 
e. Recognizing high-performing teachers ................00006 1 2 3 A 
f. Determining annual salary increases ...........cc:cccccceees 1 2 3 4 
g. Determining bonuses or performance-based 

compensation other than salary increases ................ 1 2 3 4 
h. Granting tenure or similar job protection.................. 1 2 3 4 NA 
i. Career advancement opportunities, such as teacher 

leadersiipsrolesseasec ce tt eaereeete tine ee ah eames 4 2 3 4 
j.. Determining eligibility to transfer to other schools... 1 2 3 4 
For low-performing teachers, are evaluation results 
required, recommended, permitted, or prohibited to 
be used to inform these decisions? 
k. Loss of tenure or similar job protection.................06 1 2 3 4 NA 
|. Sequencing potential layoffs if the district needs to 

POCUCE STATE decscccnsc0Nbsceogeae thes osedusenensesocdarvesseneeteesdensens 1 2 3 4 
m. Dismissal or terminating employment for cause ....... 1 2 3 4 


Comments to clarify (if needed): 
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Principal Evaluation 


In this section, we want to gather information on the status of and requirements for principal evaluation practices in your state 
during this school year (2017-18). Please respond to the questions in this section based on the evaluation system that is used 
for the majority of principals in your state during this school year (2017-18). 


2-8. During this school year (2017-18), which of the following statements best describes the state’s requirements and 
regulations related to principal evaluation? 


SELECT ONE RESPONSE 


1 Districts in your state are required to use a uniform evaluation model prescribed by the state (note that a 
uniform evaluation model is one where all school districts are required to use the same observation rubric, 
student outcome measures, and minimum number of observations) 


2. Districts in your state are required to adopt the state model for evaluating principals if they cannot meet or 
surpass state expectations, sometimes referred to as the state default model 


3 Districts in your state may adopt but are not required to adopt the state model for evaluating principals, 
sometimes referred to as the state exemplar model 


4 Districts are permitted to select their own principal evaluation models as long as they comply with state 
statutes and rules 


2-9. During this school year (2017-18), do state regulations stipulate a specific number of rating levels or a required minimum 
number of rating levels (such as highly effective, effective, satisfactory, needs improvement) to be used when evaluating 
overall principal performance? If so, what is the specific or minimum number of rating categories that is required? 


SELECT ONE RESPONSE 


1 Yes, districts must use a specific or minimum number of rating categories for principal evaluation 
IF YES, specify specific or minimum number of rating categories 


o No, there is no specific or minimum number of rating categories that districts must use for principal evaluation 
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2-10. 


elementary, middle school, or high school principals? 


performance and skip to 2-11. 


During this school year (2017-18), does the state require any student outcomes for use in principal evaluations for 


Check box if your state has no legislation or regulations about using student outcomes to evaluate principal 


SELECT ONE RESPONSE IN EACH ROW 


Grade level 


REQUIRED IN 
PRINCIPAL 
EVALUATION 


FULFILLS A 
REQUIRED 
CHOICE FOR 
PRINCIPAL 
EVALUATION 


PERMITTED 
BUT NOT 
REQUIRED 
FOR USE IN 
PRINCIPAL 

EVALUATION 


PROHIBITED 
FOR USE IN 
PRINCIPAL 

EVALUATION 


a. Student outcomes for elementary and 
middle school principals...............:004 

b. Student outcomes for high school 
PLING Dal Sid secetacoe seb chdsvockesaeshes Maaceeneait sis 


Comments to clarify (if needed): 


2-11. 
principals? 


During this school year (2017-18), how frequently does your state require an evaluation for the following types of 


(If various evaluation components (e.g., observations, student achievement measures) occur at different frequencies, 
select the frequency associated with the principal’s summative evaluation.) 


Type of principal 


Check box and skip to 2-12 if the state leaves the number of required evaluations up to the district. 


SELECT ONE RESPONSE IN EACH ROW 


FREQUENCY OF EVALUATIONS 


a. Principals whose previous performance was 
rated effective, satisfactory, proficient, or 


BELTS Raerecreeeccere eri ee roenn erence erent: 


b. Principals whose previous performance was 


rated unsatisfactory (or the equivalent) 
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Monitoring District Teacher Evaluation 


2-12. During this school year (2017-18), what information does the state require districts to submit in order to monitor 
implementation of teacher evaluation practices according to state requirements and regulations? 


(Note that submission includes requiring districts to enter the information into a state data system that the state 
uses for monitoring purposes.) 


SELECT ONE RESPONSE 


IN EACH ROW 


Information YES NO 


a. The district’s plans for evaluating teachers, including information about any 
measures that are selected by GiStricts ............ccccccccccecesssssscecececeessstseeeeesserseaeees 1 0 


b. Periodic reports about the number of teachers observed or rated over a 
SDECITIC LIME PELIOC siiicc cases. ds seesatcesdeveesseddncccchedoeduatedt cdecsuavencehedtsdecsucditebeltecseade 1 0 


c. Periodic reports about meeting other milestones or progress indicators (such 
as the number of teachers who participated in a discussion of the past year’s 
performanceliby, aispecificidate)ieenesecs sete testeteeesceeaserceseeeseen cere teeencetee 1 0 


d. Plans describing what will be done to improve the performance of teachers 
identified as ineffective, low-performing, or UnsatisfactOry ...........cccccccseeseeeees 1 0 


e. Periodic reports on the number or percentage of teachers identified as 
ineffective, low-performing, or unsatisfactory who were provided with 
BISSTIS eI Mole) Cole WENA) ETP ITMU AE EXC | concanocoonourouessectocoonoduocoosaenodoonocaacounGonouecancoonbonedoce 1 0 


f. Reports on the number or percentage of teachers whose performance 


evaluation included a measure of student achievement growth...........:sccccees 1 0 
g. Plans for using evaluation results in hiring/placement/promotion decisions... 1 0 
Pes COUN G Mselise fc pesc seat ee seca cakite thats sratose cet Soe sieucedd devils tudes dioadsatenisuveveceldves dS acu tebedons : és 
(Specify): 


Comments to clarify (if needed): 


3-55 


2017-2018 State Education Agency Survey 


Educator Distribution 


2-13. | Within the past 12 months, has your state examined information about the distribution of teacher quality or 
effectiveness across schools or districts serving different student populations (e.g., high-poverty or urban schools 
compared with low-poverty or rural schools)? 


SELECT ONE RESPONSE 

1 Yes, conducted by a contractor hired by the State Education Agency 
2 Yes, conducted by State Education Agency staff 

0 No — SKIP TO 2-16 


2-14. | What information was used to define teacher quality or effectiveness in this examination of the distribution of teachers? 


SELECT ONE RESPONSE 
IN EACH ROW 

Information YES NO 
aC AaChemevalUatlonihatiiNes sstcrceveresessoacecereseasouecercesresversucetcsaesremceceecentor ree eeeres 1 0 
b. Teacher effectiveness as measured by value added measures (VAMs) or 

student growth percentiles (SGPS) ...........:ccccccssccceessscecessceeecsssceceesseeesesseceeneseeees 1 0 
c. Teacher effectiveness as measured by student learning objective (SLOs) or 

student growth objectives (SGOS) .........cscccsssccssscesssecssecesceecsaeceseeecsseceeeeecsaeeseesens 1 0 
di.) “TeAaCHer Ox Peniences<cricecci ci baishasescens Gisstaancvees cade odtnatnacece counntncasasencyeuesndleceaNeeus sande 1 0 
Cm MEAGHER CANCInIGAtlO Misccacecesseree co tees cane teres ta acne eee be nee Seana ae RE ee 1 0 
f. Teacher education (e.g., proportion of teachers with master’s degrees)........... 1 0 
g. Assignment of teachers to grades or classes outside of their field of 

CE tITICAatIO Ml ievremess teres tacts cere me cee eae eee: Fema Dean DTT CRETE AN TIT CaN er aN DEE 1 0 
Ais NOUNS obsess sees cba thane take hee Pan ce cesstnees aaden shueeaTasdeu cuss taeey slaadoaseel tus ioecgines aliases ebssstees ; ‘ 

(Specify): 
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2-15. | What actions has your state taken to address any inequities found in teacher quality or effectiveness? 


O Check box if not applicable — Analysis found no substantial inequities in teacher quality or effectiveness and 


skip to 2-16. 
SELECT ONE RESPONSE 
IN EACH ROW 

Action YES NO 
a. State provided findings about inequities to school districts and/or the public. 1 0 
b. State required school districts to develop a plan for addressing inequities...... 1 0 
c. State established financial incentives to encourage qualified or effective 

teachers to move to or stay in schools with lower levels of teacher quality or 

effectiveness COMpared to Other SCHOOIS............ccccccesssssssccccecsessssececceeeessesssaeees 1 0 
d. State provided assistance or support (other than financial incentives) to 

districts on ways to recruit higher quality/more effective teachers to the 

schools with lower quality/less effective teaChers..........ccccccscccessecssecesseecsseceesees 1 0 
e. State provided resources (e.g., professional development, coaching) to 

improve the effectiveness of less-qualified or effective teachers..............c.06 1 0 
f. State encouraged the development of career ladders or teacher leadership 

roles to attract and retain teachers in schools with lower quality/less 

CTPECTIVE TEA CHES f6 ccc. cco fice bes Sucuavcsde dics os pudedecedVechses Shes sdouducesgssshavavesdiebate Seed svouddl 1 0 
g. State has provided assistance or support to improve teaching and learning 

environments at schools with lower levels of teacher quality or effectiveness 1 0 
h OUMG Fe secse caren ze ciatec tetas ha datccheschonteonudcaneestancne tte ctasdhoatostatcathestensedeed aaa odious sstesssaceavees 4 0 

(Specify): 
i. | State has not taken action to address inequities in access to effective 

TO AGI ES escerainescs ea sere ere eran toe See SS SAS SL RR SENS VA SSN DUE VEE SES ANN SE 1 0 


Comments to clarify (if needed): 
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Educator Preparation 


2-16. | Within the past 12 months, has the state assessed the effectiveness of any of its teacher preparation programs? Indicate 
whether the state assessed the effectiveness of traditional preparation programs or alternative preparation programs. 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 
IN EACH ROW 
Program type YES NO NA 
eloea dig Vo (keto) ake iol rloys48= | an ereeneaconcheeaco cencectorsecacnntccrectcr ea seerrcncoacharsencrntrconcherarceccrencchoan. 1 0 
D.= <AlteFnative;proBrarns since cccsesseiswcees oouisiawsverccacbosSeaiesgece coeunleeeeeseececucsacteueeNeedect'ees 1 0 NA 


IF NO OR NA ANSWERED TO BOTH ITEMS IN 2-16 SKIP TO 2-18. 


2-17. Within the past 12 months, which of the following types of information did the state use to assess the effectiveness of 
any of its teacher preparation programs? Please indicate if each type of information has been used for assessing 
effectiveness of traditional preparation programs only, alternative preparation programs only, both traditional and 
alternative programs, or neither. 


SELECT ONE RESPONSE IN EACH ROW 


BOTH 
TRADITIONAL | ALTERNATIVE | TRADITIONAL AND 
Type of information ONLY ONLY ALTERNATIVE NEITHER 


a. The percentage of the program’s graduates who 
CanncCentificatlONiwcseoeereeetee eee orcce serene 1 2 3 0 


b. The percentage of the program’s graduates 
placed in teaching jODS .............ccccsesssecececeeseeeeeeees 1 2 3 0 


c. Rates of retention in the profession of the 
PFORram’s Zraduate.........ccccssccccesssececeeseeceesteeeeees 1 2 3 0 


d. Teacher evaluation ratings of teachers who 
graduated from each program ........cccscccccceceessseees 1 2 3 0 


e. Value added measures (VAMs) or student 
growth percentiles (SGPs) for teachers who 
graduated from each program ........ccsecccccceceessrees 1 2 3 0 


f. Classroom observation ratings for teachers who 
graduated from each program ............ccsscceceeeeeeees 1 2 3 0 


g. Qualitative program revieWS ...........cccccccsssscceceeees 4 2 3 0 


h. Feedback from principals, other school staff, or 
human resources staff on credentialed teachers 


From C@aCh Program .......cccccccssececeestecesseeecesseeeeeeeaes 1 2 3 0 
ip USOMETHING ElSerr are en meen terre ences teetties 1 2 3 0 
(Specify): 
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2-18. Within the past 12 months, has your state reported information about the effectiveness of the teachers they prepared to 
the schools of education or alternative preparation programs that the teachers attended or to the public using 
information listed in question 2-17? 


(Select NA if your state did not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 


Information reported 


a. State reported information about effectiveness to schools of education ........ 1 0 


b. State reported information about effectiveness of schools of education to the 


public iano fasbaeaas bclewesice pais decesiadts welsiesoalene se sibe’s daee's oclemede's duleesiscteecla sca sadsins pale Nee sec sulonesesledemab aes asee 1 0 
c. State reported information about effectiveness to alternative preparation 

[OUOYAPEIN NS coroosonssnodoonsvboodonsocproscoosondo cobb oEcbboos cbodoodconevopboanbsEoabDUGooOHSoROoapooIptOsbobGoNBdooNoN 4 0 NA 
d. State reported information about effectiveness of alternative preparation 

PFOBraMs to the PUDIIC ....... ce cecsesssceccceceesessececeeecesseseeaeseeccscseseaseeseeseeeseeeaeees 1 0 NA 


2-19. Since the 2013-14 school year, has your state modified its standards for teacher licensing or certification? 
SELECT ONE RESPONSE 
1 Yes 


o No _ SKIP TO 2-21 


2-20. Since the 2013-14 school year, have any of the following changes been made to the standards for teacher licensing or 
certification? 


SELECT ONE RESPONSE 
IN EACH ROW 

Change YES NO 
a. Additional pre-service clinical experience required............secccceessececestceceesteeeeeenees 1 0 
b. Broadened the grade or subject spans for specific licenses or certifications to 

allow teachers to teach more grades/subjects with a single license.............c006 1 0 
c. Additional pre-service COUrSEWOrk reQUIFed .............ceesessccececeessssscecccsceessaseeseeees 1 0 
d._ Increased the rigor of licensure testing or performance assessMeNnt...........cc0e. 1 0 
e. Raised cut points required to pass licensure teStS...........cccsscccceesteceessceceesteeeceenees 1 0 
f. Lowered cut points required to pass licensure te@Sts ..........cccecccccecessesseeeeeeeeeeeeeees 1 0 
g. Changes to make it easier/quicker for teachers with licenses in other states to 

obtain licensure/certification in YOUF State...........cccccccsssccssecssscecssecsssceessecsseeeeseeees 1 0 
WE OTHER ceeds cities eet nets Lace ceva ee casadoea were ecu nngua deve ntence vnaesganonwuny acemseuscubcweeh tuommenjauionswarendes 1 0 
(Specify): 
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2-21. During this school year (2017-18), did your state work with a consortium of other states to develop compatible 
standards on teacher licensing and certification that would facilitate reciprocal licensing? 


SELECT ONE RESPONSE 


1 Yes 


2-22. During this school year (2017-18), has your state developed or supported teacher, principal, or school leader academies? 


(Note that academies are preparation programs designed to fill positions in schools with high-needs populations that 
can be independent of traditional university-based preparation programs. These programs include clinical preparation 
and awards a certificate of completion after candidates demonstrate effectiveness. Completion of the program would 
lead to licensure.) 

SELECT ONE RESPONSE 

1 Yes, for teachers 

2 Yes, for principals or other school leaders 

3 Yes, for both teachers and principals or other school leaders 


0 No 


2-23 During this school year (2017-18), has your state developed or supported teacher residency programs? 


(Note that teacher residency programs are school-based teacher preparation programs that provide a prospective teacher 
not only with coursework but also with significant experience teaching alongside an experienced teacher for at least one 
academic year.) 


SELECT ONE RESPONSE 
1 Yes 


0 No 
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Uses of Title II, Part A Funds for Teacher and Leader Development 


2-24. During this school year (2017-18), what percentage of the Title II, Part A funds allotted to your state 
education agency (SEA) (i.e., the 5 percent state set aside) were used for the following activities? 
(For each activity below, indicate whether the SEA supports the activity with any funding source. If yes, enter the 
percentage of the SEA’s Title Il, Part A funds used for the activity. Enter zero if the SEA supports the activity but it is not 
funded with SEA’s Title Il, Part A funds. The sum of rows a-g should equal 100%. Your best estimate is fine.) 
PERCENTAGE OF 
SEA’S TOTAL 
TITLE Il, PART A 
FUNDS USED FOR 
DOES THE SEA THIS ACTIVITY 
SUPPORT THIS (ENTER O IF THE 
ACTIVITY WITH | STATE SUPPORTS 
ANY FUNDING THIS ACTIVITY 
SOURCE? BUT NOT WITH 
TITLE Il, PART A 
Activity YES NO FUNDS) 
a. Administering class size reduction or providing districts with assistance with class size 
GE CU Ctl OMeesceccteevccecosraccecevssccscusccccesveccessaceneuvoscecsitussuscsnecssuicseesuserorrsicceresieresscetsnrsrscecheraceeeey 1 0 % 
b. Supporting/improving principal effectiveness (including principal preparation, hiring 
and placement, evaluation, professional development, and/or compensation).......... 1 0 % 
c. Developing or administering teacher certification/licENSUre...........scccsccesccsecssecsseeseesseeseeees , R % 
d. Developing or administering programs to recruit, hire, place, or retain teachers, 
including differentiated or performance-based compensation systems, or strategies 
to improve equitable access to effective teaChers........ccccccccccccsssssssecececsesssssseeececsessseseeeesees 1 0 % 
e. Developing or administering teacher professional development and support 
(including coaching and professional learning communities) or assisting districts to 
LOIS O researc ee cece see cee tense ces eaves cen eee tee tease eeu ae ete can tac oi een Seee he eatestea anes Parma ce aeeae ones eres 1 0 % 
f. Developing or administering teacher evaluation systems, or assisting districts to do 
SO vasiescawnarvaisuhassncanhacsaesvaahanloishivassasnys (ai sdnassun saltcouncessiceausbadalneeose axussiede tagaecasbosaicehansessusasaneeaas 1 0 % 
g. All other activities funded with the SEA’s Title Il, Part A fUNS............ceccsececssceceesteeeceteeeees % 
ls, WOW Ale sc aetesctczcnustacectsactasenssnctectase ceccececta setecunsancsachaschenudes dacssuendcadeacecdestiastseatts teavieneanaudedssadesehs 


Comments to clarify (if needed): 


Thank you for completing this survey section. 
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Please provide the following information for each state education department staff member who assisted with the completion 
of this survey section. 


Number of years in 
Position Title the position 
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OMB#: 1850-0902 
Expiration Date: 04/30/2021 


Implementation of Title | and Title II-A 
Program Initiatives 


Survey of State Education Agencies 
Section 3: State Content Standards 


2017-2018 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average a total of 180 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing 
and reviewing the collection of information. This particular section is estimated to average 25 minutes per response. The obligation to respond to 
this collection is required to obtain or retain benefit (Education Department General Administrative Regulations, Sections 75.591 and 75.592). Send 
comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to 
the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email |CDocketMgr@ed.gov and reference the OMB 
Control Number 1850-0902. Note: Please do not return the completed survey to this address. 

Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title I, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for the study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 3. State Content Standards 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 


knowledge and skills at (or near) the end of a school year or course relative to grade-level content 
standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points 
during the school year to provide timely feedback on their progress toward grade-level content standards so 
that instruction can be adjusted or other support can be provided. 


This section includes questions about your state’s content standards; the materials, professional development, and resources 
your state has provided to support implementation of those standards; and state high school graduation requirements. In 
addition, the section includes questions on your state’s support of strategies to help students transition from one grade level to 
the next, and support of services, programs, and educational options to decrease the risk of students dropping out. 


3-1. 


Since April 2014, has your state legislature, state education department, or state board of education made major, minor, 
or no changes to state content standards in the following subjects? 


SELECT ONE RESPONSE IN EACH ROW 


STATE MADE STATE MADE STATE HAS NOT 
MAJOR CHANGES MINOR CHANGES CHANGED 
Subject TO STANDARDS TO STANDARDS STANDARDS 
a. English language arts (ELA)..............008 2 1 0 
Be UMathi secede ecducisssciibl icSeaccatretiovea cess entvesntbtas 2 1 0 
CoeeSCIENCOnes cere mne ae ccc nero reece es einer 2 1 ) 
d. Social Studies ...........c. cc ceeessssseseeeseseseeeees 2 1 0 
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3-2. During this school year (2017-18), are districts required to fully implement curricula aligned with the state content 
standards in some or all grades in the following subjects? 


SELECT ONE RESPONSE 
IN EACH ROW 

Subject 

alee Aer eereccaccc te enesen net oen tu soeed tum su nine auc aauvesead eucan tauatinee dest nae agetune usa ten at euccttne nate 1 0 

Ds MARR oo 26230 ei ti Suatadeebce Waite alll sea waa dace da habia dae Va hiabe ah caeveloa den tiece Gasbae i hacees 1 0 

CH ESCIOM CO r ey eee rerceree cores ee yee cc ee en ee eee Ene ce res aE DU CCE Ene cE een Cuter eedttet ane Ceeeee nee Veena 1 0 

Gy “SOClalStUGIES a costed cere ercecetetted deer due aks havens ceveetecsvauds cote went tecduselecsban pendent 1 0 
Comments to clarify (if needed): 
3-3. Since April 2014, has your state legislature, state education department, or state board of education adopted or 


approved new or substantially revised English Language proficiency standards for English learners (ELs)? 


SELECT ONE RESPONSE 


1 Yes 


Comments to clarify (if needed): 
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Next we would like to ask you about your state’s requirements for high school graduation. 


3-4. 


3-5. 


For students graduating in 2018 (current seniors), does the state require students to meet proficiency- or competency- 
based high school graduation requirements? 


(Proficiency- or competency-based high school graduation requirements require students to demonstrate mastery or 
proficiency of particular material or a subject to earn a diploma. For example, students may be required to demonstrate 
proficiency in writing through their performance on an assessment or through a portfolio of work to earn a diploma. 
Importantly, proficiency- or competency-based high school graduation requirements are not based on “seat time” (i.e., 
time required to complete a course). These requirements may replace or supplement years of coursework graduation 
requirements.) 


SELECT ONE RESPONSE 
1 Yes 


0 No SKIP TO 3-6 


Do these proficiency- or competency-based requirements replace or supplement years of coursework requirements for 
specific subjects? 


SELECT ONE RESPONSE 
1 Replace 


2 Supplement 


Comments to clarify (if needed): 
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3-6. For students graduating in 2018 (current seniors), how many years of coursework in each of the following subjects does 
the state require for a standard or regular high school diploma? 


(Use the other rows as needed to list other coursework requirements, including a requirement between subjects such as 
one year of either Art or World/Foreign Language.) 


SELECT ONE RESPONSE IN EACH ROW 


YEARS OF COURSEWORK REQUIRED 


Subject NONE | 0.5 1 1.5 2 2.5 3 3.5 4 

ae BELA Ee see teases o WE ‘ ne 2 ae : oe " 

Be. (Mathiiceesiticieentient An csiadeents 9 0? 1 ts @ 2 7 38 4 

c. Science (overall).........cceeee o oS : ue a ae ‘ oe : 

d. Social Studies/History .............. ? me ’ 18 ¢ ca 3 2? * 

e. World/Foreign Language......... D OS \ Ws a oe 3 oe as 

f. Arts (Music, Drama, Fine Arts, ? o> ! I 2 ae 3 38 a: 
Other arts) .......ccesceccesseceeesseeeee 
Physical Education ............000+ o OS : iS 4 2h g ote sd 
El@CtiVeS: wi kawa nie ten 2 os 1 te a 25 7 28 4 

(Bae Ol dale) eupcranycccatunecereaenaccenccce Y po 4 ie : 2 3 as : 
(Specify): 

je. POTN Rvecuseithiveeee, helene eenioe 2 0° 1 19 4 26 7 o3 ss 
(Specify): 

ie AGHA) peynnenernee reantenecrennnceancoeter 2 eo : ee 2 Zo, $ 32 
(Specify): 

3-7 For students graduating in 2018 (current seniors), please indicate the specific Math courses that are required for a 


standard or regular high school diploma (if specified in state requirements). 


(Select “No” for the courses listed if particular Math courses are not specified in state requirements for a standard or 
regular high school diploma.) 


SELECT ONE RESPONSE 
IN EACH ROW 
Course YES NO 
de AlBe biailcees corr scctese ne eer pi nce cae sactesescen rea cettn Coetac saat reme rat oees eesraer ce eee tees 1 0 
b. Geometry 1 0 
ceerAlge biail ater cue ere errs 1 0 
Gs. PRE-CalGulUs>. ss. ccvssseccassaccecconsitecadiestenesicessatseseeeenteseatcdeubaconntssdtadsusVessusastedenssierncas 1 0 
exe Cal Culusilt re oterssccs seewcstrsm a recscre teessareenaueiasteseettcevntoutinieanseureeteesteselersc ace traits 1 0 
Tie OUD EM: ccscsteaee st cadevsseltessaettetaessetiustedeesieetdttasaakhescdaaea sins ch veseeeeae Slee sestescevsaeciassevitedaes 1 0 


(Specify): 
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3-8. Next, think about the graduation requirements for the incoming freshman class (students who will enter high school in 


fall 2018) compared to the graduation requirements for this year’s senior class (students who entered high school in fall 


2014). 


In what ways are your state’s course requirements for a standard or regular high school diploma for the incoming 
freshman class different than they are for this year’s seniors? That is, compared to this year’s seniors, are any of the 
following different for the incoming freshman class, and in what ways? 


Subject 


Required years of ELA ...............6 
Required years of Math............... 


Required years of Science 
(OVErall Waterers 


Required years of Social 
Studies/HIStOry........cccccescecsseceeeees 


Specific required courses in Math 


Specific required courses in 
SCION CO iiss i252) Soecdes alana sheesedaeesdceng es: 


Specific academic domains or 
subjects with proficiency-or 
competency-based requirements 


Other course requirements........ 


(Specify): 


SELECT ONE RESPONSE IN EACH ROW 


GRADUATION 
REQUIREMENTS 
HAVE 
INCREASED 


GRADUATION 
REQUIREMENTS 
HAVE 
DECREASED 


GRADUATION 
REQUIREMENTS 
HAVE NOT 
CHANGED 


REQUIREMENT 
NOT APPLICABLE 


1 


1 


0 


0 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


3-9. During this school year (2017-18), what type of flexibility does the state give districts in setting graduation requirements 


for a standard or regular high school diploma? 


Oo 


diploma and skip to 3-10. 


Flexibility 


Check box if all districts in the state must use the same graduation requirements for a standard or regular high school 


SELECT ONE RESPONSE 
IN EACH ROW 


Districts may set graduation requirements that exceed those set by the state....... ! 


Districts may set graduation requirements but those requirements must be 
selected from a list of state-identified requirements 


Districts are given other flexibility in setting graduation requirements 


(Specify): 
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3-10. Which of the following strategies does your state currently use to evaluate how well the current state content standards 
prepare students for college and/or careers? 


SELECT ONE RESPONSE 


IN EACH ROW 
Strategy 
a. Track employment rates of students after graduation............cscccccssccecssrcecesstreeceenees 1 0 
b. Track enrollment in postsecondary education (two- and four-year programs)........ 1 0 
c. Track rates at which postsecondary students take remedial COUrSES............0::cee00 1 0 
d. Track postsecondary persistence rates (two- and four-year programs) .............060 1 0 


e. Track students’ postsecondary degree attainment within specified time since 
enrollment (two- and four-year Programs) ........ccsccccssccesscccsscceesceesccssseesseecssesesasenees 


f. Confirm that the content standards are aligned with entrance requirements for 
credit-bearing coursework in the state’s public institutions of higher education..... 


g. Confirm that the content standards are aligned with relevant state career and 
technicalteducationistandandSmermsseesteccessetcreersccere mr scenes ceurien reese ereecere ae teer ees 


Mise “SOMeEtHING-SISE ccdsabeceys sats ctbsdasdevsavecs otaadoseas tance ce sabaneesbadaceesesQascasted adeeb sbodGedhedesoowss fodned 1 0 


(Specify): 


Comments to clarify (if needed): 
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Next we would like to ask you about materials, training, and resources for district administrators, school leaders, and teachers to 
help them implement the current state content standards for English Language Arts (ELA) or Math. 


3-11. During this school year (2017-18), which of the following materials has the state made available to help district 
administrators, school leaders, and teachers understand the current state content standards for English Language Arts 
(ELA) or Math and/or change curriculum and instruction based on these standards? 


SELECT ONE RESPONSE 
IN EACH ROW 


Material 


Materials to help align curriculum and instruction with the content standards 
a. Documents showing alignment between the previous state content standards and the 


‘l 0 
CURRENtStatercOntentistamG and Srccrcceccecescecesecsceteses cee ee eae sete ce eee ener a eee ee See 
b. Documents showing alignment between required state summative assessments and the ; 
current state content standards SUCH aS DIUEPFiNts...........ccccccecsesessececeeeceesesseeceeeceesereaeees 
c. Tools or guidance on providing instruction aligned with the current state content P i 
standards such as scope and sequence, curriculum maps, Or frarmMeWOKKS ...........:ecceeeeeeeeees 
d. Astate-developed model curriculum for ELA or Math instruction for each grade level or ; 
COUNSC 2 sezPiacens doceseaessicceacaacauesPoncdcarsaeanedeatteecacessncwedontauateaceece Mebtaeedesccassoseataotatvacepentiebenteastease 
e. Sample lesson plans consistent with the current state content standards.............cssccceeees 1 0 
f. Examples or videos of instruction consistent with the current state content standards ..... 1 0 
Pe eSAMMPlERSTUG ET tLWOliKcareaeceaarenccm creme c ate acca sere tee energies Ton aa tne uae RE NTO et nY a e  ne oe 1 0 
h. Sample performance tasks for formative assessment purposes including rubrics or ‘ 
SCOPING GUIDES? cc iberscccwsses coda sostcater sos ceancech caceeagh cyuacura codes sogigad coed cebsborsakacaess ssecaouabndaeeetesstounieedes 
i. Banks of diagnostic assessment items aligned with the current state content standards ... 1 0 
j.. Textbooks or other instructional materials aligned with the current state content ‘ 
SLAM CALS aie caveats cha tees arrears Sk Ge ota sitet ancacs hits Savutec caw Gace euuata cath esa cen uvedeceks so bhcestue cectesce sees Rnadacss 
Materials to facilitate instruction for special populations 
k. Documents showing alignment between the current state content standards and the ; ; 
state’s English Language Proficiency Standards .............ccsccccessscecseseececseeeeceeneeeceeaeecessnneeeees 
|. Materials for understanding how to adapt instruction to help English learners meet the ; 
Current State CONtENt StANAAMS.........ceccecessceceeseececeeeeceeseeeeceesaeeeceeaeececseeeeceeaeeeceeaaeeeeeeeeeeeas 
m. Materials for understanding how to adapt instruction to help students with disabilities : ' 
Meet thercunrent state :cOntembt Stam and Serene cesscestesssescaeteesscnsnce te see senn suet oenaaer air aes 
Other materials 
n. Walk-through or observation protocols to aid in monitoring alignment of instruction with ; 
theyeunrentstatercontentstamdandSmsmcse veces cera rccceesetece am ree east aatne eegenneen estes 
Ox SOMETHING: ClSOisisccd. Aadieacts es svcarecredanssecseae spec cadens bs swenrecsecedeawancnesounen ous deen tess consnvenaaacaeuesueavinceeass 1 0 


(Specify): 
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3-12. During this school year (2017-18) and including last summer (2017), has the state funded or provided professional 
development on the following topics related to the current state content standards in English Language Arts (ELA) or 


Math? 
SELECT ONE RESPONSE IN 
EACH ROW 

Topic YES NO 

a. Information about the current state content standards, such as content covered ; . 
at each grade level and instructional changes or shifts required ............:::ccesceeees 

b. Instructional strategies consistent with the current state content standards, ; ; 
such as model lessons or designing Student WOFrK.............ccsesscccccceesessaeeeeeceesesseaees 

c. Adapting instruction to help English learners meet the current state content ‘ ; 
CUETO EIie baraatthtces-ocostcto cosh otter an cenepcacoaricrac er rbrer cae acaeeerencaoareceacUceb rece pectic 

d. Adapting instruction to help students with disabilities meet the current state ; ; 
CONTENT SPAM GALS os cc cobscng cs ceated cogs stance ceadea cazsnegen Wi n28 badgers quae cealiscdeesoaveteetidecdeasaateness 

e. Using student assessment data to improve iNStrUCtION ...........:ccceeeeececeesteceeeteeeeeees 1 0 

f. Monitoring alignment of instruction with the current state content standards, ; ‘ 


such as the use of observation Protocols ...........cccccesssecececsesecnececececesssaeseesesseeseeaees 


3-13. During this school year (2017-18), in which of the following ways does the state monitor the implementation of the 
current state content standards for English Language Arts (ELA) or Math? 


SELECT ONE RESPONSE 
IN EACH ROW 
Monitoring method YES NO 
a. State requires districts to provide evidence of curriculum revisions ...........:::eeee 1 0 
b. State requires districts to use a state MOdel CULFICUIUM...........ccccsccccceceesssteeeeeeeceeees 1 0 
c. State staff conduct visits or observations in GiStrictS ...........ccsscccssecessceestecssseeesseceees 1 0 
d. State reviews the district and school results of statewide student assessments : 
that are aligned with the current state content standards ..........ccccccccccccesssssteeeeeeees 
e. State requires teacher evaluations to include evidence of teaching approaches ; ‘ 
consistent with the current state content standards .............:scccceecceceesseeeceenteeeeeeeees 
f. State requires principal evaluations to include evidence that the current state , 
content standards have been implemented in their SChOOIs ............cccceceessseceeeeeenes 
Bs MOUSER ae tesstecttetececcacesesestoee cs teacetesse cetecensscateseetesseacegenencepecsaseeetesseaetrasedouassrnaniesaasaraeans 1 0 


(Specify): 
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3-14. 


During this school year (2017-18), has your state provided funding to support access for K-12 students to any of the 
following? 


(Select yes only if the state provides funding specifically for the course or support listed.) 


Course or support 


a. 


On-line academic courses that are not otherwise available in a student’s home school, 
including advanced courses, college-level courses, and career and technical education 
GCOUNSES Se sees seve beck etcetestepesessaeeseseon cree See eaSEDEEEE OE AUSAEGES SES EERE AGGAEUSESER ET ENEE Oba TpRE SUE L on ees FouEG RE DUEL ESD E FEL ERE 


Academic courses offered by a community college or other higher education institution, 
including advanced courses, college-level courses, and career and technical education 
COURSES e.sacbittes reese glloibthectees Lee hbbebbivecesbac ede bbasectets Goshel uslectesggudbbentedenuessSiebashsPcnessdebiabbetdvente 


Credit recovery courses that can help students who have failed a course obtain a high 
Yel aveyel te [| shel anthauereees-eacnecceatoe eearc reacasea per crerocaieed cere ora cccterey ccee cic ee rae eceee see neers 


Academic tutoring outside school hours to help struggling students ..............ccccesseseeeeeeeeeees 


Other support for academic instruction or student academic support beyond what the 
SLUG eMtESin OM esSCMOO Ikan PNOWIC Cserseesensteren sess mens tuen sates sete ta smn airs es args anne 


(Specify): 
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SELECT ONE RESPONSE 


IN EACH ROW 


YES 


NO 
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The next set of questions ask about state supports to help students transition from one grade level to the next and 
reduce the risk of students dropping out. Please reference the following definitions as you answer questions 3-15 
through 3-17. 


Definitions for items 3-15 to 3-17: 


Accelerated credit accumulation provides students with opportunities to fulfill credits in an expedited way so they 
can “catch up” with their same-age peers. 


Adult advocate is a trained individual whose primary task is to help students get back on track for graduation. The 
advocate provides individualized support to students, serving as a student’s “go-to person” within the school, and 
acting as a liaison among students, their families, and school staff. Advocates may be school staff or not employed 
by the district. 


Alternative schools and programs are designed to address the needs of students that typically cannot be met in 
regular schools. The students who attend alternative schools and programs are typically at risk of educational failure 
(as indicated by poor grades, truancy, disruptive behavior, pregnancy, or similar factors associated with temporary 
or permanent withdrawal from school). 


Credit recovery courses/programs are opportunities allowing students to recover course credits from classes they 
have missed or failed. 


Decelerated curriculum refers to a curriculum that is spread over a longer period of time than a regular course. An 
example of a decelerated curriculum is an Algebra 1 course that is spread over two years or two class periods for an 
entire year. This definition applies to any curriculum that is decelerated specifically to meet the needs of students 
who may be at risk of failing a course. 


Guided study hall/academic support period is typically for students who are struggling academically. Teachers assist 
students by helping them manage their time and their assignments, and either provide or get them the academic 
support/tutoring that they need to complete homework and be successful in their classes. Teachers may also provide 
academic support in specific academic areas such as Math, Reading, or Social Studies. 


A remediation class is any class intended to bring students who are academically below grade level up to proficiency. 


Smaller learning communities, sometimes referred to as schools-within-a school, are smaller, more learning- 
centered units (communities) within a larger school environment, created with the goals of increasing student 
engagement and teacher involvement. 


Summer bridge programs, also known as summer transition academies, are programs designed to provide assistance 
to students before transitioning from one instructional level school to another (e.g., from middle school to high 
school). These programs may include, but are not limited to, providing academic support, remedial opportunities, 
study skills, and opportunities to connect to teachers or peers at the new school. 


Transition-year academies are smaller learning communities that serve all students in a specific grade and focus on 
the particular needs of students as they start middle school or high school. 


Transitional 9th grade is a program that allows students who struggled academically in 8th grade to repeat 8th grade 
in a high school setting. 
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3-15. During this school year (2017-18), has the state provided or funded technical assistance or training to support any of the 
following strategies for the specific purpose of helping students transition from elementary to middle school or from 
middle to high school? 


(Include assistance and training funded from Title | or any other state or federal source, as long as it is specifically 
intended for the purpose of assisting student transitions to the next level of schooling.) 


SELECT ONE RESPONSE IN 


EACH ROW 
PROVIDED OR FUNDED TA 
OR TRAINING 

Strategy YES NO 
a. Summer bridge program (may also be known as summer transition academies)........ F 0 
b. Student-to-student MENtOF ing... cc eee eee eeee cee cee cree sree cesta seeeseeeseeaneeaedael 1 ‘ 
Gr PACUIBIMEMTONS ee eect cacrettetecserectetertsecr ei cictel sitar sere snceasts set see cere cehc tone th eeieeescareee tee 4 ; 
d. Advisory program or period to teach organizational or study SkillS................ccssseeeeeees 1 F 
e. Advisory program or period to teach social/emotional skills such as responsible 

decision making, self-awareness, social awareness, or relationship skills...................5 4 0 
f. Orientation events for students and their families at the new school... 1 F 
g. Visits to the new school during the last year in the current SChOOI ...........::cceseseceeeeeeees 4 0 
h. Teaching students about new expectations in the next school setting during the last 

year in the current School o.. cc... csevsccsecencduecossecescoenetessenvececvuestuessitseuvevatepuceasuvessectensecuseves , i 
i. Individualized education or career plan for each StUCeNL.......... cc sceeceeeseeeeeeesecsseeeees 1 0 
jr Transition=year academies. 2.02.66. ccsisscsesccssiectsovecesteviscvntevseconteadedesdontedstdettecredursedeevadenes 4 0 
KO Eine esetessecseeswnreseancnessteeunsersanenensesbrettaatr gen, tence traans seaenesnaee toa taneae en eee aie sea tener serasea ans 4 Q 
(Specify): 
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3-16. During this school year (2017-18), has the state provided or funded technical assistance or training to support any of the 
following services or programs for the specific purpose of helping students at risk of dropping out? 


(Include assistance and training funded from Title | or any other state or federal source, as long as it is specifically 
intended for the purpose of helping students at risk of dropping out.) 


SELECT ONE RESPONSE 


IN EACH ROW 
PROVIDED OR FUNDED 
TA OR TRAINING 

Service or program YES NO 
a. Tutoring for students at risk Of CrOPPING OUL..........cesccesccsssceescecstscssssecseeeessecseeesseecsaeeeenees 1 0 
b. Summer school to prevent grade retention .........cccccccccccssssssesecccecsesssesseecescsesssseeeseeseeesesseaeees 1 0 
GC. WRemediation:classes;ssssssas saressscesserrscose sce setcssnes sateauoee cratastecs sei csoass suse ena sseseerraesSeesesuenaes aes 1 0 
d. Guided study hall/academic support period for students at risk of dropping out.............6 1 0 
e. Alternative schools or programs for students at risk Of UrOppiNg OUL...........:cesceersecsteceeees 1 0 
f~ "Transitional: OM era Ose .ccr cotta eer decd hives vost cosas bgt usaet deed Su tivedetsceuden ds luedats dead ise veeetbces 1 0 
Gs) In=schoolicounSeling se ccAs tessscccstesssseeresestooe a tesssesedttesssraatuss sesteetas cogs rae sessessreaseesausraeteeesteees 1 0 
h. Decelerated curriculum for ANY COULSEC........ccecececsessscecececseseeseceeecsesesueseeeesceeseeaseeseeseeeseeaeaeees 1 0 
is Acceleratedicneditiaccu MUlationss sms ssn eirsntas tres ta cette sea snneta ss tererees siteeiaeee irene oe 1 0 
j. Credit recovery COUrSES/PrOgraMS .......cscccessecssscecssecssceescecssscessecsseecaeecaseecaeeceaseeeaeecsteseaeeces 1 0 
k. Smaller class size for students at risk Of CrOPPiINgG OUL ...........eeceeececeestececeeneeceeetececesneeecesnes 1 0 
i. Smaller learning communities within the school (sometimes referred to as schools- 

Within-a-SChool)ci.csidscesccescievesttseiabenkivesaslveenvededivestseadousastiaue bseysaesohndivestcludensoscuieesdslbeersusehived 1 ‘i 
m. Flexible school day (e.g., shortened school day, evening classes, or Saturday classes) for 

Studentsiat niSk OhGROPPINGOU tess treeerccercestese cece cceeserecect aac seessecaccet pe eeren re cmiec a cerrere cases ; il 
Na Adult adVOCates sig istivseccans dap ases svesesencins ioobeslorsenseanisns desoesncs ap bund eweawsaaniaen oe sbeoneea boar esboesen ys 1 0 
ON OLMO Re earnest ttre cote ce tases sae tones ces treo near ete eRta sce teMMUrn NTs Ms Gears tec ee ae suscr Sem Se act eer eaee ne reeeetaces 1 0 


(Specify): 
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3-17. During this school year (2017-18), does the state require or recommend that districts offer the following educational 
options as a strategy to decrease the risk of students dropping out? 


(Select require or recommend only if one purpose of the educational option is to decrease the risk of students dropping 


out.) 
SELECT ONE RESPONSE IN EACH ROW 
NOT REQUIRED 
OR 
Educational option REQUIRE | RECOMMEND RECOMMENDED 
a. Career and technical education (CTE) ......... cece eteeseseees - P a 
b. Work-based learning (e.g., internships/apprenticeships) .............. ; 9 7 


c. Dual enrollment in postsecondary courses with a 
Caneen/technicalifOCus sovsics.sc.cosssstssecessscseorsctsnesessesavssteneriessesres F 5 9 


d. Dual enrollment in postsecondary courses with an academic 


focus (e.g., English, Math, foreign languages)............c:ccccssscecesseees F 9 7 
e. Advanced Placement or other advanced-level coursework to 

connect school work With Colle ge...........:cceessececsereeceesereeeeenees 1 2 0 
f. Alternative schools Or Programs .......cccccscscsescseessssessesesseeeesneeenes j . 0 
G7 SOMMIME: PROBMAMAS cerevvrescoveccescovecceecuvecees cece saeesseeeseyeeeesecoseeeseeeeeeavecees : 3 a 
Fis 2QUMGR 208 ceodshasccnateccecbcscczseeefencateceacstvsndeve ctdssusdalenTacceteteateasleettevennes« ‘ 9 0 

(Specify): 


Comments to clarify (if needed): 


Thank you for completing this survey section. 
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Please provide the following information for each state education department staff member who assisted with the completion of 
this survey section. 
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OMB#: 1850-0902 
Expiration Date: 04/30/2021 


Implementation of Title | and Title II-A 
Program Initiatives 


Survey of State Education Agencies 
Section 4: Assessments 


2017-2018 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average a total of 180 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing 
and reviewing the collection of information. This particular section is estimated to average 60 minutes per response. Send comments regarding the 
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the U.S. Department of 
Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email ICDocketWMgr@ed.gov and reference the OMB Control Number 1850- 
0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for the study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 4. Assessments 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Student achievement growth is the change in student achievement for an individual student between two 
or more points in time. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex 
statistical methods to calculate achievement growth for a teacher’s own students based on state summative 
assessments or other standardized assessments. VAMs and SGPs can also be calculated for teacher teams, 
for grades, or for schools. 


This section begins with a few questions about the 2016-17 school year related to time students spent taking required summative 
assessments and the extent of testing opt-outs. The section then turns to the 2017-18 school year and asks about the 
assessments your state requires districts to administer, any recent changes in those assessments, testing limits, and 
accommodations for assessments. The section also includes questions on availability and use of a state longitudinal data system, 
and a few questions on the existence and the contents of an Early Warning System to help identify students at risk of dropping 
out. 


4-1. During last school year (2016-17), for typical 4th-grade and 8th-grade students, about how many hours did each student 
spend on all summative assessments required by the state? 


(Enter the maximum time allowed for all state-required summative assessments for each grade. Include all state- 
required summative assessments, regardless of whether they are used for federal accountability or other purposes. Your 
best estimate is fine.) 


ENTER THE NUMBER OF 


Hours per student spent taking all state-required HOURS PER STUDENT 
summative assessments in 2016-17 in: FOR EACH ROW 

Ae ALM BRAG: secre csccn csc stencscsserocsctetereses Sevtcees steeevarcesses 

z= © SEMPER C Cs taatssacvsssieecouesschaseusasedavesaccasvasseavaganaaconriasecs gente 


4-2. During last school year (2016-17), what percentage of students in tested grades in your state opted out of state 
summative assessments in ELA and Math in spring 2017? 


PERCENT OF OPT-OUT STUDENTS IN ELA 


PERCENT OF OPT-OUT STUDENTS IN MATH 
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4-3. How did your state define student opt out when thinking about the percentage for question 4-2? 
SELECT ONE RESPONSE 
IN EACH ROW 
Opt-out students for the purposes of question 4-2 include... YES NO 
a. Students who did not participate in the state summative assessments 
because a parent requested an Opt OUL..........ccseccccesstececseececeeseeeceeeeceesteeeeeens : ‘ 
b. Students who did not participate in the state summative assessments for 
illness Or Medical EMELENCy ..........ceseesesecececeeseseecececececsesseaeseeecscseseeaeseeeeeseeees : . 
c. Students who did not participate in the state summative assessments for 
1 0 


4-4. 


OTIC TERE ASO MSrsrarstate eee eee eee Se Ra oe ene 


(Specify ): 


How did your state define the denominator when thinking about the percentage for question 4-2? 


SELECT ONE RESPONSE 


1 


2 


3 


(Specify): 


All students enrolled in tested grades 
95% of students enrolled in tested grades 


Something else 
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4-5. During this school year (2017-18), is your state responding to previous parent/student decisions to opt out of state 
summative assessments in the following ways? 


(Answer yes only if the strategy is used to respond to opt outs.) 


SELECT ONE RESPONSE IN 
EACH ROW 

Response YES NO 

a. The state is reducing the number of required state summative assessments. ...... 1 0 

b. The state is shortening the required state summative assessments ..............000006 1 0 

c. The state is removing time limits for students to complete the required state ; F 
SUMIMaAtIVerdSSCSSIMEMUS ssececc secre sanene trees cece et ee ee eee eee et eee ann oes 

d. The state is modifying the content of the required state summative F P 
ASSESSIMEN IS ese ceve cies aces caiesisane cates ghdedSenseecevas Sib staboaeeattna debut deedeeatng Alaceay ounces pancin gee ets 

e. The state began using a college entrance exam (SAT or ACT) for its high school : ‘ 
ASSESSING tetera rccce ores se ee sen ccm art ore ences rae cemsernere Mrere ese re ret geen nese ete tne aes en Seamryae 

f. The state is asking districts and schools to find ways to reduce opt-out............... 1 0 

g. The state is focusing efforts on schools and districts with opt-out rates that put ; é 
them at risk of falling below testing 95 percent of StUGeNES............:ccsccccssereeeeeeees 

h. The state is engaging in a public information campaign to inform parents about ; ‘ 
the importance of state ASSESSMENTS ...........ccsescecccecessesssaececececsesseaeseeeescseseaaseeeeesees 

i. The state is increasing the involvement of teachers in the development of ; : 
required state SUMMative ASSESSMENES ........::ccccesececesssececeessececseececeesreeceeaeeeceeeeees 

Jas ORM Sliatavsiccconstuodacovtne con tanctedacevescetawedeversdantauidubeds vacant, dundee dea teatis (obtubasl odccanedenteetea esc 1 0 


(Specify): 
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The next questions ask about assessments for this school year (2017-18) including state exam requirements for a standard or 
regular high school diploma (not a GED). 


4-6. 


4-7. 


For this school year (2017-18), did your state require districts to assess children’s academic readiness at kindergarten 
entry? By kindergarten entry assessment, we mean any test, survey, observation, or formal collection of quantitative 
data about the child’s development and achievement at about the time of kindergarten entry. 


SELECT ONE RESPONSE 


1 Yes 


Has your state developed (or made available) an assessment or battery of assessments that districts can use to assess 
children at kindergarten entry? 


SELECT ONE RESPONSE 


1 Yes 


Comments to clarify (if needed): 


During this school year (2017-18), what subjects are assessed using summative assessments statewide and in which 
grades between kindergarten and grade 8? 


SELECT ALL GRADES THAT APPLY IN EACH ROW 
OR SELECT “0” IF THERE ARE NO SUMMATIVE STATE ASSESSMENTS IN ANY OF THE GRADES 
NO SUMMATIVE 
GRADE LEVEL STATE 
ASSESSMENTS IN 
ANY OF THESE 
Subject kK 1 2 3 4 5 6 7 8 GRADE LEVELS 
a. English language arts (ELA) K 1 2 3 4 6 6 7 8 0 
Bae Math sidivietiessecieiietioceseiseesits K 1 2 3 4 5 6 7 8 0 
Cal SCICNCOn anaes ae K 1 2 3 4 5 6 i 8 0 
d. Social Studies.............cc00 K 1 2 3 4 5 6 i 8 0 
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4-9. For students graduating in 2018 (current seniors), indicate the types of exams required in high school, whether the exams 
are required for a standard or regular high school diploma, and list the subjects included in each type of exam. 
SELECT ONE RESPONSE IN EACH ROW 
STUDENTS MUST TAKE STUDENTS 
EXAM(S) BUT THOSE MUST TAKE 
STUDENTS NOT PASSING MAY EXAM(S) BUT 
MUST EARN A STANDARD/ NO THRESHOLD THIS EXAM 
PASS REGULAR DIPLOMA IN SCORE IS NOT 
Type of High School Exam EXAM(S) OTHER WAYS REQUIRED REQUIRED 
a. End-of-course subject tests ...........::ccceeseees 3 2 1 0 
What subject tests are used for graduation 
purposes? (List those subjects) 
b. Acollege entrance exam (SAT or ACT)......... 3 2 1 0 
c. Comprehensive exam, exit exam, or grade é 5 , A 
SPEGITIC:eXaMeer eee ees 
GC: Othe ss. cctete cee sia cereee nes iain lo huiniees 3 2 1 0 


(Specify): 
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4-10. For students graduating in 2018 (current seniors), do state requirements for a standard or regular high school diploma 
(not a GED) include any of the following non-course-unit form of student achievement evidence? 


SELECT ONE RESPONSE IN EACH ROW 
AVAILABLE 
OPTION FOR 
ELIGIBLE 
STUDENTS WITH 
REQUIRED AVAILABLE DISABILITIES OR NOT AN 
Requirements for a Standard or Regular High FOR ALL OPTION FOR ENGLISH OPTION FOR 
School Diploma STUDENTS ANY STUDENT LEARNERS ANY STUDENT 
a. Alternative state assessment or the use 
of substitute scores from another 3 2 1 0 
ASSESSIMEN been caresses seaee ee seeseinune Were caetontaneae 
b. Portfolio of coursework or end-of-course F 3 , z 
PFO/ECE(S).S .ce.eseobeec tse eants Hoods Heese eas 
c. Individual waivers or appeals of exit 4 : ‘ ‘ 
EXAM FEQUIFEMENTS ............eeeeeeececeeeeeereeeeees 
Ge, (OTRO Fas Mitstecscesssetesssoscetetds sdtaetavseueetesbiaeacts 3 2 1 0 


(Specify): 


Comments to clarify (if needed): 
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4-11. 


What question formats are used in your state summative assessments for 2017-18 in each content area from 


kindergarten through grade 8 and for high school end-of-course and exit exams? Four formats are defined below. 


(In each row, select the grades in which that particular question format was used or select “NA (Not Applicable)” if this 
type of format is not used at any grade level in the designated subject.) 


TYPES OF QUESTIONS-RESPONSES: 


e Single-step selected-response (multiple choice): Includes questions in which students select from one set of 


response choices (for example, multiple choice or true-false) 


e Multiple-step selected-response: Includes multiple choice questions that build on one another. Students select a 


response to the first question and the next question builds on that response. May involve scaffolding across these 
opportunities (for example, identify the theme of a passage, then identify two pieces of evidence from the passage 


for that theme) 


e Short constructed-response or grid-in: Includes fill in the blank, or writing from one word to a few sentences in 


response to a prompt or single-step math or science item. Some math or science items require students to 
calculate an answer and then use a number grid to indicate that answer 


e Extended constructed-response: Includes essay questions or questions where two or more paragraphs are written 
in response to a prompt or a multi-step show-your-work math or science item 


Subject and format 


English language arts (ELA) 


a. Single-step selected-response (multiple 
Col pel kel leencececrcrerraconendicaeremasccnet carer Cate 
b. Multiple-step selected-response.............. 
c. Short constructed-response or grid-in ..... 
d. Extended constructed-response............. 
Math 
e. Single-step selected-response (multiple 
CHOICE) ererutececoserscctren eene frien cave 
f. Multiple-step selected-response.............. 
g. Short constructed-response or grid-in ..... 
Extended constructed-response...........0 
Science 
i. Single-step selected-response (multiple 
CHOICE) cieese se ecto aes eeee ee RES eeSeSS 
j. Multiple-step selected-response.............. 
k. Short constructed-response or grid-in..... 


Extended constructed-response............06 


Social Studies 


m. 


n. 


Single-step selected-response (multiple 
CHOICE) ian. inc caee eh ereeeen eee e rare 


Multiple-step selected-response.............. 


SELECT ALL GRADE LEVELS THAT APPLY IN EACH ROW 


HIGH 
GRADE LEVEL — K THROUGH 8TH SCHOOL NA 
2 3 4 5 6 7 HS NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 7 9 NA 
2 3 4 5 6 ti 9 NA 
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SELECT ALL GRADE LEVELS THAT APPLY IN EACH ROW 


HIGH 
GRADE LEVEL — K THROUGH 8TH SCHOOL NA 
Subject and format K 1 2 3 4 5 6 7 8 HS NA 
o. Short constructed-response or grid-in ..... K 1 2 3 4 5 6 7 8 9 NA 
p. Extended constructed-response............... K 1 2 3 4 5 6 7 8 9 NA 


4-12. Which, if any, of the following summative assessments will your state require districts to use (in grades 3-8 and in high 
school) in 2017-18 to gauge student achievement in ELA and/or Math for federal accountability purposes? 


(Select “NA” (Not Applicable) if this assessment is not required in any of grades 3-8 or high school in ELA and Math.) 


SELECT ALL APPLICABLE GRADE LEVELS AND 
SUBJECTS IN EACH ROW 


GRADES 3-8 HIGH SCHOOL 

Type of assessment ELA Math ELA Math NA 

Consortium-based assessments 

a. Assessments based entirely on the Smarter Balanced Assessment : . : i ne 
Consortium (Smarter Balanced) assessment IteMS ...........0eceereceees 

b. Assessments using a mix of assessment items from the Smarter j 5 P ; or 
Balanced assessment and Other SOUMCES .........cccccecseceseeeecessteeeeeeaaes 

c. Assessments based entirely on the Partnership for Assessment of ‘ s : 5 ve 
Readiness for College and Careers (PARCC) assessment items. ....... 

d. Assessments using a mix of assessment items from the PARCC F P F ie 
assessment and Other SOUMCES .........ceececeesteceessececeesseeeceeeeecesseeeceeaaes 

e. Assessments using newly developed items from a multistate : s , un 
agreement other than Smarter Balanced Or PARCC ...........cceceeeseees 

ACT or SAT assessments 

Te, AGT ASDITOS ecedcetaceccct tec cduentends sceves cdenetecetacs Weecakanleaseweseas cdedeaevsvuciaincdss 1 2 3 4 NA 

fod my NEA COL d EN Sineetacencnrencrtcttenccececeecpnchecarcccenctoolcearcachcrarcicoecentcrcerannecckes 3 4 NA 

h. ACT College Readiness Test ........ccccccccsccssssececececsessaeseeececseseaeeeeeeeees 3 4 NA 

i. SAT College Entrance Examination ..........cccccccccccecsssscccccecsesssseeeeeeees 3 4 NA 

Other assessments 

j._ End-of-grade or end-of-course assessments designed exclusively ; : : 4 is 
TOM OUN Stale scaccvevrarecvccsceetucccnceareen eens sec senta cee teen tees eue cou unen teen ves aots 

k. Other end-of-grade or end-of-course assessments (such as an off- ; F 4 , rs 
the-shelf asSeSSMENL) .........ccsccccsssccceessececsesececsssseceesseeecessaeeeeeseseeeees 

I. Other summative aSSCSSMENL..........cecceceeccecesseececeesececeeececesseeeceeaaes 1 2 3 4 NA 


(Specify): 
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4-13. Which, if any, of the following alternate assessments will your state require districts to use (in grades 3-8 and in high 
school) in 2017-18 to gauge student achievement in ELA and/or Math for students with significant cognitive disabilities? 


(Select “NA” (Not Applicable) for rows a-c if the assessment is not required for students with significant cognitive 
disabilities in any of grades 3-8 or high school in ELA and Math). 


SELECT ALL APPLICABLE GRADE LEVELS AND SUBJECTS IN EACH ROW 


GRADES 3-8 HIGH SCHOOL 
Alternate assessment ELA Math ELA Math NA 
a. Alternate assessments for students with 
significant cognitive disabilities developed by ; : ; i ne 


the National Center and State Collaborative 


b. Alternate assessments for students with 
significant cognitive disabilities developed by 1 2 3 4 NA 
the Dynamic Learning Maps (DLM) consortium .. 


c. Our state’s own alternate assessments for 
students with significant cognitive disabilities .... 


d. No alternate assessment required...........ccccccceees 1 2 3 4 


4-14. During this school year (2017-18), will the required state summative assessments in grades 3-8 and high school include 
computer adaptive testing? 


(Computer adaptive testing (CAT) is a computer-based test where the computer adjusts the level of difficulty of 
assessment items given based on the test taker’s responses. CAT is different from a computer-based test that replicates a 
paper and pencil assessment on a computer.) 


SELECT ALL APPLICABLE GRADE LEVELS IN 
EACH ROW 
GRADES 3-8 HIGH SCHOOL 
Computer adaptive testing in summative assessments for: YES NO YES NO 
‘ac wEnglishilanguagezants: (ELA) merce come eressers crs resceerssersanc arene rence eeanr re 1 0 1 0 
b Math sicssdeasceh 225 eee 20 SE va Seen aR hocinek Waseda aba B athe heE acd a Pe Piece Sa Roa aed hae a Seon 1 0 1 0 
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4-15. 


4-16. 


4-17. 


4-18. 


During this school year (2017-18), will your state require districts to administer multiple, statewide interim assessments 
instead of a single summative assessment to gauge student achievement in any grade or subject? 


SELECT ONE RESPONSE 


1 Yes 


During this school year (2017-18), has the state allowed districts to use a nationally recognized, but locally selected high 
school assessment such as the ACT or SAT in lieu of the state-required high school assessment for federal accountability 
purposes? 


SELECT ONE RESPONSE 
1 Yes 
o No SKIP TO 4-18 


Enter the name(s) of the assessment(s) districts are allowed to use in lieu of the state-required high school assessment 
for federal accountability purposes this school year (2017-18). 


In this school year (2017-18), were there state-specified limits on the amount of time students should spend on all 
summative assessments given by the state and by local districts and schools? 


(Note that “state-specified limits” are cumulative time limits on testing overall rather than time limits for students to 
complete individual assessments.) 
SELECT ONE RESPONSE 


1 Yes. In 2017-18, there were state-specified maximum time limits that could 
be used for summative assessments 


o No. In 2017-18, schools and districts had discretion to determine the amount of 
time spent on summative assessments beyond those required by the state SKIP TO 4-20 
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4-19. __ Enter the state-specified limit on the time spent on all summative assessments as a percentage of instructional hours this 
school year (2017-18) for all students and by student grade (if applicable). 


(Note that “state-specified limits” are cumulative time limits on testing overall rather than time limits for students to 
complete individual assessments. Select NA if there is no limit for all students or for a particular grade level) 


ENTER ONE RESPONSE PER ROW 
TESTING LIMIT AS A PERCENTAGE OF 


Student grade level INSTRUCTIONAL HOURS NOT APPLICABLE 
aramAllistudlentspenssecret car csmeceece: % NA 
Di <GFAdE'3 idveieoiduscvsceceeuldeccscnas dees % NA 
Cee Gia era an cernccsvescesiestaeseee reese % NA 
Gi Gade 5 sissies. cess tidesdec desea Miares % NA 
Cx Gade Gn ee ene % NA 
a © = © | = Ae % NA 
Ora GRACE Guta cence ce eererteeres % NA 
h. High SCHOOL.......c.cccccccessessseeeeees % NA 


4-20. On approximately what date (month and year) did the state deliver to districts the results of the spring 2017 state 
summative assessments for their students? 


(MM/YYYY) 
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Next we’d like you to think about your policies for state summative assessments for English learners and students with 
disabilities. 
English Learners 


4-21. Which statement(s) below describe accommodations for state summative assessments that your state allows for English 
learners (ELs) in the content areas of English language arts (ELA) and/or Math? 


(If ELs are given an accommodation for either ELA or Math, or only in certain grades, mark “Yes.” If ELs are given the 
same assessments as other general education students, without any accommodations, check box below.) 


CINot applicable, no accommodations SKIP TO 4-23 
SELECT ONE RESPONSE 
IN EACH ROW 
Accommodation YES NO 
a. ELs are given the same assessments as other general education students, but they may be ; é 
BIVEMEXtrAaclMeRe arrest eee eel tae neem a ener Rita eaten treet te anese Meeiee ae Meee errno et mee 
b. ELs are given the same assessments as other general education students, but the assessment : 7 
may be read aloud to the student in English (by an adult or using computer technology)........ 
c. ELs are given the same assessments as other general education students, but an adult may , 
translate the instructions into the student’s primary language .................:::cccssccccssececeesteeeeeenees 
d. ELs are given the same assessments as other general education students, but an adult may : 
translate the reading passages into the student’s primary language .................::cccsscccesseeeeeeees 
e. ELs are given the same assessments as other general education students, but an adult may A 
translate the entire assessment into the student’s primary language...................:cscccceeseeeeeeeees 
f. ELs are given the same assessments as other general education students, but the assessment , F 
booklet (or online version) can be provided in the student’s primary language........................ 
g. ELs are given the same assessments as other general education students, but they can use a ; 
dual-language dictionary during the asseSSMENt ............ccccssccecescceceseececseseececeeceeceesececeeaueceseeeeeees 
h. ELs are given an alternate aSseSSMENE ..............ccccccccccccessesssseseeececseseeaecescecseaeeesececeesesesaeseeseseeegees 1 0 
Dep CITE Wate ere oe ees sae eee Se ee ar eh Pe Sea BD PN SoD ea at ee Ae de 1 0 


(Specify): 
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4-22. What criteria were used to determine whether English learners (ELs) should be provided with an accommodation for 
state summative assessments or an alternate assessment? 


SELECT ONE RESPONSE 
IN EACH ROW 


Criteria YES | no | 


a. Beyond a particular grade level, ELs are given the same assessments as other general 
education students, without any accommodations (if yes, specify grade level [) Pas 


b. Once ELs have been assessed using an accommodation or alternate assessment for the 
maximum number of years allowed, they are given the same assessments as other general 1 0 
education students, without any accommodations (if yes, specify number of years [) , 


c. Once ELs meet or exceed a threshold score on an English language proficiency assessment, 
they are given the same assessments as other general education students, without any 1 0 
PYefeco lan lanelo F110] ai ceatteeascccedsantect calecerecccescnececec concede ence conckcoccencnncrect cocceaen cece pace eeccr ceacececeenanreenane 


d. School districts must assess certain ELs using either an accommodation or an alternate 


1 0 
ASSOSSIMON EE savbucses fice cesesasucsssdecesulansescddencovsnlaeneesicbawazaeaeceilvbteanstlia oval vated iba Wen Es ue AM ea 

e. School districts determine whether or not to use an accommodation or an alternate : F 
ASS CSSIMIEMTMOBELSwranesatascaccos teeter aemen aco ee re Reece ee See RON Ene Ba RCN Con TARE Ro 

Pee “OTHER sherdeleceteceen eds cercececenbteveslevetecean sed bcswos sen doves tested oan ltd duvorsecssoubtouesleeshedee adits luesencaoatevestarts 1 0 


(Specify): 


4-23. Which, if any, of the following English Language Proficiency assessments will your state require or recommend for use in 
this school year (2017-18) (in any grade level) for English learners (ELs)? 


SELECT ONE RESPONSE IN EACH ROW 


ASSESSMENT IS: 


NOT REQUIRED OR 


Aécdecnant REQUIRED | RECOMMENDED | RECOMMENDED 
a. The ACCESS for ELLs test by the World Class 
Instructional Design and Assessment (WIDA) 2 1 0 
GCONSORIUMerreercecceceeesteres see crtrsn sete recte sree neti ctecteenes feetce 


b. The English Language Proficiency assessment 
developed by the English Language Proficiency 2 1 0 
Assessment for the 21st Century (ELPA21) consortium.. 


c. The LAS (Language Assessment Scales) Links..............060 2 1 0 

d. IDEA Language Proficiency Tests (IPT) — English.............. 2 1 0 

e. Our state’s own English Language Proficiency 3 F : 
ASSESSIMEN tearrteoservstecstar ee itreseteen ere ceesre nace oye eres ctess 

f. The Alternate ACCESS for ELLs with significant cognitive , : P 
disabilities by the WIDA CONSOrtiUM ...........c:ccccccceeeeseeeees 

Drm OU hareencnerrerrrontericon at rarae een tem anmure pear ni aanvervannar setae 2 1 0 


(Specify): 
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4-24. Does your state have statewide criteria for exiting students from the English learner status that are required for all 
districts? 


SELECT ONE RESPONSE 
1 Yes 


o No SKIP TO 4-26 


4-25. During this school year (2017-18), what types of criteria are required by the state for exit from English learner status? 


SELECT ONE RESPONSE 

IN EACH ROW 
Type of criteria YES NO 
a. State English language proficiency assesSMeNt SCOFES...........ccsccccessececeessececeeteeeesseeeecess 1 0 
b. State academic content assessMent SCOFrE(S)........ccescecsseceesceessecsseeeesecseseesseeceeeeeesaeeees 1 0 
c. District or school English language proficiency assessment (not state test)................ 1 0 
d. District or school academic content assessMent SCOLE(S) .........ssscccesseceesssceceseeecesseeees 1 0 
es, pAcademicigrades/ClasSworkoecesrscsstecsceccc creche essere eee ene eer eae eT eT ere 1 0 
f. District or school review committee recomMendation. ...........csscccceessecesseceeceetteeeeeenees 1 0 
PH ATMEACHEMINDUPirrc.eonces-wesearceuccsccorracccuccusesseesuacdereeeasescseacccrvectsusiuntteectioeeditccercestvectmeeee es 1 0 
hz. Parental COMSUItatiON. ......sscccsiecsiceelbedeceenasenebebasseemseascocbebbadecaeessadbuosdeccbenbalocbenteteseennés 1 0 
DAP OTHE Re eeee eases Sones coer cea eRe ae VET Snes CoD Ea A UGUA Senate FORM aon aa PUNT Aur One dentate gaeor seater 1 0 


(Specify): 


4-26. In what ways, if any, does the state allow districts flexibility in determining English learner exit criteria? 


SELECT ONE RESPONSE 
IN EACH ROW 
Flexibility YES NO 
a. Districts have flexibility in choosing an English language proficiency assessment.... 1 0 
b. Districts have flexibility to set cutoff scores for English language proficiency ; r 
ASSESSIMEMES asi ct ses ancien Gnseedsecleodehe ch eeetdacars da Patins ccncec ound Gorineo Mounts erate eebretnaa ode dt 
c. Districts have flexibility to set cutoff scores for content assessments for English ‘ F 
TEC FS eats eee ses ena tee Seen ree NE an ORLA Eh MOO NUN ee Ey EN 
d. Districts have flexibility to include additional exit criteria other than assessment : 
SCOPES ior. ele cevite clean levees vadi towed ea sa vcesed dodne beside caste laced vada shedde WSsnasagdastlacnecdet te duvbesdiupelataavees 
Ce OTM N i vee recs nec seccee ce su tecte cenevsen eae c Rusty cde sede te pau nea Mee aeeC ACM ae ce sae RIAUIEGE Sentence Seceenernne 1 0 
(Specify): 
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Students with Disabilities 


4-27. Thinking about the administration of state summative assessments to students with disabilities (SWDs), which 
statement(s) below describe accommodations for summative assessments or alternate assessments that your state 
allows for SWDs in the content areas of English Language Arts (ELA) and Math? 


(If SWDs are given the same assessments as other general education students, without any accommodations, check box 
below.) 


CNot applicable, no accommodations SKIP TO 4-28 


SELECT ONE RESPONSE 
IN EACH ROW 


Accommodation 


a. SWDs are given the same assessments as other general education students, but they may 
be given flexibility in timing or scheduling (for example, extended time, breaks, different 1 0 
LAT ARTSHO1EC FEN) eeacumneasccccsnnnn Soncecticno sec achontacc overs occeeccio seer nd cnGanticr ne EenRscn boca err cco ceca ioe ncoNCaere 


b. SWDs are given the same assessments as other general education students, but they may 
be presented differently (for example, an adult may read the entire test or reading 1 0 
passages aloud, directions may be repeated, may be presented in Braille) ................cccceeee 


c. SWDs are given the same assessments as other general education students, but they may 
respond in a different manner (for example, an adult may serve as a scribe, or they may 1 0 
US CASPECCH=LO-tEXT) Reverr castesrsectesees ace ori cenearenseer ah. thse ecouccay acer mnenrineceaacenseeeesecs cae eebrcter ate ee nants 


d. SWDs are given the same assessments as other general education students, but they may 
use equipment or materials to assist them (for example, a calculator, math tables, 1 0 
manipulatives, or hardware or software accessibility features for computer-based tests) . 


e. SWDs are given the same assessments as other general education students, but ina 


different setting (for example, in a separate room or study carrel, or in a small group 1 0 
SOLEUS) eee ccseceeccersecuvessccec cetcet cos wsccccttaee tice Storer rae eueuse Se aeregntresiste wucet str iens ae oeeet Tae te ee eeCU EES CS 
f. SWDs may be given an alternate assessment based on alternate state achievement ; ; 
standards (known as 1% tests for students with significant cognitive disabilities) .............. 
g. SWDs may be assessed by submitting a portfolio of their WOrK ............c:ccceseeececeenteceenteeeeees 1 0 
h. SWDs may be assessed by a task-based performance assessMeNt ................cccccseceeeeeeseeees 1 0 
Tell lO) nV 21 Athrrcpreceaen rena anerEACCe Cree AS eEFICLEE eA CieCL PF CoC CRUE PER on ec aoE EEICa tater CERRITO REECE cea ee 1 0 


(Specify): 


Comments to clarify (if needed): 
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State Longitudinal Data System 


4-28. Does your state currently have a statewide longitudinal data system that includes a consistent identifier for each student 
in the state and individual student records that can track student achievement and other education data across districts 
and over time? 


SELECT ONE RESPONSE 
1 Yes 


o No SKIP TO 4-32 
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4-29. During this school year (2017-18), what information is available in the state’s student-level longitudinal data system? 


SELECT ONE 
RESPONSE IN 
EACH ROW 
Information YES NO 
Academic Achievement Data 
a. State summative assessment scores for each StUCENL............ccccccessececeenececeeceeceeseeeceeaeessneneees 1 0 
b. Courses taken and grades received for each high school Student............cccccccesssssecececeesessaeeeeees 1 0 
c. Advanced Placement test scores or college entrance exam scores for each high school , - 
SLUG EME ceceresrs tracer se rececce taser sence etna caeee ener aa cee Neetu ce Nea EGON Pence Tae eCe NT See TOns Sin A rete tae cet RETO 
d. Readiness for grade promotion or graduation (“on track” measures) for each student............ 1 0 
Demographics, Behavior, or Other Personal Data 
en -Attendancestor-eacnistudemterccccccceccececccyeceecatsccre cose tevscnccertecanecuntnneatinee seve nerseceuneestocceerneseees 1 0 
f. Behavior/discipline information for Cach StUGENE .........cccccccccsseceessecsseceessecsseceeseecsseceeeeecsseceeeees 1 0 
fi, (Det Oey Ola MOA NKeNA) KOT kel n) SLUNG FENIE ccccoccopanceccooaadceccoasccadnaseccoonsancuocoadqdenoseandonooeeqaceaeancsece 1 0 
h. Personal obstacles or factors that put a student at high risk for dropping out (e.g., , ; 
homelessness, number Of address ChAngeS) ..........ccsescccssssscecssscececsseseceeaececsssseceeseseceeaeeeeeseaees 
Early Childhood Education Data 
i. Data on individual students linked from state or local early childhood education program ; 
systems, such as pre-kindergarten or Head Start programs..........ccccscccccsssccceestececsececeesteeeceeaaees 
Postsecondary or Workforce Data 
j._ Linked data for individual students who enroll in state postsecondary institutions.................. 1 0 
k. Linked data on individual students from state workforce or unemployment insurance ; . 
SVSEE MINS eee ete te mace ase On ie me TaN nN Ha Reta ee SeneRT BEAR re NRO eee IP SS ES eo 
Teacher Data 
|. Teacher identifiers that indicate, for each student, the teacher(s) responsible for each é - 
BFAGE ANA COULSE ssi cactacsnaicsedeosesbecsecscdascoruau bed ucnesadeoewisnddeceedesbaser ocd ede ove undueshcadsvesshunceabbevedenadeaeesds 
m. Information on the individual student’s teacher of record that links to a state database on ‘ , 
INGIVIdUWaliteaCherSmecccresrceceiteccieecec Sraceerer rece ce hears rece re cue rage Sete sa eRe e aes Serae cee aN CUTEST TERE E SD 
Other Data 
Bie = “OU GSeaad veccdecetes eieeeed cette d cpeatecotek eutaueeed ees betivadh wine duanteck gut iedde ee Ara won tical de eatcec tines 1 0 
(Specify): 


3-95 


2017-2018 State Education Agency Survey 


4-30. For which of the following purposes are data in the state’s student-level longitudinal data system currently used by state- 
level staff? 


SELECT ONE RESPONSE 
IN EACH ROW 
Purpose YES NO 
a. To track overall school performance and identify areas for improvement............... : : 
b. To monitor the progress of key subgroups (e.g., English learners, students with : ‘ 
disabilities, race/ethnicity) .........cceccccssccssscecssecesseecsecesssecsecesseeeasecesseceseceteseaeeeseas 
c. To evaluate instructional programs such as measuring program effectiveness ....... 1 0 
d. To inform professional development offerings such as identifying specific content ; é 
or skills where teachers need assistance OF SUPPOFt..........cccccccceceesessceeeceesssssseaeeeeees 
e. Toinform resource allocation such as which schools and students receive which ; Fs 
programs or which staff work with which students ............::cscccecessceeceeeeeereeereeereesees 
f. To provide information to teachers about their students’ progress...........ccccscseeeeees 1 0 
g. To provide information to parents (or students) about the school or their children ; i 
(OMTHEMSElVES) secarcssreececccssnestecestscteceseosteesscecscureaeesees stuns secsrectacsecs Cesaresetergencersteees 
h. To track students’ postsecondary enrollment and progress after high school : ‘ 
graduation such as credits earned in public colleges or universities in your state ... 
i. To identify districts or schools with high rates of students at risk of dropping out.. 1 0 
ex SOMOECMING CISC eseccascascciscsahenvecasdccidecetinetadsedegisesuseetesesacedsvandendedsesesievcasieedacasivaienaadectares 1 0 


(Specify): 


4-31. During this school year (2017-18), what information has the state provided to districts from the state’s student-level 
longitudinal data system? 


SELECT ONE RESPONSE 
IN EACH ROW 


Information 


a. Prior achievement on required state summative assessments for individual students 


1 0 
transferring into the district from elsewhere in the state ............::eeceeseeeeeceeeeeeeeeeeeeee 

b Student achievement growth reports on individual schools using value added ; : 
models (VAMs) or student growth percentiles (SGPS)...........ccscccccssseceesssceceesseeeeessseee 

c. Student achievement growth reports on individual teachers using value added ; Ff 
models (VAMs) or student growth percentiles (SGPS)..........s:cccssccsssecssseeessecstseeeseecees 

d. Student achievement growth reports on different subgroups of students using F ‘5 
value added models (VAMs) or student growth percentiles (SGPS) ............cccccceseeeeees 

e. Postsecondary outcomes associated with districts and SChOOIS.............ccccccceseereeeeees 1 0 
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4-32. During this school year (2017-18), does your state have an Early Warning System to help districts and schools identify 
individual students who may be at risk for dropping out? 


(Note: Early Warning Systems are student-level databases with indicators that may help a district or school identify 
students who may be at risk for dropping out of school. These databases may also be known as an early warning 
indicator system, early warning intervention and monitoring system, or early indication tool.) 


SELECT ONE RESPONSE 
1 Yes 


o0 No SKIP TO 4-35 
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4-33. During this school year (2017-18), what indicators are included in the Early Warning System to help districts or schools 


identify students who may be at risk of dropping out? 


SELECT ONE RESPONSE IN 
EACH ROW 


Early Warning System (EWS) Indicators 


a. Achievement on state SUMMative ASSESSMENTS. ...........scccceessececsecceceeserceceeseeeeseeeeees 1 
b. Courses taken and grades received .0.........cccessssccccecsesesaececececeesseaeeeseeeceeseaeaeeeeseeeees 1 
Cis FALLEN GAM CO rece cerstecccersecteccscceccesvsceteewune seuss aeesrdecuetnacetusounen euseate tin eiedeunenscetines sieeinets 1 
d. Behavior/discipline information ..........c:ccccscceessccssscecscecssscecseecsseeecssecsececseecseteeeeeees 1 
e. Readiness for grade promotion or graduation (“on track” Measures)... 1 
f. Personal obstacles or factors that put a student at high risk for dropping out (e.g., , 
homelessness, number of address changes) 
Be VOUMEMIMGICATORS sesscecsetarncccen ccc eesseeee oreo cence cece see ee ounces Senta ects eee eee Neeeoncenn sees 1 


(Specify): 


4-34. During this school year (2017-18), has the state provided or funded the following types of assistance to help districts or 


schools use the Early Warning System? 


SELECT ONE RESPONSE 
IN EACH ROW 
Type of assistance YES NO 
a. Training in how to use the Early Warning System ..........::cccssececeestececsseceeessteeeeeenees 1 0 
Ongoing technical assistance in using the Early Warning System.............cccscccccceees 1 0 
A data dashboard or other user interface to assist districts or schools in accessing f 5 


the:datalmonereasilyevsecoctssceroresceecetes conser ceases Soares te cutee case terete ere ees 
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4-35. During this school year (2017-18), did the state provide any of the following funding, materials, or technical assistance to 
help district administrators, school leaders, and teachers use data to improve instruction? 


SELECT ONE RESPONSE 
IN EACH ROW 
Funding, material, or technical assistance YES NO 
a. Funding for or direct provision of student-level data management systems........... 1 0 
b. Access by district administrators and school leaders to a statewide student-level ; : 
Gaba SVSECIN esis ses ies cesccasnusbheiedcsazsosaw edie Desceacessnaesecsahsaasnganessbeaessacsteah Sasweerssiveneasessayersseads 
c. Materials or documents for district administrators and school leaders on the use ‘ 
of data for school improvement Plans ..........:cccsecccceeseececseceececseeeeceeseeecseeeecessereeceeees 
d. Materials or documents for school leaders and teachers on the use of data for , ‘ 
instructional planning Or IMPLFOVEMENE ......... ccc eeeceecececeessssececececeeseseeseceeeceeseeteaeeeeees 
e. Technical assistance and/or support on hardware or software issues, such as vane P 
making technical systems or computer networks experts available to districts....... 
Te, OUMGR ceo bei vadececedis eeediyecd dads be taediedvcedadea be wastes Magadan telecdectdeualee Seesed eawadsaanetes caneontennaents 1 0 


(Specify): 


Comments to clarify (if needed): 


Thank you for completing this survey section. 


Please provide the following information for each state education department staff member who assisted with the completion of 
this survey section. 


Number of years in 
Position Title the position 
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OMB#: 1850-0902 
Expiration Date: 04/30/2021 


Implementation of Title | and Title II-A 
Program Initiatives 


Survey of State Education Agencies 
Section 5: School Choice 


2017-2018 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average a total of 180 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing 
and reviewing the collection of information. This particular section is estimated to average 10 minutes per response. Send comments regarding the 
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the U.S. Department of 
Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1850- 
0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for the study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 5: School Choice 


This section asks about school choice programs that are operating in your state, including scholarship, voucher, or education savings account 
programs, inter-district choice programs, and on-line public or charter schools. 


5-1. Are any publicly funded private school choice programs operating in your state? These programs are sometimes called scholarship programs, 
voucher programs, or education savings accounts. 


1 Yes 
o No IF NO, SKIP TO 5-4 
5-2. How many publicly funded private school choice programs are operating in your state? 


NUMBER OF PROGRAMS 
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5-3. For each publicly funded private school choice program in your state, please list the program(s) and indicate: 
e the number of students participating in 2017-18 


e whether the program is available to all students or only to students meeting specific eligibility criteria 


e for programs with eligibility criteria, indicate the criteria used for students’ initial year of eligibility (if that differs from continuing eligibility) 


PROGRAM NAME 


NUMBER OF 
STUDENTS 
PARTICIPATING 
IN 2017-18? 


IS PROGRAM AVAILABLE TO 
ALL STUDENTS OR ONLY TO 
STUDENTS MEETING SPECIFIC 


INDICATE ELIGIBILITY CRITERIA STUDENTS MUST MEET TO PARTICIPATE (USE CRITERIA FOR STUDENTS’ 
INITIAL YEAR OF ELIGIBILITY IF THAT DIFFERS FROM CONTINUING ELIGIBILITY) 


ELIGIBILITY CRITERIA? SELECT ALL THAT APPLY 
SPECIFY INCOME 
AVAILABLE TO LIMIT AS STUDENTS 
STUDENTS PERCENTAGE OF ATTENDING | STUDENTSINA 
AVAILABLE MEETING LOW- FEDERAL SPECIAL LOW- PARTICULAR OTHER GROUP(S) 
TO ALL ELIGIBILITY INCOME POVERTY NEEDS PERFORMING | GEOGRAPHIC OF STUDENTS 
STUDENTS CRITERIA STUDENTS GUIDELINES STUDENTS SCHOOLS AREA (SPECIFY) 


% 


% 


% 


% 


% 
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5-4. 


5-5. 


Do state laws and policies allow inter-district choice, under which students can attend public schools in a different school 
district than the one in which they reside? 


1 Yes 


Are there any on-line public schools (including on-line charter schools) operating in your state? 


1 Yes 


o No IF NO, SKIP TO END 


How many students in the state are enrolled in on-line public schools? 


NUMBER OF STUDENTS 


d DON’T KNOW 


Thank you for completing this survey section. 


Please provide the following information for each state education department staff member who assisted with the completion 
of this survey section. 
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District Name: 


OMB#: 1850-0902 
Expiration Date: 04/30/2021 


City: State: 


Implementation of Title | and Title II-A 
Program Initiatives 


District Survey 


2017-2018 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 60 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and 
completing and reviewing the collection of information. The obligation to respond to this collection is required to obtain or retain benefit 
(Education Department General Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden 
estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the U.S. Department of 
Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 
1850-0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences 
(The Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical 
purposes. The reports prepared for the study will summarize findings across the sample and will not associate responses with a specific 
district or individual. We will not provide information that identifies you or your district to anyone outside the study team, except as 
required by law. 
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Introduction 


The Implementation of Title | and Title IIl-A Program Initiatives study is examining the implementation of policies 
funded through the Elementary and Secondary Education Act (ESEA) at the state and district levels, in four core areas: 
school accountability (including turning around low-performing schools), teacher and leader effectiveness, state content 
standards, and student assessments. This survey will update information on the implementation of the Title | and Title II 
provisions since the last surveys conducted in 2014. The survey also includes a section on school choice programs 
operating in your district. The study includes surveys of officials from all state education agencies and from a nationally 
representative sample of school district officials. The United States (U.S.) Department of Education, Institute of 
Education Sciences (IES) is sponsoring this study. 


e This survey includes four sections aligned with district policies and practices in four core areas and a 
fifth section related to school choice. Given the scope of topics, the survey may require more than 
one respondent. 


e Your district’s responses are critical to drawing lessons about the early implementation of the Every 
Student Succeeds Act (ESSA). 


The study, including this survey, is being conducted by Westat and its partner, Mathematica Policy Research. 
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Preliminary Questions 


Some questions in the survey ask about district policies or practices related to particular grade levels (for example, 
grades 3 through 8 and high school). Other survey questions only apply to districts with more than one school. To 
move respondents efficiently through the online survey, please respond to the following two questions before turning 
to the survey sections. 


The responses to these questions are so critical to survey navigation that they will be locked once saved. If you need 
to change the responses at a later point, you will need to contact the Title I/II study help desk to request that the 
questions be unlocked for changes. 


0-1. During this school year (2017-18), in which grades were students enrolled in your district’s schools? 


SELECT ONE RESPONSE IN EACH ROW 


Grade YES NO 
Kindergartentscnts.ctaieron sat cuises on eornstoensaeecns 1 0 
Ws cciveceeesientsacecaceusesvesseacedaudienstandeacedacevaveventsaesineddeesdoensaesshecsies 1 0 
Die eatin eats reer an tte ea eLRAN cet tep nae Stee te eee aeRO PN Ree OR TEE erTS 1 0 
Divas Resnvensee vaca sedvas vstee oduct av dncientilen ches todecostasusegelasdasvianstacueensteraens 1 0 
Ae ravteutonteaetrssavteiaueiersiessarteutssecerstasastersucisert rasastentestcartessasteetes 1 0 
Des patceucaiesschioes outs tedies'de cues eatcalehesledcnsted ovedstened Gobiies tiicsenevstsustes oetetesd 1 0 
Ga eecaccndeeeh te tenceseneciucgs srre hacer ectnte diesen outereoant rar (hcoeisecinetesteeats 1 0 
L sedate never ea vacdia Cecves el caees sueccvedledeasieres Cacueseuestie’ sdescneueséavuesea Coveess 1 0 
Beene eeen le SOPRA Cede ACEO ACRE ER PNT T CPUC o EAE ENT e eat TREES LO 1 0 
Oo Fevos taxi doivenbibedativeassueshttodu sults canted teSitaursia iheiudtu raven tibedetls 1 0 
NO eee erect reef e nM eRe Can on AES o cen OP MEE CSRS as TORT SA EEE OLE EAE 1 0 
DA acicteusines cat sane cuiscine nen cea tainted bance catnanecuoebe dew caadantudbene neucaasawedyont 1 0 
1 ene Per eee eae T GSE AER GRACO EER oe sae eRe Dae 1 0 
0-2. During this school year (2017-18), is your district operating only one school or more than one school? 


SELECT ONE RESPONSE 


ONE SCHOO! oss ci. caocds see Beecdeeeds is ieeeceledendligkosedsbleeevssageaevuseteseass ins dewbsndaesess aanaevusslaveveliikaeeostdeee vs 1 


More than Oe SCHOO] ......cccececccccesecececececececececececececacecececacececacacacacacacacecacecasanaceseceseseseeeness 2 
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Section 1: School Accountability 


Questions in this section ask about three types of schools identified by the state: Title | schools identified as lowest- 
performing; Title | schools with low-performing subgroups; and Title | schools that missed performance targets but 
did not fall into the first two categories. If your district has any of these types of schools, follow-up questions will ask 
about support and monitoring for these schools. 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION 


State targets for student performance — These are targets set by the state in its accountability plan that 
specify thresholds for student proficiency or growth toward proficiency in each year. Under NCLB, they 
were called annual measurable objectives (AMOs). Under ESEA flexibility and ESSA, states specify 
interim targets for student performance that are consistent with reaching the state’s long-term goals for 
student achievement. 


Lowest-performing schools — refers to any schools identified as Priority schools (as defined under ESEA 
flexibility), schools in Corrective Action or Restructuring (as defined under NCLB), schools identified for 
Comprehensive Support (as defined under ESSA), schools receiving School Improvement Grants (SIG), or 
another lowest-performing category of schools under the state’s accountability system. 


Schools with low-performing subgroups — refers to schools identified as needing to improve the 
performance of one or more subgroups of students. These include Focus schools (as defined under ESEA 
flexibility), schools identified for Targeted Support or Additional Targeted Support (as defined under 
ESSA), and schools with low-performing subgroups identified under the state’s accountability system. 


1-1. What is the number of schools in your district receiving Title |, Part A funds during this school year (2017-18)? 


NUMBER OF TITLE | SCHOOLS IN THE DISTRICT 
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Low-Performing Schools 


1-2. 


[READER NOTES: THE FOLLOWING DEFINITIONS FOR ROWS 1-2 F AND G ARE INCLUDED IN THE WEB SURVEY: 


During this school year (2017-18) the district has: 


a. 


Priority schools (as defined under ESEA flexibility), and 


schools are in this status in this school year (2017-18)... 


Focus schools (as defined under ESEA flexibility), and 


schools are in this status in this school year (2017-18).... 


Schools in Restructuring (as defined under NCLB), and 


schools are in this status in this school year (2017-18)... 


Schools in Corrective Action (as defined under NCLB), 
and schools are in this status in this school year 


PLO 5 1: Pea Ra en OR EO EOI A AOR 


Schools with federal School Improvement Grant (SIG) 


funding in this school year (2017-18)...........ssccesscessseceeees 


Schools identified for Comprehensive Support (as 


defined under ESSA) before April 2018..............:cccesccceeees 


Schools identified for Targeted Support or Additional 
Targeted Support (as defined under ESSA) before 


ADMIN 2OUS Pere ecaccsvensccctecccaseudecnceeatecvacsedeeeccensteaconlecensees eres 


Schools identified as lowest-performing under another 
state accountability system, and schools are in this 


status in this school year (2017-18) .........ccccccsceceesssceeeeees 


Schools identified as having low-performing subgroups 
under another state accountability system, and schools 


are in this status in this school year (2017—18)..............0 


(Mark “yes” only if the schools had the relevant status during the current school year.) 


During this school year (2017-18), are any Title | or Non-Title | schools in your district in the following categories? 


SELECT ONE SELECT ONE 
RESPONSE RESPONSE 
IN EACH ROW IN EACH ROW 
NON-TITLE | 
TITLE | SCHOOLS SCHOOLS 
YES NO YES NO 
il 0 A 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
il 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
Al 0 1 0 


ALL DISTRICTS WILL BE ASKED QUESTION 1-3. THEN, IF THE DISTRICT RESPONDS YES TO 


1-2 A, C, D, E, F, OR H (TITLE |) THEN THE WEB SURVEY WILL DISPLAY QUESTIONS 1-4 THROUGH 1-17 ON LOWEST- 
PERFORMING SCHOOLS. IF THE DISTRICT RESPONDS YES TO 1-2 B, G, OR | (TITLE 1) THEN THE WEB SURVEY WILL DISPLAY 


QUESTIONS 1-18 THROUGH 1-28 ON SCHOOLS WITH LOW-PERFORMING SUBGROUPS. ] 
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Comprehensive Support schools are those in the bottom 5 percent of all Title | schools and schools with graduation rates 
below 67 percent. 
Targeted Support schools are those with large subgroup achievement gaps or with very low achieving subgroups. 
Additional Targeted Support schools are those with subgroup achievement at very low levels, comparable to overall 
achievement in the lowest 5 percent of all Title | schools. 
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The next questions will ask about “lowest-performing Title | schools,” which refer to any Title | schools in your district 
identified as Priority schools, schools in Restructuring or Corrective Action, SIG schools, schools identified under ESSA 
for Comprehensive Support, or schools identified as lowest-performing under another state accountability system. 


1-3. Among the lowest-performing Title | schools in your district during the last school year (2016-17), how many were closed 
after the 2016-17 school year for performance reasons? 


(Check not applicable box if your district had no lowest-performing Title | schools during 2016-17. Enter ‘0’ if 
your district had lowest-performing Title | schools in 2016-17 but none were closed.) 


| Not applicable: our district had no lowest-performing Title | schools in 2016-17 


NUMBER OF LOWEST-PERFORMING TITLE | SCHOOLS CLOSED AFTER THE 2016-17 SCHOOL YEAR 


1-4. How many lowest-performing Title | schools did you have in your district during this school year (2017-18)? 


NUMBER OF LOWEST-PERFORMING TITLE | SCHOOLS 
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Interventions in Lowest-performing Title | Schools 
The next questions pertain to your district’s lowest-performing Title | schools for 2017-18. 


[READER NOTE: DISTRICTS WITHOUT LOWEST-PERFORMING TITLE | SCHOOLS IN 2017-18 WILL SKIP THIS SECTION] 


1-5. During this school year (2017-18), are all, some, or no lowest-performing Title | schools in your district implementing the 
following interventions? 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Interventions for lowest-performing Title | schools ALL SOME NONE 
a. Schools prepared a school improvement plan that focuses on subjects and/or 

subgroups that are falling short of state targets for student performance........ 2 1 0 
b. School improvement plans were made available to the public ............cccccseeeees 2 1 0 


c. Schools are implementing and monitoring an instructional program that 
supports students not showing sufficient growth toward state targets for 
Ciao (Yah ay sYeTakol dant lalecramarctienatarcrnyteenoren ae re ecua er eecat ace mercer eee 2 1 0 


d. Schools and/or the district are providing professional development to staff 
that supports interventions for subgroups of students not showing sufficient 
growth toward state targets for student perforMance............cccsccccccccessestseeeeees 2 1 (0) 


e. Schools are working with an outside organization offering managers and 
coaches to support rapid school iMproveMent ...........:ccccsseececeestececeecceceesteeeceeees 2 Al (0) 


f. Schools are implementing interventions selected from a list of evidence- 
based programs and models identified by the state............ceccccceceesssseeeeeeeeeees 2 1 0 


g. Schools are participating in an innovation zone, a group of schools given more 
flexibility to implement interventions and stricter targets for student 
DEGTONIMAN GC rer stcteecececrecri te icererctrecesteratecrec teenie caencrer esceee es see eeerany eee eter Niece 2 1 (0) 


h. Schools joined a state-operated school improvement district .............ccccccceeeees 2 1 (0) 
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1-6. 


1-7. 


Are all, some, or no lowest-performing Title | schools in your district implementing any of the following academic 
initiatives during this school year (2017-18)? 


Academic initiatives 


a. 


b. 


Implementing a comprehensive schoolwide reform Model............:ccccseeeceereeees 


Providing intensive intervention to struggling students during the school day 
(for example, Response to INterVentiOn)...........ccccccesscecsssccecessssececsseseceeseeecsssseees 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


ALL SOME NONE 
2 1 0 
2 1 0 


Are all, some, or no lowest-performing Title | schools in your district implementing the following structural changes 
during this school year (2017-18)? 


School structural changes 


a. 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Adjusting the school schedule without changing the overall number of 
SCHOOWUMOULS Rover errocrccsrescrteseeatrientyecituoevecritrey surgattteceyseituseverstrey soins orureteee eet ine 


Operating an extended school day, week, OF Y@aPr.......cccccccceessssececesesssteeeeeeeees 


Making class sizes smaller than typical in other SCHOOIS...........:::ccceseeceeeereeeeees 


Providing extra academic services for struggling students outside of the 
school day (for example, supplemental educational services) ...........c:cccccseeee 


Offering students in a low-performing school the option to attend a 
Ciffenenteschooll(SGhOOlGh OIC) meesserrressetnteaerearteetaaesar esata steers ee 
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ALL SOME NONE 
2 1 0 
2 1 0 
2 1 0 
2 1 0 
2 1 0 
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1-8. Areall, some, or no lowest-performing Title | schools in your district implementing programs of the following types 
during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


School is implementing programs ALL SOME NONE 
a. To provide ongoing mechanisms for family and community engagement...... 2 1 0 
b. To address students’ social, emotional, or health needs.............ccccccceseseseeeeees 2 1 0 
c. Toimprove student behavior, discipline, Or Safety............c:ccccssscecestecesstreeeeees 2 al 0 
1-9. Do all, some, or no lowest-performing Title | schools in your district have staffing authority of the following types during 


this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective bargaining 
agreements or district policies/regulations that guide teacher staffing 
decisions compared to other schools in the district 


b. School has the authority to make final decisions on teacher hiring ................ 2 1 0 
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1-10. | How many of the lowest-performing Title | schools in your district are under the following forms of management during 
this school year (2017-18)? 


(If none, enter 0.) 


NUMBER OF 
Form of management TITLE | SCHOOLS 


a. Direct state control or statewide accountability district ............cc:cceeeeeeees 
b. Converted to charter SCHOOL ..........ccccccesssseceeseececseececeesneeeceeaaeceseeeeeceenreeseeaaes 


c. Managed by a school management organization, either for-profit or 
ito) 00) RO) I Barrreanencerce cnceceeaeceetacccccncrecede cron eee at coacserarrecmeaccnceeeccrcreee encore errcrre 


d. Total number of lowest-performing Title | schools under alternative 
management during the 2017-18 SChOOl VeaP..........cccscsccccsseesssseseeeeeesesseaees 


1-11. In how many schools were changes in personnel used to turn around lowest-performing Title | schools in your district 
before the start of this school year (2017-18)? 


(Enter the number of lowest-performing Title I schools in which the principal was replaced or in which half or more of 
their teaching staff was replaced as part of school improvement efforts before the start of the 2017-18 school year. 


If none, enter 0.) 


NUMBER OF 
LOWEST- 

PERFORMING 

Personnel change TITLE | SCHOOLS 


awe Principalineplacedkeemncs sce ererrreeteaen eee cre ria eerie trensectere mieeren ene aee res 


b. Half or more of the teaching staff replaced ............cccccccccessesssseeeeeeesssteeeees 
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1-12. During this school year (2017-18) and including last summer (2017), what additional professional development or 
technical assistance was provided to principals in lowest-performing Title | schools in your district, beyond what is 
available to any Title | school? 


SELECT 
ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Additional professional development or assistance for principals on YES NO 


a. School improvement planning, identifying interventions, or budgeting 


ORRE CLIVE Vistesh sho sesticotetadiscsteestacensatens seacsee ri eeaerasatansbestieseasssetnebeatareauansess Al 0 
b. Acting as instructional lead ers..........ccccccccccsssssecccecessesssaeseeecessesseaeseeseesseees 1 0 
c. Recruiting, retaining, and developing more effective teachers ................ a 0 
d. Topic(s) chosen by the SCHOOL ............ccccccesscceessssecsessececsssceceessesecesaeeeessseeees 0 
en ESOMEIOTHERLOPIC etree ee eee eee eon ie eee ee een ees a 0 


1-13. Thinking now about teachers, during this school year (2017-18) and including last summer (2017), what additional 
professional development or technical assistance was provided to teachers in lowest-performing Title | schools in your 
district, beyond what is available to any Title | school? 


SELECT 
ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


Additional professional development or assistance for teachers on YES NO 
a. Analyzing student assessment data to improve instruction.............0006 i 0 
b. Working effectively in teacher teams to improve instruction................. 1 0 


c. Identifying and implementing strategies to address the needs of 
English#leanmenssctisesccereescctcssesceseesstes tescctoeeci ces seeoee sees ceseass suseeteeee ne ersaesies 1 0 


d. Identifying and implementing strategies to address the needs of 


Students With disabilities ............cceccceesceceeseececeeseeeceeeeeceeeeeeeceenaeeeseeneeees 1 0 
CHODIC(S)IGhOSEMIDVaEMeESChOO|trresennscaree rte scensomtncees sere rtareuae mente eaeesenees 1 0 
fi - SOME OTHER TOPIC asces es codecs cctna cs « cacgsucsccdeedcsdsesduchsdins dc seine cecclevsenbieciecsscages 1 0 
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1-14. Which of the following sources of information were consulted when selecting the interventions to implement in lowest- 
performing Title | schools? 


SELECT ONE RESPONSE 
IN EACH ROW 


LOWEST-PERFORMING 
TITLE | SCHOOLS 


DON’T 

These sources were consulted: YES NO KNOW 
a. Guidance or advice from the state education department or a technical 

assistance center funded by the State ...........cccccccesscecseceeceeseececeeneeeseeneees al 0 DK 
b. A list of vendors approved by the State ..........cccccccccssssssseceeecesseeeeeeeeeeeeees 1 (@) DK 
c. Information provided by the intervention’s developer or vendor............ al (0) DK 
d. Recommendations from colleagues in other school districts ...............00 1 (0) DK 
e. Information from a U.S. Department of Education Comprehensive 

CONT Ree sesccecoecice tes Sess ctee et tce sc gena tees teecnny See shin cantare ae sete mn ceca de sesueareeereaaeatys 1 0 DK 
f. Information from a U.S. Department of Education Regional Educational 

LabOratoryices. eicccccvcestoaseehcceseescilicavscdecdiveishniad scesdevceielaees doa bouveaatiacespastaveusss 1 (0) DK 
g. Information from the What Works Clearinghouse, Evidence for ESSA, or 

other organization that rates CVIDENCE...........c:cceessececesceceestececeeneeeceeeeecs 4 0 DK 
h. Information from the district’s research/evaluation office ..........cc cee 1 0 DK 
i. Information from professional aSSOCIAtIONS.............cscccceestececesceeessteeeceeees 1 0 DK 
j. Information from a college/university researcher .........cccccccssceesseesseceeeees 1 0 DK 
KEESOMEIOTMERSOUTCE Se nr erree teeer eeee one RE 1 0 DK 


(Specify): 
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1-15. | Howimportant were each of the following considerations when selecting the interventions to implement in lowest- 
performing Title | schools? 


Consideration 


a. 
b. 


Cc. 


School staff’s interest in specific interventions. 
Parent and/or community input ............c0ceee 


Grade level of the school (i.e., elementary, 
middle, Of S@CONGALY)...........ccc:ccccceesccceesseceeessees 


Student subgroups needing intervention to 
IMprove AChieVeMENt ...........cceceesssseceeeceesesseaeees 


Cost of interventions and amount of funding 
EW ENE] ©} [2 eernsssteecsesctenennaccearcusercecneace son eace sen Eocene 


District and/or school capacity to implement 
the interventions .........cccccecescceceesseeeceeceeeesteeeeees 


Research evidence showing that the 
interventions were effective at improving 
SCUGEMPOULCOMES erreterer ee etr ee eeesee tee eee 


SOMeEtHING EISE esse. iercsleese dented Geverertereloert 


(Specify): 


SELECT ONE RESPONSEIN EACH ROW 


LOWEST-PERFORMING TITLE | SCHOOLS 
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NOT 
IMPORTANT 


DK 


DK 


DK 


DK 
DK 


APPLICABLE 


NA 
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Support and Monitoring for Lowest-Performing Title | Schools 


1-16. Please identify the entity with the largest role in each of the activities below to support and improve lowest-performing 
Title | schools in your district in 2017-18. We have specified the role we are asking about for each activity in parentheses. 


SELECT ONE RESPONSE IN EACH ROW 


STAFF FROM A 
REGIONAL OFFICE STATE 
THAT SERVES EDUCATION 
SCHOOL | DISTRICT MULTIPLE AGENCY NOT 

Activity STAFF STAFF DISTRICTS STAFF APPLICABLE 
a. Conducting a needs assessment to understand 

areas for improvement (entity doing the most 

WOMK) rerrmarterren cos sueneceane eh eoaneree eretremermen cares al 2 3 4 NA 
b. Selecting interventions to implement to 

improve student performance (entity with the 

most decision-making authority) ...............008 1 2 3 4 NA 
c. Deciding to replace the principal (entity with 

the most decision-making authority)................ {| 2 3 4 NA 
d. Establishing timetables for implementing 

interventions (entity with the most decision- 

making authority)...........cccccscccccssececessseceesseeeeees 1 2 3 4 NA 
e. Providing technical assistance to the school in 

implementing interventions (entity doing the 

IMOSTWORK) Geencon cee crater ce net re turer eee nha seen 1 2 3 4 NA 
f. Monitoring the implementation of 

interventions (entity with the most 

responsibility for monitoring) ............cccccceeeeee 1 2 3 4 NA 
g. Monitoring the school’s progress toward 

improvement targets (entity with the most 

responsibility for MONItOriNg) ...............ccceeeeeee 1 2 3 4 NA 
h. Setting exit criteria for the improvement 

status (entity with the most decision-making 

AUENOMILY) es ecshsaceee os ese a eee evant ease 1 2 3 4 NA 
i. Deciding to close the school (entity with the 

most decision-making authority) ............0.c000 1 2 3 4 NA 
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1-17. During this school year (2017-18), which of the following strategies did your district use for supporting and monitoring 
lowest-performing Title | schools and, for each strategy, how often was it used? 


USED FOR IF YES, HOW OFTEN USED FOR EACH LOWEST-PERFORMING TITLE | SCHOOL? 
SUPPORTING AND 
MONITORING? SELECT ONE RESPONSE IN EACH ROW 


TWO OR 
THREE QUARTERLY 
ONCE PER | TIMES PER | OREVERY | MONTHLY 


LOWEST-PERFORMING SCHOOL SCHOOL OTHER OR MORE OTHER FREQUENCY 
TITLE | SCHOOLS YES NO YEAR YEAR MONTH OFTEN (specify) 
a. School 

walk-throughs .......... il 0 il 2 3 4 


b. Meetings with the 
principal.............ccc00 1 0 1 2 3 4 


c. Discussions with 
parents/community . 1 0 1 2 3 4 


d. Analysis of student 


e. Telephone 
conferences...........0 1 0 1 2 3 4 


f. Create networks of 
schools that work 
together to support 


school improvement 1 0 1 2 3 4 
SecOthe ere ae ate 1 0 Al 2 3 4 
(Specify): 
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Interventions in Title | Schools with Low-Performing Subgroups 


[READER NOTE: DISTRICTS RESPONDING YES TO QUESTION 1-2 B OR G OR | (TITLE |) WILL GET THIS SECTION. OTHER 
DISTRICTS SHOULD SKIP THIS SECTION.] 


The next questions ask about district policies related to Title | schools that are not among the lowest-performing 
schools, but that have been identified as needing to improve the performance of one or more subgroups of students. 
These would include Targeted Support schools and/or Additional Targeted Support Schools (as defined under ESSA), 
and previously-identified Focus schools (as defined under ESEA flexibility), if the state has continued to require 
interventions in such schools. Schools identified as having a low-performing subgroup under another state 
accountability system would also be included. We will refer to these schools as, Title | schools with low-performing 
subgroups. 


1-18. | How many Title | schools with low-performing subgroups does the district have in 2017-18 (not including schools that 
were also identified as lowest-performing, discussed in the preceding section)? 


NUMBER OF TITLE | SCHOOLS WITH LOW-PERFORMING SUBGROUPS 


1-19. During this school year (2017-18), what interventions, if any, are being implemented for Title | schools with low- 
performing subgroups in your district? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH 
LOW-PERFORMING 


SUBGROUPS 

Interventions for Title | schools with low-performing subgroups YES NO 
a. Schools prepared a school improvement plan that focuses on subjects and/or 

subgroups that are falling short of state targets for student performance............... 1 0 
b. School improvement plans were made available to the public ............cccccccccceseeseeeees 1 0 
c. Schools are implementing and monitoring an instructional program that supports 

subgroups of students not showing sufficient growth toward state targets for 

STUCENTEPENONIMalN Gere ctr er ete tee eee een nner ee eee 1 0 
d. Schools and/or the district are providing professional development to staff that 

supports interventions for subgroups of students not showing sufficient growth 

toward state targets for student performance ..........ccccccccccecesssssseeseeeceesesseaeseeeesseesees 1 (0) 
e. Schools are implementing interventions selected from a list of evidence-based 

programs and models identified by the State ............:cccccssccceessceceenecesseececessteceeeenees 4 0 
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1-20. Areall, some, or no Title | schools with low-performing subgroups in your district implementing any of the following 
academic initiatives during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


Academic initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform Model .............:::ccceeeeeees 2 il 0 


b. Providing intensive intervention to struggling students during the school 
day (for example, Response to InterventiOn).............ccccccccsssscceesseceeesseeeeesseeees 2 1 0 


1-21. Are all, some, or no Title | schools with low-performing subgroups in your district implementing the following structural 
changes during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


School structural changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number of 

SCHOONMOUIS  nscserenssmeterters Mota hectare re ees sert rics sserasmnneontrene scsebrcteseeseen en eare neice 2 i 0 
b. Operating an extended school day, week, OF Y@aP..........eeccecessseeeceeteeeesteeeeeees 2 1 0 
c. Making class sizes smaller than typical in other SCHOOIS............0:cccesseceeeereeees 2 il 0 


d. Providing extra academic services for struggling students outside of the 
school day (for example, supplemental educational services) ............::cccc 2 1 0 


e. Offering students in a school with low-performing subgroups the option to 
attend a different school (SChOOIl CHOICE).........:ccssccescessecsteceessecssecesseeeeeceees 2 al 0 
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1-22.  Areall, some, or no Title | schools with low-performing subgroups in your district implementing programs of the 
following types during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


School is implementing programs ALL SOME NONE 
a. To provide ongoing mechanisms for family and community engagement... 2 1 0 
b. To address students’ social, emotional, or health needs.............ccccccceseeeeeeeee 2 1 0 
c. Toimprove student behavior, discipline, or Safety..........cccccccssscecesseceestreeees 2 al 0 


1-23. During this school year (2017-18) and including last summer (2017), what additional professional development or 
technical assistance was provided to principals in Title | schools with low-performing subgroups in your district, beyond 
what is available to any Title | school? 


SELECT 
ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


Additional professional development or assistance for principals on YES NO 


a. School improvement planning, identifying interventions, or budgeting 


EAE CLIVE] Vit tren a tearres ce eeteen cites tecerperaccet ra tener neami es ranseanee eninge eer yaa en arnens Al 0 
b. Acting as instructional leaders... ccecccssssecececeesesssseceeeceeseseeaeeeeecessaseeeeeeees 1 0 
c. Recruiting, retaining, and developing more effective teachers.............0:00 A 0 
d. Topic(s) chosen by the SCHOOL ..........cccccccsescccssssccesssceceesseeecsesaececsseeeceeseeeceeaaes 1 0 
Cle SOME OLMER TOPIC merece ecier cer reere netaceer ree rne, sine octet ae er Meese 1 0 
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1-24. Thinking now about teachers, during this school year (2017-18) and including last summer (2017), what additional 
professional development or technical assistance was provided to teachers in Title | schools with low-performing 


subgroups in your district, beyond what is available to any Title | school? 


SELECT 
ONE RESPONSE 
IN EACH ROW 
TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 
Additional professional development or assistance for teachers on YES NO 
a. Analyzing student assessment data to improve iNStrUCtiOn ...........::cccceeeeeees Al 0 
b. Working effectively in teacher teams to improve instruction ............cccccceee 1 0 
c. Identifying and implementing strategies to address the needs of English 
eT icterteroncerrpare reo nor epacccat oreicrcaes cores orca pecan icoacoa errecoeceree 1 0 
d. Identifying and implementing strategies to address the needs of students 
WITH GISADINITIOS aiccccctyscecete Gaited cea denice cee tdas eee dul caaeadivica sa scecvsascdesensatedanssidiuieadedds 1 0 
Gl UkevoY Kel) eLAKOVEIn Lee NE CCeL 11.00] acct cecnccedactandtaccacoccocaoanduaacicacaepodeagct daconguceagcanctiad: 1 0 
f;, SOME OTREN TOPIC ec ees eee ciara esek sade tae. sccoes ocuBiensecs ccdsbevedsvasectellvastulcseaceseiweccseees 1 0 
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1-25. Which of the following sources of information were consulted when selecting the interventions to implement in Title | 
schools with low-performing subgroups? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 
DON’T 
These sources were consulted: YES NO KNOW 
a. Guidance or advice from the state education department or a technical 
assistance center funded by the State ...........cccecesscccecssececeesececeeseecesseeeeceesaeeeeeeneees 4 0 DK 
b. A list of vendors approved by the state ..........ccccccccccesssssscesececeessseseeeeeceeseaeseeeeseeeees 1 (@) DK 
c. Information provided by the intervention’s developer or VENdOl.............:0ecceeeeeeee 4 (0) DK 
d. Recommendations from colleagues in other school districts ...........cc:ccccccceesessseeees 1 0 DK 
e. Information from a U.S. Department of Education Comprehensive Center........... 4 0 DK 
f. Information from a U.S. Department of Education Regional Educational 
LABORA Ory’. 54 et ivcoeg tee ccchies ds od bdoed ALE Vedosvoienc Sieh coined Sud vededuesiek MB eeetent 1 0 DK 
g. Information from the What Works Clearinghouse, Evidence for ESSA, or other 
Organization that rates CVIGENCE..............eseeesceesseceeccessseeeeceeceecesecesseeeeseeecneeeesnee es il 0 DK 
h. Information from the district’s research/evaluation OffICE .......cccceeceseeeessseeeeeeeees 1 0 DK 
i. Information from professional aSSOCIAtIONS.............cccsscccceesceceestceceesteeeceeaeeceesteeecees 1 (0) DK 
j. Information from a college/university researcher .......c:ccccsccessccessecssseeessecesseeesseeees 1 0 DK 
KP SOMELOLHERSOULCER creer teeter errr eee eee rere enor eT Teen reMen: 1 0 DK 


(Specify): 
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1-26. 


How important were each of the following considerations when selecting the interventions to implement in Title | 


schools with low-performing subgroups? 


Consideration 


a. School staff’s interest in specific 
INTERVENTIONS ae cere ee eee eres 


b. Parent and/or community input ...............6 


c. Grade level of the school (i.e., elementary, 
middle, or secondary) 


d. Cost of interventions and amount of 
funding available ......... ce cccccsssceceeeeeseeseeeees 


e. District and/or school capacity to 
implement the interventions ..............c6000 


f. Research evidence showing that the 
interventions were effective at improving 
StUGENt OUTCOMES .......:ccceceestececseececeetteeeeeenes 


Pe MSOMETNINGelSerasmseetccewor cmcmeene eee 


(Specify): 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS WITH LOW-PERFORMING SUBGROUPS 


NOT SOMEWHAT VERY DON’T 
IMPORTANT | IMPORTANT | IMPORTANT | KNOW 

1 2 3 DK 

1 2 3 DK 

A 2 3 DK 

1 2 3 DK 

Al 2 3 DK 

1 2 3 DK 

AL 2 3 DK 


3-125 


NOT 
APPLICABLE 


NA 


2017-2018 District Survey 


Support and Monitoring for Title | Schools with Low-Performing Subgroups 


1-27. 


Please identify the entity with the largest role in each of the activities below to support and improve Title | schools with 
low-performing subgroups in your district in 2017-18. (We have specified the roles we are asking about for each activity 
in parentheses.) 


Activity 


a. 


Conducting a needs assessment to understand 
areas for improvement (entity doing the most 


Selecting interventions to implement to 
improve student performance (entity with the 
most decision-making authority)............c:cccccee 


Establishing timetables for implementing 
interventions (entity with the most decision- 
[PE IAS? BUTE MOLATILEY?) ccocarosoncccccscncnpecechoocobochosenbsonoceote 


Providing technical assistance to the school in 
implementing interventions (entity doing the 
MOSUWOMK) ec tesies Skee ein eet Weeder eveteaudes 


Monitoring the implementation of interventions 
(entity with the most responsibility for 
MOMITONINE)Potcerorsecta teers ee aeescseneee te eertehe ester 


Monitoring the school’s progress toward 
improvement targets (entity with the most 
responsibility for MONitOring) ...........c:ccccceeeeceeees 


Setting exit criteria for the improvement status 
(entity with the most decision-making 
ALIEN OILY) Serres senescence, cee 


SELECT ONE RESPONSE IN EACH ROW 


STAFF FROM 
A REGIONAL 
OFFICE THAT STATE 
SERVES EDUCATION 
SCHOOL DISTRICT MULTIPLE AGENCY NOT 
STAFF STAFF DISTRICTS STAFF APPLICABLE 
il 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
1 2 3 4 NA 
i 2 3 4 NA 
1 2 3 4 NA 
il 2 3 4 NA 
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1-28. 


During this school year (2017-18), which of the following strategies were used for supporting and monitoring the Title | 


schools with low-performing subgroups in your state and, for each strategy, how often was it used? 


TITLE | SCHOOLS WITH LOW- 
PERFORMING SUBGROUPS 


a. School walk-throughs.... 


b. Meetings with the 
PFINCipal........cccccecceeeeees 


c. Discussions with 
parents/community....... 


d. Analysis of student data 


e. Telephone conferences. 


f. Create networks of 
schools that work 
together to support 
school improvement ..... 


(Specify): 


USED FOR 
SUPPORTNG IF YES, HOW OFTEN USED FOR EACH TITLE | SCHOOL WITH 
AND LOW-PERFORMING SUBGROUPS? 
MONITORING? SELECT ONE RESPONSE IN EACH ROW 
TWO OR 
THREE | QUARTERLY 
ONCE PER | TIMES PER | OREVERY | MONTHLY 
SCHOOL | SCHOOL OTHER | ORMORE OTHER FREQUENCY 
YES | NO YEAR YEAR MONTH OFTEN (specify) 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
1 0 1 2 3 4 
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Interventions in Title | Schools that Missed Performance Targets in 2016-17 


For the next set of questions, please consider Title | schools in your district that are NOT lowest-performing schools or 
schools with low-performing subgroups. 


The next questions ask about schools that missed state targets for student performance — These are targets set by the 
state in its accountability plan that specify thresholds for student proficiency or growth toward proficiency in each 
year. Under NCLB, they were called annual measurable objectives (AMOs). Under ESEA flexibility and ESSA, states 
specify interim targets for student performance that are consistent with reaching the state’s long-term goals for 
student achievement. States may also set targets for student performance as part of a different state accountability 
system. 


1-29. Apart from lowest-performing schools or schools with low-performing subgroups, did any other Title | school in your 
district fall short of state targets for student performance for the previous school year (2016-17)? 


(Note: If your state did not specify targets for student performance for 2016-17, select No.) 
SELECT ONE RESPONSE 


NG vvecccsssciciehsaeecs eesseacuabtavareevpaedstedncheseseusuah te vactaebsiedanenesd aus ey eoencnth ae edtesbseocmeyngs nee ubngeacoubbasessees O —> SKIP TO 1-34 
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1-30. For Title | schools in your district that did not meet state targets for student performance for 2016-17 (excluding lowest- 
performing schools or schools with low-performing subgroups), what interventions, if any, are being implemented during 
this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS THAT 
MISSED TARGETS 


Interventions for Title | schools not meeting state targets for student performance 
(excluding lowest-performing schools or schools with low-performing subgroups) YES NO 


a. Schools prepared a school improvement plan that focuses on subjects and/or 
subgroups that are falling short of state targets for student performance.............seeee ll 0 


b. School improvement plans were made available to the public ..........ccceccseessseeeeeeeeeeerees 1 (@) 


c. Schools are implementing and monitoring an instructional program that supports 
subgroups of students not showing sufficient growth toward state targets for student 
DETIONMAN Ce ensteseeteestoccccorssreescce con renerineccaceeveun cen ceeeeramiaare Wernyeresasc semicon seearers eee Obareneece ms 1 0 


d. Schools and/or the district are providing professional development to staff that 
supports interventions for subgroups of students not showing sufficient growth toward 
State targets for StUdeNt PerfOrMANCe........ccccccccessssssecececeesesssaesecececseseeaeseeecscseseaseeeeesceeees 1 0 


1-31. Excluding lowest-performing schools or schools with low-performing subgroups, are all, some, or no Title | schools in 
your district that did not meet state targets for school performance for 2016-17 implementing the following changes 
during this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS THAT MISSED TARGETS 


School changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

OfiSChOONNOUISierter creer reer easier eecten reece a reere ern ieare wens 2 1 0 
b. Operating an extended school day, week, OF Y@aP..........sescecessteeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other schools.............::000+ 2 il 0 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ..... 2 1 (@) 


e. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) 2 il 0 


f. Offering students the option to attend a different school (school 
choice) because of the low performance of the students’ school...... 2 1 0 
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1-32. During this school year (2017-18) and including last summer (2017), what additional professional development or 
technical assistance was provided to principals in Title | schools in your district that did not meet state targets for school 
performance for 2016-17 (excluding lowest-performing schools or schools with low-performing subgroups), beyond 
what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS THAT 
MISSED TARGETS 


Additional professional development or assistance for principals on YES NO 


a. School improvement planning, identifying interventions, or budgeting 


CME CEIVELY cirsrecs cceccceccscceecoucaecascotiensdeccnees ds tucessusnvetvacetvevsiescvetecertesiad onus teders 1 0 
b. Acting as instructional lead ers...........cccccccccccssssssececscecseseaeeeeeeecsessaseeeeesceeees 1 0 
c. Recruiting, retaining, and developing more effective teachers ................ 1 0 
d. Topic(s) chosen by the SCHOOL ............ccccccesscceessececsessececsseseceeaececessseceseeeeees 1 0 
Gs SOMEOLHEN TOP I Case seserteeeseceeesestecoeete ceases Soot eee geet stec seas ad ease Sene eeeaaeeseaeess il 0 


1-33. | Thinking now about teachers, during this school year (2017-18) and including last summer (2017), what additional 
professional development or technical assistance was provided to teachers in Title | schools in your district that did not 
meet state targets for school performance for 2016-17 (excluding lowest-performing schools or schools with low- 
performing subgroups), beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS THAT 
MISSED TARGETS 


Additional professional development or assistance for teachers on YES NO 
a. Analyzing student assessment data to improve instruction..............esccee 1 0 
b. Working effectively in teacher teams to improve instruction................06 1 0 


c. Identifying and implementing strategies to address the needs of English 
TQ ARM CRSwenrracemren cee ssreereeirecamerr eres eee rs sen recente tater dager Mra aa ceeee Caer eee rece 1 0 


d. Identifying and implementing strategies to address the needs of 


students With disabilities trssstveodcocsedeipsteeteseesteanade delusteaens Gasieesneees neds 1 0 
Gh Ucoyolket (S)) elnversetal lowed akS! SAN 101) lecc onctadecaccosdstoocoscouscotancoodseoccuoadboocasnebadsoadosaoocr: dl 0 
T:- “SOME OTNEtOPIGk shiereccccssasnteetiecccecs Seseubtatarccaesatacdvet lececees shack castesnarsenrcatecade 1 0 
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Concluding Question 


1-34. To what extent would you describe the following as challenges to improving the performance of schools in your district? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenge CHALLENGE | CHALLENGE | CHALLENGE 
a. Difficulty finding, hiring, or retaining teachers with the skills 

inteteto ee eater aereceecansececeatacunctrccceonarencnce rr ceerenrbcconcrrcoceeccnceereceranrnceaee A 2 3 
b. Difficulty finding, hiring, or retaining principals with the skills 

MECC OG. ccscsicads ieecesthecestead Cale cee va eh cas cavead ceadosccnsden cdo dates tendae, sas luaeens 1 2 3 
c. Lack of staff who can mentor or serve as a resource to teachers 

about instructional strategies for struggling students................0 A 2 3 
d. Lack of guidance or support from the State .............ccecseseeeeeeeeeenees 1 2 3 
e. Insufficient resources for personnel and/or materials .................. 1 2 3 
f. Lack of effective methods/interventions to improve student 

ACHIEVEMENTS»: scaicect ccaere bs den ceenesan, ves slancdsducaees cocci sevsndeceh suslidacschwanteode 1 2 3 
g. Curricula not aligned with the required state summative 

ASSESSINEMES racsuececsceteeessesee se rscete ences eserace te nesmeaneaeinocttaenuencaers cote nes i 2 3 
h. Teacher concerns or opposition to implementing school 

INTEPVENTIONS occas Gaees eevee lies ce oee he eeaatescedenetevaap ate ddeseesesen eds 1 2 3 
i. Community concerns or opposition to implementing school 

INGEFVENEIO MSc ne sera weer tee ce rete nee sea er pene aan seve roe Hl 2 3 
j. Lack of parent involvement/participation in children’s education 1 2 3 
k. Some other type of challenge ...........ccccccccsssccecseccecesseececeenteeeenteeees il 2 3 


(Specify): 


Use the space below to clarify your responses to the questions in this section if necessary. 
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Section 2. Improving Teacher and Leader Effectiveness 


Standardized assessments are assessments consistently administered and scored for all students in the same 
grades and subjects, districtwide. These might include required state summative assessments, assessments 
purchased from testing companies, or district-developed assessments that are administered districtwide. 


Student achievement growth is the change in student achievement for an individual student between two or 
more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods to 
calculate student achievement growth for a teacher’s own students based on districtwide or statewide 
standardized assessments. VAMs and SGPs can be calculated for teacher teams, for grades, or for schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are student achievement targets 
for a teacher’s own students, determined by each individual teacher at the beginning of the school year 
(often in consultation with the school principal) based on the teacher’s assessment of the students’ starting 
achievement levels. SLOs/SGOs may relate to students’ scores on standardized assessments, or to teacher- 
developed tests, performance tasks, or other customized assessments of student learning. 
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Teacher Evaluation 


In this section, we want to gather information on the status of and requirements for teacher evaluation practices in your district 
during this school year (2017-18). Please respond to the questions in this section based on the evaluation system that is used for 
the majority of teachers in your district during this school year (2017-18). 


The following questions ask about the use of student achievement growth in teacher evaluations. 


As a reminder, student achievement growth may be measured using student growth percentiles 


(SGPs), value added measures (VAMs), student learning objectives (SLOs), student growth objectives 


During this school year (2017-18), does your district use student achievement growth as one component of the 
performance evaluation of all, some, or no teachers? This can include student achievement growth for the teacher’s own 
students and/or teamwide, gradewide, or schoolwide student achievement growth. 


(Note: In order to report “all teachers,” student achievement growth would need to be used with all teachers, including 
teachers of Art, Music, Physical Education, and special populations such as English learners or students with disabilities.) 


SELECT ONE RESPONSE 


The district uses student achievement growth in the evaluation of all teachers 
across all grades offered by the district (e.g., K-12), all subjects, and special education il 


The district uses student achievement growth in the evaluation of some but 
MOE All tCACHE|NS s3c5.ssee. oe Seeeevasndaviesdavatedeeadas dacrtesectesdavcseeswapidunevestincnsicccbusdenctecsiaeliactaasiesoes 2 


The district does not use student achievement growth in teacher evaluations .............. 3 — > SKIP TO 2-4 
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2-2. 


2-3. 


Which of the following methods for measuring student achievement growth are required or options to meet 
requirements for measuring student achievement growth, for some or all teachers for this school year (2017-18)? 


SELECT ONE RESPONSE 
IN EACH ROW 


Method 


a. Value added measures (VAMs) or student growth percentiles (SGPs) based on 


assessments for the teacher’s OWN StUCENTS...........ecccceeseececeeseececssececeesseeeceenaeers il 0 
b. Value added measures (VAMs) or student growth percentiles (SGPs) based on 

assessments for a broader group than the teacher’s own students, for 

example, a team, grade, OF SCHOO]..........cecccccceceesessscecececeesessscesececesseseeaeseeseseseees 1 0 
c. Student learning objectives (SLOs) or student growth objectives (SGOs).......... 1 0 


Since the spring of 2014, how has the importance or weight of measures of student achievement growth in determining 
grade 4-8 English language arts and math teachers’ overall evaluation rating changed? 


(Select NA if the district was not operating in the 2013-14 school year.) 


SELECT ONE 
The importance/weight of student achievement growth has: RESPONSE 
INOU CHANGE eee er eet ee rek crete cur er aay uke mean Senn ee con es ent Ae era Nn 0 
[GR OAS OC sin. ccticess saasisdsnesadizodevedetivestiananrododccnsectysderitedsesedandcevasodsuicssunsdcvidoldtestliesanvedllivavsseagieds 1 
DECK ASCC Rese isense wore ssers sot eesacenestasturs See ceviecauaners ave ser tease saber swore saarname nes mute sonewartpseotevesteasess titre 2 
Not applicable NA 
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2-4. 


During this school year (2017-18), which of the following sources of information on teacher performance does the 
district use in teacher evaluations? 


Information sources 


Ce 


Classroom observations using a teacher professional practice rubric, 
conducted by the principal or other school administrator.............cccccessseeeerees 


Classroom observations using a teacher professional practice rubric, 
conducted by someone other than a school administrator (such as a peer or 
mentor teacher, instructional coach, central office staff member, or an 
observer from outside the School or istrict) ...........c:ccccssscccssssececsssceceesseeeeseaaes 


Classroom observations conducted by the principal or other school 
administrator not using a standardized rubric or checklist ............c:cccessereeeerees 


Teacher Self-aSS@SSMEMNE ciseccces ssdicesecsens sotus cestsncdavacciih cvedscedansaaadedendccesvesaiignvnsteadse 
Portfolios or other artifacts of teacher professional practice ............::ccceeeeees 


Assessments by a peer or mentor teacher that are not based on a teacher 
professional practice FUDIIC ...........ccccsescecececsesssescecececeeseeeeceesceeseeseeseescesseseeaeees 


STUGENE WORKSAIMPICS teveccecsseccaccsscectessccccar nce cecscncesetusaeecuccnnersesaceretesnecsenetvesnsaes 
Student surveys or other student feedback .........cccccccccccceesessceceessessaeeeeeeeceenees 


Parent surveys or other parent feedback............csscccccsssecessenecesssececeeseeseeeneeees 
Something else (Specify) 
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SELECT ONE RESPONSE IN EACH 


ROW 
USED IN NOT USED IN 
EVALUATING EVALUATING 
TEACHERS TEACHERS 

i 0 

1 0 

1 0 

1 0 

i 0 

1 0 

i 0 

0 

i 0 

1 0 
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2-5. 


2-6. 


During this school year (2017-18), how frequently does your district require an evaluation for the following types of 
teachers? 


(If various evaluation components (e.g., observations, student growth measures) occur at different frequencies, select the 
frequency associated with the teacher’s summative assessment.) 


SELECT ONE RESPONSE IN EACH ROW 


FREQUENCY OF EVALUATIONS 


EVERY 2 | EVERY 3 EVERY 4 EVERY 5 
Type of teacher EVERY YEAR YEARS YEARS YEARS YEARS 


a. Non-probationary or tenured teacher whose 
previous performance was rated effective, 
satisfactory, proficient, or better.............:::ccce 1 2 3 4 5 


b. Non-probationary or tenured teacher whose 
previous performance was rated unsatisfactory 
(or the Equivalent) ...........ccccccesscceessseeceeseeeeeseeees 1 2 3 4 5 


c. Probationary or non-tenured teacher ............... 1 2 3 4 5 


How many formal observations must be completed during the evaluation period or cycle for the following types of 
teachers? 


(Enter the number in each row. Please consider only instances of formal observations conducted in the classroom. Formal 
observations are standardized using an instrument, rubric, or checklist. Include both longer, full-class period observations 
and shorter walk-through observations, if they are standardized and used for evaluation. 


If the number of formal observations varies for teachers in a particular row (e.g., varies by teaching experience), enter 
the number of observations that applies to the largest group of teachers in that row.) 


NUMBER OF 
FORMAL 
OBSERVATIONS 

Type of teacher REQUIRED 


a. Non-probationary or tenured teacher whose previous performance was rated 
effective, satisfactory, proficient, OF Detter ...........ccceccccccessessseceescecsessaeseccesceereaeeees 


b. Non-probationary or tenured teacher whose previous performance was rated 
unsatisfactory (or the Equivalent) ............cccccccccssscecsesceceesscecsessececeessececssseceesaeeeesesaess 


PAPOLSNTOMEINY Ol? INYO WENIUIRE6 | WEEN N21 a ccescoconscnasesodeassqopsnncseooconeseoiooosoaboosesdooLneScoosesécaN 
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2-7. During this school year (2017-18), how many rating categories or levels (such as highly effective, effective, satisfactory, 
needs improvement) does your district use in its teacher evaluation system to describe overall teacher performance? 


NUMBER OF RATING CATEGORIES 
Uses of Teacher Evaluation Results 


2-8. Will the district use the evaluation results for teachers for this school year (2017-18) to inform any of the following 
decisions? 


(Select NA, where available, if tenure is not offered in your district.) 


SELECT ONE RESPONSE 
IN EACH ROW 


Decision 

a. The design of professional development programs offered by the district 

b. Planning professional development for individual teachers.............cccccessseeceesteeeeeteeees 
c. Development of performance improvement plans for low-performing teachers ... 
d. Setting goals for student achievement growth for the next school year...........::ceeeee 


e. Identifying low-performing teachers for coaching, mentoring, or peer assistance..... 


Teacher evaluation results will be used to inform decisions about teacher career 


advancement: 
f. Recognizing high-performing teachers ...........:ccecceeccessceseceeeceseceecacecaeeeeeeeeeeeeeeeeeeeeeesees 1 
g. Determining annual salary increases ..........cccccesssceccceceesessscecececeeseseeeececsceesesseeseesseeees 1 


h. Determining bonuses or performance-based compensation other than salary 


NINCRE AS CSoeceeerveracaecmeccen es testereeer sures Mrats eevee eure Mcrae eeet ree peatrn ares eiiec ania ey ca ene anata Tecan ll 
i. Granting tenure or similar job protection ..........ccccccssscecececeesesssceceeececsesesaeseeseeseeseaaees 1 
j. Career advancement opportunities, such as teacher leadership roles.............:sceee 1 
k. Determining eligibility to transfer to other SCHOOIS ..........ccccceessecessenceceeseeeeceeneeeseeeeees 1 
For low-performing teachers evaluation results will be used to inform decisions 
about: 
I. Loss of tenure or similar job Protection .........:c:ccecceecceecceesceeeceseceseceseceseceeceeeeeeereeeeees 1 0 NA 
m. Sequencing potential layoffs if the district needs to reduce staff ..........ccccccccceseeseeeees 1 0 
n. Dismissal or terminating employment for CAUSE ..........:eeceeceeecetecesecneeceecaeecseeeeteeeeees 1 0 
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Training for Evaluators 


2-9. During this school year (2017-18), did your state or district provide any of the following training for staff who conduct 


teacher observations? 


(Select NA if your district does not require use of a teacher professional practice rubric to observe teachers.) 


SELECT ONE RESPONSE 
IN EACH ROW 
Training YES NO NA 
a. Training for the observers on the teacher professional practice rubric.............. 1 0 NA 
b. Training for observers on providing feedback to teachers on their professional 
1 0 NA 


I RAGCEIG Cis cc, tecenenrert codacaescnceverescecedtasncsdavessdavacedvenssedtgeenadedteneseetenantncesnncemdnneamacanteneren 
Principal Evaluation 


In this section, we want to gather information on the status of and requirements for principal evaluation practices in your district 
during this school year (2017-18). Please respond to the questions in this section based on the evaluation system that is used for 


the majority of principals in your district during this school year (2017-18). 


2-10. During this school year (2017-18), how many rating categories or levels (such as highly effective, effective, satisfactory, 
needs improvement) does your district use in its principal evaluation system to describe overall principal performance? 


NUMBER OF RATING CATEGORIES 
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2-11. During this school year (2017-18), how frequently does your district require an evaluation for the following types of 
principals? 


(If various evaluation components (e.g., observation, student growth measures) occur at different frequencies, select the 
frequency associated with the principal’s summative assessment.) 


SELECT ONE RESPONSE IN EACH ROW 


FREQUENCY OF EVALUATIONS 


EVERY 2| EVERY 3 EVERY 4 EVERY 5 
Type of principal EVERY YEAR YEARS YEARS YEARS YEARS 


a. Principals whose previous performance was 
rated effective, satisfactory, proficient, or 
DOTS Kreeesis screens casein ree eee cestea inane esuenreertee ee 1 2 3 4 5 


b. Principals whose previous performance was 
rated unsatisfactory (or the equivalent)........... 1 2 3 4 5 


2-12. During this school year (2017-18), does the district use any student outcomes in principal evaluations? 


SELECT ONE RESPONSE 
IN EACH ROW 


Student outcomes used in the evaluation of: 


a. Elementary and middle school principals ..............cccccsscccsssececeessececssceceesteeeceenees 1 0 


b. High school principals ..........cccccssssccccccsssesseeeeeeececsesesaeeececscsesesaeseeecsceessaeeeeeesees 1 0 
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Educator Support 


During this school year (2017-18) and including last summer (2017), how many days of in-service professional 


2-13. 
development are required for teachers and principals? 
(Please add full and half days together, for example 6 days would be 6.0; while 4 full days and 3 half days would be 5.5 
Please round to the nearest half day. Your best estimate is fine.) 
TOTAL REQUIRED 
Teacher or principal IN-SERVICE DAYS 
Teacher Required In-service DayS ..........ccssccccessscecesceceesteeeceeeeeeees 
Principal Required In-service DayS ........ccccccccccccesssscececessesssteeeeeesees 
2-14. Of the in-service days required for teachers, about what percentage of the time was the content covered 


under the control of the school, rather than specified by the district? 


(Your best estimate is fine.) 


PERCENTAGE OF TIME 
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2-15. During this school year (2017-18), how much emphasis has your district placed on each of the following as a way to 
determine teacher professional development offerings and other professional support? 


SELECT ONE RESPONSE IN EACH ROW 


MINOR MAJOR 
Professional development planning NOT USED | EMPHASIS | EMPHASIS 


a. Individual teacher professional development and support needs, as 
identifiediby-therteachelarcsmorcscscem teers earecoeeresereas coat oeres seams eee oe reeaets 0 A 2 


b. Individual teacher professional development and support needs, as 
identified by the principal or other instructional leader (e.g., mentor or 


c. School-level professional development and support needs, as identified 
by-therpninGl Pallotcccevesssteccsrsvesssesoce coesoresreea ceetoereretenc cece ereanree Seeeeet ones 0 A 2 


d. District-level professional development and support needs, as identified 
DY-districtleaders ude ticedecestaaddusl deowsves lance dvstodens sath cevgesvestlee, conaseesentahdees 0 1 2 


e. Professional development and support required by state policies and 
ye) S19 cL sh cece cence nce cecancetenaniconccraarcrora sie bctrer cit entencechere er conarceratoreccecreraatcrs 0 1 2 
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2-16. Rank the importance of each of the following six methods of providing professional development and support to 


teachers in your district during this school year (2017-18). 


(Enter “1” for the most important, “2” for the second most important, “3” for the third most important, “4” for the fourth 
most important, and so on. 


If your district does not use a method, please select NA and do not rank that method. Then, for example, if only five 
methods are used, rank the methods used 1 through 5.) 


ENTER ONE RANK VALUE IN EACH ROW 


RANK OF 1 

Method THROUGH 6 NA 
a. Single session expert-led professional development provided to 

teachers within a grade Or SUDjeCt.............ssccecesstecesstececeesteeeseeneees NA 
b. Single session expert-led professional development provided to 

all teachers in the SCHOOL ...........ccccececsscceceeseeeeceeeeceeseececeenaeeeeeeeeees NA 
c. Ongoing expert-led professional development (at least monthly) 

with content that builds from one session to the next.............:06 NA 
d. Ongoing teacher-led professional development (at least 

monthly) (e.g., professional learning communities) with content 

that builds SeSSION tO SESSION .........cceececeeececeestececeeaeececeeeeeceeseeeceeaes NA 
e. Teacher leaders or coaches who work one-on-one with teachers NA 
f. Internet-based professional development (e.g., video library, 

skill-building modules, on-line coaching or peer-to-peer 

COMMUN ities Of PractiCe) .........eccecsececsessececsssceceesececesseeeesseeeeees NA 


2-17. During this school year (2017-18), is any of the following staff assigned to schools to support the improvement of 


teacher 


Staff 


SELECT ONE RESPONSE IN EACH ROW 


effectiveness? 
ASSIGNED 
TO ALL 
SCHOOLS 
A full- or part-time instructional coach (e.g., literacy 
Ohimath.coaches) it sesssher sare serissteseeseereriscseesrs ss il 
Full- or part-time mentors for new or struggling 
TEACH EMS: co c2eeie. ccssececuad Secnectsyeatecariton: ccgnceseaecaecetivateess> 1 
A full- or part-time professional development 
SPEClaliSteace ven ccces-scseseicecersscccouuencneesinec sorte secasees er sene il 
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Educator Distribution 


[READER NOTE: IF THE DISTRICT HAS ONLY ONE SCHOOL, THEN THE DISTRICT WILL SKIP QUESTIONS 2-18, 2-19, AND 2-20.] 


2-18. 


2-19. 


Within the past 12 months, has your district examined information about the distribution of teacher quality or 
effectiveness across schools in your district serving different student populations (such as high-poverty or urban schools 
compared with low-poverty or suburban schools)? 


SELECT ONE RESPONSE 


Yes, received from our state EAUCATION ABENCY ..........eeseccesseececsestececeececesserceceeteeeseteeeeess A 
Yes, conducted by a contractor hired by Our istrict ...........cccccsesececccecsessseeeeeecsceesseeeeeees 2 
Nesconducteduby: disthictStafizeumon cect crete rete eee ee 3 
INO uiestescetventisccccnsnsutecteasacnensnsvncevaunesegattoussduduavesgeien’ ai sascedssganSvadstasdieesgitestotiasvedssaauteasraaaaseasae’ O —> SKIP TO 2-21 


What information was used to define teacher quality or effectiveness in the examination of the distribution of teachers? 


SELECT ONE RESPONSE 
IN EACH ROW 
Information used YES NO 
as mheacherevaluationinatingsz:= vx scesacriectcestsonee ec aatae: ae ee tens eee eee wee a il 0 
b. Teacher effectiveness as measured by value added measures (VAMs) or 1 0 
student growth percentiles (SGPs) 
c. Teacher effectiveness as measured by student learning objective (SLOs) or 1 0 
student growth objectives (SGOS) .........ccssssescsseecsesssseecssessseeceescsseeceesesseecaecetseecaeeesaes 
0 pm == 61g) =) =) 4 0) =] a= 9 | 0 = rep 1 0 
he UEC nel ecotel ailiill er dle tpeacsccessnescocscn acces soeerencoccicarasecicncoccericancescraccncocenucc es cEne cee a SeoaCuoOcEee i 0 
f. Teacher education (e.g., proportion of teachers with masters degrees).............. 1 0) 
g. Assignment of teachers to grades or classes outside of their field of 1 0 
(ote a dniler=1 (0) ti ceraedanectennnctiocanec ecertecceennktccececcarcrortercnnferceaswencencerecemer rereeecerececrcenenaeceece 
h. Other (Specify) 1 0 


3-143 


2017-2018 District Survey 


2-20. 


What actions has your district taken to address any inequities found in teacher quality or effectiveness? 


and SKIP to 2-21. 


Action 


a. 


(9) 


Offering more compensation for qualified or effective teachers who move to or stay in 
schools with lower levels of teacher quality or effectiveness compared to other schools....... 


Providing loan repayment assistance or tuition reimbursement to teachers working in 
schools with lower levels of teacher quality or effectiveness compared to other schools....... 


Developing career ladders or teacher leadership roles to attract and retain teachers in 
schools with lower quality/less effective teachers 


Beginning the hiring process earlier for vacancies at schools with lower levels of teacher 
quality or effectiveness Compared to other SCHOOIS ..........cccccceceessssececececsesseaeeeeececsesseaeeeeeesceeees 


Increasing external recruitment activities such as hosting open houses and job fairs ............. 


Improving teaching and learning environments (e.g., lower teaching loads, more resources, 
or improved facility quality) at schools with lower levels of teacher quality or effectiveness 
COMPared:to:Other-schoOol Sis: cierss.nkaccsedccssheeweceess cee vestaa cess cesar ees taadsesustaveeesadeasvoueseesetiaeedessnedee 


Offering more professional development for teachers in schools with lower levels of 
teacher quality or effectiveness compared to other SCHOOIS ............cccesesececsecceesssececeeseceeseeeeees 


Limiting the ability of teachers who are inexperienced or low performing to transfer to or 
be placed in schools with lower levels of teacher quality or effectiveness compared to other 
SCHOOIS ti cecscceense) cciscsenesass sos taaccecs csacesesadagesatecetesisacsassusccevcausicescnchoteadeauedsadess osedesdaossecaiveteteasieenaae 


Making exceptions in contracts or regulations to protect the most qualified or effective 
teachers from layoff in schools with lower levels of teacher quality or effectiveness 
COMpParedstorOthenSchOOlSec\cenvrec.secce tests ceesereecces esse cee sta seeses entry ore cee ce heceee tet ceceees caer ruse teeseeeeeaes 


Using external providers to prepare, recruit, or supply more qualified or effective teachers 
to schools with lower levels of teacher quality or effectiveness compared to other schools... 


District has not taken action to address inequities in access to effective teachers................+ 
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RESPONSE IN EACH 
ROW 
YES NO 
aT 0 
1 0 
Al 0 
1 0 
1 0 
1 0 
a 0 
1 0 
A 0 
1 0 
A 0 
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Use of Title Il, Part A Funds 


2-21. Did your district receive Title Il, Part A funding for the 2017-18 school year? 


SELECT ONE RESPONSE 


N.S Sieur em ourarncudoussmremarederauesur st renee ssumauiaernn tomcat mca sauna enennem mene encase senor ees 1 
INQ wa tecceadacaeleesieg sus clon biee, ce cenec aces doesnt obebeee oe oe bagasbie nc eb sbubbalt ids bacdebebh rca alee 0 — SKIP TO SECTION 3 
2-22. To what extent were the following professional development topics a focus of professional development funded by the 


district’s 2017-18 Title Il, Part A funds? 


SELECT ONE RESPONSE FOR EACH ROW 
NOT FUNDED 


WITH TITLE Il, 
Professional development topic PART A FUNDS MINOR FOCUS MAJOR FOCUS 


a. Knowledge of academic subjects teachers teach 0 al 2 


b. Use of data and assessments to inform 
classroom practice or school improvement ......... 0 1 2 


c. Classroom management or student behavior 
MAN AGEIMEN tiers so. seneosse-sewesoe aaeosessemecoanensorseees 0 1 2 


d. Evidence-based instructional strategies or 
strategies for improving student academic 
ACHIEVEMENT seviieccasiececezsncdeesisineseadsccdey sacideseneicssee ss 0 1 2 


e. Providing instruction and academic support to 
Englishileanmens)rmeccrcteere recess serteecen cerns 0 1 2 


f. Providing instruction and academic support to 
students with disabilities or developmental 


COIAYS, ces eibnshsces ce esessabueskesced sed searcesksdcencebacbonendieceneted 0 1 2 
g. Working effectively with parents and families..... 0 1 2 
h. Use of technology ...........ccccecsssccccecsesssseeeeeeessesseaees (0) 1 2 
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2-23. During this school year (2017-18), has your district used Title II, Part A funds to develop or support teacher residency 
programs? 


(Note that teacher residency programs are school-based teacher preparation programs that provide a prospective teacher 
not only with coursework but also with significant experience teaching alongside an experienced teacher for a least one 
academic year.) 


SELECT ONE RESPONSE 


2-24. During this school year (2017-18), what percentage of the district’s Title II, Part A funds were used for the following 
activities? 
(Select NA if the district does not engage in the activity. 
Enter zero if the district engages in the activity but it is not funded with the district’s Title Il, Part A funds. 


Otherwise, enter the percentage of the district’s Title Il, Part A funds used for the activity. Your best estimate is fine.) 


ENTER PERCENTAGE 


PERCENTAGE OF 
DISTRICT’S 
at TITLE Il, PART A DON’T 

Activity NA FUNDS KNOW 
avy HRECUGING<ClaSS:SIZ@y cir ccererrcasceceriesrecesce coer src cesta res egy Sekt Peeing ND reac NA % DK 
b. Supporting/improving principal effectiveness (including principal preparation, 

hiring and placement, evaluation, professional development, and/or 

COMPENSATION) 23. cuinhe eA Hal aaa ees ada Air ame iene NA % DK 
Supporting/improving teacher effectiveness 
c. Developing or administering programs to recruit, hire, place, or retain teachers, 

including differentiated or performance-based compensation systems, or 

strategies to improve equitable access to effective teachelss...........cccccceesteceseereees NA % DK 
d. Providing teacher professional development and support (including coaching, 

professional learning COMMUNITIES) ..........cscceesecsseceeececsecseeeecseeceeeeeceueceeeeeceaeeeeeeess NA % DK 
e. Developing or administering teacher evaluation SyYStEMS ..........c:csccceeseeesesreeeees NA % DK 
f. All other activities funded with the district’s Title I], Part A fUNdS..........cceeeeeeeeeeees __ % DK 
TOTAL 100% 
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Use the space below to clarify your responses to the questions in this section if necessary. 
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Section 3. State Content Standards 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points 
during the school year to provide timely feedback on their progress toward grade-level content standards so 
that instruction can be adjusted or other support can be provided. 


This section includes questions about materials, professional development, and activities your district has used to support the 
implementation of the current state content standards, particularly in English language arts (ELA) and math. 


In addition, the section includes questions on your district’s strategies to help students transition from one grade level to the 
next; and services, programs, and educational options to decrease the risk of students dropping out. 


3-1. During this school year (2017-18), has your district fully implemented the state content standards in the following 
subjects? 


SELECT ONE RESPONSE 


IN EACH ROW 

Subject YES NO 
Gl Lelnyeslisiny (EIN SUEIHS GIGS (CEU) cccccotccccrconosooccosnocodeotinoaobendoonasrociconns 1 0 
Bia: MIM AR rrctee Si Tec caucesosncMeadscsdetevacths sh teastesounteataededsn cessed caatattesevaasaes 1 0 
CHESCIEN CO Rett cee cree crete intest eeseie Morenae tr eieactneettent rte tettr sence 1 0 
Gi, WSO GAN StUGIES: os. seeccicestcccetecosute csinccsdunseichcdndescuucesgessestsdcanensbtvnds 1 0 
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3-2. During this school year (2017-18), which of the following materials has your district used to revise curriculum to align 
with the current state content standards for English Language Arts (ELA) or math and/or plan lessons based on these 
standards? 


SELECT ONE RESPONSE 
IN EACH ROW 


Material 


Materials to help align curriculum and instruction with the state content standards 


a. Documents showing alignment between the previous state standards and the 
CUrrentistate;comtentstamcandSeecsrccsesrccessesccessscc cert receseeseSee toes centr sese nee eeee eee ones 1 0 


b. Documents showing alignment between required state summative assessments and 
the current state CONtENt StANGALAS...........cseececeeseceeseececeesseeeceeeeececeeececeeaueeeceeaeeeeeneneeeeees 1 0 


c. Tools or guidance on providing instruction aligned with the current state content 
standards such as scope and sequence, curriculum maps, or fraMeWOFKS...........cecceees Hl 0 


d. Astate-developed model curriculum for ELA or math instruction for each grade or 


COUNSO cost iiiect Coe deccti aU ce denen tiaactveeeaienteth sestesdicelneneGuies tees tuontees ven i teaetesisbusun, decom enies 1 0 
e. Sample lesson plans consistent with the current state content standards................00 al 0 
f. Examples or videos of instruction consistent with the current state content standards 1 0 
B= “Sample studentworkssrcn tics tectscsessssecsssssneees a aasssesetceonssas atedesessecn cess Seesusessaecststeuiseestoctess 1 0 
h. Sample performance tasks for formative assessment purposes including rubrics or 

SCOMING: SUIMSS..23s0.5ckehvaecessaesectedectessgacacctceceacseqdevsedace cuvbtaacenacsauadvved cles chi inde tedusdacavsa haaeades 1 0 
i. Banks of diagnostic assessment items aligned with the current state content 

SLANG AGG Sieeitctenern: Caveehecerase cease weeeaniensesrecne stare ncseiee te seaer eee es Sererve cs teers eter Neeneh tegen 1 0 
j.. Textbooks or other instructional materials aligned with the current state content 

StaMGardSics. uesiecelep a ete tevc de thee eA eecs cance ottacd vented Glen teed ieecteds vet vans ceuks ahha, teaveatank dette 1 0 
Materials to facilitate instruction for special populations 
k. Documents showing alignment between the current state content standards and the 

state’s English Language Proficiency standards (standards for the progression of 

English language development for English learners)...........::cccsccessecssscesssecesseeeseecneseenees a 0 
|. Materials for understanding how to adapt instruction to help English learners meet 

the current state CONtENt StANGALAS...........csececeeseceeseececeessececeeeeececseeeeceeueeeceeaaeeeeeeeeeeees 1 0 
m. Materials for understanding how to adapt instruction to help students with 

disabilities meet the current state content Standards ...........::cccssccccesnceceeseececestececeteeeees il 0 
Other materials 
n. Walk-through or observation protocols to aid in monitoring the alignment of 

instruction with the current state content Standards ............cccssccecsesceceessececeeeeeeseeeeeeees 1 0 
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3-3. Indicate to what extent your district found the materials described in the previous question (by category) useful to help 
revise curriculum to align with the current state content standards for English language arts (ELA) or math and/or plan 
lessons based on these standards. 


(Select NA if your district did not use that type of material.) 


SELECT ONE RESPONSE IN EACH ROW 


NOT 
USEFUL SOMEWHAT MODERATELY VERY 
Material AT ALL USEFUL USEFUL USEFUL NA 


a. Materials to help align curriculum and 
instruction with the current state 
content standards .............ccccccecsesesesesenene 0 1 2 3 NA 


b. Materials to facilitate instruction for 
special pOpulations .............ccceeeeseeeeeeeeees 0 1 2 3 NA 


c. Other materials (Walk-through or 
observation protocols to aid in 
monitoring the alignment of instruction 
with the current state content 
StanGandS)iememeceecece een renee ees 0 A 2 3 NA 


3-4. During this school year (2017-18) and including last summer (2017), which of the following topics related to the current 
state content standards for English language arts (ELA) or math have been covered in professional development offered 
to school leaders and/or teachers in your district? 


SELECT ONE RESPONSE 
IN EACH ROW 


Professional development topics YES | ono | 


a. Information about the current state content standards, such as content covered at 
each grade level and instructional changes or shifts required ............cccccesssececeesteceesteeeeees il 0 


b. Instructional strategies consistent with the current state content standards, such as 
model lessons or designing StUdeNt WOFK .........cccccccccesssssscececececsesssceceeececeaseeseesceeseeeaeeeeees 1 0 


c. Adapting instruction to help English learners meet the current state content standards. AL 0 


d. Adapting instruction to help students with disabilities meet the current state content 
SEAN GAL Sion scores nce cansevesetica canst sewactaseedvabeeh ch Dtsesseencdesace path dots A hese ces ceoe hos vacdeyes teeoteds Soest edocs 1 0 


e. Using student assessment data to improve iNStrUCTION ......... eee eeeeeecsseceeececneeceeeeeeaeeeeeeees al 0 


f. Monitoring alignment of instruction with the current state content standards, such as 
the use of Observation Protocols .........ccccccccccccessssssesecececsessaeseeccscsesesaeseesesssesesaeseesesseeseeaees 1 0 
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3-5. During this school year (2017-18), has your district engaged in any of the following activities to align instruction with the 
current state content standards in English language arts (ELA) or math? 


(For rows k and I, select NA if your district does not have any Title | high schools.) 


SELECT ONE RESPONSE IN EACH 
ROW 
Activity YES NO NA 
a. District staff have used walk-throughs or school visits to monitor 
alignment of instruction with the current state content standards............ il 0 
b. School leaders are required to monitor alignment of instruction to the 
Current state CONTENT StANGALS ........ccccesssssseececececseseaeseeeeecsesseeseeeeseeesees 1 0 
c. Performance evaluations for teachers in your district include evidence of 
teaching approaches consistent with the current state content standards 1 0 
d. Performance evaluation for school leaders in your district include 
evidence that the current state content standards have been 
IM PIEMONTE ieces.5ec.ciidsSesnsuetiaias ceckceeduesesiiccvvecelauevislasdennssdisestlanscesuseliassdeessens 1 0 
e. Public recognition has been given to schools that are making progress 
implementing the current state content standards ...........eeeeeeeceeeeeeneeeeee 1 0 
f. Schools used a state-developed model curriculum aligned with the 
Current state CONTENT StANGALS .......cecccessessscececececsessaeseeseecseseaeeeeeeseeeeees 1 0 
g. Staff developed district curriculum to align with the current state content 
SEAM CaS irercevecescesssemeeteeereas remtteeeers Seat eneecreeyreaTen nsec teas inraeerurent Tamra eeteseene ae 1 0 
h. Staff collaborated with other districts to revise curriculum and/or 
INStFUCtION Al: Materials’ vc.cteet sssoxceocees goede eeeszectenisotdecmereseanbaeedecansdocesssaeooueet 1 (0) 
i. The district used special strategies to recruit teachers with skills needed 
to teach advanced courses or more rigorous content, such as advertising 
earlier than usual, offering higher pay, or offering other incentives .......... 1 0 
j. The district partnered with postsecondary institutions to develop or offer 
MOFE FIZOPOUS COUMSES ......cceeeseeecsesseeecsseceeeesseeeceenaeeecsseeeceeaeeeeesaaeeseseeeeeenaea 1 0 
k. The district introduced new Advanced Placement (AP) or International 
Baccalaureate (IB) courses in at least one Title | high school in the district 
sincesthe 2015 =16:school yates east teeter tester ree tae ene eeer ees il 0 NA 
|. The district expanded enrollment of students in Title | high schools in AP 
or IB courses since the 2015-16 SCHOO Veal... eee eeeeeeseeeeeeeeeeeeteeeesaeeeeee 1 0 NA 
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3-6. 


3-7. 


During this school year (2017-18), does your district have any students participating (with district or state funds) in the 


following: 


Course or support 


a. On-line academic courses that are not otherwise available in a student’s home school, 
including advanced courses, college-level courses, and career and technical education 
COUPSES wrcrcccsnces testes cesses ieee seececes coeeccuuslraseatet ure sac ceweu nee yeune tutu staeeshur ied ounce aeete onset ie tsdeenr en seices 


b. Academic courses offered by a community college or other higher education institution, 
including advanced courses, college-level courses, and career and technical education 
COUNSOS: 5 Stes ccetesacec testes sestenacacee states drag des al tae Svansedauseeds ue co anades saltnaseeceedar A Gilcaastestadsesstivatneseueaes 


c. Credit recovery courses that can help students who have failed a course obtain a high 
SCHOON GI plOMMatccrcstecmractercccasescotacceveneas sec acee cect sansa ec cac on ewe amen een CoN ocrnenen Seencoutenseaceeceen cont ecct Sorte 


d. Academic tutoring outside school hours to help struggling Students .............cccccccccceseessreeees 
e. Other academic support beyond what the student’s home school can provide................+. 


(Specify) 


During this school year (2017-18), has your district used the following strategies to help students transition from 


elementary to middle school or from middle to high school? 


(Select yes if the strategy is used in at least some schools involved with a transition.) 


Strategy 

a. Summer bridge programs (may also be known as summer transition academies) .............. 
b. Student-to-student MeNtOsing ...........ccccessccccecsssesescececececseseseesecceecsesesaeseeeesceesesaeseeeeseeeseseaeees 
Cre VAGUILIMENLORS sree srochsscecceues ae teec ernen ee teen sh ctcsearsewerennernuee Wereerne cn uae cvussar ra intee omen eee shetetraneres 
d. Advisory program or period to teach organizational or study SKilIS..............ccceseeccecceesesteaeees 


e. Advisory program or period to teach social/emotional skills such as responsible decision 
making, self-awareness, social awareness, relationship SkillS.............:::cccsssccesssceeceesteeeceenees 


f. Orientation events for students and their families at the NEW SCHOOI...........cceesseeeeeeeeeeees 
g. Visits to the new school during the last year in the Current SCHOOL ...........:eeeeceeeeeeseeeeeeeeeees 


h. Teaching students about new expectations in the next school setting during the last year 
Inthe: CUrrEeNt;SCHOOl ecifoe.cectstecd shee ce esccdea seats atcaesd hie wdedsh dca sdk bacveadeddtaashi ches Uscsiseaaiaceoeaetices 


i. Individualized career and educational plan for each StUCENL .............cscccceesseceeetececeesteeeeeenes 
js — TRANSIGIONAVEar- a CAGE MES? s i5 foes. ok seeccdeesdacie oc Pevsdecuacden choad sdhucadedcesevbansacsaedlease vdischecsiateebcebctbees 


k. Other (Specify): 
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SELECT ONE RESPONSE 


IN EACH ROW 
YES NO 
1 0 
1 0 
A 0 
1 0 
A 0 


SELECT ONE RESPONSE 


IN EACH ROW 
YES NO 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
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3-8. During this school year (2017-18), has your district offered any of the following services or programs that serve students 
at risk of dropping out? 
SELECT ONE RESPONSE 

IN EACH ROW 
Service or program YES NO 
a. Tutoring for students at risk Of CrOPPING OUt.......... cc eceeccceessececsececesseececeeaececeeeeecesnteeeeeeaaes 1 (0) 
b. Summer school to prevent grade retention .........cccccccccccssssssececccecsesscseseecesceeseaseeeeeseseseeseaeees 1 (@) 
cx Remediationiclassesiiracsr.scasscosrcerreteenccetsies soeets ti casocereneesuceeritesuseeomncie tases riteerseseh camorese tes 1 0 
d. Guided study hall/academic support period for students at risk of dropping out..............0 1 0 
é.) Insschool:counselingscn.tcsccccrce. sever soesesecutesrecnacheaiossesscecnesssrstesencsoacapasresteriascsentecceesaeesenis 1 0 
Ff. Transitional Stherade.sic..cccciccideessnsceccsecdeesnadeccdcsssvadeetacdechsessetatenechesbossancdncessdecbennscdcacoeseseees 1 (0) 
g. After-school programs for students at risk Of drOpPiNg OUt ...........:eeeeeececesssececeeteceenteeeeeees 1 0 
h. Decelerated curriculum for ANY COULSEC ........ccecceesessesecececseseseececececsesesaeseecescseseeaeeeseesceeseeaaeees 1 0 
ix “Acceleratedicredit accuUMUlationss.cnc.ccercccsvccsrtcosscesscsvesvessaceryecesesrcoteccctuceesusevertaesoreesstsods 1 0 
j. Credit recovery COUrSES/PrOBraMS .......cscccessccssseessecesseecscecesseecseecesseccasecaseecaeecssseeeaeeceseeeeaseses 1 0 
k. Smaller class size for students at risk Of CrOPPiINgG OUt ............eseeececesssececeeeececsseeeceetteeeceaes 1 0 
I. Smaller learning communities within the school (sometimes referred to as schools- 1 0 

WiIEFIMea: SCHOO) ioe. stcc2cce. e005 ewedee tesans ot caouctentacene cots woodes tacos: Mavs ve sesuts tegesocs seo chteteds cendoesbettabenccetss 
m. Flexible school day (e.g., shortened school day, evening classes, or Saturday classes) for 1 0 
StUGENtS atniSK-OhGKOPPINGOUtm ees csemetcesee ehse ceeeire seem rereeenunres mere nana resraea renee 

Nx -AGUIt ADVOCATE ss sih sess ceed adsdessncateersisdecesuneathssb sree scgeyousibnaecsuncdthstenendeosdseuehsueibaaeseh csndessualades 1 0 
o. Other (Specify): 1 0 


Definitions for 3-8 


e Accelerated credit accumulation provides student with opportunities to fulfill credits in an expedited way so 
they can “catch up” with their same-age peers. 

e Adult advocate is a trained individual whose primary task is to help students get back on track for graduation. 
The advocate provides individualized support to students, serving as a student’s “go-to person” within the 
school, and acting as a liaison among students, their families, and school staff. Advocates may be school staff 
or not employed by the district. 

e Credit recovery courses/programs are opportunities allowing students to recover course credits from classes 
they have missed or failed. 

e Decelerated curriculum refers to a curriculum that is spread over a longer period of time than a regular course. 
An example of a decelerated curriculum is an Algebra 1 course that is spread over 2 years or two class periods 
for an entire year. This definition applies to any curriculum that is decelerated specifically to meet the needs 
of students who may be at risk of failing a course. 


e Guided study hall/academic support period is typically for students who are struggling academically; teachers 
assist students by helping them manage their time and their assignments, and either provide or get them the 
academic support/tutoring that they need to complete homework and be successful in their classes. Teachers 
may also provide academic support in specific academic areas such as math, reading, or social studies. 
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e A remediation class is any class intended to bring students who are academically below grade level up to 
proficiency. 


e Smaller learning communities, sometimes referred to as schools-within-a school, are smaller, more learning- 
centered units (communities) within a larger school environment, created with the goals of increasing student 
engagement and teacher involvement. 


e Transitional 9th grade is a program that allows students who struggled academically in 8th grade to repeat 
8th grade in a high school setting. 
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3-9. During this school year (2017-18), has your district offered the following educational options to students to decrease the 
risk of students dropping out? 


(Select yes if one purpose of the educational option is to decrease the risk of students dropping out.) 


L] Check box and skip to 3-10 if your district does not have high school grades. 


SELECT ONE RESPONSE 
IN EACH ROW 


Educational option 


‘aw eGareeranditechnicaleducation(GhE) mesma cree treitrceer rece tetera ntact rer ene 1 0 

b. Work-based learning (e.g., internships/apprentiCeShips) ...........cccccccecsseceeseeessecesseecsseceeeeees 1 0 

c. Dual enrollment in postsecondary courses with a career/technical fOCUS ...........:c0ceeceeees 1 0 

d. Dual enrollment in postsecondary courses with an academic focus (e.g., English, math, 1 0 
BK8) 21124 0 Cee F 40 | 2X =) |g ne 

e. Advanced Placement or other advanced-level coursework to connect school work with 1 0 
COMER Cc snceh Soviceinescctcisessesemcrssecssuncusseasioues Sass untsseaeasuscas teaestie ca desubarnesfosseusesuceoser ateeeserigenssss te 

f. Alternative schools OF Programs .........ccccccsessssecececeesessseesecececseeaaeseescesseseaaeseeecesseseaaeeeeseeseeseea 1 0 

Fs SOMIINE! POSMAMIS reesssssesee A cateescothaeescers seeceoed tose se atecssecsaeeyrss Gessuseicoet aaneeyrestecaenrecs sausesenenened seams A 0 


Definition for 3-9 


e Alternative schools and programs are designed to address the needs of students that typically cannot be met 
in regular schools. The students who attend alternative schools and programs are typically at risk of 
educational failure (as indicated by poor grades, truancy, disruptive behavior, pregnancy, or similar factors 
associated with temporary or permanent withdrawal from school). 
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3-10. To what extent would you describe the following as challenges to implementing the current state content standards in 
English language arts (ELA) or math in your district? 


SELECT ONE RESPONSE IN EACH ROW 


Challenge 


a. Insufficient federal, state, or local funding................s0cccceee 
b. Insufficient time for professional development ..............06 1 2 3 


c. Insufficient information available about how to revise 
lessons and instructional materials to meet the current 
GUE CLOUT GUFIALG EI Bhsdecoscesoscanssboscossssoscusnssoscossssosounssbbtionses 1 2 3 


d. Lack of district staff who can mentor or serve as a 
resource to teachers about the current state content 
STAN M Arse snssecieve wc .sgatostasecssaccoSnaedas dete acedinesbssontesaacosnesbesesteoas 1 2 3 


e. Lack of guidance or support from the state ..............0:cccee il 2 3 


f. Lack of instructional materials aligned with the current 
State Content Standards...........cccccccsssececeececeesteeeceeceeeseeeeeeees 1 2 3 


g. The additional work required to modify curriculum and 
lesson plans within tight timeframes ...........::cccesccecessseeceeees a 2 3 


h. Community concerns or opposition to the current state 
CONTENT StANAAMAS........ceceseecessscecseseececeeeeeceseeeeeceeeeeeeeeeeeeees 1 2 3 


Use the space below to clarify your responses to the questions in this section if necessary. 
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Section 4. Assessments 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' knowledge 
and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points during 
the school year to provide timely feedback on their progress toward grade-level content standards so that 
instruction can be adjusted or other support can be provided. 


Student achievement growth is the change in student achievement for an individual student between two or 
more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical 
methods to calculate student achievement growth for a teacher’s own students based on districtwide 
or statewide standardized assessments. VAMs and SGPs can be calculated for teacher teams, for 
grades, or for schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are student achievement 
targets for a teacher’s own students, determined by each individual teacher at the beginning of the 
school year (often in consultation with the school principal) based on the teacher’s assessment of the 
students’ starting achievement levels. SLOs/SGOs may relate to students’ scores on standardized 
assessments, or to teacher-developed tests, performance tasks, or other customized assessments of 
student learning. 


Early Warning Systems are student-level databases with indicators that may help a district or school identify 
students who may be at risk for dropping out of school. These databases may also be known as an early warning 
indicator system, early warning intervention and monitoring system, or early indication tool. 
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This section begins with a few questions about the 2016-17 school year related to time students spent taking required summative 
assessments and the extent of testing opt-outs. The section then turns to the 2017-18 school year and covers topics including 
assessments administered, preparation of students for state summative assessments, and access to and use of assessment and 
other student-level data. The section also includes a few questions on access to and the contents of an Early Warning System to 
help identify students at risk of dropping out. 


4-1. During last school year (2016-17), for typical students in your district, about how many hours did each student spend 
taking state-required summative assessments and additional district-required summative assessments? 


(Enter the maximum time allowed for all required summative assessments for each grade and assessment type. Include 
all state-required summative assessments, regardless of whether they are used for federal accountability or other 
purposes. Include all additional summative assessments required by the district and administered districtwide. 


Your best estimate is fine.) 


ENTER THE NUMBER OF HOURS STUDENTS SPENT TAKING 
ASSESSMENTS FOR EACH TYPE OF ASSESSMENT IN EACH ROW 


STATE-REQUIRED ADDITIONAL DISTRICT-REQUIRED 
SUMMATIVE ASSESSMENTS SUMMATIVE ASSESSMENTS IN 
IN 2016-17 2016-17 
Grade HOURS HOURS 
a. 4th grade 
b. 8th grade 
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4-2. During last school year (2016-17), what percentage of students in tested grades in your district opted out of state 
summative assessments in ELA and Math in spring 2017? 
ENTER ONE RESPONSE 
IN EACH ROW 
DON’T 
Subject PERCENTAGE KNOW 
a. Percentage of opt-out students for state summative assessments in ELA... DK 
b. Percentage of opt-out students for state summative assessments in math DK 
4-3. How did your district define student opt out when thinking about the numerator for the percentage in question 4-2? 
SELECT ONE RESPONSE 
IN EACH ROW 
Opt-out students for the numerator for question 4-2 include... YES NO 
a. Students who did not participate in the state summative assessments 
because a parent requested aN Opt OUL..........eseccccesccecesseececeesteeeceeeeeeeseteeeeeees 1 0 
b. Students who did not participate in the state summative assessments for 
illness Or Medical EMELENCy ..........ceceessssecececessessecececececseseeaeseescecseseeaeseeseseseees 1 0 
c. Students who did not participate in the state summative assessments for 
other reasons (Specify) 
i 0 
4-4, How did your district define the denominator when thinking about the percentage for question 4-2? 
Students in the denominator for question 4-2 include... SELECT ONE RESPONSE 
a. All students enrolled in tested grades ..........:ccccsssscccesssececeenceceeseececsenaececneneeceeneeeceaes 1 
b. 95% of students enrolled in tested grades .........ceccesssececssceceessececeeeececeeeeeceeseeeceeaes 2 
Cx) SOMEUMING ecececcerecseescccccecet cons toccceeseceecsuscscvestacesvevuitsessluscctvssuedesucteeersceesdunitteecoterns 3 


(Specify): ——————E——EE——Eee 
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4-5. 


4-6. 


During this school year (2017-18), is your district responding to previous student and parent decisions to opt out of 


required state summative assessments in the following ways? 


(Answer yes only if the strategy is used to respond to opt outs.) 


Response 


a. The district is reducing the number of required district assessMENts ...........secccsceceeee 


b. The district is shortening the required district ASSESSMENTS .............ccsesssseceeeceesssteeeees 


c. The district is removing time limits for students to complete required district 


ASSESSIMEMUSrecratacnsesccsuesstccceese Senta cccsesnc ese Seesaesen te nenseseataens stemeesesentesesnesteane senses catoneese see Ss 


d. The district is modifying the content of required district assessments 


e. The district is asking schools to find ways to redUCe OPt-OUt............:ccceseeeeeceesteeeeeeeees 


f. The district is focusing efforts on schools with opt-out rates that put them at risk of 
falling below testing 95 percent of students on state assessments used for federal 
ACCOUNTADINI TY. ss cases ctchedesese.selcedevecctaceessssvescveceacachaaiza va uesecdeesdssacusedsgaeewaaasaee ies tobuesanaaes 


g. The district is engaging in a public information campaign to inform parents about 


thelimponrtancesot-aSSeSSMeMtSsereeseeeeee eeret oscar arse cesar crane eres eernre sterner era 


SELECT ONE RESPONSE IN 
EACH ROW 


1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 


During this school year (2017-18), is the district administering diagnostic assessments in any of the following subjects 


and grades? 


(Include all diagnostic assessments given districtwide, whether they come from the state or are developed or purchased 
by the district. If diagnostic assessments are administered in any high school course, select HS.) 


SELECT ALL GRADES THAT APPLY IN EACH ROW OR 
SELECT “0” INDICATING NO DIAGNOSTIC ASSESSMENTS 


ANY HIGH 

SCHOOL NO DIAGNOSTIC 
Subject GRADE LEVEL GRADES ASSESSMENTS 
as) REVAL ee eas feeccers eictnns Koel ge 2 2S) Sed RSIS One e/a HS 0 
Di Math vvucrcisssoncces trestacenetes K 1 2 3 4 5 6 7 8 HS 0 
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4-7. 


During this school year (2017-18), did your district select and use a nationally recognized high school assessment in lieu 
of the state-required high school assessment for federal accountability purposes? 


SELECT ONE RESPONSE 


NO gesiecegee eves eden sees sy cose vee Sanne ey esbeuts cueets'dssunvegvecaye oy anSnite od ce due odie Sei vaveosaus cd vegneveies suet bSdesneveveauneets 0 — SKIP TO 4-9 


[READER NOTE: QUESTION 4-7 IS ONLY ASKED FOR DISTRICTS WITH ANY OF GRADES 9 THROUGH 12.] 


4-9. 


Enter the name of the assessment your district used in lieu of the state-required high school assessment for federal 
accountability this school year (2017-18). 


During this school year (2017-18), has your district done any of the following to prepare students for required state 
summative assessments in ELA or Math? 


SELECT ONE 
RESPONSE IN EACH 
ROW 

Actions YES NO 
a. Strengthened coursework in areas with statewide assessments...........0:0c000 1 0 
b. Provided resources for targeted assistance to struggling students outside 

SCHOO! NOUNS seisicscessoceisateded sess cenevecsiesdasececessesedaseees labersdenshdeessaateraqotanesssancaxvonse? 1 0 
c. Required targeted assistance to struggling students in place of a class during 

the school day (€.g., pUll-OUt PFOMrAMS)..........csscceesccesecstscsseecstseseseecetseseneeces il 0 
d. Reduced class sizes for ELA Or Math. .........ecscccesssececsesnececseececeeseeeeceenaeeeseeeeeees 1 0 
e. Encouraged assignment of struggling students to high-performing teachers il 0 
f. Encouraged high-performing teachers to teach grades and subjects tested for 

State aCCOUNTAbIlity PULPOSES............cecescecccecessessscecececeesestesecececesseeeaeseesesseesees 1 0 
g. Taught test taking skills to StUGENTS ............eecceceessececeecececseeeeceesaeeeeeaeeeeeeteeeeeens 1 0 
h. Provided opportunities for students to take practice statewide assessments 

OM: PAPEL Or’ ONNING ei cecocedeceectesedee ves ndcecesuedgunededdevecussduston sSeocveusae ede tsdedvenkceesee 1 0 
i. Identified students likely to score below state proficiency levels to receive 

AdditionaliMe lps s.ieececeaeess seuscese sek se sec ce tag esedes SeSen eee eeaea cota Seeteenemeensesennresiiess 1 0 
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Now we will ask you about access to data in your district, as well as the resources and supports related to data use for the schools 
in your district. Some of these questions ask about data on value added measures (VAMs) or student growth percentiles (SGPs). 
As a reminder, VAMs/SGPs apply complex statistical methods to calculate student achievement growth for a teacher’s own 
students or for a school based on standardized assessments. 


4-10. On approximately what date (month and year) did your district receive the results of the spring 2017 state summative 
assessments for your students? 


(MM/YYYY) 


4-11. During this school year (2017-18), does your district have access to data or reports from the state that provide any of the 
following information? 


SELECT ONE RESPONSE 
IN EACH ROW 
DON’T 
Data or report YES NO KNOW 
a. Prior achievement on required state summative assessments for 
individual students transferring into the district from elsewhere in the 
OI 14 = ean bancaicnenEDASen Oa oa EoA DOSS INGA CoG EOABOAD TEA SCDOT SOADCROAELICCHOREDAS ARB ARGAoRSE EBA SCA DARE TOO 1 0 DK 
b. Schoolwide average student achievement growth for individual schools 
measured using value added measures (VAMs) or student growth 
PErCENtileS (SGPs) 5. cosecces chess. dics Seve sientesh Guetta sanshisdes faeekeaxnsedeces gueetececeoseeteess 1 0 DK 
c. Teacher-specific student achievement growth for individual teachers in 
the district measured using valued added measures (VAMss) or student 
growthipercentiles(SGPS)a.cnmersrcmstese mt cereeers seme cere a enee mee ssreaenn cre enter 1 0 DK 
d. Student achievement growth reports on different subgroups of students 
using value added models (VAMs) or student growth percentiles (SGPs) ... 1 0 DK 
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Next we will ask about the use of a student-level data system. By student-level data system, we mean any technology-based tool 
that provides school leaders and teachers with data that can be used to monitor the achievement or behaviors of individual 


students. 


4-12. During this school year (2017-18), do school leaders and teachers in the district have electronic access to a student-level 
data system that includes any of the following types of data? 


(Select yes only if both school leaders and teachers have access to the data element. Select NA if your district does not 
have high school students.) 


L] Check box if your district does not have electronic access to a student-level data system and skip to 4-13. 


Data System Includes: 


Academic Achievement Data: 


a. 


Past achievement of currently enrolled individual students on state or 
districtwide suMMative ASSESSMENES .........::cceceeececesssececeeseececetececeeseeeceeaeees 


Achievement of individual students on districtwide diagnostic 
ASSCSSMENUS i hacoten io Sieececottaiiseasectccspses ghactenceventen sess itdcdventiecttestsasiiéadoesnet 


Achievement growth for individual students on state or districtwide 
SUIMMALIVETASSESSIMEN ES sa ceceessccneies sess oer ttas stack emis se ses tre teee tart tans t oe Shes eee 


Achievement growth associated with individual teachers (measured 
using value added measures (VAMs) or student growth percentiles 
(SGPS)) cescs tecent San cotati aie tacectavs thes Wines coasen tadaeceitaalce houctiees lecntoetat pevedueaseeeek 


Past course grades for currently enrolled individual students ...............06 
Course performance prior to final grades ..........cccccccesssssscecececeessstsseeeeeceeses 


Readiness of individual students for grade promotion or graduation 
(SON KACKSMEASUES) Sremercee Mee ceesee reer tes ae coae cay meter ees en eee earere area 


Indicator of whether individual students graduated or dropped out prior 
TO:BPACUATION a. cc0ccecsseccacessecesdcetaesssvacdessdtechususeacestsddevoustcaeloesbédecvuetseectetnecedtens 


Demographic, Behavior, or Other Personal Data: 


i 
j. 
k. 


Attendance of individual Stud ents...........cccccccccccccssesssesscsseecsessesessveeseessesees 


Behavior/discipline information on individual students...........cc:ccsceseeeeeee 
Demographicintonmationmersvercte sete ce tees erence temnee eer 


Personal obstacles or factors that put a student at high risk for dropping 
out (e.g., homelessness, number of address changes)...........::csscsseeseeseeee 


Postsecondary Activity for Your District’s Graduates 


m. 


n. 


Enrollment in postsecondary CAUCATION............cceeseeeeeceesteceeeeecnseceteeesnaeeteee 


Rates at which postsecondary students from your district take remedial 
COUTSOSs ccsceescsvecdedacvovncetesectevsdusuncbevdeleedosaachessszecbesssdevecvecdsWaestscoAUtadenctenieiavhens 


Postsecondary persistence rates (i.e., percentage of college students 
who continue to be enrolled in any college the next year) ..........::ceeeeeee 


Postsecondary degree attainment (two- and four-year programs) ............ 
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SELECT ONE RESPONSE 


IN EACH ROW 
YES NO NA 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 0 
1 
1 0 
1 0 
1 0 
1 0 
1 0 NA 
1 0 NA 
1 0 NA 
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4-13. 


During this school year (2017-18), does your district have access to an Early Warning system to help identify individual 
students who may be at risk for dropping out? 


SELECT ONE RESPONSE 


NO sedsecteciesthed ctedeecsacasnoenaicacesetschs teestesesdgewnoeessancosedcacesdeakealisds cedcwossavancoeacedenndesbeigecs seswvoeedaneges 0 —> SKIP TO 4-15 


Definition for 4-13 


4-14. 


Early Warning systems are student-level databases with indicators that may help a district or school identify 
students who may be at risk for dropping out of school. These databases may also be known as an early 
warning indicator system, early warning intervention and monitoring system, or early indication tool. 


During this school year (2017-18), what indicators are included in the Early Warning System to help schools identify 
students who may be at risk of dropping out? 


SELECT ONE RESPONSE 
IN EACH ROW 

Early Warning System (EWS) Indicators YES NO 
a. Achievement on state or districtwide summative aSSeSSMENKS..........::cceeseceeneeeeteeeeeeeees 1 0 
b. Achievement on districtwide diagnostic aSSCSSMENKS ..........ccssscccececeesssescecececeesssseeeeeeees 1 0 
cy ‘Gourses takentandisrades received) ccecreccaccss-n: cescsnecseotscoccecccceesesseceestoreesencecves sceseeneneee es i 0 
Cis PARTONG ANCE eeseccstrstslecetetees lan setvcansess litoty la cbt fees badudu ta ccusseanhiownessur Secvspbudeds bubeaweuan lneostbeeays 1 0 
em behavion/disciplinelinfonmationverer nts semccct cetera ee eener rere il 0 
f. Readiness for grade promotion or graduation 

(“OR=rACK” MME ASUS) 522 cies Fens cinlseetecsedaceeois deceive gedasueliceressiiacytlae lenadevacehedeeNoueeea seed tuvnetee 1 0 
g. Personal obstacles or factors that put a student at high risk for dropping out (e.g., 

homelessness, number Of address Changes) ..........csscssscsessecsssceessecsnseseseecsesesessecseeeeeeeces 0 
h. Other (Specify): 1 0 
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4-15. During this school year (2017-18), has your district used a student-level data system for any of the following purposes? 


SELECT ONE RESPONSE 
IN EACH ROW 


Purpose 


Related to schools 


Gb We Sele =XOETIS WOLF Ste nell (SYENTIOTTENINE ccc cso sconedconconoadoqoonodcosocanssoscanpdsonccronuesoeaGHI050 1 0 
b. To evaluate the effectiveness of instructional interventions or initiatives ......... 1 0 
c. To identify schools for additional Support OF FESOUFCES............:ecccceececesstececeeneees il 0 
d. To identify schools with high rates of students at risk of drop OUut...............:008 1 0 
Related to teachers 
e. To plan districtwide professional development such as identifying specific 

content or skills where teachers need assistance OF SUPPOFT ...........ccsseceeeereeeees il 0 
f. To provide information to teachers about their students’ progress...........s0c08 1 0 
Related to current students 
g. To monitor the progress of key subgroups (e.g., English learners, students 

with disabilities, race/ethnicity) .........ccccsccssccssccsscesecsseesceesseescesceescsaecesecssecseeens il 0 
h. To provide information to parents (or students) about the school or their 

Children (Or themselves) ..........ccccccccssscccesssececsssceceeseeecsessececeeseceesaeeeesesaeeeesseseseees 1 0 
Related to District Graduates 
i. To monitor enrollment in postsecondary education for your district’s 

BRACUATCS it terere reeniewer eters eens tinars ss ienessat eben seas ere casa eG nti eneeteret Ma iessen eters ees ces 1 0 
j.. To monitor rates at which postsecondary students from your district take 

PEM ECidl COUPSES i255 sees clesereccusvnnsacsuotecd Dsetes sicidat bas Suva eaves cotnd leestynesdeeteaatwvenedees. 1 0 
k. To monitor postsecondary persistence rates for your district’s graduates 

(percentage of college students who continue to be enrolled in any college 

CH ENMEXTIV CAN)! ceeecerseteres tet oreseccruseeceee ce ener sa cer au seas En cnaticsne cesar vasnteeinee ree are ten eases i 0 
|. | To monitor postsecondary degree attainment (two- and four-year programs) 

for your Cistrict’S BrAdUATES .......cceccssessscecececeesesececececeeseeeeeceeeceseeeaaeseeseseeesees 1 0 
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4-16. 


During this school year (2017-18), has your district received any of the following materials or technical assistance to 


support the use of data to improve school performance and instruction? 


(Select NA if the district does not have access to an Early Warning System to identify students at risk of dropping out.) 


Materials or technical assistance 


a. Materials or documents on the use of data for school improvement plans. 


b. Materials or documents on the use of data for instructional planning or 
IMPMOVEMENT lecsrsis ese ee cess M ata eee tuleneteh ete Sede fee eo Thcen ied nanad doadcan rae dnatas caudate 


c. Technical assistance and/or support on hardware or software issues, such 
as technical systems or computer networks experts 


d. Funding for or direct provision of student-level data management system. 


e. Training in how to use the Early Warning System 


f. Ongoing technical assistance in using the Early Warning System 


g. Adata dashboard or other user interface to assist in accessing the data 
IMONCLCASILY sarenccenteseticosvecet trraseeyentieceesencenveenstetretacesverrisssrestacantesvtcetinetoontcest 
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SELECT ONE RESPONSE IN EACH 


ROW 
YES NO NA 
1 0 
1 0 
1 0 
1 0 
1 0 NA 
1 0 NA 
1 0 NA 
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4-17. _ During this school year (2017-18), what types of criteria does your district use to exit students from the English learner 


status? 
SELECT ONE RESPONSE 
IN EACH ROW 

Criteria 

a. State English language proficiency assessment scores ............. 1 0 
b. State academic content assessment SCOre(S).........cc:cccceeececeeees 1 0 
c. Local English language proficiency assessment (not state test) at 0 
d. Local academic content assessment SCOre(S)........:.ccccsscceeeereeees 1 0 
eneAcademic srades/ClaSsSwonkqnenen ements en creer ere renen erator: 1 0 
f. Local review committee recommendation ...........ceeeeeseeeeeeeee 1 0 
22 MeAChehiINnpPUtscsrwtacrcatcccseeem caetetrett ascites ena rnserestt arses 1 0 
h. Parental CONSUItAtION 0... cee eeeeeeeeeeeneeceeeeeeseeceeeecaeeeeeeecaeeeeeeees 1 0 
[Be HOLS alnieesirncas sunnicon oan nee AEE ay ncRea naa nA cere yay NCR oT ac" 1 0 


(Specify) 
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4-18. To what extent would you describe the following as challenges to using assessment data to inform instruction in your 
district? 
SELECT ONE RESPONSE IN EACH ROW 
NOTA MINOR MAJOR 
Challenge CHALLENGE CHALLENGE CHALLENGE 
a. Limited access to data from prior years on this year’s 
SCUC EMES cetceceeecseeterereee cece terre nee rene coach Neceertes teense ncaa eens 1 2 3 
b. Timeliness of the data on student achievement from 
PMION YEAS Seveds eeaclecisuscervecs opllessedceedesveblessseseedeess <plsgessseeet 1 2 3 
c. Teachers’ level of understanding of how to analyze 
information from diagnostic assessments to inform 
IMSERUCTIO Me nevcecseccreeeee cece erenconversccncnere seen ee teers ceases 1 2 3 
d. Providing sufficient training so teachers can analyze 
student assessment data to identify instructional 
CHANGES 65. sevice 4 sos baa na hs cccavs stant ots deben site ceucsassecsiainn deaths 1 2 3 
e. Lack of district staff who can assist teachers with 
questions about analyzing student data.............::cccceee 1 2 3 
f. The ability to schedule regular time for teachers to 
meet in teams to discuss student achievement data 
ANG INSTEUCTION cis. cisiescccssccccassdeacbesceddeesdbdecenssccadeeedettenecds 1 2 3 
g. Assessments are not well aligned with the curriculum.. il 2 3 
h. Available assessment data do not accurately measure 
students’ knowledge and Skills ..............cccssssescceseesssseeeees 1 2 3 


Use the space below to clarify your responses to the questions in this section if necessary. 
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Section 5: School Choice 


This section asks about school choice programs that might be operating in your district. The section begins by asking 
about the use of per-pupil funding allocations (in 2016-17) that give greater weight to disadvantaged students. Then, 
the section asks about charter schools, magnet schools, inter-district choice programs, on-line public or charter 
schools, and open enrollment policies in the current school year. 


[READER NOTE: ONLY DISTRICTS WITH MORE THAN ONE SCHOOL WILL BE ASKED QUESTION 5-1.] 


5-1. During last school year (2016-17), did your district allocate funding to schools based on a per-pupil formula that gives 
additional weight to economically or otherwise disadvantaged students? 


SELECT ONE RESPONSE 


NSS esr case OSG HOU DE ROLE Oa OL EEL aS Oa OL REECE EE ASOLO EE ESTEE EC BCR CLTCLOL EES OL ic REO ne st anon Dace 1 
IN eiesisies scenes eddtnchcce cose svtens ta seis addtucbdadh cits se Sada tek sane a eek cdeew stash os Me ous anoeauaet ea wcodatuae tages oe teooaats 0 
DO TctiOWiseeerece cere resreereee eee ee ea eae Lee DK 


[READER NOTE: CHARTER-ONLY SCHOOL DISTRICTS WILL SKIP THE REMAINDER OF THIS SECTION. ] 
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5-2. During this school year (2017-18), were there students residing in your district who... 
SELECT ONE RESPONSE 
IN EACH ROW 

DON’T 
School type YES NO KNOW 

ad. sEnrollediinichartersschoolstaerns rte cee etre certs rere cere ee reee es 1 0 DK 

b. Enrolled in magnet schools or magnet programs in your district?............. 1 0) DK 

c. Enrolled in schools through an inter-district choice program? ............:06+ 1 0 DK 

d. Enrolled full-time in online public schools (including online charter 
SCHOOIS) esc. seat ces tidbecct vances os 558 Sessa ceet seeeds s Sesacvewensn Guarscaeetus wee ieassetievoussstaceaedie’ 1 0 DK 


(Note: an inter-district choice program allows students residing in your district to attend public schools in a different 
district and allows students residing in other school districts to attend public schools in your district.) 


5-3. During this school year (2017-18), do any schools in your district offer any of the following forms of open enrollment to 
students who live within district boundaries but outside that school’s residential zone? 


SELECT ONE RESPONSE 
IN EACH ROW 

Open enrollment approaches YES NO 
a. Some or all schools in the district offer open enrollment without 

neighborhood preferenCes-ccccccso cet cresceaa reteset oe snceerentcer ese cave sece il 0 
b. Students who live in the district but outside a school’s residential zone 

can attend only if space PermMits.............ccccccssssecececeesesssaeeeeeeeceessaseeeeeeeeeees 1 0 
Cr WOUN ST rectessocsctecetescesesticectsiansevseseeceptressavstescey sande tesreseencasadeusseeresenss seaeet eave os 1 0 


(Specify) 
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5-4. During this school year (2017-18), in open-enrollment district schools that have excess demand (more students applying 


than space available), are any of the following methods used to determine which applicants are given the seats? 


SELECT ONE RESPONSE 

IN EACH ROW 

Method 

a. Seats are allocated on a first-come, first-served basis .............cccsesssscccceceessssseeceeeceeees 1 0 

b. Seats are allocated by lottery .........cccccccccccessssececececseseseeeecececseeseeseeecessesesaeseeseseeesneaees 1 0 

c. Seats are allocated based on an application process that determines which students 1 0 

ane therbestfitsfon the:schooleerercceccccere teense ee eee coe ee 
Ge “ANOthe rr MethOd ses csc. de.tcccscsede eeecsdadeus sun devee tasdetes sh besdedansat ca ves Cendasaaacs hoedestanscnceseateeteeds 1 0 


(Specify) 


Use the space below to clarify your responses to the questions in this section if necessary. 


THANK YOU FOR COMPLETING THIS SURVEY. 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Survey of State Education Agencies 


Section 1: State Content Standards 
Section 2: Assessments 


2013-2014 


Paperwork Reduction Act of 1995 


According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, 
including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and 
reviewing the collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department 
General Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this 
collection of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC 20210-4537 or email ICDocketWMgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the 
completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title I, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Introduction 


The Implementation of Title I/II Program Initiatives study will examine the implementation of policies promoted 
through the Elementary and Secondary Education Act (ESEA) at the state, district, and school levels, in four core areas: 
state content standards, assessments, school accountability and turning around low-performing schools, and teacher 
and principal evaluation. The study will serve as an update on implementation of the Title | and Title II provisions since 
the last national assessment that concluded in 2006. The study includes surveys of officials from all state education 
agencies and district officials, school principals, and core academic and special education teachers from nationally 
representative samples of schools and districts. The United States (U.S.) Department of Education, Institute of Education 
Sciences (IES) is sponsoring this study. We recognize the burden placed on states in the coming year. The study team has 
worked to reduce the burden on this survey as much as possible. The study team wants to reiterate the need for 
collecting this data. 


e This survey includes four sections aligned with four core areas. Given the scope of topics, the survey 
will likely require more than one respondent. 


e Your state’s responses are critical to drawing lessons about the implementation of ESEA. 


e States may be identified in reporting but individual respondents will not be identified. We will survey 
your state again at a later date to examine changes over time. 


The study, including this survey, is being conducted by Westat and its partners, Mathematica Policy Research and 
edCount. 


NOTE: SOME TEXT IN THIS SURVEY WILL BE CUSTOMIZED AS FOLLOWS DEPENDING ON WHETHER THE 
STATE HAS ADOPTED THE COMMON CORE STATE STANDARDS (CCSS) FOR ENGLISH LANGUAGE ARTS (ELA) 
OR MATH. 


IF THE STATE HAS ADOPTED THE CCSS IN ELA OR MATH, THE QUESTIONNAIRE WILL SAY “COMMON CORE 


STATE STANDARDS (CCSS)” OR “CCSS” WHERE NOTED. 


IF THE STATE HAS NOT ADOPTED THE CCSS IN ELA OR MATH, THE QUESTIONNAIRE WILL SAY “CURRENT 
STATE CONTENT STANDARDS FOR ELA OR MATH” OR “CURRENT STATE CONTENT STANDARDS” WHERE 
NOTED. 
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Section 1. State Content Standards 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content 
standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points 
during the school year to provide timely feedback on their progress toward grade-level content standards so 
that instruction can be adjusted or other support can be provided. 


Many states have recently adopted the Common Core State Standards (CCSS)—that is, content standards for English language arts 
(ELA) and Math that are shared across these states. [CCSS STATES: The CCSS also may be known as your state’s recently revised 
college and career ready standards in ELA and Math, core academic standards in ELA and Math, or something similar. Since your 
state may have its own name for the CCSS, in this survey we refer to these standards simply as the Common Core State Standards 
or CCSS.] Other states have substantially revised their own state content standards for ELA and Math in recent years. This section 
includes questions about your state’s content standards and the materials, professional development, and resources your state 
has provided to support implementation of those standards. 


1-1. In the past 12 months, has your state legislature, state education department, or state board of education adopted or 
approved new or substantially revised state content standards in the following subjects? 


SELECT ONE RESPONSE 


IN EACH ROW 
a. English language arts (ELA)..............:sccsscccsssssescceescecsecceseseons 1 0 
Bey, Mat iazesccasuciah dere ches cucesabacccateateu tock ckccsduseabeatore cateanoatectensenverte« i 0 
1-2. Some states’ content standards for ELA and Math are entirely Common Core State Standards (CCSS), some are entirely 


state specific, and others use a combination of the two. Are your current state content standards for ELA and Math all 
Common Core, all state specific, or a combination of Common Core and state specific standards? 


SELECT ONE RESPONSE IN EACH ROW 


STATE STANDARDS ARE A 
COMBINATION OF 
COMMON CORE AND 


STATE STANDARDS ARE STATE STANDARDS ARE STATE SPECIFIC 
Subject ALL COMMON CORE ALL STATE SPECIFIC STANDARDS 
aE LAr rnccsmccesceomees 1 2 3 
Bb. Math.u....cscceseeees 1 2 3 
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1-3. Does your state currently require all districts to implement curricula (in some or all grades) aligned with the state content 
standards for ELA and Math? 


NG ce cepechreeveics oss Sa leah Mice Viachoeahh estes vi Gale de obaibak bao ecees ear hr Papee bot aceabbestas eat dee 0 — Skipto 1-5 


1-4. During this school year (2013-14), are districts required to fully implement ELA and Math curricula that are aligned with 
the [COMMON CORE STATE STANDARDS/CURRENT STATE CONTENT STANDARDS]? (indicate for each grade level 
whether full implementation is required this school year.) 


SELECT ONE RESPONSE IN EACH ROW 


FULL IMPLEMENTATION IS REQUIRED FULL IMPLEMENTATION IS NOT 
ELA Curricula IN 2013-14 REQUIRED IN 2013-14 
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1-5. In the past 12 months, has your state legislature, state education department, or state board of education adopted or 
approved new or substantially revised state content standards in the following subjects? 


SELECT ONE RESPONSE 


IN EACH ROW 
Subject YES NO 
ieee SCION On ere acca ern tce reece naeee coe cee eeee scour cee cre een sont aoc nee nara ue ena A 0 
DB: -SOCIAI:StUGIES wide. ceeciccccnetecss ctedavencacveunecescrteatssecteveddecacedsvecness 1 0 
1-6. Has your state legislature, state education department, or state board of education adopted the Next Generation Science 
Standards? 
NOS sccscs ee dtuvesdadetscessdendecducotsssyodetsesdsdossoovudeudosdsdetecs gules tdesdsdelscosueeavecdecodsesyodstvesdsdedseovsdeudesd sess 1 
NO ssusstice iia sl eeceieteg eereg logins Geatee nuts beta tt ecg ententeng eas dp paratiaveed elena 0 
1-7. In the past 12 months, has your state legislature, state education department, or state board of education adopted or 


approved new or substantially revised English Language proficiency standards for English learners (ELs)? 


Next we would like to ask you about your state’s course requirements for high school graduation. 


1-8. For students graduating in 2014 (current seniors), how many years of coursework in each of the following subjects does 
the state require for a standard or regular high school diploma? 


SELECT ONE RESPONSE IN EACH ROW 


YEARS OF COURSEWORK REQUIRED 


Subject NONE | 0.5 1 1.5 2 2.5 3 3.5 4 
AP ELA Cre cetceeeussteeneuet coterie ieveer scr uuenseeveeesteitee 0 0.5 1 1.5 2 2.5 3 3.5 4 
Dis Meat iiserecdcotneteaceoneeeiaiboesevvcesessbedinthn chee tea bnetts 0 0.5 1 1.5 2 2.5 3 3.5 4 
GP PSCIGM CEH: sestorsesstetens sescnens fattest seaeseeetsaseunececees 0 0.5 1 1.5 2 2.5 3 3.5 4 
d. Social Studies/HiStOry .........ccccecssecesseeeseeeees 0 0.5 1 1.5 2 2.5 3 3.5 4 
e. World/Foreign Language .........cccscesccesecseeees 0 0.5 1 1.5 2 2.5 3 3.5 4 
f. Arts (Music, Drama, Fine Arts, other arts) ..... 0 0.5 1 1.5 2 2.5 3 3.5 4 
g. Physical EQUCatION «0.0... eee eeeeeenteceeeeeeeeeeeeee 0 0.5 1 1.5 2 2.5 3 3.5 4 


3-177 


2013-2014 State Education Agency Survey 


1-10. 


For students graduating in 2014 (current seniors), please indicate the specific Math courses that are required for a 
standard or regular high school diploma (if specified in state requirements). 


(Select “No” for the courses listed if particular Math courses are not specified in state requirements for a standard or 
regular high school diploma.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Subject YES NO 
Ase PAIBE Diabltevereerrrarctre eerie acne caanen strc en a i aaa talmee amee 1 0 
Devs “GEOMETRY drcaccasaseesestattaceaseatgenccaslecseadsateeadeatetecdtadaecncestarsaiaeans 1 0 
CEASE Dall eerie serene ere tee en eee ee see em ene Ne 1 0 
Gar, PrESCalGUlUs ccsseccseccsisi sessusvennesdoeasntcnsendasvsconlatconessssbtestensadneeese al 0 
Cha CalGullssle terres unre certescnee trotetert cones  teiiee meme naan aver ane 1 0 
f. Other 
(specify) * 6 


Next, think about the graduation requirements for this year’s freshman class (students who entered high school in fall 
2013) compared to the graduation requirements for this year’s senior class (students who entered high school in fall 
2010). 


In what ways are your state’s course requirements for a standard or regular high school diploma for this year’s freshmen 
different than they are for this year’s seniors? That is, compared to this year’s seniors, are any of the following different 
for this year’s freshmen, and in what ways? 


SELECT ONE RESPONSE IN EACH ROW 


GRADUATION GRADUATION GRADUATION 
REQUIREMENTS | REQUIREMENTS | REQUIREMENTS 


HAVE HAVE HAVE NOT 
Subject INCREASED DECREASED CHANGED 
as pPRequirediyears:otiEb Awe errr nee een 2 1 0 
b. Required years Of Math..u........ccccsesccccccessessseeeeeeeseeeees 2 1 0 
c. Required years Of SCI@NCE ...........ceesccceestececeeteceeeeeeeeees 2 1 0 
d. Required years of Social Studies/History .............:0060 2 1 0 
e. Specific required courses in Math............ccsccccseeeeeeees 2 1 0 
f. Specific required courses in SCICNCE..........:ceceseeeeeeeees 2 1 0 
g. Other course requirements (SpeCify) ..........cccscccsceeeees , ‘ 5 
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1-11. Which of the following strategies does your state currently use to evaluate how well the [COMMON CORE STATE 
STANDARDS (CCSS) FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH/ CURRENT STATE CONTENT STANDARDS FOR 
ENGLISH LANGUAGE ARTS (ELA) OR MATH] prepare students for college and/or careers? 


SELECT ONE RESPONSE 


IN EACH ROW 
Strategy YES NO 
a. Track employment rates of students after graduatiOn..........:cccccccsccesssecsteceseeesseeeees al 0 
b. Track enrollment in postsecondary education (two- and four-year programs)........ 1 0 
c. Track rates at which postsecondary students take remedial COUrSES.............0::cceeeees A 0 
d. Track postsecondary persistence rates (two- and four-year programs) ...........:.6060 1 0 
e. Track students’ postsecondary degree attainment within specified time since 
enrollment (two- and four-year Programs) ........ccsscccssecessceessccsssssesecesseeessecseeeseeeees 1 0 
f. Something else (SPeCIfY) .........ccccccsescccsessececsessececsseseceesaececeesseceesssseceesaeeecsesaeceesseeeeees 1 0 
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Next we would like to ask you about materials, training, and resources for district administrators, school leaders, and teachers to 
help them implement the [COMMON CORE STATE STANDARDS (CCSS) FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH/ CURRENT 
STATE CONTENT STANDARDS FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH]. 


1-12. | During this school year (2013-14), which of the following materials has the state made available to help district 
administrators, school leaders, and teachers understand the [COMMON CORE STATE STANDARDS (CCSS) FOR ENGLISH 
LANGUAGE ARTS (ELA) OR MATH/ CURRENT STATE CONTENT STANDARDS FOR ENGLISH LANGUAGE ARTS (ELA) OR 
MATH] and/or change curriculum and instruction based on these standards? 


SELECT ONE RESPONSE 


IN EACH ROW 

Material, training, or resource YES NO 
Materials to help align curriculum and instruction with the content standards 
a. Documents showing alignment between the previous state standards and the [CCSS/ 

CUI NENTI SWAT COINTITENTT SU/ANIBYARIDIS) | onoccoreonocoohsssosocndone cochocon soonscoodaosstinntacbeohosuonooroseoneenodeoe 1 0 
b. Documents showing alignment between required state summative assessments and the 

[CCSS/ CURRENT STATE CONTENT STANDARDS] such as bDIUeprints ...........ccccccesceeseecesseeeseeees 1 0 
c. Tools or guidance on providing instruction aligned with the [CCSS/ CURRENT STATE 

CONTENT STANDARDS] such as scope and sequence, curriculum maps, or frameworks....... il 0 
d. Astate-developed model curriculum for ELA or Math instruction for each grade level or 

GOULS ies escntetc cei estas cice ends east OA Ta cases dicot ties este dbudat Piaaleel vests cath Meet BedsdasNvelati voc eg anttssysetsructics 1 
e. Sample lesson plans consistent with the [CCSS/ CURRENT STATE CONTENT STANDARDS]... il 
f. Examples or videos of instruction consistent with the [CCSS/ CURRENT STATE CONTENT 

STANDARDS] ccossecccecses the estes ie eats etbss eal nace atc aRbu seas ids Vee Beagaucbecdas doves sdess4 lia sswetieasee ss inaavenseasees 1 
Se SAMPlesStUdeMtswOnkserccers mic cece ceerescee eset ressee erat seer ce sereoreaseety taser cone seyaireere Mracsesme sever eMras i 
h. Sample performance tasks for formative assessment purposes including rubrics or scoring 

QUIES airs aotaleasead SovenliesB cco sgoedelacesesesnddoentli vedeaueasnede Gorsvesunnkdn gues eetevert aa uesvranties aoe teleeeaeines 1 (6) 
i. Banks of diagnostic assessment items aligned with [CCSS/ CURRENT STATE CONTENT 

STEIN DARDS | rarer notes care uence eae a et oe noe ae vk cae A Sa EE SRE: SO Bae Mac ACN 1 0 
j. Textbooks or other instructional materials aligned with the [CCSS/ CURRENT STATE 

CONTENT STANDARDS ]............:::0:cccecessssssescececesssssneusecececsensnenseseceesessaneesecesecsesanauseceeessessnanseess 1 0 
Materials to facilitate instruction for special populations 
k. Documents showing alignment between the [CCSS/ CURRENT STATE CONTENT 

STANDARDS] and the state’s English Language Proficiency standards ...........::::cccsseceesereeeeees dl 0 
|. Materials for understanding how to adapt instruction to help English learners meet the 

[CCSS/ CURRENT STATE CONTENT STANDARDS] ........c:ccccssccssscesssecssecesseceseeecseecesseecseecesseeeeeeses 1 0 
m. Materials for understanding how to adapt instruction to help students with disabilities 

meet the [CCSS/ CURRENT STATE CONTENT STANDARDS] .........0.cccssccessecesscecscecsseecseeesseeeesees 1 0 
Other materials 
n. Walk-through or observation protocols to aid in monitoring alignment of instruction with 

the [CCSS/ CURRENT STATE CONTENT STANDARDS ]..........c:cccssscesssecssecesseeesseceseeeesseceteeeaaeceees 1 0 
OF “Something else(specify)iensensm ee cerrercencteeercteerestea tree ee teem er aero ME ee HEME OER TENE 1 0 
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1-13. During this school year (2013-14) and including last summer (2013), has the state funded or provided professional 
development on the following topics related to the [COMMON CORE STATE STANDARDS (CCSS) FOR ENGLISH LANGUAGE 
ARTS (ELA) OR MATH/ CURRENT STATE CONTENT STANDARDS FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH]? 


SELECT ONE RESPONSE IN 


EACH ROW 

Professional development topics YES NO 
a. Information about the [CCSS/ CURRENT STATE CONTENT STANDARDS], such as 

content covered at each grade level and instructional changes or shifts required... il 0 
b. Instructional strategies consistent with the [CCSS/ CURRENT STATE CONTENT 

STANDARDS], such as model lessons or designing student WOFK..........cc:scccccceceesseeees 1 (6) 
c. Adapting instruction to help English learners meet the [CCSS/ CURRENT STATE 

GONTENTSTANDARDS] ee iercteccreccccoseacces cect ccracass tir ccecnacon saat teeecaceaselrans fos reatree eta eoes 1 0 
d. Adapting instruction to help students with disabilities meet the [CCSS/ CURRENT 

STATE CONTENT STANDARDS] ........c:cccccccsssssscecccecsessseecesecsceeseasaeseescesseeeaeseeeessseeeaees 1 0 
e. Using student assessment data to improve iNStrUCTION ...........ceecccceessececeereeceeeteeeeees 1 0 
f. Monitoring alignment of instruction with the [CCSS/ CURRENT STATE CONTENT 

STANDARDS], such as the use of observation Protocols ..........cccsccccccssesssseceeeeessessaees 1 0) 


1-14. Through which methods did the state fund or provide the professional development on the topics listed above? 


SELECT ONE RESPONSE IN 


EACH ROW 

Method of delivery of professional development YES NO 
a. Statewide or regional/county conference(s) ON these tOpiCs..........cc:cesccesscesecseesseeees 1 0 
b. Presentation(s) via webinar or video recording(s) on these topics .............ccceececceees 1 0 
c. Instructional coaches that worked with teachers or teams of teachers on these 

pte] ©) (Sir seerpaerae eSeer cere cor uBR SEE REE oan eR Saris oC een Se Dee ES nr Rca enG ae Bacar SC ne Ceo otras 1 0 
d. Training of selected district staff, who provided the information to others in the 

district on these topics (train the trainer approach) ............ccsssccceesececsssceceeseeecesseees 1 0) 
en -Sometothenmoder(specitiy ere cesccctrrccvcc essa soto ns nose a ree os deena ee eter A 0 
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1-15. During this school year (2013-14), in which of the following ways does the state monitor the implementation of the 
[COMMON CORE STATE STANDARDS (CCSS) FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH/ CURRENT STATE CONTENT 
STANDARDS FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH]? 


SELECT ONE RESPONSE 


IN EACH ROW 
Monitoring method YES NO 
a. State requires districts to provide evidence of curricUlUM reViSiONS ..........cesceeereceeees 1 0 
b. State requires districts to use a state MOdel CULTICUIUM......... ccc ceceeeeceseeeeeceeseeeeeetneeees 1 0 
c. State staff conduct visits or observations in CiStricts ...........:ccccsscccceestececstececeenteeeeseeeees 1 0 
d. State reviews the district and school results of statewide student assessments that 
are aligned with the [CCSS/ CURRENT STATE CONTENT STANDARDS]..........:scc0ecceeeeees 1 0 
e. State requires teacher evaluations to include evidence of teaching approaches 
consistent with the [CCSS/ CURRENT STATE CONTENT STANDARDS ]............cc00+ceeeee008 1 0 
f. State requires principal evaluations to include evidence that the [CCSS/ CURRENT 
STATE CONTENT STANDARDS] have been implemented in their schools ............:008 1 0 
free Old nfetre (fol eel IV) Fe seceieoterseceacance beer rcerecce ne aseee oe ceeca cence pa ooo aceeree oat amet oeceoe bese oa 
1 0 


Please provide the following information for each state education department staff member who assisted with the completion of 
this survey section. 


Number of years in 
the position 
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Section 2. Assessments 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Student achievement growth is the change in student achievement for an individual student between two or 
more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods 
to calculate achievement growth for a teacher’s own students based on state summative assessments or 
other standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, or 


for schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a 
teacher’s own students, determined by each individual teacher at the beginning of the school year (often 
in consultation with the school principal) based on the teacher’s assessment of the students’ starting 
achievement levels. SLOs/SGOs may relate to students’ scores on standardized assessments, or to 
teacher-developed tests, performance tasks, or other customized assessments of student learning. 


In this section of the survey, we will ask about the assessments your state requires districts to administer, any recent changes in 
those assessments, and the support you are providing to districts and schools for required assessment activities. 


2-1. 


For this school year (2013-14), did your state require districts to assess children’s academic readiness at kindergarten 
entry? By kindergarten entry assessment, we mean any test, survey, observation, or formal collection of quantitative 
data about the child’s development and achievement at about the time of kindergarten entry. 


IN Oceoshs stdetestcedaveus lice feotesgaenvec (oe teeece ane selaceaeezsniaecseciatSeacaleeese tase seu tetisevotsdeulnesedateweh ian ceetenieenen 0 —> Skip to 2-3 
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2-2. In what areas were districts required to assess children at kindergarten entry? 
SELECT ONE RESPONSE IN 
EACH ROW 
Area YES NO 
a: Langu ageanGiliteraGyrnecscr tcc erecta tare rss en care canvas ence erent soe eaet ensue en ngu seit peaye eset 1 0 
b. Cognition and general KnOWledge uu... .eececcesscccececsessaeceeecscseseeaeeeeecsceesesaeeeeeesceeseaseeeeesees 1 0 
Cra JEanlyarmatinenmat le spcessre: sess seca soeece seer nee ser se cea eae Seat ris ca nn ae oe al 0 
d. Early scientific deVeElOPMeNt ............cccccsssecccecsesssesecececeeseeasseeececeesesaseeseescsesesasaeseesceeseaeaeees 1 0 
e> -Approaches towandtleanmingircsecsccrisesccseeccasescscsseescscearasescusocces conse Ses steecsataneas semscmevesnensaess il 0 
f. Social and emotional CeEVElOPMENt ...........c.cccccccssesssecececeeseseececececeeseseseeseeseseseaaeseeseeseesees 1 0) 
g. Physical well-being and motor development (including adaptive skills) .............ccssccesecees A 0 
2-3. Has your state developed (or made available) an assessment or battery of assessments that districts can use to assess 
children at kindergarten entry? 
NV OS icocect secretes cet sietud tins ducotestusiistnnd ited isaac Weasdecetos wueo tedden tattscesdascuedlecsasceny deadetressice tees ticags 
INO: irstuiceliteodelclieltesce ventas tenreubedbenesot soateaieanestis iunvayl needs cops tonbuaticaacelss women aderet etvoteedtenesuenty 
Next, we will ask about required state summative assessments in kindergarten through grade 8. 
2-4. During this school year (2013-14), what subjects are assessed using summative assessments statewide and in which 


grades between kindergarten and grade 8? 


Subject 


a. 


English language arts (ELA) ...........::ccssceeees 


SELECT ALL GRADES THAT APPLY IN EACH ROW 
OR SELECT “O” IF THERE IS NO STATE ASSESSMENT IN ANY OF THE GRADES 


GRADE LEVEL 


NO STATE 
ASSESSMENT IN 
ANY OF THESE 


GRADE LEVELS 


K 1 2 3 


3-184 


4 
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Next, we would like to ask you about your state’s exam requirements for a standard or regular high school diploma (not a GED). 


2-5. For students graduating in 2014 (current seniors), does your state require students to either take or pass any statewide 
exams in order to receive a standard or regular high school diploma? 


2-6. Indicate the types of exams required in high school, whether they are required for a standard or regular high school 


diploma, and list the subjects included in each type of exam. 


SELECT ONE RESPONSE IN EACH ROW 


STUDENTS MUST TAKE 


EXAM(S) BUT THOSE STUDENTS 
NOT PASSING MAY MUST TAKE 
EARN A EXAM(S) BUT 
STUDENTS STANDARD/REGULAR NO THRESHOLD | THIS EXAM 
MUST PASS DIPLOMA IN OTHER SCORE IS NOT 
Types of High School Exams: EXAM(S) WAYS REQUIRED REQUIRED 
a. End-of-course subject tests...........:cccsscesesreeees 3 2 1 0 
What subject tests are used for graduation 
purposes? (list those subjects) 
b. Acollege entrance exam (SAT or ACT)............. 3 2 1 0 
c. Comprehensive exam, exit exam, or grade 
SPECITIGLEXA Meret eek creeres cat nent teen ee eres 3 2 il 0 
d. Other (Specify)..........cceccccccssececsssceceesseeeesssaeees 3 2 1 0 
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2-7. Do state requirements for a standard or regular high school diploma (not a GED) include any of the following non-course- 
unit form of student achievement evidence? 


SELECT ONE RESPONSE IN EACH ROW 


AVAILABLE OPTION 
ONLY FOR ELIGIBLE NOT AN 
REQUIRED AVAILABLE STUDENTS WITH OPTION 
Requirements for a Standard or Regular High FOR ALL OPTION FOR DISABILITIES OR FOR ANY 
School Diploma STUDENTS ANY STUDENT ENGLISH LEARNERS STUDENT 
a. Alternative state assessment or the use of 1 
substitute scores from another assessment... 3 2 0 
b. Portfolio of coursework or end-of-course 1 
project(S) s..ccae ei ee A 3 2 0 
c. Individual waivers or appeals of exit exam 1 
FEQUIFEIMMEGN TS? 1-225: eteoe ace esac iaek ese eee 3 2 0 
d. Other (Specify) ........ccccesccccssccecsssceceesseeeesseaeee 3 2 1 0 
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2-8. What question formats are used in your state summative assessments in each content area from kindergarten through 
grade 8 and for high school end-of-course and exit exams? Four formats are defined below. 


(In each row, select the grades in which that particular question format is used or select “NA (Not Applicable)” if this 
type of format is not used at any grade level in the designated subject.) 


TYPES OF QUESTIONS-RESPONSES: 


e Single-step selected-response (multiple choice): Includes questions in which students select from one set of 
response choices (for example, multiple choice or true-false) 


e Multiple-step selected-response: Includes multiple choice questions that build on one another. Students select a 
response to the first question and the next question builds on that response. May involve scaffolding across these 
opportunities (for example, identify the theme of a passage, then identify two pieces of evidence from the passage 
for that theme) 


e Short constructed-response or grid-in: Includes fill in the blank, or writing from one word to a few sentences in 
response to a prompt or single-step math or science item. Some math or science items require students to calculate 
an answer and then use a number grid to indicate that answer 

e Extended constructed-response: Includes essay questions or questions where two or more paragraphs are written 
in response to a prompt or a multi-step show-your-work math or science item 


SELECT ALL GRADE LEVELS THAT APPLY IN EACH ROW 


HIGH 

Subject GRADE LEVEL — K THROUGH 8TH SCHOOL NA 
English Language Arts (ELA) 

a. Single-step selected-response (multiple choice) .... Ke ly e225 eS A Sb sae aS HS na 
b. Multiple-step selected-response ..........cseceeeeeeeees K 1 2 3 4 5 6 7 8 HS na 
c. Short constructed-response or grid-in................+0+ Ke le 2 33 4e B56) 7 38 HS na 
d. Extended constructed-response..........cccsssceeeeeeeees K 1 2 3 4 5 6 7 8 HS na 
Math 

e. Single-step selected-response (multiple choice) .... Ke A 2 S34 5) tb a7 8 HS na 
f. Multiple-step selected-response ..........eecceeeseeeeeees K 1 2 3 4 5 6 7 8 HS na 
g. Short constructed-response or grid-in..............:06 Ko ol 2 3) 84S) 16 72 8 HS na 
h. Extended constructed-response .........cccssceeeereeeeees K 1 2 3 4 5 6 7 8 HS na 
Science 

i. Single-step selected-response (multiple choice) .... Kew ele 226 Se 4 5: OD a7e ss HS na 
j. Multiple-step selected-response ...........ccccsceccceceeees K 1 2 3 4 5 6 7 8 HS na 
k. Short constructed-response or grid-in............:c.0 Keel? 22S 4S 6 eee oS HS na 
I. Extended constructed-response .........cccscscseccceseesees K 1 2 3 4 5 6 7 8 HS na 
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SELECT ALL GRADE LEVELS THAT APPLY IN EACH ROW 


HIGH 

Subject GRADE LEVEL-—K THROUGH 8TH | SCHOOL | NA 
Social Studies 
m. Single-step selected-response (multiple 

(ol NGI 2t leeneneccranceenciennacrchoterncaenoaiticreernco neces erro Kenley e257 235 rae Poe Os i) td HS na 
n. Multiple-step selected-response..........cccccccccceseesees K 1 2 3 4 5 6 7 8 HS na 
o. Short constructed-response or grid-in.............:06 K id 2 3 a4 § © 7 8 HS na 
p. Extended constructed-response .........ccccccccccceeeesees K 1 2 3 4 5 6 7 8 HS na 

2-9. During this school year (2013-14), how have your state’s summative assessments in ELA and Math been aligned with the 


[COMMON CORE STATE STANDARDS/CURRENT STATE CONTENT STANDARDS] in these areas? 
SELECT ONE RESPONSE 


IN EACH ROW 

Area YES NO 
a. The state is using summative assessments that are fully aligned with the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] in ELA and Math..............:ccccscccceesssseessseeees 1 0 
b. The state has developed crosswalks showing alignment between the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] and on the state’s summative 

assessments in ELA ANd Math ..........ccccccesssececeesececseceeceeseeeeceeaeeeceeeeecesseeeeceeqaeeeseeaeeees 1 0 
c. The state’s summative assessments include some items measuring [CCSS/ 

CURRENT STATE CONTENT STANDARDS] in ELA and Math...............ccccecccceessscecseeceees 1 0 
d. The state is using the pilot or field test version of the assessments developed by 

one of the assessment consortia (Smarter Balanced Assessment Consortium -- 

SBAC -- or Partnership for Assessment of Readiness for College and Careers -- 

PARCC) for accountability PULPOSES............ccccccccesscccecssececsessececsesseceesseeeceesaeeeeseeeeees 1 0) 
e. The state is using the pilot or field test version of the assessments developed by 

one of the assessment consortia (SBAC or PARCC) but NOT for accountability 

PURPOSES sacce tess nascacc neve dacs cane be secu sc dacs Ou se be meee oa a eine De meee dans hae Bae we das oa ne be menese eee see 1 0 
f. The state’s summative assessments have not been changed to reflect the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] in ELA and Math...........cc:cccccccsssesrseeeeeeeenees 1 0 
Goma O@thern(Specity)mcncreceemessescamertsceste tee tcmeere seams eeacrerey cea uct reesee stants ere aeons al 0 
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2-10. | Which, if any, of the following summative assessments will your state require districts to use in 2014-15 (in any grade 
level) to gauge student achievement in ELA and/or Math? 


SELECT ONE RESPONSE IN EACH ROW 


BOTH 
ELA MATH | ELA AND 


Summative assessment ONLY ONLY MATH NEITHER 


General State Assessments 


a. Assessments developed by the Smarter Balanced Assessment 


Gonsortivini(SBAG) iene. csceccccetcten or ser ec necante ceeeretnr ese eee il 2 3 0 
b. Assessments developed by the Partnership for Assessment of 

Readiness for College and Careers (PARCC) ........ccsccesscccsteeeeeeees 1 2 3 0 
c. Our state’s OWN SUMMative ASSESSMENTS .........c:scceceetecessteeeeeeeees 1 2 3 0 


Alternate Assessments for Students with Significant Cognitive 
Disabilities 
d. Alternate assessments for students with significant cognitive 


disabilities developed by the National Center and State 
Collaborative (NCSC)........c:ccccsscsssecsssscsssecseseecsecseeeecsaeceeeeeceeeeeeeeees 1 2 3 0 


e. Alternate assessments for students with significant cognitive 
disabilities developed by the Dynamic Learning Maps (DLM) 
COMSO REIL eee eects ae een tee ects meet ate ae et eta nen a a es aA ence 1 2 3 0 


f. |Our state’s own alternate assessments for students with 
significant cognitive disabilities .............ceeeesceeseeceeseeeeceesteeeceeeeees 1 2 3 0 


2-11. During this school year (2013-14), has the state made investments in new technology or assisted districts with acquiring 
technology needed to implement the required state summative assessments in ELA and/or Math? 


SELECT ONE RESPONSE 


IN EACH ROW 
Investment YES NO 
a. State provided new funding or assistance with acquiring expanded bandwidth for 
schools to provide broader and quicker access to internet reSOUICES ............cc:e 1 0 
b. State provided new funding or assistance with acquiring computers (desktops, 
laptopsy Or tablets) x.seccice) eciecscezel ses sha deect cesees Sha ed coe edaet Wiech adveateagetdencesacexsscuetseedees Moses 1 0 
c. New state funding to districts was specifically earmarked for technology .............. 1 0 
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Next we’d like you to think about your policies for state summative assessments for English learners and students with 
disabilities. 


2-12. Which statement(s) below describe accommodations for state summative assessments that your state allows for English 
learners (ELs) in the content areas of English language arts (ELA) and/or Math? 


(If ELs are given an accommodation for either ELA or Math, or only in certain grades, mark “Yes.” If ELs are given the 
same assessments as other general education students, without any accommodations, check box below.) 


11 Not applicable, no accommodations — Skip to 2-14 


SELECT ONE RESPONSE 


IN EACH ROW 

Accommodation YES NO 
a. ELs are given the same assessments as other general education students, but 

theyimay: bevgiveniextraytime sinensis eee a re eee ee eee ae eee ee il 0 
b. ELs are given the same assessments as other general education students, but an 

adult may read the assessment aloud in English ...................ccccscccccecessessseeeeeeeeeserees 1 0 
c. ELs are given the same assessments as other general education students, but an 

adult may translate the instructions into the student’s primary language ............ 1 0 
d. ELs are given the same assessments as other general education students, but an 

adult may translate the reading passages into the student’s primary language.... 1 0 
e. ELs are given the same assessments as other general education students, but an 

adult may translate the entire assessment into the student’s primary language.. il 0 
f. ELs are given the same assessments as other general education students, but the 

assessment booklet (or online version) can be provided in the student’s primary 

DAN BU ARE oescccccces lateness cat cestcssenncetecsagsedaectereatentanatacsescaseeniaceduesearsecvuliseaees cScettwnt dens coase 1 0 
g. ELs are given the same assessments as other general education students, but 

they can use a dual-language dictionary during the assessMent.............ccsscceeeereees 1 0 
h. ELs are given an alternate asSeSSMeNt ...............cccccccccecesssssscecececeessaesececsceeseaeaeeeeees 1 (6) 
Ey mal@ddakairl CYor=\ell AYA eeoteanee cerereencoseceecrrece cree reece renee rere ecreeecerer perce races 1 0 
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2-13. What criteria are used to determine whether ELs should be provided with an accommodation for state summative 
assessments or an alternate assessment? 


SELECT ONE RESPONSE 


IN EACH ROW 
Criteria YES NO 
a. Beyond a particular grade level, ELs are given the same assessments as other 
general education students, without any accommodations (if yes, specify grade 
ENS) Deeeceencocteseeerncoscntanaet pases toc icaeserr oc icetoct ater eLEos san saci Sane Oa Sen Cicer sor roasn eae eae EOCREE 
1 0 
b. Once ELs have been assessed using an accommodation or alternate assessment 
for the maximum number of years allowed, they are given the same 
assessments as other general education students, without any accommodations 
(if yes, specify NUMbeEr Of YAMS) ..........ccseccccesssececsssceceessececsessececsesseceesseeeceesaeeeessasess 
1 0 
c. Once ELs meet or exceed a threshold score on an English language proficiency 
assessment, they are given the same assessments as other general education 
students, Without ANY ACCOMMOAALIONS ............ccccccceseessseececececeesseececccecseseeaeececeeees 1 0 
d. School districts must assess certain ELs using either an accommodation or an 
AIterNate ASSESSMENL.......ccccccccscceseessssscescceceesecessesececceseesecsseesceeseaeseseceseesesseseeeesenees 1 0 
e. School districts determine whether or not to use an accommodation or an 
altehnatesaSSesSMentitOmelSesrecsceverss stot octasee ome tessee ea eee none ne ra soe tae ee neonates it 0 
fe. « Other (SPOCITY) ees cocvredc cesnccivaeesh peeve ro tsedideevicd ds vueves Steveeeevelevletwertecn Hv eev ase toeded 1 0 


2-14. — Which, if any, of the following English Language Proficiency assessments will your state use in 2014-15 (in any grade 
level) for English learners? 


SELECT ONE RESPONSE 


IN EACH ROW 
Assessment YES NO 
a. The English Language Proficiency assessment developed by the Assessment 
Services Supporting ELs through Technology Systems (ASSETS) consortium......... 1 0 
b. The English Language Proficiency assessment developed by the English 
Language Proficiency Assessment for the 21st Century (ELPA21) consortium....... 1 0 
c. Our state’s own English Language Proficiency aSSCSSMENL...........sceeseeceseeeneeeeeee il 0 
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2-15. Thinking about the administration of state summative assessments to students with disabilities (SWDs), which 
statement(s) below describe accommodations for summative assessments or alternate assessments that your state 
allows for SWDs in the content areas of ELA and Math? 


(If SWDs are given the same assessments as other general education students, without any accommcadations, check box 
below.) 


Ol Not applicable, no accommodations —> Skip to 2-16 


SELECT ONE RESPONSE 
IN EACH ROW 


Accommodation YES NO 


a. SWDs are given the same assessments as other general education students, 
but they may be given flexibility in timing or scheduling (for example, 
extended time, breaks, different time Of Cay) ..........ccssecssccesssecstscesssecssecesseecsseceseees 1 0 


b. SWDs are given the same assessments as other general education students, 
but they may be presented differently (for example, an adult may read the 
entire test or reading passages aloud, directions may be repeated, may be 
Presented. iniBraille):. cs sccscerceccevessaGeees bswasdasaaeads ovasboceask ee cveeceieosuas teeateabtataneshoneseeseds 1 0 


c. SWDs are given the same assessments as other general education students, 
but they may respond in a different manner (for example, an adult may serve 
as ascribe, or they May USE SPEECh-tO-tEXt) 0... cessceessecssecssseecssscesseecssecesseecsseceeees 1 0 


d. SWDs are given the same assessments as other general education students, 
but they may use equipment or materials to assist them (for example, a 
calculator, math tables, or Manipulatives) ............ccccscccesscccecssececsessececessseceesesecsesaes 1 0 


e. SWDs are given the same assessments as other general education students, 
but in a different setting (for example, in a separate room or study carrel, or in 
arsmalligrouprSettimg) secveeescerscereesscsewcesreccuscecsrsevectecduieorcce suet seceueosieceucerestiveniceeece es 1 0 


f. SWDs may be given an alternate assessment based on modified state 
achievement standards (known as 2% tests for SWDS) .........c:sccssscesseecsteceseeecsseceeeees 1 0 


g. SWDs may be given an alternate assessment based on alternate state 
achievement standards (known as 1% tests for students with significant 
COPNITIVEdISAbIlItleS)eerrcct- meee eeers sees cure teeereran ener ze ese sree cnet aeree en ene eee te 1 


h. SWDs may be assessed by submitting a portfolio of their Work ..............ccccseccceeeeees 1 


i. SWDs may be assessed by a task-based performance assessment ................:::0000 1 


o oOo oO 9 


je~ “Other (Specify) a4 cssicscecsececds ae idoceabicd cccsdaebies hisces aedasneh bath chee davblbes bus covebaadodinbbedesevele 1 
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2-16. Does your state currently have a statewide longitudinal data system that includes a consistent identifier for each student 
in the state and individual student records that can track student achievement and other education data across districts 
and over time? 


V.GSe sss ussicdecewiceneseredGn stab ta ce tienssieetentaenh erlsdenstab nde then'ssieNeteroaenvhen sauce deredieeastdaneoacsnstesssenengs 1 
INO sisieciecec eves civecdecéside uensine tues sbdesuecvkdtuceesusdetuedtcds Wace usdedvice dies cavesdeeSnestdbusensbiteseeussensuetteees 0 — Skip to 2-20 
2-17. During this school year (2013-14), what information is available in the state’s student-level longitudinal data system? 


SELECT ONE RESPONSE 
IN EACH ROW 


Information YES | ono | 


a. State summative assessment scores and demographic information for each 
StUCE Mtaateme erties stent T a ceicst names e sate th mare Gat ene Manist tsi Aestse tani aM eM Ne en tet 1 0 


b. Teacher identifiers that indicate, for each student, the teacher(s) responsible 
FOr ACH SPAS ‘AN COULSCs.svcceceesecsscecdascecnssssocecssvvedacscssnsecsoctechovsieecdettevedesnacesevsenade 1 0 


c. Data on individual students linked from state or local early childhood education 
program systems, such as pre-kindergarten or Head Start programs ...........::00000 1 0 


d. Courses taken and grades received for each high school student ............:::ccceesceees 1 0 


e. Advanced Placement test scores or college entrance exam scores for each high 
SCHOONSTUG CHR ere ree tent eee en eee tea eet ri emerged ea ne Ta Sees 1 0 


f. Linked data for individual students who enroll in state postsecondary 
ISEIEUTI ONS. foxces ce evaseon Reg eevee aeesoee aceon and sade eat vee and oeee ee evens Dee Wate 1 0 


g. Linked data on individual students from state workforce or unemployment 
IMNSUTAMGESVSTEMNS se sesccteeeeesaceseoestreeceteacs Ses vescescirasesteceeessteacs suscieere ns see cutesrereeecsemeeaes il 0 


h. Information on the individual student’s teacher of record that links to a state 
Gatabase On individual teaches ............cccccscssscsecececececececececececececececeeeceeeceeeseeeeeeeeess 1 0 


[scpnm OLMETR( SDECITY,) Pesan neces renner eet bode ee Pri et ek pn ae re et em one 1 0 
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2-18. — For which of the following purposes are data in the state’s student-level longitudinal data system currently used by state- 
level staff? 


SELECT ONE RESPONSE 


IN EACH ROW 

Purpose YES NO 
a. To track overall school performance and identify areas for improvement.............. 1 0 
b. To monitor the progress of English Learners (ELs) and students with disabilities 

WS WD Jie cadecct dccecvetstecevavtecesvcaseonvustacetoustavestuasi soa sneas wats secedetevstagessussiadisvetuonsnnestsenevsiseetens 1 0 
c. To evaluate instructional programs such as measuring program effectiveness....... 1 0 
d. To inform professional development offerings such as identifying specific content 

or skills where teachers need assistance OF SUPPOFT ........ccccccccccesssssceeececessssteaeeeeees a 0 
e. To evaluate the success of professional development offerings for teachers or 

PRINCI Pals soessceevseecccesticscesoeccessacccsure cevssceseersecescoessateearscceers ns cecsassnt cease cncrvatscterestintesse 1 0 
f. To inform resource allocation such as which schools and students receive which 

programs or which staff work with which Students............cccccccsesssecececsesssseeeeeeceeees 1 0 
g. To provide information to teachers about their students’ progress ...........:.:seeeee 1 0 
h. To provide information to parents about the school or their children................006 1 0 
i. To provide information to students about their OWN PIOBress .........cescceseceseeeeeees 1 0 
j. To track students’ postsecondary enrollment and progress after high school 

graduation such as credits earned in public colleges or universities in your state... 1 0 
k. To provide information to federal agencies (€.g., EDFaCts)........ss:cccssccssscesssecstseeesees il 0 
Is Something else (SP@CiPY) cesscc.ccissnccsdsssucsscianscsveaceacassacdacsodacteeesscdes doateedesanedsvodandasesenees 1 0 


2-19. During this school year (2013-14), what information has the state provided to districts from the state’s student-level 
longitudinal data system? 


SELECT ONE RESPONSE 


IN EACH ROW 

Information YES NO 
a. Student achievement growth reports on individual schools using value added 

models (VAMs) or student growth percentiles (SGPS).........::cccsccesccstsssessecstseeeseeeees 1 0 
b. Student achievement growth reports on individual teachers using value added 

models (VAMs) or student growth percentiles (SGPS)..........ccccsccccsecssceeseecsereesseeeees 1 0 
c. Student achievement growth reports on different subgroups of students using 

value added models (VAMs) or student growth percentiles (SGPS) ...........:scssceerees 1 0 
d. Postsecondary outcomes associated with districts and SChOOIS...........c:ccccccceseeseeeees 1 0 
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2-20. Does the state require districts to implement a district data system, or technologically based tools that provide school 
leaders and teachers with data to manage continuous instructional improvement efforts? 


2-21. During this school year (2013-14), did the state provide any of the following funding, materials, or technical assistance to 
help district administrators, school leaders, and teachers use data to improve instruction? 


SELECT ONE RESPONSE 


IN EACH ROW 

Funding, material, or technical assistance YES NO 
a. Funding for or direct provision of student-level data management systems........... A 0 
b. Access by district administrators and school leaders to a statewide student-level 

Gata SYSCCIN asics sdisehec cas chvessisearvediasdasiaokbearcalicndsnasesnaanesanssaaeeateasacastadaaea deneassienedancdstessbane 1 0 
c. Materials or documents for district administrators and school leaders on the use 

of data for school improvement PlANS .........:scceessccssecssscccssceeseecsecseeeecsseceereeesseseeeeess Al 0 
d. Materials or documents for school leaders and teachers on the use of data for 

instructional planning OF IMPLFOVEMENE .........cccccccceesscsceceecsesseaeceeeeessesseaeceeeesceeseeaees 1 0 
e. Technical assistance and/or support on hardware or software issues, such as 

making technical systems or computer networks experts available to districts ...... dl 0 


Please provide the following information for each state education department staff member who assisted with the completion of 
this survey section. 


Number of years in 
Position Title the position 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Survey of State Education Agencies 


SECTION 3: 
School Accountability and Turning Around Low-Performing Schools 
Version for States with ESEA Flexibility 


2013-2014 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, 
including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and 
reviewing the collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department 
General Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this 
collection of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, 
Washington, DC 20210-4537 or email ICDocketWgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the 
completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title I, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 3. School Accountability and Turning Around Low-Performing Schools 


3-1. 


3-2. 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Which of the following best describes your state’s goal for student achievement under the federal Elementary and 
Secondary Education Act (ESEA)? 


SELECT ONE ONLY 


That 100% of the students achieve proficiency on the state assessments(s) by 
LODHI ge cree oe sih sews Sinn xt nd dngactecleennictneed ah acnketnn we nae laa asdscnnnndinn sca aanawenlcennsdcasticnesinen nsGiecencdensatnece 1 


To reduce by half the percentage of all students and subgroups who are not 
proficient on the state assessment(S) Within 6 VEAP ........cccccessececsssceceessececsssseeeenseseceeaes 2 


That 100% of students achieve proficiency on the state assessment(s) by 2019-20........ 3 


OTHE (SPECIFY i ccicees esicd Sesh SH la ses a acd Dec sae aaa eee nbn Hk heehee ada ethene bese eS 4 


States monitor proficiency rates on state summative assessments for all students as well as for subgroups specified in 
ESEA (e.g., students with disabilities, low-income students, and students of specific racial/ethnic groups). Does your state 
merge some of the student subgroups specified in ESEA into a single combined subgroup for school accountability? 


ING is siesbehahs Se sedeese ces vis anaccae decade saeetaea eh acts venund Cavanuawn ieee teFssane veuaweeweslaumeeeogstuarseiasnendeetas ates 0 — Skip to 3-6 
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3-3. 


Which subgroups are merged into a single combined subgroup? 


(If your state has only one combined subgroup, please indicate which groups are included in the first column, and check 
the box below indicating only one combined subgroup. If your state defines more than one combined subgroup, please 
indicate which subgroups are included in the second combined subgroup using the second column.) 


Ol Check box if only one combined subgroup. (Indicate groups included in first combined subgroup column. Leave 
second combined subgroup column blank.) 


FIRST COMBINED SECOND COMBINED 
SUBGROUP SUBGROUP 
SELECT ONE RESPONSE IN | SELECT ONE RESPONSE IN 
EACH ROW EACH ROW 
Subgroup YES NO YES NO 
a OW hITGR rere tect ein a cerrnmey, meteor rrr et nore tt ens 1 0 1 0 
b. Black or African AMO ican «0... ces eeeeeeeseceseeeeneeceteeeeneeesees 1 0 1 0 
Crm HISD ANI Ghteeetseeantesasyaensesescsterscu ae cvonties soca oe ear ocne ee secter orenttas 1 0 1 0 
Gis 2ASIANY Hashes ex consecsdeptonbessott hes set avvert deceenunbessenead vas beaeevemeastes 1 0 1 0 
e. American Indian or Alaska Native...........csssesceeeeeeeereeees cl 0 1 0 
f. | Native Hawaiian or Other Pacific Islander.......... essen 1 0 1 0 
g. Multiracial/two Or MOre £aCeS........ccccccecseessesscessceseesssenses il 0 1 0 
h. Other individual racial/ethnic subgroup (specify) ........... 
1 0 1 0 
i. Economically disadvantaged ............cccccccssssscesecsceeserseaeees A 0 A 0 
Jj. — English learners...........ccccccccccccssssscecccecsessceeeeececsesseseeeeeeees 1 0 1 0 
k. Students with disabilities... cee eeseeeeseeeeseeeteeeeneeeees 1 0 1 0 
|. | Low academic performance (for example, lowest 25 
percent based on proficiency) ...........ccccccceesccceesseceeesseeees 1 0 1 0 


Are combined subgroups used by all schools in the state, or only for schools in which the individual subgroups are 
below the state’s minimum group size or n-size? 


SELECT ONE ONLY 
Combined subgroups are used by all SCHOOIS............cccesceccceceessssscecececeeseseeseeeescesseseeaeeeeees 1 


Combined subgroups are used only when the number of students in the individual 
subgroups for that school is below the minimum group Sizeé Or N-SIZE oo... ee. eee eeeeseeeeeeeees 2 
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3-5. 


3-6. 


3-7. 


For schools that fell short of Annual Measurable Objectives (AMOs) for a state-designated combined subgroup in 
2012-13, what actions did the state require? 


Check box if all schools in the state met their AMOs for combined subgroups and skip to 3-6. 


Check box if state does not set AMOs for combined subgroups and skip to 3-6. 


SELECT ONE RESPONSE 


IN EACH ROW 

Schools that fell short of AMOs for a state-designated combined subgroup in 2012-13 
are required to: YES NO 
a. Develop a school improvement plan .........::cccesccccesssececeestececseececscsececneaeececseeeeceenaeeeseeaeees 1 0 
b. Examine the reasons for low achievement of that combined Subgroup...........ss:ccccceeeeees 1 0 
c. Implement interventions to address the reasons for low achievement of the 

COMDINEMSUDBOUPiveccerrccceccsceoevecctuetisde eves cccenvsosccesuatiecetaceeseeucteracccunerstecceernucteeoeceenvetisces 1 0 
d. Report to the district or state on the interim progress of the combined subgroup 

more than once during this school year (2013-14) ........ccsceessecssecesseeesseceeeeeesseceteeeesaeceees 1 0 
e. Examine the reasons for low achievement of each constituent subgroup within 

nF hexetoy an ol (aKeokS1] of 49010) Sarcecencneceececcnea nace cedcceccaenoobccetancecearcacecccrc cor asnee ee ecereerenteeeonacrccceece 1 0 
f. Implement interventions to address the reasons for low achievement of each 

constituent subgroup within that Combined SUDZrOUP............ccceceesssseceeececsesteaeseeeeeseeeees 1 0 
g. Report to the district or state on the interim progress of each constituent subgroup 

within that combined subgroup more than once during this school year (2013-14)....... 1 0 


For this school year (2013-14), does the state set the same Annual Measurable Objectives (AMOs) for every school or 
do AMOs vary in different schools? 


SELECT ONE ONLY 


AMOs are the same for every SCHOOL ..........cccceessscecececeesessececeescecseeeaeseeecesseesaeseeseseseseaaees 1 — Skip to 3-8 


AMO vary in different SCHOOIS .........ccccccccccecesssssscecececeesessececececeeseesaeseeecessessaeseeseseeeseaaees 0) 
In which ways do the AMOs vary for schools? 
SELECT ONE RESPONSE 
IN EACH ROW 
Variation YES NO 
a. AMOs vary depending on school level (elementary, middle, and high schools) ............ 1 0 
b. AMOs vary depending on each school’s initial proficiency level in the first year of 
the: ESEA: FlEXIDINEY: ce cvecvacicnseceicces Seoves eesti vas cevees eseacaecaeeveededoesen'eeseetadceczevesvusnedtddesdevsencnedeseess 1 0 
c. AMOs vary based on something else (SPeCifY)..........c:ccsscceessecstccesscccssecetseecssecetseeesaecsaess 1 0 
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3-8. During this school year (2013-14), has your state identified “Reward” schools (i.e. ,“highest-performing” or 
“high-progress” schools), based on student outcomes measured by required state summative assessments and other 
data collected through the end of the 2012-13 school year? 


SELECT ONE RESPONSE 


IN EACH ROW 

Type of school YES NO 
a. State has identified highest-performing Reward SChOOIS...........:sceesseceeeeeesteceeeeeeneeeeeee 1 0 
b. State has identified high-progress Reward SChOOIS...........:ccsccccessececeeseecesseeeeceeseeeeeeeaaes 1 0 

3-9. Does your state recognize Title | Reward schools (highest-performing and/or high-progress schools) in any of the 
following ways? 
SELECT ONE RESPONSE 

IN EACH ROW 

Recognition YES NO 
Eb) edo) Ice delete} sal iilo) 1 arecekatrencetoneccononrecas eecorcreccorcrred necniedececcmencnbce ceacecceace eco rancrceArconcrrecere 1 0 
b. Financial rewards for teachers and/or principals ...........ccccceccccssecesseecssccesseeeseceteeeesseceees 1 0 
c. Additional funding for schools to use for educational PUrPOSES............:scceceestecesseeeeeeees 1 0 
d. Additional operating flexibility or exemption from state/district requirements ............. 1 0 
e. Opportunities to share best practices with other schools in the state ...........:::ccesceeees 1 0 
fe Other (SPECIY) <2 sesedi elise site seit baad Leversha inated ana oe eae sbeiea irene Moa eas 1 0 


3-10. Does your state identify any Non-Title | Reward schools (i.e., highest-performing or high-progress schools)? 


3-11. Does your state have any other programs to identify and recognize high-performing schools other than Reward school? 
(Do not include National Blue Ribbon Schools) 
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ESEA Flexibility states have identified low-performing schools as Priority schools and Focus schools for interventions. This section 
asks about Priority schools and Focus schools in your state. 


3-12. | How often does the state identify Priority and Focus schools? 
SELECT ONE RESPONSE IN EACH ROW 
School type YEAR YEARS YEARS 
a= VPhlonity:SchOolSrsrewcss ce eeeeeem cee ser eee renin cease rere eer mie ames nre ont 1 2 3 


Be: (FOCUSSCHOOIS! cahass.cieccsedioes tie cwsestacnsnes tise cue Tedder eke dove scbbSnet a Sustel Bie bNbea ndoe eset 1 2 3 


3-13. Does your state identify any Non-Title | Priority or Focus schools? 


SELECT ONE RESPONSE 


IN EACH ROW 
School type YES NO 
as Non=Mitle:liPrionity:SChOOlStc-cccssencccc-orcecss cee este cence csneesenccceetes ces scncnecemsceeeereaccee setters sete 1 0 
b. Non-Title | FOCUS SCHOOIS...........seceeesessseceecceseseeeeccecsseeecacessseeeneecsseeseaaessaseseaaesssseseaaessaes 1 0 


The next questions pertain to your state’s Title | and Non-Title | Priority schools. 


3-14. Among the schools in your state that were designated as Priority schools during the last school year (2012-13), how many 
were closed after the 2012-13 school year for performance reasons? 


(Write in NA if you had no Priority schools during the 2012-13 school year. Write in “O” if no schools were closed.) 
NUMBER OF TITLE | PRIORITY SCHOOLS THAT CLOSED AFTER THE 2012-13 SCHOOL YEAR 


NUMBER OF NON-TITLE | PRIORITY SCHOOLS THAT CLOSED AFTER THE 2012-13 SCHOOL YEAR 


3-15. Does the state require any interventions or changes to be made in Title | and Non-Title | Priority schools this year 
(2013-14)? 


(Leave the second column blank if the state has no Non-Title | Priority schools.) 


TITLE | NON-TITLE | 
PRIORITY PRIORITY 
SCHOOLS SCHOOLS 
Intervention or change SELECT ONE RESPONSE PER COLUMN 
a. State requires specific interventions/changes in Priority schools....... 1 1 
b. State leaves interventions/changes in Priority schools to local 
discretion with state APPrOVal ...........cccsscccccecsessssssecececsessaeeeeeceesesseaeees 2 2 
c. State leaves interventions/changes in Priority schools 
completelvatoilocalidiscnetionpessee eee ee etna eee eee 3 3 


3-201 


2013-2014 State Education Agency Survey 


3-16. During this school year (2013-14), what interventions, if any, does the state require for Title | or Non-Title | Priority 
schools? 


(Leave the second column blank if the state has no Non-Title | Priority schools.) 


TITLE | NON-TITLE | 
PRIORITY SCHOOLS PRIORITY SCHOOLS 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 
NOT NOT 
Interventions for Priority schools: REQUIRED | REQUIRED | REQUIRED | REQUIRED 
a. Schools must prepare a school improvement plan that 
focuses on subjects and/or subgroups that are falling 
SHOntORAMOS re cetsscseceeecocssecsetusaceceeesnceseceenrasneeteenen cess i 2 a 2 
b. School improvement plans must be available to the 
PUD IG iecdes es Fea tasers che cee seantanccceseeesnstecncesedecedensidede cota sconenenees 1 2 1 2 
c. Schools must implement and monitor an instructional 
program that supports students not showing sufficient 
growth toward AMOS ..........ccccccccccecsesssssceeccscsessstseeceesees il 2 A 2 
d. Schools and/or districts must provide professional 
development to staff that supports interventions for 
subgroups of students not showing sufficient growth 
tOWArd AMOS... ceecceceesseeceeececeeseeeceeaaececseeeeceeueeeceeaeeens 1 2 1 2 


The next questions pertain to your state’s Title | Priority schools. 


3-17. Among Title | Priority schools, how many are implementing each of the following initiatives during this school year 


(2013-14)? 
(Write in the number of Title | Priority schools implementing each initiative, or select “none” or “don’t know” for Title | 
Priority schools.) 
SELECT ONE RESPONSE IN EACH ROW 
TITLE | PRIORITY SCHOOLS 
NUMBER 
OF DON’T 
School Initiatives SCHOOLS NONE KNOW 
a. Implementing a “restart” model as defined in U.S. Department of 
Eduicationiregulations:ccncs.cos-srcsts-ccceecccrsecst cee cecersericeestescerseeseecomtarers 0 d 
b. Implementing a “transformation” model as defined in U.S. 
Department of Education regulations...........ccccccscccccecsesssseeeeeceseesseaees 0 d 
c. Implementing a “turnaround” model as defined in U.S. Department of 
Educationiregulations..tien iets seer ssctctseaeseerscssse eter sens Seater tetess 0 d 
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3-18. Are all, some, or no Title | Priority schools in the state implementing the following academic and structural changes 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | PRIORITY SCHOOLS 


School Academic and Structural Changes ALL SOME NONE 
a. Implementing a comprehensive schoolwide reform model............ 2 1 0 
b. Operating an extended school day, week, Or Year ...........ccecseseeeeeees 2 al 0 


3-19. _‘ For Title | Priority schools implementing intervention models during this school year (2013-14), did the state provide any 
of the following types of guidance to districts regarding the selection of school intervention models? 


SELECT ONE RESPONSE IN 
EACH ROW 


GUIDANCE TO DISTRICTS 
ABOUT TITLE | PRIORITY 


SCHOOLS 


Guidance 


a. The state allowed or prohibited specific models and/or strategies..............000 1 0 


b. The state provided guidance on how to match the model to school needs 
ANG: CA PAGCILY ih.ccdsezaccivssgecces sane ccexsaisnnnaeedéacuvesedeasestessuetieh sive seeaiieasdeencnnsanedsradesteas 1 0 


c. The state provided guidance on models appropriate for addressing the 
needsiofiEMslishileanmenSsscesecsccecvcscessseccecceeccerscreccecereeccesseesiessseesesseeraseierviseeees 1 0 


d. The state provided guidance on models appropriate for addressing the 


needs of students With disabilities ........... ce eeeccccesssececsseeceeseeeeceeseeeeceeeaeeseeeeeeeeeas 1 0 
e. Thestate provided guidance on how to engage the community in the 

Selectionvofithesmocd elie erect cetera ce ccareer aeons eee a 1 0 
f. Something else (SPeCIfY).........c.cccscccsssecssecssccecsecsseeecesecseeeecaseseeeecaeeseaeeceaeeseaeese 1 0 
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The next questions pertain to your state’s Title | and Non-Title | Priority schools 


3-20. How many Title | and Non-Title | Priority schools in the state have been placed under a new form of management for the 
2013-14 school year? 


(Write the number of Priority schools in each category. If “none” write in 0.) 


(Leave the second column blank if the state has no Non-Title | Priority schools.) 


NUMBER OF SCHOOLS 
TITLE | NON-TITLE | 
PRIORITY PRIORITY 
Form of management SCHOOLS SCHOOLS 


a. Direct state control or statewide accountability district............... 
b. Converted to charter SCHOO] ...........ccssccccesssececseeeceeseeeeceeneeeseeeeeens 


c. Managed by a school management organization, either for- 
PROfitEOnINONPROliteecs ne ceccer ceeteerceee oir eee ere 


TOTAL SCHOOLS UNDER NEW FORM OF MANAGEMENT poses — 


3-21. How many Title | and Non-Title | Priority schools in the state have been removed from district control since the beginning 
of the 2012-13 school year? 


NUMBER OF TITLE | PRIORITY SCHOOLS REMOVED FROM DISTRICT CONTROL 


NUMBER OF NON-TITLE | PRIORITY SCHOOLS REMOVED FROM DISTRICT CONTROL 


3-22. To what extent were changes in personnel used to turn around Title | and Non-Title | Priority schools before the start of 
this school year (2013-14)? 


(Write the number of Priority schools in which the principal was replaced or in which half or more of the teaching staff 
was replaced before the start of the 2013-14 school year as part of the school improvement plan.) 


(Leave the second column blank if the state has no Non-Title | Priority schools.) 


NUMBER OF SCHOOLS 
TITLE | 
PRIORITY NON-TITLE | 
Personnel change SCHOOLS PRIORITY SCHOOLS 


as Principal ireplaced veecsnccccesceacenycnccecssvaccccoscee es tuncseeneeeneteeter seers: 


b. Half or more of the teaching staff replaced ............ccccccecccessesteeees 
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3-23. Do the state’s current teacher assignment laws or policies for Title | and Non-Title | Priority schools include any of the 
following features? 


(Leave the second column blank if the state has no Non-Title | Priority schools.) 


Feature 


a. 


Financial incentives for teachers to begin or continue to work in the state’s 
PriOnity:SChOOISiAcertee ree ceeetc ren ere eee se rece ceeco merece cee etre terete ee etree ney 


Financial incentives for staff with English learner expertise to begin or 
continue to work in the Priority SCHOOIs .........c:cccccccccessssscececesessseeeeeeceesesseaeees 


Financial incentives for staff with expertise working with students with 
disabilities to begin or continue to work in the Priority schools................:0 


More flexibility in, or exemptions from, collective bargaining agreements 
or certain state employment laws/regulations that guide staffing 
GECISIONS eccesre es Si heaeetcea tbe doia tac sean dl Man eapeed at oh salt ctesecs cad dGhdeaueerdeaedocdoanedence’ 


School discretion or authority to decide which staff to hire for the 
PriOnity:SGhOOIS se cencrtece rect ccere cecetretecseosersewecs omni recente ras ieereerere raaseee per mneess 


Exemptions from teacher tenure rules that affect placement in or removal 
from the Priority schools (specify Which rules) ...........:ccccesccceessesecesseeeessseeeeees 
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TITLE | NON-TITLE | 
PRIORITY PRIORITY 
SCHOOLS SCHOOLS 

SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
YES NO YES NO 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
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The next questions pertain to your state’s Title | and Non-Title | Focus schools. 


3-24. 


During this school year (2013-14), what interventions, if any, does the state require for Title | and Non-Title | Focus 
schools? 


Check box if no specific interventions are required in Focus schools and skip to 3-26. 


(Leave the second column blank if the state has no Non-Title | Focus schools.) 


Interventions for Focus schools: 


a. 


Schools must prepare a school improvement plan that 
focuses on subjects and/or subgroups that are falling 
ShOntiOh AMOS cae cccsecstecssctecseviseeecessseessecsseenstscemeeseserets 


School improvement plans must be available to the 


Schools must implement and monitor an instructional 
program that supports students not showing sufficient 
growth toward AMOS ........ccccccsseececeeseececseeeeceeseeeeeeeeeess 


Schools and/or districts must provide professional 
development to staff that supports interventions for 
subgroups of students not showing sufficient growth 
ToWard AMOS wi.s.ccccsisciseestecrsiseiseeccccusscbsvessentseestecasvestonnse 
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NON-TITLE | 


TITLE | 
FOCUS SCHOOLS FOCUS SCHOOLS 

SELECT ONE RESPONSE SELECT ONE RESPONSE 

IN EACH ROW IN EACH ROW 

NOT NOT 

REQUIRED | REQUIRED | REQUIRED REQUIRED 

1 2 1 2 

1 2 1 2 

il 2 i 2 

1 2 1 2 
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3-25. For Focus schools implementing intervention strategies during this school year (2013-14), did the state provide any of the 
following types of guidance to districts regarding the selection of school intervention strategies? 


(Leave the second column blank if the state has no Non-Title | Focus schools.) 


GUIDANCE TO DISTRICTS ABOUT: 
NON-TITLE | FOCUS 
TITLE | FOCUS SCHOOLS SCHOOLS 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Guidance YES NO YES NO 
a. The state allowed or prohibited specific initiatives 

ANG/ONStrate IGS ccc reervtevs ce ceeceeterecsierrerrecrteietecrees 1 0 1 0 
b. The state provided guidance on how to match the 

initiatives to school needs and capacity..........cceeeeees 1 0 1 0 
c. Thestate provided guidance on initiatives 

appropriate for addressing the needs of English 

IG ANMONS eacessecerssecceressseceats on cavereccervarsccesencecsnrencersnrenrsesers 1 0 1 0 
d. The state provided guidance on initiatives 

appropriate for addressing the needs of students 

With disabilities... .cccceceeccecessteeeceeneeeeceeeeeeeeenreeeseaaes 1 0 1 0 
e. The state provided guidance on initiatives 

appropriate for addressing the needs of other 

subgroups (specify which subgroups) ..........:ceeeseereceees 1 0 1 0 
f. The state provided guidance on how to engage the 

community in the selection of the initiatives................ 1 0 1 0 
g. Something else (SpeCify).........c::ccescccssceersccstecsseeesseecesees 1 0 1 0 
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The next questions pertain to your state’s Title | Priority and Focus schools. 


During this school year (2013-14), and including last summer (2013), what additional professional development or 


technical assistance has the state provided to principals in Title | Priority and Focus schools, beyond what is available to 
any Title | school? 


Additional professional development or assistance for 
principals on... 


3-26, 
as 
b. 
Cc. 
3-27. 


School improvement planning, identifying 
interventions, or budgeting effectively ...............::00+ 


Acting as instructional leaders.........c.cccccccccsessseceeeeesees 


Recruiting, retaining, and developing more effective 
LOAGN ENS er rccersosscstcraseeontn soneeasievaneeseotscneesces tenvnce sconces 


PROVIDED TO TITLE | 
PRIORITY SCHOOLS 


PROVIDED TO TITLE | 
FOCUS SCHOOLS 


SELECT ONE RESPONSE 


SELECT ONE RESPONSE 


IN EACH ROW IN EACH ROW 
YES NO YES NO 
dl 0 A 0 
1 0 1 0 
i 0 1 0 


Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what additional 


professional development or technical assistance has the state provided to teachers in Title | Priority and Focus schools, 
beyond what is available to any Title | school? 


Additional professional development or assistance for 
teachers on... 


a. 


Analyzing student assessment data to improve 
IVSERUICTIO Meveecceare censor cccaceeseecar totes caeeenseetaceeeenee reactivate 


Working effectively in teacher teams to improve 
INSEFUICTION wes geneveciedn HesGihe ccs ts tans asavevenson Meolenceweete a taes 


Identifying and implementing strategies to address the 
needs of English learners...........ccsccccesseececescteceesseeeesees 


Identifying and implementing strategies to address the 
needs of students with disabilities .............ccceeeeeeeeees 
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PROVIDED TO TITLE | 
PRIORITY SCHOOLS 


PROVIDED TO TITLE | 


SELECT ONE RESPONSE 


IN EACH ROW 
YES NO 
1 0 
1 0 
1 0 
1 0 


FOCUS SCHOOLS 
SELECT ONE RESPONSE 
IN EACH ROW 
YES NO 
A 0 
1 0 
i 0 
1 0 
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3-28. 


3-29. 


During this school year (2013-14), what additional resources has the state provided to Title | Priority and Focus schools, 


beyond what is available to any Title | school? 


Additional resources 


a. Additional resources to be used for purposes specified 
in the school improvement plan............:::ccccssceceestreeeees 


b. Additional resources to be used to reduce class sizes.. 


c. Additional resources to be used to add instructional 
time (extended day or extended school year).............. 


d. Other additional resources (Specify) ..........cccccccceeseeeees 


PROVIDED TO TITLE | 
PRIORITY SCHOOLS 


PROVIDED TO TITLE | 
FOCUS SCHOOLS 


SELECT ONE RESPONSE 


SELECT ONE RESPONSE 


IN EACH ROW IN EACH ROW 
YES NO YES NO 
1 0 1 0 
1 0 1 0 
1 0 Al 0 
1 0 1 0 


Does the state currently have any organizational or administrative structures specifically intended to improve state 
capacity to support school turnaround efforts? By school turnaround, we mean the implementation of changes in low- 
performing schools designed to rapidly and substantially increase student achievement. 
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3-30. During this school year (2013-14), which of the following organizational or administrative structures are in place in your 
state to support school turnaround efforts? 


SELECT ONE RESPONSE 


IN EACH ROW 

Organizational or administrative structure YES NO 
a. State staff or office whose sole responsibility is to support school turnaround..... il 0 
b. Regional staff or office whose sole responsibility is to support school turnaround 1 0 
c. Contracts with external consultants to support school turnaround...........:sceceereees i 0 
d. State-level staff or consultants to provide support to turnaround schools and 

districts in working with English learners ..............ccccsescecececeesesssceceeecessesssaeeeeseeseenees 1 0) 
e. State-level staff or consultants to provide support to turnaround schools and 

districts in working with students with disabilities ................cccscccessececeeneeceeseeeeeeees il 0 
f. Monitoring or reporting requirements specifically for schools designated as 

Priority Or FOCUS SCHOOIS .......c.cccccccsssessssececececseseaesecececseseeaeseeecscsesesaeeeeeesceesesaeaeeeeeees 1 0 
ge eSomethingelse (Specify) mes scaccceesesessscicers-eccescvencaccucccuetee ravens cee ttievencacetsmecner et aee 4 0 
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We would like to learn more about how your state monitors the activities and progress of Title | and Non-Title | Priority and Focus 
schools. 


3-31. During this school year (2013-14), which of the following groups are responsible for monitoring the state’s Title | and 
Non-Title | Priority and Focus schools? 


(If your state has no Non-Title | Priority or Focus schools, leave those columns blank.) 


MONITORS TITLE | MONITORS NON-TITLE | 
PRIORITY FOCUS PRIORITY FOCUS 
SCHOOLS SCHOOLS SCHOOLS SCHOOLS 
SELECT ONE SELECT ONE SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW EACH ROW EACH ROW 
Group YES NO YES NO YES NO YES NO 
a. State Education Agency .........ceseeeseeeees A 0 A 0 1 0 1 0 
b. Regional staff such as staff from the 
county office of education or BOCES 
(Boards of Cooperative Educational 
SEFVIGES) sscaieiiseled ices Scoucbenaedbrecacche. heed ieee 1 0 1 0 1 0 1 0 
c. External consultants ...........::eesseeeeeseeeees 1 0 a 0 il 0 1 0 
d. District central office staff ........... cee 1 0 1 0 1 0 1 0 
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The next questions pertain to monitoring your state’s Title | Priority and Focus schools. 


3-32. During this school year (2013-14), which of the following strategies are used for monitoring the Title | Priority schools in 
your state and, for each strategy that is used, how often is it used? 
SELECT YES OR NO IN EACH ROW. IF YES, SELECT ONE OPTION FOR HOW OFTEN USED 
USED FOR 
MONITORING 
IN YOUR IF USED, HOW OFTEN FOR EACH TITLE | PRIORITY SCHOOL? 
STATE? 
ONCE PER | TWICE PER 
TITLE | PRIORITY SCHOOL SCHOOL 
SCHOOLS YES NO YEAR YEAR QUARTERLY | MONTHLY OTHER (specify) 
a. Site visits .............0.0. A 0 1 2 3 4 
b. Telephone 
conferences...........00 1 0 1 2 3 4 
c. Discussions with 
parents/community .. 1 0 1 2 3 4 
d. Analysis of student 
ata xiseiva snd Gheceasie 1 0 1 2 3 4 
e. Other (specify)........... sl 0 4 2 3 4 
3-33. During this school year (2013-14), which of the following strategies are used for monitoring the Title | Focus schools in 


your state and, for each strategy that is used, how often is it used? 


SELECT YES OR NO IN EACH ROW. IF YES, SELECT ONE OPTION FOR HOW OFTEN USED 


USED FOR 
MONITORING 
IN YOUR IF USED, HOW OFTEN FOR EACH TITLE | FOCUS SCHOOL? 
STATE? 
ONCE PER | TWICE PER 
SCHOOL SCHOOL 
TITLE | FOCUS SCHOOLS YES NO YEAR YEAR QUARTERLY | MONTHLY OTHER (specify) 
AESILE VISILS eeeseesereeeeeneeees 1 0 1 2 3 4 
b. Telephone 
conferences ............00 1 0 1 2 3 4 
c. Discussions with 
parents/community.... 1 0 1 2 3 4 
d. Analysis of student 
Gata wi. cccgenite veces 1 0 1 2 3 4 
e. Other (specify)............ 1 0 i 2 3 4 
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3-34. 


3-35. 


During this school year (2013-14), approximately how many full-time-equivalent (FTE) staff or consultants is the state 
providing or funding specifically to assist its Title | Priority and Focus schools and their districts? 


(Write the number of FTE staff or select “none”. If “none”, skip to introduction before 3-36.) 
NUMBER OF FULL-TIME-EQUIVALENT STAFF OR CONSULTANTS SUPPORTING TITLE | PRIORITY OR FOCUS 
SCHOOLS 


Ladeabadd eveekslednesbedndhe'ssandeeeesisedtensclacesbbevedteessdbcecbbstensadtidocesbbaledt csgacdsneuasleneeasbasmebeess doebds 0 —> Skip to Intro before 3-36 


How many Title | Priority and Focus schools, in total, are being served by those state staff or state-funded consultants? 


(Write the number of schools. If “none”, write in 0.) 
NUMBER OF TITLE | PRIORITY SCHOOLS SERVED 


NUMBER OF TITLE | FOCUS SCHOOLS SERVED (Write zero if staff or consultants serve only Title | Priority 
schools.) 


For the next set of questions, please consider Title | and Non-Title | schools in your state that are NOT Priority or Focus schools. 


3-36. 


3-37. 


Apart from Priority and Focus schools, did any school in your state (either Title | or Non-Title |) fall short of Annual 
Measurable Objectives (AMOs) for the previous school year (2012-13)? 


INO sean dece eee ERA eee RNa a ELBE aoe oa Sean Ee SESE els Pea eee bb Ponce 0 — > Skip to Intro before 3-42 


Excluding Priority and Focus schools, does your state require schools not meeting AMOs to take any action during this 
school year (2013-14)? 


TITLE | SCHOOLS NON-TITLE | 
NOT MEETING SCHOOLS NOT 
AMOs MEETING AMOs 
Action SELECT ONE RESPONSE PER COLUMN 
a. Yes, all schools falling short of AMOs must take action................cc006 a il 
b. Yes, some schools falling short of AMOs must take action (specify)... 2 2 
c. No, schools falling short of AMOs are not required to take action...... 3 3 
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3-38. For schools that did not meet AMOs for 2012-13 (excluding Priority and Focus schools), what interventions, if any, does 
the state require? 


Ol Check box if no specific interventions are required in schools that did not meet AMOs in 2012-13 (excluding Priority 
and Focus schools) and skip to 3-40. 


(If your state has no Non-Title | schools not meeting AMOs, leave that column blank.) 


TITLE | NON-TITLE | 
SCHOOLS NOT MEETING SCHOOLS NOT MEETING 
AMOs AMOs 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Interventions for schools not meeting AMOs (excluding NOT NOT 
Priority and Focus schools): REQUIRED REQUIRED REQUIRED | REQUIRED 
a. Schools must prepare a school improvement plan 

that focuses on subjects and/or subgroups that are 

fallingsshonteofAN Osman meerstenreracetesereesne reese 1 2 1 2 
b. School improvement plans must be available to the 

PUDIIC ces cceaveetereccdceteseee he -cécdestenncteSecedvdetenrecteceevevendee 1 2 1 2 
c. Schools must implement and monitor an 

instructional program that supports students not 

showing sufficient growth toward AMOs.............0+ il 2 1 2 
d. Schools and/or districts must provide professional 

development to staff that supports interventions 

for subgroups of students not showing sufficient 

growth toward AMOS ..........ccccccccccecsessssceeececeesenssaeees 1 2 1 2 
e. Schools must take some other action (specify)......... 1 2 1 2 
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3-39. During this school year (2013-14), how does the state monitor schools that did not meet AMOs (excluding Priority and 
Focus schools)? 


TITLE | NON-TITLE | 
SCHOOLS NOT MEETING SCHOOLS NOT MEETING 
AMOs AMOs 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Monitoring method YES NO YES NO 
a. The State Education Agency reviews and provides 

feedback on the school improvement plan.............. 1 0 1 0 
b. The school improvement plan must be approved by 

the State Education AZency........cccccceessceceeseeeesseeeees 1 0 1 0 
c. The State Education Agency monitors the 

thoroughness of district oversight of schools as 

appropriate to the performance category of 

thoserschOolSyccrsccreccscecvervecereesnee essen ees onuenece 1 0 1 0 
d. The State Education Agency conducts 

monitoring visits to all schools in this 

PErfOrMANCE CAtEZOY .......sscsesecssecsseeessecseeeessseesees 1 0 1 0 
e. The State Education Agency conducts 

monitoring visits to a sample of schools in this 

PehonmManCeicatesonyemesseseres neers nse eee ‘il 0 ‘il 0 


The next questions pertain to your state’s Title | schools that did not meet AMOs for 2012-13. 


3-40. During this school year (2013-14), and including last summer (2013), what additional professional development or 
technical assistance has the state provided to principals in Title | schools that did not meet AMOs for 2012-13 (excluding 
Priority and Focus schools), beyond what is available to any other Title | school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | 
SCHOOLS NOT MEETING 
AMOs 
Additional professional development of assistance for principals on... YES NO 
a. School improvement planning, identifying interventions, or budgeting 
ENE CEIVElV corieeccesertceseener i torre treosesers srcecere ateeanestemervonesmesmncesee wera cieceemnr etree 1 0 
b. Acting as instructional leaders .........ecscccesssececeesnececeeececesseeceeeueeeceeeeeceesreeceeaaes 1 0 
c. Recruiting, retaining, and developing more effective teache’s ...........:::ccceeeeeeees 1 0 
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3-41. Thinking now about teachers, during this school year (2013-14), and including last summer (2013), what additional 
professional development or technical assistance has the state provided to teachers in Title | schools that did not meet 
AMOs for 2012-13 (excluding Priority and Focus schools), beyond what is available to any other Title | school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | 
SCHOOLS NOT MEETING 
AMOs 
Additional professional development of assistance for teachers on... YES NO 
a. Analyzing student assessment data to improve iNStrUCtiON .............ccsecceeeereeeees 1 0 
b. Working effectively in teacher teams to improve INStrUCtiON...........ccccccceseeseeeees 1 0 
c. Identifying and implementing strategies to address the needs of English 
EE rave okretaanetcenseatetctorrecccrontececr concn cectccenccecenenochercncr cennnoneceecccctacneonanrbrerasan canoe 1 0 
d. Identifying and implementing strategies to address the needs of students with 
DISA Dil tiSS 22s see eissehchese cece es ietaceebtcelveseneadeduekihdes obnaebeGebhsVestes sae dined bgbeomenngeneeassuvectess 1 0 


Next, we ask about your state’s approach to working with or through “intermediaries” to support the implementation of 
statewide education reforms and priorities. These “intermediaries” may be regional branches, contractors, consultants, or grant 
recipients of the State Education Agency, who support the State Education Agency’s work but are not paid as State Education 
Agency employees. 


3-42. Does your State Education Agency currently work with any intermediaries to support the implementation of statewide 
education reform priorities in any of the following areas? 


SELECT ONE RESPONSE 


IN EACH ROW 
Areas YES NO 
a. Implementing college and career ready standards and assessments ...........00:0c000 A 0 
b. Using data to iMprove iNstrUctiON ..........ccccccccccceesssssecececeesssessececsceeseseeeeseeseeeeeseeaeees 1 0 
c. Recruiting, developing, rewarding, and retaining effective teachers and school 
ICAU ERS ete srrectussssettacess eset ceeeces ae citeoee aes tes coeds cttsba se steoeee sae eee raster MRE As Ueaceteeuteeseseaeny 1 0 
d. Turning around your state’s Priority SCHOOIS............cccccccccccesssssceeeeecessessaeseeeeeseeees 1 0 
e. Providing supports for English learners............:cccccccssscecseccecessseeeceeseeeceeeeeeeeeseeeeeees il 0 
f. Providing supports for students with disabilities ............cccccccssessceceeecsesssteeeeeeeees 1 (0) 
g. Increasing state capacity in any of the areas listed in items a through f above...... ill 0 
h. Some other reform area (Specify area) .........ccsccccesssececsssceceessececsessececssseeeeeseseceesaes 1 0 


IF AT LEAST ONE YES, PROCEED TO 3-43. IF ALL OF THE 
ABOVE ARE NO, SKIP TO 3-45. 
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3-43. Within the past year, did the State Education Agency work with any of the following type(s) of intermediaries to support 
the implementation of statewide education reform priorities in the various areas identified in the preceding question? 


SELECT ONE RESPONSE 


IN EACH ROW 
Intermediary YES NO 
a. Federally-supported comprehensive center, regional educational laboratory, 
equity assistance center, or content center (SPECIfY)............ccsscceesscestecetseesteeceees 1 0 
b. Postsecondary institutions...........ccccsesccccccecsessseeeecececseseaeseeeescsesesaseesecsceeseseaeees 1 0 
CepRegional/COUNLY.OFf Ces rie tre ements ae ae re ea al 0 
d. Educators contracted by the state such as distinguished educators...............00 1 0) 
e. Other external organizations (SPeCifY)...........c:cccsscceescessecstsceessecetseeessecetsessasecees dl 0 


3-44. Continuing to focus on the intermediaries with whom the State Education Agency worked in the past year, with which of 
the following groups were these intermediaries expected to work? 


SELECT ONE RESPONSE 


IN EACH ROW 

Intermediary YES NO 
an wStateclevelistatteecvvesccssctsuscsucerictyu vcrsvesttcetuses seitvarucestucrausey at cesvenstents 1 0 
Bs. AIM GISERICS is ot sbechintesce ctu lbastodaahict ceesFashints Tes clue sa bhvnnbiatecheslucbsbendisegedsspeatnaebe tetas 1 0 
c. Schools identified as Priority schools and/or districts in which these schools 

ARC IOCATC ees nee cccecoeresceseacs sre cetiesesecacsace sects cto ces ss tudes tesnt Ges neebovee i ttsdysteetyieeersns oe 1 0 
d. Schools identified as Focus schools and/or districts in which these schools 

ALC LO CATO ae. sestecis ccontavshiaasvehecetsentaduciss nabeyatsaviassuechedeobidecorbceesh sie tsadoonecsiaseeded ans 1 0 
e. Some other groups of districts and/or schools (SPeCifY) ...........:cccsscesseeseerceeeees 1 0 
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3-45. Considering the availability of state staff and consultants, to what extent are the following a challenge during this school 
year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenge CHALLENGE | CHALLENGE | CHALLENGE 
a. Monitoring districts and/or SCHOOIS..........:csccecseccesesceeeeeeseeeeeees 1 2 3 
b. Providing targeted support or technical assistance to districts 

ANG /OF SCMOOIS fvccicodecschovsecesincecesecsccedesivdexas dounceevsawacsusZesesdeviveeins’ 1 2 3 
c. Developing guidelines for teacher and principal evaluation in 

RM @YSE ALC yo rrccres sec eretonse aes pe ce cee or eat oes ene cement rey ee toast at ewan omens il 2 3 
d. Working with districts to implement teacher and principal 

Val ATION: MOGEIS - saseiiisss chs ccceniosndeatoviecaseacssineessanciassadiveane sincere’ 1 2 3 
e. Developing state longitudinal data systeMs ............ccccccceereeeeees 1 2 3 
f. Working with districts and/or schools on the use of data to 

IMPFOVE INSTFUCTION 06. ..cccecseccvessscsaverdsesavertiessvertsersendieendentaessaens 1 2 3 
g. Supporting districts and/or schools in the process of turning 

around low-achieving SCHOOIS...........:sscceecceesseceeeceeseceteeeenseeeeees 1 2 3 
h. Some other type of expertise (Specify) ............ccecceesseceesteeeeeees 1 2 3 


Please provide the following information for each state education department staff member who assisted with the completion 
of this survey section. 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Survey of State Education Agencies 


SECTION 3: 
School Accountability and Turning Around Low-Performing Schools 
Version for States without ESEA Flexibility 


2013-2014 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays 
a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, including 
time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the 
collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department General 
Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this collection of 
information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210- 
4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the completed survey to this 
address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 3. School Accountability and Turning Around Low-Performing Schools 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Cohort-to-cohort improvement is the change in schoolwide proficiency rates, attendance, or other group-level 
measures of academic performance from one year to the next (for example, last year’s fourth grade proficiency 
rate compared with this year’s fourth grade proficiency rate). 


Student achievement growth is the change in student achievement for an individual student between two 
or more points in time, and may be measured using student growth percentiles (SGPs), value added 
measures (VAMss), student growth objectives (SGOs), or other measures of change in student achievement 
over time. 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


3-1. 


3-2. 


Which of the following best describes your state’s goal for student achievement under the federal 
Elementary and Secondary Education Act (ESEA)? 


SELECT ONE ONLY 


That 100% of the students achieve proficiency on the state 
ASSESSMENTS DY 2013-94 oss sccsiecccssasussnciaseadusnscedcacsassessensessdecnaes sguundeasdcshaosaucaneaaddcsvasvaseande> 1 


To reduce by half the percentage of all students and subgroups 
who are not proficient on the state assessment(s) Within 6 VEaMS ..........scccceesseceeseseeeeeees 2 


That 100% of students achieve proficiency on the state 
ASSESSMENt(S) DY 2019-20 ooo... .eeeeeecesssececssececeesseeecsesaececseeseceesssseceessececeseeceesseseceesaeeeeneeseees 3 


OLED (SPECIFY) cecessesas lect ccdawoxsccenscncecedstue dawned cataactessed wan iuancevetuedvarsstecedestnsdensauededncuedvesseoees 4 


During this school year (2013-14), has your state recognized any schools as high-performing or as 
making high progress (i.e., substantially improving), based on student outcomes measured by required 
state summative assessments and/or graduation rates? 


(Include Title | Distinguished Schools and other state recognition programs. Do not include National 
Blue Ribbon Schools (as designated by the U.S. Department of Education) unless they have also been 
designated as high-performing or high-progress schools as part of a state program.) 


SELECT ONE 
RESPONSE 
IN EACH ROW 
Type of school YES NO 
a. State has identified high-performing SChOOIS.............::ceccceceeereeereeeeeereees 1 0 
b. State has identified high-progress SChOOIsS ............:sccccessceceeseeeeeeees 1 0 


IF NO TO BOTH, SKIP TO INTRODUCTION BEFORE 3-7. 
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3-3. How many of the schools currently identified as high-performing or high-progress (substantially 
improving) are Title | and Non-Title | schools? 


(If your state did not identify any high-progress schools based on 2012-13 performance, write NA in the 


space provided.) 
NUMBER OF SCHOOLS 
; HIGH-PERFORMING HIGH-PROGRESS 
Title I status SCHOOLS SCHOOLS 


ave mnitlelischOolSisasssrcvetes cen eens cose 


b. Non-Title | SChOOIS.............:ccceeeeeeeeeeees 
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3-4. 


What criteria were used to identify high-performing schools? 


to 3-5. 


Criteria 


a. 


Achievement/proficiency in 
English language arts (ELA) and 
Math for all students ................0. 


Cohort-to-cohort improvement 
in achievement/ proficiency in 
ELA and Math for all students..... 


Growth in the achievement of 
individual students in ELA and 
Math, measured for all students 


Achievement/proficiency in ELA 
and Math for student subgroups 


Achievement/proficiency in 
Science or Social Studies for all 
STU ENtSierette eter enero eee 


Attendance rates for all students 
Graduation rates for all students. 
Dropout rates for all students ..... 


Graduation rates for student 
SUDEROUPS cersessssecctecssesss-eeceenceesee 


Dropout rates for student 
C0] 0} 440) 0] 0) 


Other (SpeCify) ........cccccesecsteceeeees 


Cl Check box if your state does not have a category of schools identified as high-performing and skip 


TITLE | NON-TITLE | 
HIGH-PERFORMING SCHOOLS HIGH-PERFORMING SCHOOLS 
ELEMENTARY/ ELEMENTARY/ 
MIDDLE MIDDLE 
SCHOOLS HIGH SCHOOLS SCHOOLS HIGH SCHOOLS 
SELECT ONE SELECT ONE SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW EACH ROW EACH ROW 
YES NO YES NO YES NO YES NO 
1 0 i 0 A 0 a 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 A 0 1 0 
1 0 1 0 1 0 1 0 
Hl 0 i 0 AL 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 al 0 i 0 a 0 
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3-5. 


What criteria were used to identify high-progress (substantially improving) schools? 


(substantially improving) and skip to 3-6. 


Criteria 


a. 


Achievement/proficiency in 
English language arts (ELA) and 
Math for all students................. 


Cohort-to-cohort improvement 
in achievement/proficiency in 
ELA and Math for all students... 


Growth in the achievement of 
individual students in ELA and 
Math, measured for all students 


Achievement/ 
proficiency in ELA and Math for 
student SUDgroupsS .............ceeeee 


Achievement/proficiency in 
Science or Social Studies for all 
STUCENTSitesseseeessaeees See cee eae 


Attendance rates for all 
SCUCENTS ..........ccccceseeeseseseeesesenens 


Graduation rates for all 
STUCEMtSwestisteee eeree tie teere aero 


Dropout rates for all students... 


Graduation rates for student 
SUDEOU PS sctseecsesarssesssesescesecsesess 


Dropout rates for student 
SUDQLOUPS.......cescceceesssteceeeeeeeeeees 


Othera(Specifiy) tees es 


Ol Check box if your state does not have a category of schools identified as making high progress 


TITLE | NON-TITLE | 
HIGH-PROGRESS SCHOOLS HIGH-PROGRESS SCHOOLS 
ELEMENTARY/ ELEMENTARY/ 
MIDDLE MIDDLE 
SCHOOLS HIGH SCHOOLS SCHOOLS HIGH SCHOOLS 
SELECT ONE SELECT ONE SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW EACH ROW EACH ROW 
YES NO YES NO YES NO YES NO 
1 0 i 0 A 0 i 0 
1 0 1 0 1 0 1 0 
1 0 i 0 dl 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 AL 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 1 0 
1 0 1 0 1 0 AL 0 
1 0 1 0 1 0 1 0 
ill 0 1 0 1 0 il 0 
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3-6. 


Does your state recognize Title | high-performing and/or high-progress schools in any of the following 


ways? 


Recognition 


a. Public recognition 


c. Additional funding for schools to use for educational purposes 


sotbod aboossobidonooeasbabcosistandibed débo tbonadessnonabesbdosassnéhoncbapscssassobbooctibosdosaendcadas 1 


b. Financial rewards for teachers and/or principals 


d. Additional operating flexibility or exemption from state/district requirements . 


e. Opportunities to share best practices with other schools in the state 


f. Other (specify) 


SELECT ONE 
RESPONSE 
IN EACH 
ROW 
YES | NO 

0 
1 0 
1 0 
1 0 
1 0 
1 0 


The No Child Left Behind (NCLB) Act requires states to identify chronically low-performing schools as in 


Restructuring, in Corrective Action, or in Need of Improvement. This section asks about low-performing schools 
in those categories in your state. 


The next set of questions pertain to your state’s Title | and Non-Title | schools in Restructuring and Corrective 


Action. 


3-7. 


During this school year (2013-14), are any Title | or Non-Title | schools in your state in “Restructuring” or 
“Corrective Action” status under the No Child Left Behind Act (NCLB)? 


Title | status 


a. Title | schools 


b. Non-title | schools 


SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE RESPONSE 
IN EACH ROW IN EACH ROW 
YES NO YES NO 
1 0 dL 0 
1 0 1 0 


During this school year (2013-14), how many schools in your state are receiving funds under the federal 
School Improvement Grant (SIG) program? 


NUMBER OF SCHOOLS RECEIVING SIG FUNDS IN 2013-14 


IF YOUR STATE HAS NO SCHOOLS IN RESTRUCTURING OR IN CORRECTIVE 


ACTION, SKIP TO 3-35, OTHERWISE CONTINUE WITH 3-9. 
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3-9. Among the schools that were in Restructuring or Corrective Action during the last school year (2012-13), 
how many were closed after the 2012-13 school year for performance reasons? 


(Write in NA, where appropriate, if you had no schools in Restructuring or Corrective Action during the 
2012-13 school year. Write in ‘0’ if no schools were closed.) 


Title | Schools 


NUMBER OF TITLE | SCHOOLS IN RESTRUCTURING THAT CLOSED AFTER THE 2012-13 
SCHOOL YEAR 


NUMBER OF TITLE | SCHOOLS IN CORRECTIVE ACTION THAT CLOSED AFTER THE 2012-13 
SCHOOL YEAR 


Non-Title | Schools 


NUMBER OF NON-TITLE | SCHOOLS IN RESTRUCTURING THAT CLOSED AFTER THE 2012-13 
SCHOOL YEAR 


NUMBER OF NON-TITLE | SCHOOLS IN CORRECTIVE ACTION THAT CLOSED AFTER THE 
2012-13 SCHOOL YEAR 


3-10. First, thinking about Title | schools in Restructuring and Corrective Action, does the state require any 
interventions or changes to be made this year (2013-14)? 


TITLE | 
TITLE | SCHOOLS IN 
SCHOOLS IN CORRECTIVE 

RESTRUCTURING ACTION 


SELECT ONE RESPONSE PER 
Intervention or change COLUMN 


a. State requires specific interventions/changes in these 
SCNOOISseereccacoevcoecetenccrr cos cones ee caceut eee cee ea tee Sater ae es Bee sateen eee A 1 


b. State leaves interventions/changes in these schools to local 
discretion with state approval .............cccesssceccceceessssseeeeeeeeeees 2 2 


c. State leaves interventions/changes in these schools 
completely to local discretion.............s:cccccssecesserecessteeeceenees 3 3 
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3-11. 


For Title | Schools in Restructuring and Corrective Action, what interventions, if any, does the state 


require? 


Interventions for Title | Schools in Restructuring or 
Corrective Action: 


a. 


Schools must prepare a school improvement 
plan that focuses on subjects and/or subgroups 
that are falling short of Annual Measurable 
Objectives (AW OS) Beecsese esse eaters see 


School improvement plans must be available to 
THE PUD Cs scee 2 edichas cxeee sel asda ceed eeaeksGscdacecacages vena 


Schools must implement and monitor an 
instructional program that supports students 
not showing sufficient growth toward AMOs .... 


Schools and/or districts must provide 
professional development to staff that 
supports interventions for subgroups of 
students not showing sufficient growth toward 


Districts must offer students the opportunity to 
attend other schools (school choice) ................5 


Districts must offer low-income students the 
opportunity to enroll in after-school 
supplemental educational services ..............00006 


Schools must take some other action (specify).. 
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TITLE | SCHOOLS 
IN RESTRUCTURING 


SELECT ONE RESPONSE 


IN EACH ROW 


TITLE | SCHOOLS 
IN CORRECTIVE 
ACTION 


SELECT ONE RESPONSE 


IN EACH ROW 


NOT 
REQUIRED | REQUIRED 


NOT 
REQUIRED | REQUIRED 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
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3-12. 


Next, thinking about Non-Title | schools in Restructuring and Corrective Action, does the state require 
any interventions or changes to be made this year (2013-14)? 


Oo 


Check box if your state has no Non-Title | schools in Restructuring or Corrective Action and skip to 


3-14, 


NON-TITLE | 
SCHOOLS IN 
RESTRUCTURING 


NON-TITLE | 

SCHOOLS IN 

CORRECTIVE 
ACTION 


Intervention or change 


SELECT ONE RESPONSE PER COLUMN 


a. State requires specific interventions/changes in 
these schools 


Mir terirmitic rine 1 
b. State leaves interventions/changes in these 

schools to local discretion with state approval...... 2 
c. State leaves interventions/changes in these 

schools completely to local discretion.................+ 3 
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3-13. 


For Non-Title | Schools in Restructuring and Corrective Action, what interventions, if any, does the state 
require? 


Interventions for Non-Title | Schools in Restructuring 
or Corrective Action: 


a. 


Schools must prepare a school improvement plan 
that focuses on subjects and/or subgroups that 
are falling short of Annual Measurable Objectives 
(AIM OS) stasis ee se stee oe een eose See coe Ses eee cabs 


School improvement plans must be available to 
TRE PUDIIC Fico .ve coves scchatecvenccavendedcawsvecuctucpengatneeees tenses 


Schools must implement and monitor an 
instructional program that supports students not 
showing sufficient growth toward AMO................. 


Schools and/or districts must provide professional 
development to staff that supports interventions 
for subgroups of students not showing sufficient 
growth toward AMOS...........cccssscecccecesssssseeeeeeeeeesees 


Districts must offer students the opportunity to 
attend other schools (school choice) ...........:cc0008 


Districts must offer low-income students the 
opportunity to enroll in after-school supplemental 
EduCational SErViCES ...........cccccceceseseseeeseeesesesesererenens 
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NON-TITLE | SCHOOLS 
IN RESTRUCTURING 


NON-TITLE | SCHOOLS 
IN CORRECTIVE 
ACTION 


SELECT ONE RESPONSE 
IN EACH ROW 


SELECT ONE RESPONSE 
IN EACH ROW 


NOT 
REQUIRED | REQUIRED 


NOT 
REQUIRED | REQUIRED 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
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The next questions pertain to your state’s Title | Schools in Restructuring and Corrective Action. 


3-14. 


3-15. 


School Academic and Structural Changes 


Among Title | Schools in Restructuring, how many are implementing each of the following initiatives 
during this school year (2013-14)? 


(Write in the number of Title | Schools in Restructuring implementing each initiative, or select “none” or 


“don’t know”) 
SELECT ONE RESPONSE IN EACH 
ROW 
TITLE | SCHOOLS IN 
RESTRUCTURING 
NUMBER 
OF DON’T 
School Initiatives SCHOOLS NONE KNOW 
Implementing a “restart” model as defined in U.S. 
Department of Education regulations .............cccccceseereeeeeees 0 d 
Implementing a “transformation” model as defined in U.S. 
Department of Education regulations ..............ccceeeseeeeeeeeees (0) d 
Implementing a “turnaround” model as defined in U.S. 
Department of Education regulations .............cccccceseereeeeeees 0 d 


Are all, some, or no Title | Schools in Restructuring in the state implementing the following academic 
and structural changes during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH 
ROW 


TITLE | SCHOOLS IN 
RESTRUCTURING 


Implementing a comprehensive schoolwide reform model 2 1 0 


b. Operating an extended school day, week, or year.............. 2 1 0 
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3-16. Among Title | Schools in Corrective Action, how many are implementing each of the following initiatives 
during this school year (2013-14)? 


(Write in the number of Title | Schools in Corrective Action implementing each initiative, or select 
“none” or “don’t know”.) 


SELECT ONE RESPONSE IN EACH 
ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


NUMBER 
OF DON’T 

School Initiatives SCHOOLS NONE KNOW 
a. Implementing a “restart” model as defined in U.S. 

Department of Education regulations ...........csccessecetceeeeees 0 d 
b. Implementing a “transformation” model as defined in U.S. 

Department of Education regulations ..............ccceeeseceeeeeeees 0 d 
c. Implementing a “turnaround” model as defined in U.S. 

Department of Education regulations ............ceeeeesseeeeeeees 0 d 


3-17.  Areall, some, or no Title | Schools in Corrective Action in the state implementing the following 
academic and structural changes during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH 
ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School Academic and Structural Changes ALL SOME NONE 
a. Implementing a comprehensive schoolwide reform model 2 il 0 
b. Operating an extended school day, week, or year.............. 2 1 0 
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The next questions pertain to your state’s Title | schools in Restructuring and Corrective Action. 


3-18. 


3-19. 


regarding the selection of school intervention models? 
Guidance 
a. The state allowed or prohibited specific models and/or 
STATE SIS ie erecccce act coetceccctetcnes cats os vcce ican ceoeh acute lene tents Secteste 
b. The state provided guidance on how to match the 
model to school needs and capacity .........cccccccseessseeeeees 
c. The state provided guidance on models appropriate for 
addressing the needs of English learners...........ccssscecccees 
d. The state provided guidance on models appropriate for 
addressing the needs of students with disabilities ......... 
e. The state provided guidance on how to engage the 
community in the selection of the model..............:::0006 
f. Something else (Specify) .........cccccccccsccsesseecsssceeeesseeeesenes 


For Title | schools in Restructuring or Corrective Action that are implementing intervention models 


during this school year (2013-14), did the state provide any of the following types of guidance to districts 


GUIDANCE TO DISTRICTS ABOUT 
TITLE | 
TITLE | SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN EACH | RESPONSE IN EACH 
ROW ROW 
YES NO YES NO 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 
1 0 1 0 


How many of the Title | Schools in Restructuring and Corrective Action in the state have been placed 


under a new form of management for the 2013-14 school year? 


(Write the number of schools in each category. If “none” write in 0.) 


Form of management 


Direct state control or statewide accountability district.. 
Converted to charter SCHOOI...........ccccccceseseeeeeeeeeeeeeeeeeeeeees 


Managed by a school management organization, either 
HOPATOUTONTLE OL? (NOI S1RO TR ccocccooarcoqoceonoceecocsocpacaecocoqsneogopo0anne% 


TOTAL SCHOOLS UNDER NEW FORM OF MANAGEMENT 
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NUMBER OF TITLE | SCHOOLS 


IN 


RESTRUCTURING 


IN CORRECTIVE 
ACTION 
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3-20. 


How many Title I schools in Restructuring and Corrective Action in the state have been removed from 
district control since the beginning of the 2012-13 school year? 


NUMBER OF TITLE | SCHOOLS IN RESTRUCTURING REMOVED FROM DISTRICT CONTROL 


NUMBER OF TITLE | SCHOOLS IN CORRECTIVE ACTION REMOVED FROM DISTRICT CONTROL 


The next questions pertain to your state’s Non-Title | schools in Restructuring and Corrective Action. 


3-21. 


3-22. 


How many Non-Title | schools in Restructuring and Corrective Action in the state have been placed 
under a new form of management for the 2013-14 school year? 


(Write the number of Schools in each category. If “none” write in 0. 


If the state has no Non-Title | schools in Restructuring or Corrective Action, leave blank.) 


NUMBER OF NON-TITLE | 


SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
Form of management RESTRUCTURING ACTION 


a. Direct state control or statewide accountability district.. 
b. Converted to charter SCHOOI.........:.cccescccceesececeeneceeseeeeeees 


c. Managed by a school management organization, either 
TROL ROOT OF (KOT O10) TE ccrcscsensonsescooasodsasconsasoopanodscoodeacioooaK: 


TOTAL SCHOOLS UNDER NEW FORM OF MANAGEMENT —_—— —_—— 


How many Non-Title | schools in Restructuring and Corrective Action in the state have been removed 
from district control since the beginning of the 2012-13 school year? 


(Write in NA, where appropriate, if you had no Non-Title | schools in Restructuring or Corrective Action 
during the 2012-13 school year. Write in ‘0’ if no schools were removed from district control.) 


NUMBER OF NON-TITLE | SCHOOLS IN RESTRUCTURING REMOVED FROM DISTRICT CONTROL 


NUMBER OF NON-TITLE | SCHOOLS IN CORRECTIVE ACTION REMOVED FROM DISTRICT CONTROL 
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The next questions pertains to your state’s Title | and Non-Title | Schools in Restructuring and Corrective Action. 


3-23. To what extent were changes in personnel used to turn around Title | and Non-Title | schools in 
Restructuring or Corrective Action before the start of this school year (2013-14)? 


(Write the number of schools in Restructuring and in Corrective Action in which the principal was 
replaced or in which half or more of the teaching staff was replaced before the start of the 2013-14 
school year as part of the school improvement plan. If the state has no Non-Title | schools in 
Restructuring or Corrective Action, write in NA.) 


NUMBER OF SCHOOLS 


TITLE | NON-TITLE | 


SCHOOLS IN SCHOOLS IN 
SCHOOLS IN CORRECTIVE SCHOOLS IN CORRECTIVE 
Personnel change RESTRUCTURING ACTION RESTRUCTURING ACTION 


a. Principal replaced............... 


b. Half or more of the 
teaching staff replaced....... 
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3-24. 


Do the state’s current teacher assignment laws or policies for schools in Title | and Non-Title | 


Restructuring or Corrective Action include any of the following features? 


(Leave the appropriate third or fourth columns blank if the state has no Non-Title | schools in 
Restructuring or Corrective Action.) 


Feature 


a. 


Financial incentives for 
teachers to begin or continue 
to work in the relevant 
SCHOO|Stecmster ccccsreetencticeaonetes 


Financial incentives for staff 
with English learner expertise 
to begin or continue to work 
in the relevant schools .......... 


Financial incentives for staff 
with expertise working with 
students with disabilities to 
begin or continue to work in 
the relevant schools .............. 


More flexibility in, or 
exemptions from, collective 
bargaining agreements or 
certain state employment 
laws/regulations that guide 
staffing decisions...............0 


School discretion or authority 
to decide which staff to hire 
for the relevant schools......... 


Exemption from teacher 
tenure rules that affect 
placement in or removal 
from the relevant schools 
(specify which rules).............. 


TITLE | NON-TITLE | 
SCHOOLS IN SCHOOLS IN 
SCHOOLS IN CORRECTIVE SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION RESTRUCTURING ACTION 

SELECT ONE SELECT ONE SELECT ONE SELECT ONE 

RESPONSE IN RESPONSE IN RESPONSE IN | RESPONSE IN 
EACH ROW EACH ROW EACH ROW EACH ROW 

YES NO YES NO YES NO YES NO 
1 0 A 0 A 0 il 0 
1 0 1 0 1 0 1 0 
Al 0 1 0 1 0 A 0 
1 0 1 0 1 0 1 0 
1 0 AL 0 1 0 A 0 
1 0 1 0 1 0 1 0 


3-234 


2013-2014 State Education Agency Survey 


The next questions pertain to your state’s Title | Schools in Restructuring and Corrective Action. 


3-25. During this school year (2013-14), and including last summer (2013), what additional professional 
development or technical assistance has the state provided to principals in Title | schools in 
Restructuring and Corrective Action, beyond what is available to any Title | school? 


PROVIDED TO TITLE | 


SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION 


SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 


oa 5 : EACH ROW EACH ROW 
Additional professional development or assistance for 
principals on... YES NO YES NO 
a. School improvement planning, identifying interventions, or 

budgeting: effectivelyrceercccccccsccceccetccnt es cconsst recess neeseenceee 1 0 1 0 
b. Acting as instructional leaders .........cccccccesssceeceecsessstseeeeeeens 1 0 1 0 
c. Recruiting, retaining, and developing more effective 

USE LOLA e aay aera cece eco nenericncceaaeococr pacacck onc Cece choue EEE eeeaae 1 0 i 0 


3-26. Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what 
additional professional development or technical assistance has the state provided to teachers in Title | 
schools in Restructuring and Corrective Action, beyond what is available to any Title | school? 


PROVIDED TO TITLE | 


SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
Additional professional development or assistance for 
teachers on... YES NO YES NO 
a. Analyzing student assessment data to improve instruction .. A 0 ol 0 
b. Working effectively in teacher teams to improve instruction 1 0) 1 0 
c. Identifying and implementing strategies to address the 
needs of English learners ........:.ccescccccssscecesseececseeeceesteeeeeeneees il 0 a 0 
d. Identifying and implementing strategies to address the 
needs of students with disabilities .............ccesseseceesteeeeeeees 1 0 1 0 
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3-27. 


3-28. 


During this school year (2013-14), what additional resources has the state provided to Title | schools in 
Restructuring and Corrective Action, beyond what is available to any Title | school? 


PROVIDED TO TITLE | 


SCHOOLS IN 
SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION 


SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 


EACH ROW EACH ROW 
Resource YES NO YES NO 
a. Additional resources to be used for purposes specified in 
the school improvement plan ...........cssccccessceessececeesteeeseeneeees 1 0 A 0 
b. Additional resources to be used to reduce class sizes........... 1 0 1 0 
c. Additional resources to be used to add instructional time 
(extended day or extended school year)..........:scssccesrseeseeeers i 0 al 0 
d. Other additional resources (SpeCify) ...........cceccccessseceeseeeeeeeees 1 0 1 0 


Does the state currently have any organizational or administrative structures specifically intended to 
improve state capacity to support school turnaround efforts for schools in Restructuring or Corrective 
Action? By school turnaround, we mean the implementation of changes in low-performing schools 
designed to rapidly and substantially increase student achievement. 


INO cose hcecehideceadiscd cases eeteveseUaeests ataneecahddavsds ide te wtetes Has abate tedensesadetcansedeas’! 0 — Skip to Intro before 3-30 
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3-29. During this school year (2013-14), which of the following organizational or administrative structures are 
in place in your state to support school turnaround efforts? 


SELECT ONE 
RESPONSE IN 
EACH ROW 
Organization or administrative structure YES NO 
a. State staff or office whose sole responsibility is to support school turnaround... 1 0 
b. Regional staff or office whose sole responsibility is to support school 
TU MALOU: x.c.0y. ces sees eSbecncee cust cdeckets cv octeaseintisdectelacdedheaeavashceaveeSle dues cteveeuecaaveensacses 1 0 
c. Contracts with external consultants to support school turnaround...........:cecee 1 0 
d. State-level staff or consultants to provide support to turnaround schools and 
districts in working with English learners..........ccccccccccccesssssseceeecessestaeeeeseeceeees 1 0 
e. State-level staff or consultants to provide support to turnaround schools and 
districts in working with students with disabilities ......0.... cee eeeeeeeseeceeeeeeneeenees al 0 
f. Monitoring or reporting requirements specifically for schools in Restructuring 
OF COrrective ACTION. osccnecscesheces ieee Ves cectedoSnsu es Gece deve ves dn sh uv dates cd gucee’ os dohnsvencees es 1 0 
ge Something else:(Specify) ven ecccseconccscreccasey cw cosusee carters sone catnconr amr anteyentacnneernter 1 0 
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We would like to learn more about how your state monitors the activities and progress of Title | and Non-Title | 
schools in Restructuring and Corrective Action. 


3-30. 


state’s Title | and Non-Title | schools in Restructuring and Corrective Action? 


During this school year (2013-14), which of the following groups are responsible for monitoring the 


(If your state has no Non-Title | schools in Restructuring or Corrective Action, leave those columns 


blank.) 


Group 
a. State Education Agency..... 


b. Regional staff such as staff 
from the county office of 
education or BOCES 
(Boards of Cooperative 
Educational Services)......... 


c. External consultants .......... 


d. District central office staff. 


MONITORS TITLE | MONITORS NON-TITLE | 
SCHOOLS IN SCHOOLS IN 
SCHOOLS IN CORRECTIVE SCHOOLS IN CORRECTIVE 
RESTRUCTURING ACTION RESTRUCTURING ACTION 
SELECT ONE SELECT ONE SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW EACH ROW EACH ROW 
YES NO YES NO YES NO YES NO 
1 0 1 0 i 0 Al 0 
1 1 1 1 
1 1 1 Al 
1 1 1 1 
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The next questions pertain to your state’s Title | Schools in Restructuring and Corrective Action. 


3-31. During this school year (2013-14), which of the following strategies are used for monitoring the Title | 
Schools in Restructuring in your state and, for each strategy that is used, how often is it used? 


SELECT YES OR NO IN EACH ROW. IF YES, SELECT ONE OPTION FOR HOW OFTEN 


USED 
USED FOR 
MONITORING 
IN YOUR IF USED, HOW OFTEN FOR EACH TITLE | SCHOOL IN RESTRUCTURING? 
STATE? 
ONCE PER | TWICE PER 
TITLE | SCHOOLS IN SCHODI || SCHGOL 
RESTRUCTURING YES NO YEAR YEAR QUARTERLY | MONTHLY OTHER (specify) 
Site ViSitS ...........0000 1 0 1 2 3 4 
b. Telephone 
conferences ........... 1 0 1 2 3 4 
c. Discussions with 
parents/ 
community............. 1 0 1 2 3 4 
d. Analysis of student 
Gatariesicceissseshel voles, 1 0 1 2 3 4 
e. Other (specify)....... a 0 il 2 3 4 


3-32. During this school year (2013-14), which of the following strategies are used for monitoring the Title | 
Schools in Corrective Action in your state and, for each strategy that is used, how often is it used? 


SELECT YES OR NO IN EACH ROW. IF YES, SELECT ONE OPTION FOR HOW OFTEN 


USED 
USED FOR 
MONITORING IF USED, HOW OFTEN FOR EACH TITLE | SCHOOL IN CORRECTIVE 
IN YOUR ACTION? 
STATE? 
ONCE PER | TWICE PER 
TITLE | SCHOOLS IN SEHOOL Il SeHGOL 
CORRECTIVE ACTION YES NO YEAR YEAR QUARTERLY | MONTHLY OTHER (specify) 
a. Site visits............00 1 0 1 2 3 4 
b. Telephone 
conferences ........... 1 0 1 2 3 4 
c. Discussions with 
parents/ 
community............. 1 0 1 2 3 4 
d. Analysis of student 
Data. ssetendseodeeehckass 1 (6) 1 2 3 4 
e. Other (specify)....... al 0 1 2 3 4 
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3-33. During this school year (2013-14), approximately how many full-time-equivalent (FTE) staff or 
consultants is the state providing or funding specifically to assist its Title | schools in Restructuring, Title 
| Schools in Corrective Action, and their districts? 


(Write the number of FTE staff or select “none”. If “none”, skip to introduction before 3-35.) 


NUMBER OF FULL-TIME-EQUIVALENT STAFF OR CONSULTANTS SUPPORTING TITLE | 
SCHOOLS IN RESTRUCTURING OR CORRECTIVE ACTION 


NONE sev ctecstvotas Gottelosne cr ries ves geneous ensiean eplarios nese 0 —>Skip to Intro before 3-35 


3-34. How many Title | schools in Restructuring and Corrective Action, in total, are being served by those 
state staff or state-funded consultants? 


(Write the number of schools. If “none”, write in 0) 
NUMBER OF TITLE | SCHOOLS IN RESTRUCTURING SERVED 


NUMBER OF TITLE | SCHOOLS IN CORRECTIVE ACTION SERVED (Write zero if staff or 
consultants serve only Schools in Restructuring) 
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For the next set of questions, please consider Title | and Non-Title | schools in your state that are identified as in 
Need of Improvement but NOT in Restructuring or Corrective Action. 


3-35. 


For schools identified as in Need of Improvement, what interventions, if any, does the state require? 


Oo 


Check box if no specific interventions are required in Title | Schools in Need of Improvement, and 


skip to intro before 3-39. 


(If your state has no Non-Title | schools in Need of Improvement, leave that column blank.) 


Interventions for schools in Need of Improvement: 


ak 


Schools must prepare a school improvement plan 
that focuses on subjects and/or subgroups that are 
falling short of Annual Measurable Objectives 
(AMQS) ni ita een eee tatiss 


Schools must implement and monitor an 
instructional program that supports students not 
showing sufficient growth toward AMO...............0 


Schools and/or districts must provide professional 

development to staff that supports interventions for 
subgroups of students not showing sufficient growth 
toward. AMOS? iicecasiiia tad sieacna annie: 


Districts must offer students the opportunity to 
attend other schools (school choice) ............cssccesceeees 


Districts must offer low-income students the 
opportunity to enroll in after-school supplemental 
CMUCAtIONAl SEFVICES ......ceeccccccccccccecccecececeeeeeeececeveeeeenens 
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TITLE | SCHOOLS 


NON-TITLE | SCHOOLS 


IN NEED OF IN NEED OF 
IMPROVEMENT IMPROVEMENT 
SELECT ONE RESPONSE |SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

NOT NOT 


REQUIRED | REQUIRED 


REQUIRED | REQUIRED 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 


1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
1 2 
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3-36. During this school year (2013-14), how does the state monitor schools that are identified as in Need of 


Improvement? 
NON-TITLE |! 
TITLEISCHOOLS | SCHOOLS IN NEED 
IN NEED OF OF 
IMPROVEMENT IMPROVEMENT 
SELECT ONE SELECT ONE 
RESPONSE IN EACH | RESPONSE IN EACH 
ROW ROW 
Method YES NO YES NO 
a. The State Education Agency reviews and provides 
feedback on the school improvement plan .............. 1 0 i 0 
b. The school improvement plan must be approved by 
the State Education Agency ...........ccssscccccecesssssseeeeeees 1 (0) 1 0 
c. The State Education Agency monitors the 
thoroughness of district oversight of schools as 
appropriate to the performance category of those 
Gfelafo(el beecaasaracerecceucaccearcreaeceaceacerorrra cand tanec ceneuedeeaie al 0 il 0 
d. The State Education Agency conducts monitoring 
visits to all schools in this performance category ..... 1 0 1 0) 
e. The State Education Agency conducts monitoring 
visits to a sample of schools in this performance 
CatCSOLVitensticestn tesersttrsreteemesumeeceh cree eetsen mtn terete ataens 1 0 1 0 


The next questions pertain to Title | schools in Need of Improvement. 


3-37. During this school year (2013-14), and including last summer (2013), what additional professional 
development or technical assistance has the state provided to principals in Title | schools that were 
identified as in Need of Improvement, beyond what is available to any other Title | school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | SCHOOLS 
IN NEED OF 
IMPROVEMENT 
Additional professional development of assistance for principals on... YES NO 
a. School improvement planning, identifying interventions, or 
budgetingrefiective lyase cece seer ena coe toh etee nrc sen rrees 1 
b. Acting as instructional leaders 1 
c. Recruiting, retaining, and developing more effective teachers. ........ A 
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3-38. Thinking now about teachers, during this school year (2013-14), and including last summer (2013), what 
additional professional development or technical assistance has the state provided to teachers in Title | 
schools that were identified as in Need of Improvement beyond what is available to any other Title | 
school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | SCHOOLS 
IN NEED OF 

Additional professional development of assistance for teachers IMPROVEMENT 
on... YES NO 

Analyzing student assessment data to improve instruction .... 1 
b. Working effectively in teacher teams to improve instruction.. 1 
c. Identifying and implementing strategies to address the 

rarexexeksiour (evayed Tis a) EET AN EL Siccccecocoseoccnnonodoosndcosesrodoososbodocsndesdooeseec il 0 
d. Identifying and implementing strategies to address the 

needs of students with disabilities ............ccccesssececeesseeeseeeeees 1 0 


Next, we ask about your state’s approach to working with or through “intermediaries” to support the 
implementation of statewide education reforms and priorities. These “intermediaries” may be regional 
branches, contractors, consultants, or grant recipients of the State Education Agency, who support the State 
Education Agency’s work but are not paid as State Education Agency employees. 


3-39. Does your State Education Agency currently work with any intermediaries to support the 
implementation of statewide education reform priorities in any of the following areas? 


SELECT ONE 
RESPONSE IN 
EACH ROW 
Intermediary YES NO 
a. Implementing college and career ready standards and assessments..............00+ 1 0 
b. Using data to improve iNstructiOn .........cccceccesssscccceceesessececeeecessesseaeseeecesseseaaeeeeees 1 0) 
c. Recruiting, developing, rewarding, and retaining effective teachers and school 
IAD SRS eRe re cere cect trees rec cneeen ee ae eeeaeeNeoed Pence Petts aeGeN Tn pote MINA ere ened ete i 0 
d. Turning around your state’s schools that are in Restructuring or Corrective 
PICTON or ig sess csi tenacachelunatine pack cone ia dass Ser ccs ch satoatnagees eevetcauececean nadacte vanes cunalttaaet edges 1 0 
e. Providing supports for English learners ..........:ccccssscccceececesstececeesaeeeceeceecesseeeceaes al 0 
f. Providing supports for students with disabilities... cccccseseccceceesssseceeeeeeeees 1 0 
g. Increasing state capacity in any of the areas listed in items a through f above .. 1 0 
h. Some other reform area (Specify area) .........ccccccccssccecsssceceesececsssseeecsssseceesseeeeeeaes 1 0 


IF AT LEAST ONE YES, PROCEED TO 3-40. IF ALL OF THE 
ABOVE ARE NO, SKIP TO 3-42. 
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3-40. 


3-41. 


Within the past year, did the State Education Agency work with any of the following type(s) of 
intermediaries to support the implementation of statewide education reform priorities in the various 


areas identified in the preceding question? 


Intermediary 


a. Federally-supported comprehensive center, regional educational laboratory, 
equity assistance center, or content center (SPECIFY) ..........:cssccessecsteceeesecneceeeeees 


b. Postsecondary Institutions .............cccceccssccccecsesssececececeeseaeseceesceeseasseseesceesesaaeseeees 
Cam Regional/CountyotliceSeence crete eect etree caren ertereretresepeee tere necenerrstety 
d. Educators contracted by the state such as distinguished educators...............00006 


e. Other external organizations (SPECIFY) ...........c:cccssceessecsteceeseecsseceesseceseceteeecsaeceeeeecs 


SELECT ONE 
RESPONSE IN 
EACH ROW 
YES NO 
il 0 
1 0 
1 0 
1 0 
el 0 


Continuing to focus on the intermediaries with whom the State Education Agency worked in the past 


year, with which of the following groups were these intermediaries expected to work? 


Group 

as aStatezlevelistatiina ns ak noes sane ahaa nn aie cn amen nie eis 
Dis AI GISKIICES: oie cccncoseg'ctoncncecvunosis cate careas Harasncbenteds inn ahtaeadsonen secs cedeunnneedsev'snestbuee 
c. Districts identified for Improvement or Corrective Action under NCLB........ 


d. Schools in Corrective Action and/or Restructuring under NCLB and/or the 
districts in which these schools are located ...........ccccccceceessssceceeecsessetseeeeeeees 


e. Schools identified for Improvement under NCLB and/or the districts in 
which these Schools are lOCated ..........:cssccccesseececeeccecessececeeseeceseeeeeceesereeceenaes 


f. Some other groups of districts and/or schools (SPECIfY)..........s:cccsseceeeeerseees 
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3-42. Considering the availability of state staff and consultants, to what extent are the following a challenge 


during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenge CHALLENGE | CHALLENGE | CHALLENGE 
a. Monitoring districts and/or SChOOIS............:c::cecceceeeeeeees cl 2 3 
b. Providing targeted support or technical assistance to 

districts and/or SCHOOIS......ccccccccccssssesesesssssssesessesseesseesens 1 2 3 
c. Developing guidelines for teacher and principal 

evalliationyinithe Stat@z rcs: rsece-cersneesecensteereece ses eees A 2 3 
d. Working with districts to implement teacher and 

principal evaluation MOEIS...........ccccccccccessssssseceeeeeeserees 1 2 3 
e. Developing state longitudinal data systems ................+ cl 2 3 
f. Working with districts and/or schools on the use of 

data to Improve iNStrUCTION .0.........ceccecceceeeceesssteeeeeeeeeees 1 2 3 
g. Supporting districts and/or schools in the process of 

turning around low-achieving SChOoIS ............-eeeeeeeeees 1 2 3 
h. Some other type of expertise (specify) ............ccccceeeees 1 2 3 


Please provide the following information for each state education department staff member who assisted with 


the completion of this survey section. 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Survey of State Education Agencies 
Section 4: Teacher and Principal Evaluation 


2013-2014 


TATES OF 


p 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays 
a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, including 
time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the 
collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department General 
Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this collection of 
information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210- 
4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the completed survey to this 
address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except as required by law. 
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Section 4. Teacher and Principal Evaluation 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Standardized assessments are assessments consistently administered and scored for all students in the 
same grades and subjects, districtwide or statewide. These might include required state summative 
assessments, assessments purchased from testing companies, or district-developed assessments that are 
administered districtwide. 


Student achievement growth is the change in student achievement for an individual student between two 
or more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods 
to calculate achievement growth for a teacher’s own students based on state summative assessments 
or other standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, 
or for schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a 
teacher’s own students, determined by each individual teacher at the beginning of the school year 
(often in consultation with the school principal) based on the teacher’s assessment of the students’ 
starting achievement levels. SLOs/SGOs may relate to students’ scores on standardized assessments, or 
to teacher-developed tests, performance tasks, or other customized assessments of student learning. 


Teacher Evaluation 


In this section, we want to gather information on the status of and requirements for teacher evaluation practices in your state 
during this school year (2013-14). Many states are implementing new teacher evaluation policies or systems based on new laws or 
regulations adopted since 2009. 


C1 Check box if your state has adopted new laws or regulations for teacher evaluation since 2009 (including 
those in response to ESEA Flexibility waiver requirements). We are interested in learning about the status 
of and requirements for teacher evaluation practices being piloted or implemented in your state in response 
to these new laws or regulations. Please answer the questions in this section based on the new teacher 
evaluation practices as they are being piloted or implemented in the 2013-14 school year. For example, if a 
new system is being piloted during the 2013-14 school year, respond only about the components being 
piloted this year. —> SKIP TO 4-1 


Ol Check box if your state has not adopted new laws or regulations for teacher evaluation since 2009. Please 
respond about the requirements of teacher evaluation practices in your state during the 2013-14 school 
year. — SKIP TO 4-3 
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4-1. During this school year (2013-14), what is the status of the new teacher evaluation system in your state? 
SELECT ONE ONLY 
The system is in the planning stage and no components are being implemented .......... 1 —> Skip to 4-3 


The system is in the piloting stage and some, but not all, components are being 
IMPlEMENTEd aisve. Scvcsecekeciads caevedcnetencceoseeleauecuccedceseenuite ees asideSusdudtecdesdvenduelecde eevee deeh deste suee¥® 2 


The system is in the piloting stage and all components are being implemented ............ 3 


The system is being implemented statewide, and some but not all components are 


HeEINSMMPIEMENT!”™ oc. wands scscvecce sees nedasvevocunee ce aes taswaeekeesneoddsaseederderes deeguansbene couesedbaterver avers 4 —> Skip to 4-3 
The system is fully implemented statewide ..........ccccccccccccsssssseceeececsessaeceeeeeceessaseeeeeseeeee 5 — Skip to 4-3 
4-2. During this school year (2013-14), in how many districts and schools is the state piloting the teacher evaluation system? 


District or school ENTER NUMBER 


ae INUMbeROndISthiCiSmem ete teet eet teeeasteese aetnere: 


b. Number of SChOOIS...........:ccscsessssssscesscscsssrseeeeeeeeeeeeeeeeenees 


4-3. During this school year (2013-14), which of the following statements best describes the state’s requirements and 
regulations related to teacher evaluation? 


(As a reminder, if your state has adopted new laws or regulations for teacher evaluation since 2009, please refer to the 
teacher evaluation practices being piloted or implemented in response to these new laws or regulations when responding 
to this and other questions in this section. For all other states, please refer to the practices in your state during the 
2013-14 school year.) 


SELECT ONE ONLY 


Districts in your state are required to use a uniform evaluation model prescribed by 
EMSS CATS aces cosscen Neral cas sceseotnsnasacasasnnscatattassaetes dense ctl asec cessdants calnecdetoance sebintenetotnewonsnled eabstwacs 1 


Districts in your state are required to adopt the state model for evaluating teachers 
if they cannot meet or surpass state expectations, sometimes referred to as the 
State default mMOde|l: ::..c.ccevcesacscsentiestetecees sees cbestvtevueesseeeteanedesnennvvechessvessneetseecuevevdesacservcneesd 2 


Districts in your state may adopt but are not required to adopt the state model for 
evaluating teachers, sometimes referred to as the state exemplar model ..............::006 3 


Districts are permitted to select their own teacher evaluation models as long as 
they comply with state statutes and rules .........ccccccccsssscecececeeseseeseseeecessesssaeseeeeseseseeaees 4 


3-248 


2013-2014 State Education Agency Survey 


During this school year (2013-14), do state regulations stipulate a specific number of rating levels or a minimum number 
of rating levels (such as highly effective, effective, satisfactory, needs improvement) to be used when evaluating overall 
teacher performance? If so, what is the specific or minimum number of rating categories that is required? 


SELECT ONE ONLY 


Yes, districts must use a specific or minimum number of rating categories for 
TEACHES SVAlW ATION s . 0) sess eocs sachs ecda nce seeceet ves ldgacsscee Gel sal béa areas cahen seh deaaceedecdahoeioeaacedeesaceseestateds 1 


Specify specific or minimum number of rating categories 


No, there is no specific or minimum number of rating categories that districts must 
use for teacher evalUatiOn............ccsccccesccecesseeeeceeneececseececeenaeeeceeaaecesseeeceeaueeeceeaeeceeeneteceaas 0 


The next several questions ask about the use of student achievement growth in teacher evaluations. 


As a reminder, student achievement growth may be measured using value added measures (VAMs), 


student growth percentiles (SGPs), student learning objectives (SLOs), student growth objectives (SGOs), 
or other measures of change in student achievement over time. 


During this school year (2013-14), does your state require that student achievement growth be used as one component 
of the performance evaluation of some, all, or no teachers? This can include student achievement growth for the 
teacher’s own students and/or teamwide, gradewide, or schoolwide student achievement growth. 


(Note: If your state is piloting a new system in some districts or schools, then this question refers to teachers in the pilot 
schools. In order to report “all teachers,” student achievement growth would need to be used with all teachers, including 
teachers of Art, Music, Physical Education, and special populations such as English learners or students with disabilities.) 


SELECT ONE ONLY 


The state requires student achievement growth to be included as an evaluation 
component for some but not all teaChe ls ..........ccssccccssseceessececeeeececseeeecseseeeceeaueeeseteeeeees 1 — Skip to 4-7 


The state requires student achievement growth to be included as an evaluation 
component for all teachers across all grades (K-12), all subjects, and special 
COU CATION 5s sstcceccchelsehide ocecd echehseesea Secs cuauh Sabon (504 x cnenuoh Suda Fore saaye wok toes cestecan rece Maa tesheanes sesavabies 2 —> Skip to 4-7 


The state does not require student achievement growth to be included in teacher 
evaluations, but local districts may Choose to INCIUE it... eee cccessceceeeceessetseeeeeeeeeees 3 


The state does not permit student achievement growth to be included in the 
EValiiatlons:Of any TEACHES 2: .ic.cxccsveadsssvccaccecdvesnetonacdeesceswonsnleacdedes avecauntatedecasnaennsedecdeesence 4 
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4-6. Please tell us about the reasons that your state either does not require or does not permit student achievement growth 
to be included among the components of a teacher’s evaluation during the 2013-14 school year. 


SELECT ONE RESPONSE 


IN EACH ROW 
Reason YES NO 
a. Teachers are evaluated based on professional practice rather than student 1 0 
ACHIEVEMER tase ecseseecececscceseterees secretes vaceeees seaee sean sseeecesnees tusrensenecateasesceepeerenedes 
b. Inability to link teachers with the students they teach in the state’s data 1 0 
SVSL@ Mc csssedives cazencsetestnes eve edaeceate Coates cng cecsaStvetsadsncsalicdeethctecvausstattoves sleacaectarteatsnisis 
c. Concerns about the validity of student achievement growth as a measure of 1 0 
teacher perfornmancelon qUalitysss- eters ete eerste erence teeters eee 
d. No tests available to measure student achievement growth in many grades Fi 0 
ANG: SUD[ ECTS cede ceric’ cess Scilehcons thes vveranentest ywestaucastomscus Gea iene duc otaus Pesta ds dedbecebunn th Coveee 
e. Concerns about the appropriateness of available assessments as a measure of 1 0 
student achievement growth ..............:cccseccesssecseeceescessseeeseeecaecesneesneeeeeeeessaeeeenees 
f. Opposition from teacher unions to using student achievement growth to 1 0 
EValUAte TEACHEMS .2..c.esavseecccceeacesceedacedevededes tuevesecdacvsdescnevectachersseeceeyssbedeerseteceens 
g. Opposition from teachers to using student achievement growth to evaluate 1 0 
LEA CHEMS ise sccesesceec ase Secsteceecasusckerercdecdessescsan rac resduasesues sees atucssuseeseees Set deasesmaeeeegennas 
h. Inadequate technology, technical expertise, staff, or other resources............6. 1 0 
i. Teacher evaluation is a matter for local determination ..............cccccccessereceeseees 1 0 
Js “OUtHEr (SPECIIY) ccc. cesd estes oc cdocees Sus vances ote iene cdegens tech vencds cate woe oa ude tovs baal Sevedese 1 0 


SKIP TO 4-15. 
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4-7. 


schools. 


The next several questions ask specifically about the use of value added measures (VAMs) or student 
growth percentiles (SGPs). As a reminder, VAMs/SGPs apply complex statistical methods to calculate 
achievement growth for a teacher’s own students based on state summative assessments or other 
standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, or for 


This question focuses on teachers of English language arts (ELA) and/or Math in grades 4 through 8. Indicate whether 
during this school year (2013-14) your state requires teacher evaluations to include VAMs or SGPs based on state 
summative assessments for the teacher’s own students and/or for a broader group of students. 


SELECT ONE RESPONSE 


IN EACH ROW 
The state requires evaluations for teachers of ELA and Math in grades 4 through 
8 to include: YES NO 
a. VAM or SGP based on state summative assessments for the teacher’s own 
SEUCE IES sreaccececencass ter osceee rat snmerecerteeeuantee ierevere spt r eee USUePS TEAC uel CERO EAM cee TESTOR ENS 1 0 
b. VAM or SGP based on state summative assessments for a broader group 
than the teacher’s own students, for example, a team, grade, or school ... 1 0 


This question focuses on teachers of Science in grades 6 through 8. Indicate whether during this school year (2013-14) 
your state requires teacher evaluations to include VAMs or SGPs based on state summative assessments for the 


teacher’s own students and/or for a broader group of students. 


(For each VAM/SGP measure, select all grades in which your state uses state summative assessments to estimate 
VAMs or SGPs to be used in Science teacher evaluations. Select NA (not applicable) for each VAM/SGP measure that is 


not used for Science teachers’ evaluations in any of grades 6-8.) 


The state requires evaluations for teachers of Science in 
grades 6 through 8 to include: NA 


SELECT GRADES IN WHICH EACH VAM/SGP 
MEASURE IS USED IN SCIENCE TEACHER 


EVALUATIONS 
a. VAM or SGP based on state summative assessments 
for the teacher’s OWN StUCENTS ..............:00seeeseeeseeesenene na 6 7 8 
b. VAM or SGP based on state summative 
assessments for a broader group than the 
teacher’s own students, for example, a team, 
Brae, OF SCHOO].......ccccccccccecsessssececececsesssssaeeeeeeeees na 6 7 8 


3-251 


2013-2014 State Education Agency Survey 


4-9. 


4-10. 


This question focuses on teachers of Social Studies in grades 6 through 8. Indicate whether during this school year 
(2013-14) your state requires teacher evaluations to include VAMs or SGPs based on state summative assessments for 
the teacher’s own students and/or for a broader group of students. 


(For each VAM/SGP measure, select all grades in which your state uses state summative assessments to estimate VAMs 
or SGPs to be used in Social Studies teacher evaluations. Select NA (not applicable) for each VAM/SGP measure that is not 
used for Social Studies teachers’ evaluations in any of grades 6-8.) 


SELECT GRADES IN WHICH EACH VAM/SGP 
The state requires evaluations for teachers of Social MEASURE IS USED IN SOCIAL STUDIES 


Studies in grades 6 through 8 to include: NA TEACHER EVALUATIONS 


a. VAM or SGP based on state summative assessments 
for the teacher’s OWN StUCENTS ..............c0c0eseseseseseeerene na 6 7 8 


b. VAM or SGP based on state summative 
assessments for a broader group than the 
teacher’s own students, for example, a team, 
rade, OF SCHOO].......ccccccccccecsesssscecececsesseseeeeeeeeeees na 6 7 8 


This question focuses on early elementary teachers in grades K through 3. Indicate whether during this school year (2013- 
14) your state requires teacher evaluations to include VAMs or SGPs based on state summative assessments for the 
teacher’s own students and/or for a broader group of students. 


(For each VAM/SGP measure, select all grades in which your state uses state summative assessments to estimate VAMs 
or SGPs to be used in teacher evaluations. Select NA (not applicable) for each VAM/SGP measure that is not used for 
teachers’ evaluations in any of grades K-3.) 


SELECT GRADES IN WHICH EACH VAM/SGP 
The state requires evaluations of early elementary MEASURE IS USED IN EARLY ELEMENTARY 
teachers to include: NA TEACHER EVALUATIONS 


a. VAM or SGP based on state summative assessments 


for the teacher’s OWN StUCENTS............cccessccccecesserseeeees na K 1 2 3 
b. VAM or SGP based on state summative 

assessments for a broader group than the 

teacher’s own students, for example, a team, 

BLAME OF SCHOO) versiserteetencnsidetecacecvestorzenseseteveense na K 1 2 3 
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4-11. 


4-12. 


During this school year (2013-14), does your state require use of VAMs or SGPs for the teacher’s own students as a 
component of the evaluations of high school teachers in any of the following subjects and courses? 


(For each subject, select the name of each course for which your state requires use of a state summative assessment to 
estimate student achievement growth of the teacher’s own students in high school teacher evaluations. Select NA if 
student achievement growth of the teacher’s own students on state summative assessments is not required as part of 
high school teachers’ evaluations in any course in that subject.) 


SELECT COURSES IN WHICH VAMS OR SGPS ARE USED IN TEACHER 


NA EVALUATIONS 
a. Highschool ELA teachers .... na English 9 English 10 English 11 English 12 Other ELA 
b. High school Math teachers.. na Algebra | Geometry Algebra 2 Other Math 
c. High school Science 
TOACHENS ee sreeeeee tees eects na Biology Chemistry Physics Other Science 
d. High school Social Studies Other Social 
TEACHES fen ccicscneee venient caved na Civics U.S. History Studies 


During this school year (2013-14), does the state require that a locally-selected measure of student achievement growth 
be included in any teachers’ evaluations? 


NG vncecegaciceeeseevce ces hibeabhe Paces avbstadecs sbseuleekbads dees sGhaceba de aseeusddedach cGodeenuca heosbasvauedetadoceebbsdedtends 0 —} Skip to Intro before 4-14 
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4-13. For which teachers does the state require that a locally-selected measure of student achievement growth for a teacher’s 
own students be included in these teachers’ evaluations? 


(Select “yes” for the row if any teachers in that category must include a locally-selected measure of student achievement 
growth for their own students in their evaluations.) 


SELECT ONE RESPONSE 


A locally-selected measure of student achievement growth for a teacher’s own EA 
students must be used to evaluate: YES NO 
av uKindergartemsteache rsawsn sentra at ce cee re annn tre acter aa. ene eee Ansan a aL 0 
b.. Teachers:ot grades: 1.2 O63... ccdssesesscacecectaddactecsccodesdnecnaesceeestus lade cededeeneasaadectetoens 1 0 
c. Teachers of ELA and/or Math in grades 4-8 ........cccccssccssecsseesceesseescesscesseesees al 0 
d. Teachers of Science in grades 6, 7, OF 8 ......ccccsesssccccessessseeceeeeeseeseaeeeeeeseeeees 1 0 
e. Teachers of Social Studies in grades 6, 7, OF 8.........ccccccssssscececccesssssceeeeseesees 1 0 
fe » Highschool! ELA tea Chessy: ceccscecc.scccssenssddesds cadevavnsssded ca sdsesdanseadenseodiactacsesdooeass 0 
ore HigheschooliMathiteacherssseece ee cre etre renee eee a 0 
h. High school Science teachers .........cccccccccessssscecececeesesesaesecececsesseaeseesessseseeaees 1 0 
i. High school Social Studies teachers ..........eeseeeseceescecsseceeceecseeeeeeeceseeeeneeensees il 0 
j. Any teachers of other subjects, such as Art, Music, or Physical Education.. 1 (6) 
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Many teachers serve grades and subjects that lack state summative assessments that can be used to measure student 
achievement growth for the teacher’s own students. The next question is about the evaluations of teachers for whom growth 
cannot be measured for their own students based on required state summative assessments. 


4-14. During this school year (2013-14), for teachers of grades and subjects for which growth on state assessments cannot be 
calculated, does the state require any of the following approaches to measuring student achievement growth in teacher 


evaluation? 
SELECT ONE RESPONSE IN EACH ROW 
FULFILLS A PERMITTED BUT 
REQUIRED NOT REQUIRED PROHIBITED 
REQUIRED IN CHOICE FOR FOR USE IN FOR USE IN 
TEACHER MEASURING TEACHER TEACHER 

Approach EVALUATION GROWTH EVALUATION EVALUATION 
a. Gradewide, teamwide, or schoolwide 

VAMs or SGPs based on state 

SUMMative ASSESSMENTS ..........c00eceeeee 1 2 3 4 
b. VAMs or SGPs for the teacher’s own 

students on district-selected or 

district-developed standardized 

assessments (i.e., assessments 

consistently administered and scored 

for all students in the same grades 

and subjects districtwide) .................. 1 2 3 4 
c. Student learning/growth objectives 

or other teacher-selected aims based 

on assessments selected or 

developed by individual teachers ..... il 2 3 4 
d. Another approach (specify)................ 1 2 3 4 
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4-15. 


During this school year (2013-14), does the state require any of the following sources of information on teacher 


performance (other than student achievement growth) be used in teacher evaluations? 


Check box if your state has no legislation or regulations about particular sources of information to be used to 


evaluate teacher performance and skip to instructions before 4-16. 


Source 


a. Classroom observations using a 
teacher professional practice rubric, 
conducted by the principal or other 
school administrator ............:::ccceeceee 


b. Classroom observations using a 
teacher professional practice rubric, 
conducted by someone other than a 
school administrator (such as a peer 
or mentor teacher, instructional 
coach, central office staff member, 
or an observer from outside the 
school or district) 


c. Teacher self-assessment............000008 


d. Portfolios or other artifacts of 
teacher professional practice............ 


e. Assessments by a peer or mentor 
teacher that are not based ona 
teacher professional practice rubric. 


f. Student work samples..........cceeeees 


g. Student surveys or other student 
Te@d backers esate nner ane 


h. Parent surveys or other parent 
FeCdDACK csi ccvseceveescedersiecevedacveseecee 


SELECT ONE RESPONSE IN EACH ROW 


FULFILLS A PERMITTED BUT 
REQUIRED NOT REQUIRED | PROHIBITED 
REQUIRED IN CHOICE FOR FOR USE IN FOR USE IN 
TEACHER TEACHER TEACHER TEACHER 
EVALUATION EVALUATION EVALUATION EVALUATION 


1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
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Principal Evaluation 


In this section, we want to gather information on the status of and requirements for principal evaluation practices in your state 
during this school year (2013-14). Many states are implementing new principal evaluation policies or systems based on new laws or 
regulations adopted since 2009. 


4-16. 


4-17. 


Check box if your state has adopted new laws or regulations for principal evaluation since 2009 (including 
those in response to ESEA Flexibility waiver requirements). We are interested in learning about the status 
of and requirements for principal evaluation practices being piloted or implemented in your state in response 
to these new laws or regulations. Please answer the questions in this section based on the new principal 
evaluation practices as they are being piloted or implemented in the 2013-14 school year. For example, if a 
new system is being piloted during the 2013-14 school year, respond only about the components being 
piloted this year. — > SKIP TO 4-16. 


Ol Check box if your state has not adopted new laws or regulations for principal evaluation since 2009. Please 
respond about the requirements of principal evaluation practices in your state during the 2013-14 school 
year. —> SKIP TO 4-18. 


During this school year (2013-14), what is the status of the new principal evaluation system in your state? 
SELECT ONE ONLY 
The system is in the planning stage and no components are being implemented .......... 1 —> Skip to 4-18 


The system is in the piloting stage and some, but not all, components are being 
IMPlEMENtE, soececsesescetenddeccsievencensie ae Cbgssiee dene caes Seo gasiontenndica shales tine dlercabilguin doers caneaduaciustenervars 2 


The system is in the piloting stage and all components are being implemented ............ 3 


The system is being implemented statewide, and some but not all components are 
DEIN SUIMPIEMONTS ez ssc cccccetesccahaccvccleveveesshcaccscluabeeecedéeesdonds cPutetedts sesdaaccuededesrvesias obeesesaues 4 —> Skip to 4-18 


The system is fully implemented statewide ...........cccccccccesssssssececccecsessaeeeeeescseseaseeeeeseeeees 4 —> Skip to 4-18 


During this school year (2013-14), in how many districts and schools is the state piloting the principal evaluation system? 


District or school ENTER NUMBER 


a. UNUmbermotidisthictsSa:c.ccecccceccccscreccrnccsse cere ceeecree omnes 


b. Number of SCHOOIS..........cccccccccccccccccecececeeeccesceceeeeeeeseeeeeeees 
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4-18. During this school year (2013-14), which of the following statements best describes the state’s requirements and 
regulations related to principal evaluation? 


(As a reminder, if your state has adopted new laws or regulations for principal evaluation since 2009, please refer to the 
principal evaluation practices being piloted or implemented in response to these new laws or regulations when 
responding to this and other questions in this section. For all other states, please refer to the practices in your state 
during the 2013-14 school year.) 


SELECT ONE ONLY 


Districts in your state are required to use a uniform evaluation model prescribed by 
EM S:SLATE sce gisates ee ase NS Aatie ceva cats thao pate conten sede gaee due us toe nade dbus taut eiedent esha teeladeed 1 


Districts in your state are required to adopt the state model for evaluating principals 
if they cannot meet or surpass state expectations, sometimes referred to as the state 
Gefault:; model). crsecrevesesecveischesesdandev.se5cgeseeusnd desis iva seek cabins sel lacvsedenidea sds iaaeed eldass duane coeusnageeys 2 


Districts in your state may adopt but are not required to adopt the state model for 
evaluating principals, sometimes referred to as the state exemplar model...............006 3 


Districts are permitted to select their own principal evaluation models as long as 
they comply with state statutes and rules .........cccccccssssscecececeesesseceseeeceeseseeaeseeeeseeessaaees 4 


4-19. During this school year (2013-14), do state regulations stipulate a specific number of rating levels or a required minimum 
number of rating levels (such as highly effective, effective, satisfactory, needs improvement) to be used when evaluating 
overall principal performance? If so, what is the specific or minimum number of rating categories that is required? 


SELECT ONE ONLY 


Yes, districts must use a specific or minimum number of rating categories for 
PHINCIPaliSVAlUATION vsccreesece deter dh ededeoceevicaee ceccavds Suenksen seed eves sDuanate coessdeaivelecensesueddaslerastecoees 1 


Specify specific or minimum number of rating categories 


No, there is no specific or minimum number of rating categories that districts must 
USE for PriNCipal EVALUATION ........c.cccceceessssececececseseaeseeceecsesesasseeeesceesesaeseeeesceeseeaseeeeeseeeees 0 
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4-20. 


During this school year (2013-14), does the state require any of the following student outcomes for use in principal 
evaluations for elementary or middle school principals? 


Check box if your state has no legislation or regulations about using student outcomes to evaluate principal 


performance and skip to 4-22. 


Student outcome 


a; 


Schoolwide proficiency rates on required 
state summative assessments............000 


Schoolwide year-to-year changes in 
proficiency rates on required state 
SUMMatiVe ASSESSMENTS .......cscceeeecsteceeeees 


Achievement growth of students 
schoolwide using a value added measure 
(VAM) or student growth percentiles 


Gaps in achievement or low student 
achievement growth for English learners. 
Gaps in achievement or low student 
achievement growth for students with 
disabilities seers ne ee 
Gaps in achievement or low student 
achievement growth for other 
SUDSPOUPS w.sisccccchacdectesseudceestedevevatcdeShedeseaee 


Student attendance 


Student behavior/discipline/ safety ......... 
Other student outcome (specify) ............. 


SELECT ONE RESPONSE IN EACH ROW 


ELEMENTARY AND MIDDLE SCHOOL PRINCIPALS 


FULFILLS A PERMITTED BUT 
REQUIRED NOT REQUIRED | PROHIBITED 
REQUIRED IN CHOICE FOR FOR USE IN FOR USE IN 
PRINCIPAL PRINCIPAL PRINCIPAL PRINCIPAL 
EVALUATION EVALUATION EVALUATION EVALUATION 
i 2 3 4 
1 2 3 4 
1 
i 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
AL 2 3 4 
1 2 3 4 
i 2 3 4 
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4-21. — Thinking now about high school principals, during this school year (2013-14), does the state require any of the following 


student outcomes for use in principal evaluations for high school principals? 


SELECT ONE RESPONSE IN EACH ROW 


HIGH SCHOOL PRINCIPALS 
FULFILLS A PERMITTED BUT 
REQUIRED NOT REQUIRED PROHIBITED 
REQUIRED IN CHOICE FOR FOR USE IN FOR USE IN 
PRINCIPAL PRINCIPAL PRINCIPAL PRINCIPAL 

Student outcome EVALUATION EVALUATION EVALUATION EVALUATION 
a. Schoolwide proficiency rates on required 

state summative assessments ..............08+ 1 2 3 4 
b. Schoolwide year-to-year changes in 

proficiency rates on required state 

SUMMative ASSESSMENMNKS...........:ceececeeeeeeeeee 1 2 3 4 
c. Achievement growth of students 

schoolwide using a value added measure 

(VAM) or student growth percentiles 

(SGPS) etiwanda ene 1 3 4 
d. Student promotion/graduation rate ........ 
e@. Student dropout rate... cccecsesssseeeeees a 3 
f. Gaps in achievement or low student 

achievement growth for English learners. 1 2 3 4 
g. Gaps in achievement or low student 

achievement growth for students with 

GisabilitieSter..cemree cetacean caeesetertes es a 2 3 4 
h. Gaps in achievement or low student 

achievement growth for other subgroups 1 2 3 4 
i. Student attendance. ...........cecccccesseceeesreeees A 2 3 4 
j. Student behavior/discipline/ safety ......... 1 2 3 4 
k. Other student outcome (specify) ............. a 2 3 4 
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4-22. During this school year (2013-14), does the state require any of the following sources of information on principal 
performance (other than student outcome measures) be used in principal evaluations? 


Check box if your state has no legislation or regulations about particular sources of information to be used to 
evaluate principal performance and skip to introduction before 4-23. 


SELECT ONE RESPONSE IN EACH ROW 


FULFILLS A PERMITTED BUT 
REQUIRED NOT REQUIRED PROHIBITED 
REQUIRED IN CHOICE FOR FOR USE IN FOR USE IN 
PRINCIPAL PRINCIPAL PRINCIPAL PRINCIPAL 
Information source EVALUATION EVALUATION EVALUATION EVALUATION 
a. Ratings based ona principal 
professional practice rubric .............. 1 2 3 4 
b. Principal self-assessment ..............00008 1 2 3 4 
c. Input from district administrators that 
is not based on a principal 
professional practice rubric ................ 1 2 3 4 
d. Staff surveys or other staff feedback .. 1 2 3 4 
e. Student surveys or other student 
TeedbacksiteHanssie eee 1 2 3 4 
f. Parent surveys or other parent 
TEC ADACK weeervecccdseadeed vescsedivescaadeenscszidess 1 2 3 4 
g. Something else (specify) ...........:c.e00 i 2 3 4 


Uses of Evaluation Ratings 


As a reminder, if your state has adopted new laws or regulations for teacher or principal evaluation since 2009, please refer to the 
teacher or principal evaluation practices being piloted or implemented in response to these new laws or regulations when 
responding to questions in this section. For all other states, please refer to the practices in your state during the 2013-14 school 
year. 


4-23. During this school year (2013-14), do state requirements allow teachers to earn tenure or some other continuing right to 
their job that cannot be revoked without due process? 
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4-24, 


Does the state require, recommend (but not require), permit, or prohibit teacher evaluation results for this year (2013- 


14) to be used to inform any of the following decisions? 


(Select NA, where available, if tenure is not offered in your state.) 


Decision 


Teacher evaluation results are required, 
recommended, permitted, or prohibited to be 
used to inform decisions about teacher 
professional development: 


a. 


Planning professional development for 
IndividWaliteachenSsseses.scecn te enen ees 


Development of performance improvement 
plans for low-performing teachers..............0006 


Setting goals for student achievement growth 
for the next SChOOI YEal.........ceeeeeeceesteceseteeeeees 


Identifying low-performing teachers for 
coaching, mentoring, or peer assistance.......... 


Teacher evaluation results are required, 
recommended, permitted, or prohibited to be 
used to inform decisions about teacher career 


advancement: 

e. Recognizing high-performing teachers............. 

f. Determining annual salary increases.............4. 

g. Determining bonuses or performance-based 
compensation other than salary increases....... 

h. Granting tenure or similar job protection ........ 


For low-performing teachers, evaluation results are 
required, recommended, permitted, or prohibited 


Career advancement opportunities, such as 
teacher leadership roles ............:::cccccsseceseereeeees 


Determining eligibility to transfer to other 


to be used to inform decisions about: 


m. 


Loss of tenure or similar job protection ........... 


Sequencing potential layoffs if the district 
needs to reduce Staff ......... ce eeececeesteceeseeeeeeenes 


SELECT ONE RESPONSE IN EACH ROW 


RECOMMENDED 
(BUT NOT 
REQUIRED REQUIRED) PERMITTED | PROHIBITED | NA 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 na 
1 2 3 4 
1 2 3 4 
1 2 3 4 na 
1 2 3 4 
1 2 3 4 
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4-25. During this school year (2013-14), do state requirements allow principals to earn tenure or some other continuing right 
to their job that cannot be revoked without due process? 


3-263 


2013-2014 State Education Agency Survey 


4-26. 


Does the state require, recommend (but not require), permit, or prohibit principal evaluation results for this school year 
(2013-14) to be used to inform any of the following decisions? 


(Select NA, where available, if tenure is not offered in your state.) 


Decision 


Principal evaluation results are required, 
recommended, permitted, or prohibited to be 
used to inform decisions about principal 
professional development: 


a. 


Planning professional development for 
Individual principals ..............sscccceesceceesseeeeeeeees 


Development of performance improvement 
plans for low-performing principals ................. 


Identifying low-performing principals for 
Coaching Or MENCOFING.............:ecccceeeteceeseeceeeeees 


Principal evaluation results are required, 
recommended, permitted, or prohibited to be 
used to inform decisions about principal career 


advancement: 

d. Recognizing high-performing principals ........... 

e. Determining annual salary increases................ 

f. Determining bonuses or performance-based 
compensation other than salary increases....... 

g. Granting tenure or similar job protection ........ 

h. Career advancement opportunities, such as 


j. 


additional leadership roles ............c:scccesececeeeee 
Deciding on renewal of a principal’s contract .. 


Assigning principals to SChOols ............::ccceeeceees 


For low-performing principals, evaluation results 
are required, recommended, permitted, or 
prohibited to be used to inform decisions about: 


k. 


Loss of tenure or similar job protection ........... 


Sequencing potential layoffs if the district 
needs to reduce Staff ...........ceecceesteceesseeeeeeeeees 


. Transfer to a different SCHOO .............c:ceseeeeeeeee 


DEMOtON ereeccrecorcesere ccc crecrasereroe seem errmsercees 


Dismissal or terminating employment for 


SELECT ONE RESPONSE IN EACH ROW 


RECOMMENDED 
(BUT NOT 
REQUIRED REQUIRED) PERMITTED PROHIBITED NA 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 na 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 na 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
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Requirements and Supports for Implementing Evaluation Systems 


As a reminder, if your state has adopted new laws or regulations for teacher or principal evaluation since 2009, please refer to the 
teacher or principal evaluation practices being piloted or implemented in response to these new laws or regulations when 
responding to questions in this section. For all other states, please refer to the practices in your state during the 2013-14 school 
year. 


4-27. During this school year (2013-14), does your state require any of the following training for staff who conduct evaluations 
of principals or teachers? 


(Select NA if your state does not require use of a professional practice rubric to evaluate either teachers or principals.) 


SELECT ONE RESPONSE 


IN EACH ROW 

Training YES NO NA 
a. Teacher evaluators must receive training on the teacher professional 

PrACtiGe RUDKIC. awe ecrerreseeeer te crencch cae reeset ets cre reste Nee setae sere ean merrmereeee Al 0 na 
b. Teacher evaluators must pass a test that assesses their accuracy in using the 

teacher professional practice rUDIiC............ccccesssseccceceesseescecececeesesseeseesceeserseaeees 1 6) na 
c. Principal evaluators must receive training on the principal professional 

fo} g(a (X=) (Uo) dl cea rancecracceceaneceerenctccaencceccananch cea cuectcracct enn cceocentercrrenconanreceerccneny rect. al 0 na 
d. Principal evaluators must pass a test that assesses their accuracy in using the 

principal professional practice rUDIIC .........ccccccceessssececccesseseaeseeececsesesaeeeeseeceeees 1 0 na 
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4-28. During this school year (2013-14), has your state provided any of the following supports to district administrators, school 
leaders, or teachers in implementing or conducting principal or teacher evaluations? 


SELECT ONE RESPONSE 


IN EACH ROW 

Supports YES NO 
a. Provided or funded training for observers on teacher professional practice 

GUD TIGSiceseetseecersecsscsstecee el te ccssescatcrecessarstesceteensi setenanoceteuesessarnavesstueneterszsseseirpeerenedes al 0 
b. Provided or funded training for observers on principal professional practice 

FU DIGS see sedvess corde: sedtis teenevdanstascneccasshacecsillcasewactudusadle Couvsussegun silica ieeccedav cdhaueventenaaees 1 0 
c. Provided data on value added measures (VAMs) or student growth 

percentiles (SGPs) for schools and/or teaChers..........ccsccesscesscssecssecsceesseeeseereesees 1 0 
d. Provided data systems or information technology tools to help evaluators 

recOrd evaluation atiNgS...........ccccsccccccecsessssceccecsesseeseescecsesesaeseesesceesesaeseesesseeees 1 (0) 
e. Produced the final summative evaluation ratings for teachers and principals in 

each district based on information submitted by district staff .............:::ceeceeee A 0 
f. Helped districts purchase or develop data systems to record and analyze data 

from teacher and principal evaluations to create performance ratings ............. 1 0 
g. Helped districts negotiate the elements of new educator evaluation systems 

with administrators’ or teachers’ ASSOCIATIONS. ...........:.cseseccceesecesseececeestececeeeaeees aL 0 
h. Provided or helped develop communication materials to help explain major 

components of the new evaluation system to staff and the public.................. 1 0 
i. Provided materials, training, or assistance to district administrators and 

school leaders on communicating evaluation results to principals and teachers 1 0 
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4-29. During this school year (2013-14), what information does the state require districts to submit in order to monitor 
implementation of teacher and principal evaluation practices according to state requirements and regulations? 


SELECT ONE RESPONSE 


IN EACH ROW 

Information YES NO 
a. The district’s plans for evaluating principals and teachers, including 

information about any measures that are selected by districts.............::00cee il 0 
b. Periodic reports about the number of principals and teachers observed or 

rated over a SpeCifiC tIME PELION ..........ececeessscecececeesessececeeeceeseesaeseeeeeeseseaeees 1 0 
c. Periodic reports about meeting other milestones or progress indicators (such 

as the number of principals and teachers who participated in a discussion of 

the past year’s performance by a SpeCific date) ...........ccscessecssecessseesecetseessseens 1 0 
d. Plans describing what will be done to improve the performance of teachers 

identified as ineffective, low-performing, or UnSatisfactOry .........ccccccccceeeeseseees 1 0) 
e. Periodic reports on the number or percentage of teachers identified as 

ineffective, low-performing, or unsatisfactory who were provided with 

ASSIStANCGE OM. WEEIteKMIMALeC ae -se-recctessescectes se scaseseees soecesue soe seasseeersesesenseeeeseaee 1 0 
f. Plans describing what will be done to improve the performance of principals 

identified as ineffective, low-performing, or unsatisfactory ...........cc:ccccccceeeesees 1 0 
g. Periodic reports on the number or percentage of principals identified as 

ineffective, low-performing, or unsatisfactory who were provided with 

assistance On Were tenmimated meececncrrccceesseeessessecntseccossscteeece-ecseerseececstr erste 1 0 
h. Reports on the number or percentage of teachers whose performance 

evaluation included a measure of student achievement growth............ccc0e 1 0 
i. Plans for using evaluation results in hiring/placement/promotion decisions... 1 0 
je“ OUHERSPOCIPY):. 22..5sc55 ears c5sskess sdeadea eco hes cn skne Uda cosas Se o¥bcadbanakl sas des hasdbnckecinbe laetheek 1 0 
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Statewide Data on Individual Teachers 


4-30. During this school year (2013-14), does your state have statewide data on individual teachers that includes any of the 
following elements? 


(Select NA, where available, if tenure is not offered in your state.) 


SELECT ONE RESPONSE 


IN EACH ROW 

Element YES NO NA 
a. Overall (summative) evaluation ratings for individual teachers............:ccssceeees al 0 
b. Value added measures (VAMs) or student growth percentiles (SGPs) for 

(Some) individual teaChelS............ccscccccsssccesssccceesececsesceceesseseceesaeeecseseeceeseeeceeaaes 1 0 
c. Observation ratings for individual teache’s .............ccscccecessceceestececeeececessteeeceenaes 1 0 
d. Tenure status of individual teachers ......... eee eeeeceeeeeeseeceseeeeaeeceeeecsaeeeeeeecsaeeneeees 1 0 na 
e. Degree-granting institutions and degrees earned by individual teachers........... A 0 
f. Certification/license status of individual teachers ........ccccceeccescssseseesesseseseeesees 1 0 
g. Years of experience of individual teaChess..............:cccecssececsencecesstececeeneeceesteeeeeees 1 0 
h. Highly qualified teacher Status ..........c.ccccccccsssssscecccecsesessesecececeeseeseeececeeseasaeeeesees 1 0 
ie Othen (Specify) sestctcesceeeeserasr eaten cimiee ee nearer arena vemmey mere snecwemecreer eee al 0 


4-31. | For the most recent school year with complete teacher evaluations (for example, 2012-13), does the state have 
statewide data on the number of teachers in each evaluation rating category? 
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4-32. Based on the most recent evaluations completed (for example, 2012-13), please indicate the percentage of teachers 
in your state who fell into each of the performance evaluation rating categories, from the highest to lowest category. 
(If your state has adopted new laws or regulations for teacher evaluation since 2009, please refer to the teacher 
evaluation practices being piloted or implemented in response to these new laws or regulations when responding. If 
no evaluations were completed in 2012-13 using that system, please refer to the evaluation practices in your state 
during the most recent evaluation year. 

Please select the column that matches the number of rating categories in your state in place for the most recent 
evaluations completed. Write in the percentage of teachers in each category. If no teachers fell into a category, please 
enter a “O”. 
Your best estimate for percentages is fine.) 
Check box if you are unable to estimate the percentages. 
TWO RATING CATEGORIES | THREE RATING CATEGORIES | FOUR RATING CATEGORIES FIVE RATING CATEGORIES 
% OF ALL % OF ALL % OF ALL % OF ALL 
CATEGORY TEACHERS CATEGORY TEACHERS CATEGORY TEACHERS CATEGORY TEACHERS 
First First First First 
(Highest) ..... (Highest)..... (Highest) ..... (Highest)...... 
Second 
(Lowest) ...... Second ....... Second........ Second ........ 
Third 
TOTAL 100 9 
2 ces (Lowest)... TIMI) cosccoccco. Third ........... 
Fourth 
100 
Tore ‘ (Lowest)...... Fourth ......... 
Fifth 
TOTAL 100% | | 
(Lowest) ...... 
TOTAL 100 % 
4-33. | When answering the rating question above, were the teacher evaluation policies and practices in that year .... 


SELECT ONE ONLY 


A pilot of the state’s new teacher evaluation policies and practices based on new 
laws or regulations SINCE 2009 ...........ccesesseccceceesssteeeeeeeeeees 


Statewide teacher evaluation policies and practices that were the same as or very 
similar to those in place during this school year (2013-14) 


Older teacher evaluation practices that were in effect in your state during the most 


recent evaluation year and are not the same as or similar to current practices based 
on the state’s new laws or regulations for teacher evaluation since 2009? ................00 3 
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Statewide Data on Individual Principals 


4-34. 


4-35. 


During this school year (2013-14), does your state have statewide data on individual principals that includes any of the 


following elements? 


(Select NA, where available, if tenure is not offered in your state.) 


Element 
a. Overall (summative) evaluation ratings for individual principals.............c:cc0 


b. Schoolwide value added measures (VAMs) or student growth percentiles 
(SGPs) for (Some) individual principals ...............ccccccceesscceesssceceessececesseeceeseeeceeaes 


c. Rating froma principal professional practice rubric for individual principals..... 
d. Tenure status of individual principals ..............ccccccccccecesssssscecececsesseeececeeeceesesseaeees 
e. Degree-granting institutions and degrees earned by individual principals......... 
f. Certification status of individual principals ............ccccccccccsesssecececeesessaeeeeseeseeees 
g. Years of experience of individual principals ...............:cccsecccceescecesserceceesteceseeeeeeees 


Wz SORHEr(SPECKHiY) fssad casks ee ese cg8 secs So ae cates asdc Doe esc 2da vc Sa da ona Ca cadan ek Abe deses BEA aaa Hab 


SELECT ONE RESPONSE 


IN EACH ROW 

YES NO NA 

1 0 

1 0 

1 0 

1 0 na 

1 0 

1 0 

1 0 

1 0 


For the most recent school year with complete principal evaluations (for example, 2012-13), does the state have 


statewide data on the number of principals in each evaluation rating category? 
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4-36. Based on the most recent evaluations completed (for example, 2012-13), please indicate the percentage of principals 
in your state who fell into each of the performance evaluation rating categories, from the highest to lowest category. 
(If your state has adopted new laws or regulations for principal evaluation since 2009, please refer to the principal 
evaluation practices being piloted or implemented in response to these new laws or regulations when responding. If 
no evaluations were completed in 2012-13 using that system, please refer to the evaluation practices in your state 
during the most recent evaluation year. 

Please select the column that matches the number of rating categories in your state in place for the most recent 
evaluations completed. Write in the percentage of principals in each category. If no principals fell into a category, 
please enter a “O”. 
Your best estimate for percentages is fine.) 
Check box if you are unable to estimate the percentages. 
TWO RATING CATEGORIES | THREE RATING CATEGORIES | FOUR RATING CATEGORIES FIVE RATING CATEGORIES 
% OF ALL % OF ALL % OF ALL % OF ALL 
CATEGORY PRINCIPALS CATEGORY PRINCIPALS CATEGORY PRINCIPALS CATEGORY PRINCIPALS 
First First First First 
(Highest) ..... (Highest)..... (Highest) ..... (Highest)...... 
Second 
(Lowest) ...... Second ....... Second........ Second ........ 
Third 
TOTAL 100 9 
2 oa (Lowest)...... Wale) sonccconcer Third ........... 
Fourth 
100 9 
TeTAr e (Lowest)...... Fourth ......... 
Fifth 
TOTAL 100% | | 
(Lowest) ...... 
TOTAL 100 % 
4-37. | When answering the rating question above, were the principal evaluation policies and practices in that year .... 


SELECT ONE ONLY 


A pilot of the state’s new principal evaluation policies and practices based on new 


laws or regulations since 2009 


Statewide principal evaluation policies and practices that were the same as or very 
similar to those in place during this school year (2013-14) 


Older principal evaluation practices that were in effect in your state during the most 


recent evaluation year and are not the same as or similar to current practices based 
on the state’s new laws or regulations for principal evaluation since 2009?................. 3 
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Educator Distribution 


4-38. Within the past 12 months, has your state examined information about the distribution of teacher quality or 
effectiveness across schools or districts serving different student populations (e.g., high-poverty or urban schools 
compared with low-poverty or rural schools)? 


SELECT ONE ONLY 


Yes, conducted by a contractor hired by the State Education AZency........cccccccccccceeseeeees 1 
Yes, conducted by State Education Agency staff ...........ccccccccccccesssssssesececeesesesaeeeeeesesessaaees 2 
INO zc. osc iePocanccnuncndosnessedbetun sos testatcosseensnteobstcesdussurin Pun tasuuteeancadeabetoatbetunrcotsadsuanestunsuttetsneaa matted 0 —»> Skip to 4-41 


4-39. What information was used to define teacher quality or effectiveness in this examination of the distribution of teachers? 


SELECT ONE RESPONSE 


IN EACH ROW 

Information YES NO 
a. “Teacher evaluationiratings: cssccsccesecsccuessssseecs aesessssecevusssonesgavoecoencacnbesseocassonestetes A 0 
b. Teacher effectiveness as measured by the teacher’s value added measure 

(VAM) or student growth percentile (SGP)...........ccccccccsccecsssceceessececssseeeeesesecseaaes 1 0 
Cie ME ACHEMEXPEMIEMGC nrc aa terrae erect ne ect ete ante tenet in en eee 1 0 
d.. Teacher: certifications. j.:..icccisseccs cscsdetdandsseocceddessdelncsssdeeddensiaduscesdsessuedeaduecesosecden’ 1 0 
e. Teacher education (e.g., proportion of teachers with master’s degrees)........... al 0 
f. Assignment of teachers to grades or classes outside of their field of 

COPLIFICATION sisevencccanttents tozaes ten guedvsnsdeanlteenelivs tes eop sede Maovsasssanbin, ov loecdoeeeintetveareesieesn 1 0 
g. Teacher’s “highly qualified” status based on definitions of No Child Left 

Belimcieesistecenccsetectussssecent aessetentcesetestesceseecstntcosuees \iessssnersessasces si rauresesticesncsenste i 0 
AS sOther{SPecity) sx <..c0c4 cvs cSeve sedi ean soeva hee boed ec curs eves segeuen ete dun delbdawnnthecesicorsconauiestels 1 0 
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4-40. 


4-41. 


What actions has your state taken to address any inequities found in teacher quality or effectiveness? 


Check box if not applicable — Analysis found no substantial inequities in teacher quality or effectiveness and 
skip to 4-41. 


SELECT ONE RESPONSE 


IN EACH ROW 

Action YES NO 
a. State provided findings about inequities to school districts and/or the 

PUD iG setae see eeee tices See uetescatens sts tebegensaeeaeseeceen si sesaganovetoberscsarssuaecrsered sounesenrusmeeess i 0 
b. State has established financial incentives to encourage qualified or effective 

teachers who move to or stay in schools with lower levels of teacher quality 

or effectiveness compared to other SCHOOIS .............cccsesseceeececeeseseeeeeeeeeesseaees 1 6) 
c. State has provided resources (e.g., professional development, coaching) to 

improve the effectiveness of less-qualified or effective teacherS...............006 al 0 
d. State requires school districts to develop a plan for addressing inequities .... 1 0) 
EX POKER (SPECIAY) eeseatissseseeees et atecessacseeesceeeas seesoedeasensneoeers sean sess opera tesesecaeney: 1 0 
f. State has not taken action to address inequities in access to effective 

LEA CHETS .5scecscSeenehasdodckbasncecsdiGhbesbencch vssabocbes lsh eveecacdneuas beater th bocteatesvenetasgocdebhedecs 1 0 


Within the past 12 months, has your state examined information about the distribution of principal quality or 
effectiveness across schools or districts serving different populations (e.g., high-poverty or urban schools compared with 
low-poverty or rural schools)? 


SELECT ONE ONLY 


Yes, conducted by a contractor hired by the State Education AZency........cc:ccccccccceesseeees 1 
Yes, conducted by State Education Agency Staff...........ccccccccccsscccessscecsssseceesseseceeaeeeessseees 2 
IN Oicartaccatess cestanscacceteescaescnccts veradsannesea coseehansantesenseues nianenaesanansesz teactetensvomutctcabessganmastcnceonesty 2 0 —> Skip to 4-44 
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4-42. In this examination of the distribution of principals, what information was used to define principal quality or 


effectiveness? 
SELECT ONE RESPONSE 
IN EACH ROW 
Information YES NO 
as /Principallevallationinatingseccc--s-cccecrscc cco ceeescacccntscucee sosec sees nceteees neesecne eeeeeees 1 0 
b. Principal effectiveness as measured by achievement growth of students using 
a value added measure (VAM) or student growth percentile (SGP) ................0.. 1 0 
(ches Prd flavell of-iir=y.4 Y= nil=ln (el =wastcnnnacneckanantieceatiaceasencecertaneck berccornrceceacanccercrerconcercecercencn ar ecec 1 0 
da. “PrinGipal CErtiti CATION. c.cccccecoen cass ccevcers cae heleaceeteaennededdenseractunneescpeveenantedacee cuuedene tess 1 0) 
e. Principal educational attainMent ...........:::ceeccccesssececseeececseeeeceenaececeeeeeceseteeeceeaaes 1 0 
Fe) “OTHER (SDECIFY) oi isec 2c S808: sdadeseh cach Rotad Sees cece snd ecbstnaaek Heads ake nad seaaddanneteeesuiens 1 0 


4-43. What actions has your state taken to address any inequities found in principal quality or effectiveness? 


Ol Check box if not applicable — Analysis found no substantial inequities in principal quality or effectiveness and skip to 


4-44, 
SELECT ONE RESPONSE 
IN EACH ROW 

Action YES NO 
a. State provided findings about inequities to school districts and/or the 

DUD IGeeeceretrrcsece race cores cerete cece atic ere Meer tuner tceey sree coercrpeecenrees env oaere nr een raeerenge al 0 
b. State has established financial incentives to encourage qualified or effective 

principals who move to or stay in schools with lower levels of principal 

quality or effectiveness compared to other SCHOOIS ............ccessessseececeeeesesteaeees 1 0 
c. State has provided resources (e.g., professional development, coaching) to 

improve the effectiveness of less-qualified or effective principals .................. 1 0 
d. State requires school districts to develop a plan for addressing inequities ..... 1 0 
Exe Otheh:(SDECITY) Meseessetecncrsseesseesreecnce tans eam cers teaaecet iewaener neem ear ens ae wen ieone rT al 0 
f. State has not taken action to address inequities in access to effective 

PRINGIDalSeeevecsascouaceecaed coc atecencetecseasateccen ces eabacdbescestavenetecacecessuumbetanedecssguteretcntenecs 1 0 
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Educator Preparation 

4-44. Within the past 12 months, has the state assessed the effectiveness of any of its teacher preparation programs? Indicate 
whether the state assessed the effectiveness of traditional preparation programs or alternative preparation programs. 
(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Program type YES NO NA 
ater rAditlomalyPROSkalnSerwrereceesersereae cee eetes acta emer ete aa anne e ee EE, il 0 
b. Alternative Programs ..........ccccccsssecccecesssssscecececeessssseeccesceesesaeeeeeesceeseeaeeeseeseeenes 1 0 na 


IF NO OR NA ANSWERED TO BOTH ITEMS IN 4-44 SKIP TO 4-48. 


4-45. Within the past 12 months, which of the following types of information did the state use to assess the effectiveness of 
any of its teacher preparation programs? Please indicate if each type of information has been used for assessing 
effectiveness of traditional preparation programs only, alternative preparation programs only, both traditional and 
alternative programs, or neither. 


SELECT ONE RESPONSE IN EACH ROW 


ALTERNATIVE | BOTH TRADITIONAL 
TRADITIONAL | PREPARATION | AND ALTERNATIVE 


Type of information ONLY ONLY PREPARATION NEITHER 

a. The percentage of the program’s graduates who 1 2 3 0 
Carmecentificatlomsesere eee cece ree cee ere eee 

b. The percentage of the program’s graduates 

: ae 1 2 3 0 

placed in teaching jODS ..........ccccccccccssssssseceeecesseseeaeees 

c. Rates of retention in the profession of the 1 2 3 0 
PROSFamcS Sad WateSe-sssesesssseeee tessa eee eee 

d. Teacher evaluation ratings of teachers who 1 > 3 0 


graduated from each program..........ccssscccccccesssssseeees 


e. Value added measures (VAMs) or student 
growth percentiles (SGPs) for teachers who 1 2 3 0 
graduated from each program. .......ssccccsccccesssececeeeees 


f. Classroom observation ratings for teachers who 
graduated from each program. .........ccssscccccccessessreeees 


g. Qualitative program revieWS ..........:cccccescccceesteeeeeeees 1 2 3 0 


h. Feedback from principals, other school staff, or 
human resources staff on credentialed teachers 1 2 3 0 
FrOM CACH POPraM ........ccececeesssseceeececsessaeeeeseeeseseeaees 


i. Something else (SPeCifY) ..........:ccescceescecsteceesecsteceeeees al 2 3 0 
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4-46. Within the past 12 months, has your state reported information about the effectiveness of the teachers they prepared to 
the schools of education or alternative preparation programs that the teachers attended using information listed in 
question 4-45? 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE IN 


EACH ROW 
Information reported YES NO NA 
a. State reported information about effectiveness to schools of education ...... Al 0 
b. State reported information about effectiveness to alternative preparation 
PFOSPAIMS 02s. sctdsecesncadevecntbaaeets cater nts tad ocean cede Suadtese dates veh aed cectacneneencueecesnadeesswees 1 0 na 


4-47. Within the past 12 months, has your state publicly reported information about the effectiveness of teachers prepared by 
schools of education or alternative preparation programs? 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Information reported YES NO NA 
a. State publicly reported information about the effectiveness of schools of 
(=o [Ved (0] a aaanecnessescenca-coscdsoceocen caeccee eo cE tae CaCCee HES Reco esericen ecr Sane CaceGee ace acne EEGe 1 0 
b. State publicly reported information about the effectiveness of alternative 
PFE ParatiOn” PrOBlaMS ..50slecccceiivecs arcs cvencdescayeccecnesss uvsavaeceenevs ss subsaceadeccestushaceede 1 0 na 


4-48. Within the past 12 months, has the state assessed the effectiveness of its principal preparation programs? Indicate 
whether the state assessed the effectiveness of traditional preparation programs or alternative preparation programs. 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Program type YES NO NA 
ase EUrAitionaltPROSraMSitccscncccseersete eres caverta cermicareeon wena nave terry ater e est terres il 0 
b:. Alternative programs: ssisccccccccsecsensitag cevecocvenadesecsavcawseveasdieesneevenegagscssveazenvorn es 1 0 na 


IF NO OR NA ANSWERED TO BOTH ITEMS IN 4-48 SKIP TO END OF 


THIS SECTION OF THE SURVEY. 
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4-49. Within the past 12 months, which of the following types of information did the state use to assess the effectiveness of 
any of its principal preparation programs? Please indicate if each type of information has been used for assessing 
effectiveness of traditional preparation programs only, alternative preparation programs only, both traditional and 
alternative programs, or neither. 


SELECT ONE RESPONSE IN EACH ROW 


ALTERNATIVE | BOTH TRADITIONAL 
TRADITIONAL PREPARATION AND ALTERNATIVE 


Type of information ONLY ONLY PREPARATION NEITHER 

a. The percentage of the program’s graduates who 1 2 3 0 
Ga CEntitiGathonecerc-ce-cs-eeecsscceceesscce vere cotesoseeowverss 

b. The percentage of the program’s graduates 1 > 3 0 
placed as school principals.............ccccccsssscecececsesseees 

c. Rates of retention in the profession of the 1 2 3 0 
Programuseraduatesnn esa setre seer eeee eee cess 

d. Principal evaluation ratings of principals who 1 > 3 0 


graduated from each program. ........ccssccccessessseeeeeees 


e. Value added measures (VAMs) or student 
growth percentiles (SGPs) associated with A 2 3 0 
principals who graduated from each program ........ 


f. Ratings on a professional practice rubric for 
principals who graduated from each program ........ 


g. Qualitative program reVieWS ............ccsscsssccececeesereees 1 2 3 0 


h. Feedback from district administrators or human 
resources staff on credentialed principals from 1 2 3 0 
GACH PFORLAIN A 5 secs csszessel ee cenasesuteanssediasstaceieds cetaceans 


i. Something else (Specify) ..........::cssccesssccsteceseeeseceees a 2 3 0 


4-50. Within the past 12 months, has your state reported information about the effectiveness of the principals they prepared 
to the schools of education or alternative preparation programs that the principals attended? 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Information reported YES | no | Na | 
a. State reported information about effectiveness to schools of education ...... Al 0 
b. State reported information about effectiveness to alternative preparation 
PFOSTAIMS a. cade wesideteecttadetesient cota sadetedn aus cestneseeacaccece cates ee acacnacleckensesaes caecasuoeneeeas 1 0 na 
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4-51. Within the past 12 months, has your state publicly reported information about the effectiveness of principals prepared 
by schools of education or alternative preparation programs? 


(Select NA if your state does not have alternative preparation programs.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Information reported YES NO NA 
a. State publicly reported information about the effectiveness of schools of 
(Sto [Ue Aide) teeenreeeenrsrererserrcrecece acer nee racer cee ntrecaereeeee ececarer reer mere erecoa rere il 0 
b. State publicly reported information about the effectiveness of alternative 
PFEPArAatiON PFOSaIMS kicssiccsiccccecncesscccsverscacusecasnenscensteanheadnaned satacandcacheasceasneaneces 1 0 na 


Please provide the following information for each state education department staff member who assisted with the completion 
of this survey section. 


Number of years in 
the position 


Thank you for completing this survey. 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Extant Data Form 
For States with ESEA Flexibility 
2013-2014 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays 
a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, including 
time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the 
collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department General 
Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this collection of 
information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 
20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the completed survey 
to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except required by law. 
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Below is a chart to illustrate the layout of sections C, D, E, and F. 
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Implementation of Title I/II Program Initiatives 
Extant Documents and Data Form 
For States with ESEA Flexibility 


School Accountability 


Instructions for State Education Agency Staff: 


This Extant Data form contains questions about school accountability policies and outcomes. 


In an effort to reduce the burden on your staff, the research team at Mathematica Policy Research has filled in this form using 
publicly available data sources (such as data provided on your State Education Agency webpage). Please review and verify that the 
data in this form are correct. 


To assist your review, the “Website” box under each question indicates where the data for each question was found. In some cases, 
the information could not be found in the publicly available data sources. Please fill in missing data points and revise any data that 
is not correct directly in the form. 


For each question, please use the check boxes (example below) to indicate whether the data was verified or revised/added: 
L] Data below has been verified. 


L] Data below has been revised/added. 
DEFINITIONS: 


States define annual measurable objectives (AMOs), or targets for specific student outcomes 
such as proficiency on the state’s English language arts (ELA) assessment for as all students or 
subgroups of students. 


States may define a school performance index (SPI) that combines school-level data on student 


proficiency levels and growth on required state assessments, graduation rates, attendance rates, 
and other data in order to rank schools so that Priority, Focus, and Reward Schools can be 
identified. States may use this index to sort schools into additional performance categories. 
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A. Setting Annual Measurable Objectives for Schools 


3E-1. For elementary and middle schools, which subject-area assessments did the state use to set annual measurable 
objectives (AMOs) for the 2012-13 school year? 


[] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
WIKITIN Aten sreeneceteceseee ecsectmncce are recscemtromce tema mtcen 1 0 
Dis Meats desiccecustesees i tis cn ss Seises beac cencbuesiodensetbacedesseeheies 1 0 
Cx SCIENCCeierercseecessserersesceeensaseseessacteessseseteessesetserncnesees 1 0 
d. Social StudieS/HIStOry ...........cceccccssecesseeesseceseeeessecesees 1 0 
e. Other subjects (SpeCifY) .........cessccesecsssceeseecsteeseeeeees il 0 


3E-2. For high schools, which assessments did the state use to set annual measurable objectives (AMOs) for the 
2012-13 school year? 


[L] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 

HIGH SCHOOLS YES | ono | 
a. Comprehensive or grade-specific exaM...........::00 ‘i 0 
b. High school exit xa .........cccccccccecessessseeeeeseeesssseaeees 1 0 
c. End of course exams in ELA ........ ee eeeeeesseceeeeeeneeeeeees 1 0 
d. End of course exams in Math... eee eseeeseeeeneeeeeees 1 0 
e. End of course exams in SCIENCE ....... ee eeeeeeeeeesteeeeeees i 0 
f. End of course exams in Social Studies/History ......... 1 0) 
g. American College Test, Or ACT........ceceesseeeseeeeseeeeeee 1 0 
SATO XS is cass sesessacintssanccsgadSeosattnteessanencanlitactdougeatessss 1 0 
i. Advanced Placement @xams ..........e:ceceeeeercessseeeeeeeees 1 0 
j. Other subjects area (Specify) ..........cccesccceesteceeeeeeeee 1 0 
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3E-3. | Which measures, other than those based on student achievement tests, did the state use to set annual measurable 
objectives for the 2012-13 school year? 


[] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeeesseceereeesteeeeeees 1 0 
b. Percentage of teachers rated as effective ............... 1 0 
GaerSchooliclimate sense sees nrtemesae eae ae er mene eres 1 0 
ds “Other (SPEcify): cscs cdcssceseeencccdimencede hesbiegtuivereentesnesocse 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... eeeeeseecesreeeeeeeeeeeees 1 0 
b. Graduation or dropout rate ..........eceeeeeeseeceeeeeesssteaeees 1 0) 
c. “Ontrack” to graduate iNdex............cececeesteceesereeeeees al 0 
d. Percentage of teachers rated as effective ................ 1 0 
eh eSChooliclimat@rsir.cecsscsccsercessetes a tacecstese tassentr cree 1 0 
f;. “Other (specify) cocci cist ices ccsssdesiiheveecche biciate 1 0 
WEBSITE: 
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B. Subgroups Used in Setting Annual Measurable Objectives 


3E-4. For the 2012-13 school year, what was the minimum number of students in a school that can constitute a subgroup 
whose achievement is monitored against annual measurable objectives? 


[] Data below has been verified. 


L] Data below has been revised/added. 
Minimum subgroup size used for school accountability based on the 2012-13 state assessments 
Minimum subgroup size used for school accountability prior to flexibility waiver approval 


For which subgroups does the state set AMO’s or report proficiency rates, either individually or combined? 


SELECT ONE RESPONSE IN EACH 


ROW 

The state sets AMOs or reports proficiency rates for: YES NO 
INDIVIDUAL SUBGROUPS 
ae PAV DITO raeheren octecet raticconsessceaesss Crone saucua erates ss reeeccesuaieteads Srecuaenseeet at) 1 0 
b. Black or African AM@riCan ....... cee eeeseeeseeeeneceeeeeeeeceseeeeaaeeneeeeenaeenees 1 0 
Gr HISD ANG Scns ceorccasccsenccoevans cxsccanschoreertan cooconcuaruc toeneccdes cNocesteeucecdeneuarucees 1 0 
sn | HASIAMD: cccsnncnsstessanesouttastastesaneneteesbenaane councestasfedotecsantaettariedeesncdtantendatents 1 0 
e. American Indian or Alaska Native ...........ccescecesceescecsteeeeeeecnteeeeneeees 1 0 
f. Native Hawaiian or Other Pacific Islander 0.0... eeeeeesseeeseeeeneeeeeee 1 0 
BZ. Multiracial/two OF MOre FaCeS.......scesccssecssecssccsseeeceesseescescsssceseenses il 0 
h. Other individual racial/ethnic subgroup (SpeCify)...........:cccecccesecees 

1 0 
i Economically disadvantaged ...........:cccccssscecesssececeeneececseeeecsesreeceenees 1 0 
Je. NEMgliSh IQArNONS ssccecc cs orsesencdetseereedtadevesiagaseasegceveadias cxeddesgavss iagaceandes 1 0 
k. Students with disabilities ............ eet eeseesessseceeccecseeeeecesneeeeeneenes 1 0 
COMBINED SUBGROUPS 
|. | Low academic performance (for example, lowest 25 percent 

based  Oniphroniciency)Pencsssccsctvecccesstecactereraeerescaconree: corer erscoeroree 1 0 

m. Combined racial/ethnic subgroup (SpeCify) ...........cccccccsseceeseeesseeeees 

1 0 
n. Other combined subgroup (SpeCify) ..........::cccsscccssccsesceessecetseeeseecnes 

1 0 


WEBSITE: 


Lo 
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3E-5. 


If the state uses combined subgroups, has the state’s use of combined subgroups changed the number of schools held 


accountable for subgroups? 


Indicate the percentage increase or decrease in the number of schools held accountable for subgroups, based on data in 


state’s flexibility application. 


LC] Data below has been verified. 


L] Data below has been revised/added. 


DESCRIBE THE SCHOOLS THAT THE STATE 
INCLUDED IN THE ANALYSIS (such as 
elementary schools, high schools, Title | 
schools, etc.) 


a. 


b. 


CHANGE IN 
PERCENTAGE OF 
CHANGE IN NUMBER OF SCHOOLS SCHOOLS 
# OF SCHOOLS TOTAL 
# OF SCHOOLS | ACCOUNTABLE | SCHOOLS IN 
ACCOUNTABLE UNDER THIS INCREASE | DECREASE 
IN OLD SYSTEM FLEXIBILITY CATEGORY % % 


Indicate the number of schools that will be held accountable for subgroups in 2013-14. 


SCHOOL 
a. Elementary and Middle schools.............. 
b. High SCHOOIS .........ccccccccccessesssseceeeeecsessenees 


c. Combination schools (K-12) ............:c00 


WEBSITE: 


# OF SCHOOLS 
ACCOUNTABLE 2013-14 


PERCENTAGE OF THE 
STATE’S SCHOOLS AT THAT 
GRADE LEVEL THAT WILL BE 

HELD ACCOUNTABLE FOR 
SUBGROUPS IN 2013-14 
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C. Highest-Performing Schools 


3E-6. During this school year (2013-14), how many schools are classified as highest-performing at each grade level based on 
student outcomes in preceding years? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


RECORD NUMBER 


OF SCHOOLS 
TITLE | NON-TITLE | 
Grade level SCHOOLS SCHOOLS 


de REleMentany:SChOO|Swenccee. certs ee emeeatt cae eeeeeereeces 


b. Middle SChOols............c:ssssesesssssessssssssssssssssssessssesseeeees 


Ca JHISHESCHOOIS seseresecnetvcsrcceescsecceecostce re socceen eonsceranececons 


d. Combination schools (including grades from 
elementary and middle or middle and high)............. . 


CM SOtAlSCHOOlS Wie sese eee eae ene ee eeasen sees 


WEBSITE: 


3-287 


2013-2014 Extant Data Form for States with ESEA Flexibility 


The next set of questions asks how states identify their highest-performing schools. ESEA flexibility states may refer to these 
schools as Reward schools. You should focus on schools identified as highest-performing for this school year (2013-14). There 
are separate questions for the three types of measurements that may be used to identify these schools: assessments, 
measures based on assessments, and other measures. 


3E-7. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
highest-performing schools during this school year (2013-14)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
WIGIGIN 8 Seetesectnare cee teeeceerare cerecrcn eer amee. see meckeam rere ceeinen 1 0 
Din Matinivvsccsersisnedisvcsichaws bh adacecssaciessebnen cceisbebautleeshaasebtaces’ 1 0 
Crm ASCIEN GOR srersussetessecrece iene aru aceeense ereseccnuvesoreensuseceasn? 1 0 
d. Social Studies/HiStOry ..........ccccccssceessecsseceeseeeseceeeeees 1 0 
e. Other subjects (SpPeCifY)..........ccsccssecetsceetsecsteeeeeeeees i 0 


3E-8. For high schools, which assessments did the state use to identify schools classified as highest-performing schools during 
this school year (2013-14)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 
SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific exam............:000 1 0 
b. High school exit xa .........ccccccccccccessessseeseesceesesteaeees 1 0 
c. End of course exams in ELA ....... es eeeeeesseceeceeeneeeeeeees 0 
d. End of course exams in Math... eeeeeeeeesteeeeeeees 1 0 
e. End of course exams in SCIENCE ....... ee eeeeeeeeeesteeeeeees 1 0 
f. End of course exams in Social Studies/History ......... 1 (0) 
g. American College Test, OF ACT..........cssccccesstececsseeeees i 0 
fie’ SAT OXON. ivecsotite hese sndedotdiveeiniienelitadce 1 0 
i. Advanced Placement @xams .........ecccesceeeeeseeeeeeeeees 1 0 
j. Other subjects area (Specify) ..........ccccesseceesseeeeeeeees 1 0 
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3E-9. | Which measures based on student assessments did the state use to identify schools classified as highest-performing 
schools during this school year (2013-14)? 


[L] Data below has been verified. 


L] Data below has been revised/added. 
SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........sccccesssceeeseeeeeees il 0 


b. Schoolwide year-to-year changes in proficiency 


c. Achievement growth of students schoolwide 


(student growth or value added)...........cc:sccessceesseeees i 0 
d. Size of subgroup achievement gap6s...........ccccccceceeees 1 0 
e. Subgroup proficiency rates ...........ccssccccesscecessseeeeeeees i 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccccccecssececesseeeestseeeeenes 1 0 
igen BOTHER (SPECITY) tamer eee canes eae ns enemas a 0 
HIGH SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:scccesececessteeeeeeees il 0 


b. Schoolwide year-to-year changes in proficiency 


GATOS asii ibess sicicdvesdesaweescusdiestshesscendcaheesdoasterdsccdsestsaiers 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)............sscceesceereeees 1 0 
d. Size of subgroup achievement gap6b...........cccccccceceeees 1 0 
e. Subgroup proficiency rates ...........ccsscccescceceesteeeeeeees il 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........ccscccccssececessseeeesseeeeeenes 1 0 


g- eOthen(Specit\Visssn see eee ete ee es a 0 
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3E-10. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
highest-performing schools during this school year (2013-14)? 


L] Data below has been verified. 
CL] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeceesseceeceeenteeeeeeees 1 0 
b. Percentage of teachers rated as effective ............... 1 0 
GaerSChooliclimate ven sees ntemesne eae ee mer mene eres 1 0 
ds “Other (SPEcify): cscs cdcssceseeencccdimencede hesbiegtuivereentesnesocse 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... eeeeeseecesreeeeeeeeeeeees 1 0 
b. Graduation or dropout rate ..........eceeeeeeseeceeeeeesssteaeees 1 0) 
c. “Ontrack” to graduate iNdex............cececeesteceesereeeeees al 0 
d. Percentage of teachers rated as effective ................ 1 0 
eh eSChooliclimat@rsir.cecsscsccsercessetes a tacecstese tassentr cree 1 0 
f;. “Other (specify) cocci cist ices ccsssdesiiheveecche biciate 1 0 
WEBSITE: 
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D. High-Progress Schools 


3E-11. 


During this school year (2013-14), how many schools are classified as high-progress at each grade level based on student 
outcomes in preceding years? If the state does not identify high-progress schools, write NA in that column. 


LC] Data below has been verified. 


L] Data below has been revised/added. 


RECORD NUMBER OF 
SCHOOLS, or NA if category 
does not exist in the state 


TITLE | NON-TITLE | 
Grade level SCHOOLS SCHOOLS 


ay HElementany:SchoolSermwes-cweeeerece reser ermeeteree scr reee 


b. Middle SChOols...........:c:csssssesesssssssssssessssssssssesssssseeseees 


Gay iHighschoolSia mics ocrrrcceseerceess ress ee eresree cee seeeere 


d. Combination schools (including grades from 
elementary and middle or middle and high).............. 


CM TOLAlSCHOO|Simcetrserere oe nec oae nea enn ese Pests 


WEBSITE: 
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The next set of questions asks how states identify their high-progress schools. You should focus on schools identified as 
high-progress for this school year (2013-14). There are separate questions for the three types of measurements that may be 
used to identify these schools: assessments, measures based on assessments, and other measures. 


3E-12. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
high-progress schools during this school year (2013-14)? 
L] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
WRILIN Beteerarree res toss creeresec en ereas camer enseue teaaarenresneoe reaaaae 1 0 
Ds Mathys tivieceatiocs sie teivn hain nrennanhtaevsieedavendstetyes 1 0 
Gr ESClEN CO etrccceessecesterrscosectecs secsietencens seoeenes ooeeet ser oesase Al 0 
d. Social Studies/HiStOry ...........cceccccssecesseeessecesseeessecesees 1 0 
CH Othelesti bj ctsi(SPecity) meme meeeet een eeteeee eee aL 0 


3E-13. For high schools, which assessments did the state use to identify schools classified as high-progress schools during this 
school year (2013-14)? 


[] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific exam...........::00 1 0 
b. High school exit xa .........ccccscccccccessesssseeeeeeeesssteaeees 1 (0) 
c. End of course exams in ELA 0.0... . se eeeeeesseceeeeeeneeeeeeees 1 0 
d. End of course exams in Math... eee eeeeeesreeeneeeeneee 1 0 
e. End of course exams in SCIENCE «0.0... eee teeeeeeesteeeteees 0 
f. End of course exams in Social Studies/History ......... 1 0 
g. American College Test, Or ACT.........ceceesseceseeeeseeeeeees 1 0 
Pie, SAT OX aM atscscssecarecbantersaiesie cassstsesatecesaveutentatuasteseaved ines 1 0 
i. Advanced Placement @xaims ..........csccesceeeecsteeeeeeeees 1 0 
j. Other subjects area (Specify) ..........cccccseceesseceeeeeeeee 1 0 
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3E-14. Which measures based on student assessments did the state use to identify schools classified as high-progress schools 
during this school year (2013-14)? 


L] Data below has been verified. 


LC] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates...........secccessseceeesreeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


c. Achievement growth of students schoolwide 


(student growth or value added).............ssccessceeseeeees il 0 
d. Size of subgroup achievement gap5s...........cccccccceceeees 1 0 
e. Subgroup proficiency rates...........ccsscccesccecessseeeeeees 1 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccccccccssscecsssceceesseeeeeenes 1 0 
Be FOthern (Specify) xtestsssseecisesesseesereeeesescsteeceseeeetesees 1 0 
HIGH SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:sccecesccecessseeeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


PALS: cate csettccscnansanssnidt scestensute shes taduseenssetuetasspeusesavSrenrs 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)...........cssccessceereeens i 0 
d. Size of subgroup achievement gap6s...........ccccccceceeees 1 0 
e. Subgroup proficiency rates ...........ccssccccesscecessteeeeeeees 1 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........cccccccessscecesseeeesseeeeeenes 1 0 


ie GOthen (Specify) excsesesrseeech Besesceeeccteaesesceteedeeeanesees 1 0 
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3E-15. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
high-progress schools during this school year (2013-14)? 


L] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeceesseceeeeeeseeeeeeeees il 0 
b. Percentage of teachers rated as effective ............... 1 0) 
Ge “Schooliclimateten.ccr.cseecctect-sruieverte sr encores 1 0 
d. Other (SpeCifY) ........eccccccesscceessscccseseeeecssseeeeesesecseaaes 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... ee ceeeeesseceereeeseeeeeeeees 1 0 
b. Graduation or dropout rate ..........cceeeesesseceeeeessesteeeees 1 0 
c. “Ontrack” to graduate iNdeX...........cececeeseeceeseeeeeees ‘i 0 
d. Percentage of teachers rated as effective ................ 1 0 
x “SChOoliclimat@nwiinscrsrssteceroteecctasescectrtesnerssee tise il 0 
f.. ‘Otheri(Specify).s..coescecechsievbestectises iootanieveeesces beeen es 1 0 
WEBSITE: 


3E-16. Item is not applicable in this version 
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E. Priority Schools 


3E-17. 


During this school year (2013-14), how many schools are classified as Priority schools? 


Note: The last row should be the total of all previous rows and equal to the total number of schools classified in the 
low-performing category. Schools designated as Priority typically remain in that category for three years, so the count 


should include all schools designated since the flexibility application was approved. 


[] Data below has been verified. 


L] Data below has been revised/added. 


RECORD NUMBER OF 


SCHOOLS 
TITLE | NON-TITLE | 
Grade level SCHOOLS SCHOOLS 


a. Elementary and middle schools...........:::cccssceceessreeees 


b. High schools 


c. Combination schools (including grades from 
elementary and middle or middle and high).............. 


d. Total schools 


WEBSITE: 
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3E-18. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
Priority schools during this school year (2013-14)? 


L] Data below has been verified. 


L] Data below has been revised/added. 
SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
WIGITIN Berets cone sees oe mare rena e team rene men arene ae aie senior 1 0 
Di) (Math iivsecsesusttsanteaccttests tas sossecacvseseee ccarseenehiis teasest echo 1 0 
CX {SCIEN CO srenen tuneeasecrecbienceruseceessyutereersiceuneshoneestrctecnns 1 0 
d. Social Studies/HistOry ..........ccccccsseceessecssecesseeeseceeeeees 1 0 
e. Other subjects (SpeCifY) .........:cccscccsecstsceereecstseeeeeeees i 0 


3E-19. For high schools, which assessments did the state use to identify schools classified as Priority schools during this school 
year (2013-14)? 


[] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific exaM...........:.00 1 0 
b. High school exit xa .........ccccccccccccesssssceeeeeceesenteaeees 1 0 
c. End of course exams in ELA .........eeeeeesseceeeeeeneeeeeees 0 
d. End of course exams in Math... eee eeseceereeeseeeeeees 1 0 
e. End of course exams in SCIENCE... eee eeeeeeesteeeeeeees 1 0 
f. End of course exams in Social Studies/History ......... 1 0 
g. American College Test, Or ACT..........cssccccesstececsseeeees ai 0 
fiz, P SAT OxXaM Sess cceii ee ciesedenctesacestnediuecsoetddscneyaiesberssaiiees 1 0 
i. Advanced Placement @xams ..........ecccesceeeceesteeeeeeeees 1 0 
j. Other subjects area (Specify) ..........ceccescceesteceeeeeeeee 1 0 
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3E-20. Which measures based on student assessments did the state use to identify schools classified as Priority schools during 
this school year (2013-14)? 


L] Data below has been verified. 


L] Data below has been revised/added. 
SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:sccccesccecessseceeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


TACOS ecccacesssseecddasbssnsivsseedenecesadsovesdenkucecseccieesdebeacsdteenes 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)...........cssccessceerecens al 0 
d. Size of subgroup achievement gap5s...........ccccccceceeees 1 0 
e. Subgroup proficiency rates...........ccsscceceesceceesseeceeees il 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccccccesssececsssseeeesseseeeenes 1 0 
CHNOTHER (SPECI) emcee cree a ener ene eeeeS aL 0 
HIGH SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:scccceeececeesteeeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


c. Achievement growth of students schoolwide 


(student growth or value added)............ssccessceereeees al 0 
d. Size of subgroup achievement gap6s...........cccccccccceeees 1 0 
e. Subgroup proficiency rates ...........ccsscecesscccessseceeeeees i 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........ccccccccssscecessseceessseeeeenes 4 0 


er miOthern(Specifyviter- cm cnccec.crerscstmeaccersressesteriers Al 0 
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3E-21. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
Priority schools during this school year (2013-14)? 


L] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeeeesseceereeesteeeeeeees 1 0 
b. Percentage of teachers rated as effective ............... 1 0 
GaerSChooliclimate ven sees ntemesne eae ee mer mene eres 1 0 
ds “Other (SPEcify): cscs cdcssceseeencccdimencede hesbiegtuivereentesnesocse 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... eeeeeseecesreeeeeeeeeeeees 1 0 
b. Graduation or dropout rate ..........eceeeeeeseeceeeeeesssteaeees 1 0) 
c. “Ontrack” to graduate iNdex............cececeesteceesereeeeees al 0 
d. Percentage of teachers rated as effective ................ 1 0 
eh eSChooliclimat@rsir.cecsscsccsercessetes a tacecstese tassentr cree 1 0 
f;. “Other (specify) cocci cist ices ccsssdesiiheveecche biciate 1 0 
WEBSITE: 
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F. Focus Schools 


3E-22. 


During this school year (2013-14), how many schools are classified as Focus schools? 


Note: The last row should be the total of all previous rows and equal to the total number of schools classified in the 
low-performing category. Schools designated as Focus typically remain in that category for three years, so the count 


should include all schools designated since the flexibility application was approved. 


[] Data below has been verified. 


L] Data below has been revised/added. 


RECORD NUMBER OF 


SCHOOLS 
TITLE | NON-TITLE | 
Grade level SCHOOLS SCHOOLS 


a. Elementary and middle schools...........:::cccsscccessereeceees 


b. High schools 


c. Combination schools (including grades from 
elementary and middle or middle and high)............... 


d. Total schools 


WEBSITE: 
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3E-23. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
Focus schools during this school year (2013-14)? 


[C1 Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
WWGITIN Bec omeeeewn cee weam cscs coe cme weamncec ces etrarcuen arecsen rere om are o 1 0 
Dis, Meathiieeds dsc cusnesserissditevis ctddesdie te cancstecucstotieseted ctevestiagas’ 1 0 
Ca) ASCIEN CO isrernssesccse te ctessscrcecsasceseesteceeees snriessseectstescnesse: il 0 
d. Social Studies/HiStOry ..........ccccccssecesssecsseceeseeeseceseeees 1 0 
CHBOthelesubjectsi(SPeCihy)meeseeeteereesstesesrenertetenees ener i 0 


3E-24. For high schools, which assessments did the state use to identify schools classified as Focus schools during this school 
year (2013-14)? 
L] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific exam...........::00 1 0 
b. High school exit xa .........cccescccccccessesssceeeeeeeesssteaeees 1 0 
c. End of course exams in ELA 00.0... eeeceeesseceeeeeeneeeeteees 1 0 
d. End of course exams in Math... eee eeseeeseeeeseeeenees 1 0 
e. End of course exams in SCIENCE ....... ee eeeeeeeeeesteeeeeees 1 0 
f. End of course exams in Social Studies/History ......... 1 0 
g. American College Test, OF ACT..........csscccceestececeeeeeees 1 0 
his, LSAT COXA. i cssccceccetdacesesetdtendsaliceotstessavesonsensdelaveseiiveas 1 0 
i. Advanced Placement @xams ..........::cceeceeececsseeeeeeeees 1 0 
j. Other subjects area (Specify) ..........ccccescceesseceeeeseees 1 0 
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3E-25. Which measures based on student assessments did the state use to identify schools classified as Focus schools during this 
school year (2013-14)? 


L] Data below has been verified. 


LC] Data below has been revised/added. 
SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........cccccesseeceeesreeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


TACOS ecccacesssseecddasbsnesivsseedenecesadsovestenktucecseccieesdedeeacsdteeses 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)...........cssccessceerecens al 0 
d. Size of subgroup achievement gap5s...........ccccccceceeees 1 0 
e. Subgroup proficiency rates...........ccsscceceesceceesseeceeees il 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccccccesssececsssseeeesseseeeenes 1 0 
CHNOTHER (SPECI) emcee cree a ener ene eeeeS aL 0 
HIGH SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:scccceeececeesteeeeeees 1 0 


b. Schoolwide year-to-year changes in proficiency 


c. Achievement growth of students schoolwide 


(student growth or value added)............ssccessceereeees al 0 
d. Size of subgroup achievement gap6s...........cccccccccceeees 1 0 
e. Subgroup proficiency rates ...........ccsscecesscccessseceeeeees i 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........ccccccccssscecessseceessseeeeenes 4 0 


er miOthern(Specifyviter- cm cnccec.crerscstmeaccersressesteriers Al 0 
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3E-26. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
Focus schools during this school year (2013-14)? 


[1 Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeeesseceereeenteeeeeeees 1 0 
b. Percentage of teachers rated as effective ............... 1 0 
GaerSChooliclimate ven sees ntemesne eae ee mer mene eres 1 0 
ds “Other (SPEcify): cscs cdcssceseeencccdimencede hesbiegtuivereentesnesocse 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... eeeeeseecesreeeeeeeeeeeees 1 0 
b. Graduation or dropout rate ..........eceeeeeeseeceeeeeesssteaeees 1 0) 
c. “Ontrack” to graduate iNdex............cececeesteceesereeeeees al 0 
d. Percentage of teachers rated as effective ................ 1 0 
eh eSChooliclimat@rsir.cecsscsccsercessetes a tacecstese tassentr cree 1 0 
f;. “Other (specify) cocci cist ices ccsssdesiiheveecche biciate 1 0 
WEBSITE: 
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F. Section 4: Teacher and Principal Evaluation 


DEFINITION FOR USE THROUGHOUT THIS SECTION: 


Student achievement growth is the change in student achievement for an individual student between two or more 
points in time. Two types of student achievement growth measures are common: 


. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods to calculate 
achievement growth for a teacher’s own students based on districtwide or statewide standardized assessments. 
VAMs and SGPs can also be calculated for teacher teams, for grades, or for schools. 


. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a teacher’s 
own students, determined by each individual teacher at the beginning of the school year (often in consultation with 


the school principal) based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs 


may relate to students’ scores on standardized assessments, or to teacher-developed tests, performance tasks, or 
other customized assessments of student learning. 


Student outcomes are measures of attainment or achievement for groups of students at a point in time, and may be 
measured using student proficiency rates and changes in proficiency rates, graduation or dropout rates, or gaps in 
achievement between subgroups of students. 


This section focuses on the use of student achievement growth measures in teacher and principal evaluation. If your state is 
piloting or implementing evaluation practices based on new laws or regulations since 2009, this section should reflect 
information about the new practices as they are being piloted or implemented in the 2013-14 school year (even if the practices 
are being piloted in only a few schools or districts in the state). 


4E-1. For the 2013-14 school year, which of the following best describes how student achievement growth is used in teacher 
evaluation? (/f a new evaluation system is being piloted or implemented, refer to that system.) 


LC] Data below has been verified. 
L] Data below has been revised/added. 


Student achievement growth is a required component of teacher evaluation ................ 1 


Student achievement growth is a recommended component of teacher 
CV AIM ACI OM resect eid toxsnecesd iets ettevee Gs ocsewnnn leis shes nse ose erred een tts eel 2 


Student achievement growth is a permitted, but not required component of 
TEACHEF CVElUATION ececdicecc6iletesccud ceecklige Pezszed ceed inc cebu cedevsedhi ee ceeiieaduesd ludieecedansseligaceetitaaeesae 3 


Student achievement growth is prohibited in teacher evaluation............cccccccsccccesesstteeees Lae Skip to 4E-6 
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4E-2. 


4E-3. 


For the 2013-14 school year, which of the following best describes how student achievement growth is combined with 
other measures of teacher performance to determine the overall evaluation rating or score in this state? 


LC] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE ONLY 


The state recommends or requires that student achievement growth 
constitutes a specific percentage (or weight) of a teacher’s overall performance 
PACING eee ie vecadaes catinace es decease nace ecedaessdhineabusataceceen lugtececadsee veccnancstanades sd ccnecnansaleersisanearetacacesste 1 


The state recommends or requires that, instead of specifying a specific 

percentage for student achievement growth, a matrix, table, or chart specifies 

the overall performance rating for each combination of student achievement 

growth and other measures (e.g., professional practiCe)..........cccccesscesseceessesssecetseeessecsees 2 —>Skip to 4E-5 


The state has no recommendation or requirement about the weight; instead, 
districts determine the weight to place on student achievement growth and 
Other performance MEASULES......c.cccccccccesssssececececseseeseeeesceesesasseeeeeceesesasseseesceesesaeaeseeseeeees 3 —>Skip to 4E-6 


The overall performance evaluation rating is determined based on the 
evaluator’s judgment about the importance of student achievement growth 
and other performance MEASULES ........ccccccesssececssneececseececeeuececseaeeceeseeeceeaaeeeceeaeecseeneteceeaes 4 =— >Skip to 4E-6 


Some other method is USE (SPECIFY) ..........cccescccecssscecsssceceessececeesaececeesseceeseeecsesaeeseeeeeeees 5 — Skip to 4E-6 


For the 2013-14 school year, does the specific percentage (or weight) for student achievement growth in a teacher’s 
overall performance rating differ for different groups of teachers (e.g., teachers of grades/subjects with state 
assessments, first-year teachers)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 
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4E-4. For the 2013-14 school year, what is the specific percentage (or weight) for student achievement growth used in 
evaluating teachers? Please specify the weights the state requires for each type of student achievement growth measure 
and indicate which types of teachers use that weighting approach. 
L]_ Data below has been verified. 
L] Data below has been revised/added. 
WEIGHT IN TEACHER EVALUATION 
WEIGHT FOR SCHOOLWIDE, 
WEIGHT FOR GROWTH OF WEIGHTFOR | [OTAL WEIGHT 
TEACHER'S OWN STUDENTS ac ad aes FOR STUDENT 
LOCALLY-SELECTED 
GROWTH a ae ACHIEVEMENT 
VAM OR SGP VAM OR SGP ACHIEVEMENT GROWTH 
OTHER (SUM OF ALL 
BASED ON BASED ON GROWTH 
SLOs/SGOs GROWTH WEIGHTS IN 
WEIGHTING STATE STATE MEASURE MEASURE 
APPROACH ASSESSMENTS ASSESSEMENTS THE ROW) 
Approach 1...... % % % % % % 
Approach 2...... % % % % % % 
(Note: Use one line for each weighting approach the state uses. Add lines as necessary.) 
4E-4a. Approach 1 must be used for which types of teachers? 
(Place an X for each grade and content area that uses this approach to weighting.) 
CONTENT AREA 
ENGLISH OTHER CONTENT 
Grades LANGUAGE ARTS MATHEMATICS SOCIAL STUDIES SCIENCE AREAS 


Kindergarten ........ 
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4E-4b. Approach 2 must be used for which types of teachers? 


(Place an X for each grade and content area that uses this approach to weighting.) 


CONTENT AREA 


ENGLISH 
Grades LANGUAGE ARTS MATHEMATICS SOCIAL STUDIES 


SCIENCE 


OTHER CONTENT 
AREAS 


Kindergarten........ 


4E-5. 


For the 2013-14 school year, are all school districts required to use these weights, or can they choose other weights for 


student achievement growth in teacher evaluations? 


L] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE ONLY 


Districts are required to use the state-specified weights for student 
achievement growth in teacher @ValUation............cccccsesccccceceessssscecececeeseeseseeeescessesseaeeeeees 


The state recommends weights, but districts may choose how to weight 
student achievement growth in teacher eVvalUatiOn .............ccecsesecccecessesseceeeeecessesseaeeeeees 
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4E-6. For the 2013-14 school year, which of the following best describes how student outcomes are used in principal 
evaluation? (/f a new evaluation system is being piloted or implemented, refer to that system.) 


LC] Data below has been verified. 
L] Data below has been revised/added. 


Student outcomes are a required component of principal evaluation .............c cece eeeees 1 
Student outcomes are a recommended component of principal evaluation ...............06 2 


Student outcomes are a permitted, but not required component of principal 
EVI ALION sacccccetedexzssacecougente cates doesuncieekssatena does veugabes Caavenaauorcttusstsase dee teeata tend. ctuaencartenteasunece 3 


Student outcomes are prohibited in principal evaluation ...........ccccccccccccessesssceceeeceesssteeeees 4 —> Skip to End 


4E-7. For the 2013-14 school year, which of the following best describes how student outcomes are combined with other 
measures of principal performance to determine the overall evaluation rating or score in this state? 


LC] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE ONLY 


The state recommends or requires that student outcomes constitute a specific 
percentage (or weight) of a principal’s overall performance rating.............ccccccccseseceeeees 1 


The state recommends or requires that, instead of specifying a specific 

percentage for student outcomes, a matrix, table, or chart specifies the overall 

performance rating for each combination of student outcomes and other 

measures (e.g., professional Practice) ..........cccccssecccsssceceessececsessececseeeceesaeeecsesseceeseseceeaaes 2 —>Skip to 4E-10 


The state has no recommendation or requirement about the weight; instead, 
districts determine the weight to place on student outcomes and other 
PEFFOFMANCE MEASULES..........ccsessscccececeesesescececececseeseesececeseeeaesecececseseeaeseesceeseseeaeseesesseeseea 3 —> Skip to End 


The overall performance evaluation rating is determined based on the 
evaluator’s judgment about the importance of student outcomes and other 
PEMOFMANCE: MEASULES .acecd vecssvcecuedec coveeseaeececcaccesucanceececeevddshnonedecocvesseducnsseeceeteadedeeaeseetuesae 4 —> Skip to End 


Some other method is Used (SPECIFY) 0.0... cessseesecstscesseecseeceseeeceeceeeeeceaecseeeecsaecseeeecsseeeeees 5 —> Skip to End 
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4E-8. For the 2013-14 school year, does the specific percentage (or weight) for student outcomes in a principal’s overall 
performance rating differ for different groups of principals (e.g., high school principals, first-year principals)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


4E-9. _ For the 2013-14 school year, what is the specific percentage (or weight) for student outcomes used in evaluating 
principals? 


LC] Data below has been verified. 


LC] Data below has been revised/added. 


Subgroup of principals Weight 


% 


% 


% 


Note: Add lines as needed 


4E-10. For the 2013-14 school year, are all school districts required to use these weights, or can they choose other weights for 
student outcomes in principal evaluations? 


L] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE ONLY 


Districts are required to use the state-specified weights for student outcomes 
IN: PLINCI Pal! CVAlWATI ON 265002585 veeec deen saSdas Seecdan si Sldace etcakoes ses ang ebs benesunsesdueteeneebevnslacbecedinaseets 1 


The state recommends weights, but districts may choose how to weight 
student outcomes in principal CValUAtiON ............cccccesescccecessessaececcceceeseaeseeececeeseaseeeeesens 2 
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OMB3#: 1850-0902 
Expiration Date: 02/28/2017 


Implementation of Title I/II 
Program Initiatives 


Extant Data Form 
For States without ESEA Flexibility 


2013-2014 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays 
a valid OMB control number. Public reporting burden for this collection of information is estimated to average 180 minutes per response, including 
time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the 
collection of information. The obligation to respond to this collection is required to obtain or retain benefit (Education Department General 
Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden estimate or any other aspect of this collection of 
information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave., SW, Washington, DC 20210- 
4537 or email |CDocketMgr@ed.gov and reference the OMB Control Number 1850-0902. Note: Please do not return the completed survey to this 
address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education Sciences (The 
Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only for statistical purposes. The 
reports prepared for this study will summarize findings across the sample and will not associate responses with a specific individual. We will not 
provide information that identifies you to anyone outside the study team, except required by law. 
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Implementation of Title I/II Program Initiatives 
Extant Documents and Data Form 
For States without ESEA Flexibility 


School Accountability 


Instructions for State Education Agency Staff: 


This Extant Data form contains questions about school accountability policies and outcomes. 


In an effort to reduce the burden on your staff, the research team at Mathematica Policy Research has filled in this form using 
publicly available data sources (such as data provided on your State Education Agency webpage). Please review and verify that the 
data in this form are correct. 


To assist your review, the “Website” box under each question indicates where the data for each question was found. In some cases, 
the information could not be found in the publicly available data sources. Please fill in missing data points and revise any data that 
is not correct directly in the form. 


For each question, please use the check boxes (example below) to indicate whether the data was verified or revised/added: 
L]_ Data below has been verified. 
L] Data below has been revised/added. 


DEFINITIONS: 


States define annual measurable objectives (AMOs), or targets for specific student outcomes 
such as proficiency on the state’s English language arts (ELA) assessment for as all students or 


subgroups of students 


States also define adequate yearly progress (AYP), or the threshold for proficiency or progress 
toward proficiency that the school needs to show in order to be judged by the state as making 
sufficient progress for that year for all students and subgroups. 
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A. Setting Annual Measurable Objectives for Schools 


3E-1. Item is not applicable in this version 
3E-2. Item is not applicable in this version 
3E-3. Item is not applicable in this version 
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B. Subgroups Used in Setting Annual Measurable Objectives 


3E-4. For the 2012-13 school year, what was the minimum number of students in a school that can constitute a subgroup 
whose achievement is monitored against annual measurable objectives? 


LC] Data below has been verified. 


LL] Data below has been revised/added. 


Minimum subgroup size used for school accountability based on the 2012-13 state assessments 


WEBSITE: 


3E-5. Itemis not applicable in this version 
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C. Highest-Performing Schools 


3E-6. 


During this school year (2013-14), how many schools are classified as highest-performing at each grade level based on 
student outcomes in preceding years? In states without ESEA flexibility, use whatever the state defines as highest- 


performing (e.g., schools earning “A” grades on A-F scale or “exemplary” schools). 


[L] Data below has 


LC] Data below has 


Grade level 


been verified. 


been revised/added. 


RECORD NUMBER OF 


SCHOOLS 
TITLE | NON-TITLE | 
SCHOOLS SCHOOLS 


a en EIEMeNtanysSCMOOIS 2 eee ners ert eek reek eens 


b= MiddleSCHOOIS:. ses stcedsdessdois seosbasensacoaneecdeodedeuntocbesssee 


c. High schools. 


d. Combination 


schools (including grades from 


elementary and middle or middle and high)............ 


e. Total schools 


WEBSITE: 
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The next set of questions asks how states identify their highest-performing schools. You should focus on schools identified as 
highest-performing for this school year (2013-14). 


3E-7. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
highest-performing schools during this school year (2013-14)? 


[] Data below has been verified. 


[] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
AAV Udita) <4 Pecrrcscasncosacsancicceeodococieaesotecne seoiasods ne oaseaarocee il 0 
Die Meath. cosiccts ai ccssnstaiusonsticciscedabecceeceedhecatndtedertecsdssneiaids 1 0 
CX (SCIENCORrrevcciscrcseseceeessscecerssseseessecteesescceceessesstsercsesse? 1 0 
d. Social Studies/HiStOry ..........ccccccsseceessecsseceeeeeesseceseeees 1 0 
CHmOthemsubjects:(SPecihv)escseeeteresss sesercsereeeteatette i 0 


3E-8. For high schools, which assessments did the state use to identify schools classified as highest-performing schools during 
this school year (2013-14)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific exam..........:::e0 ‘i 0 
b. High school exit xa .........ccccccccccccessssseeeeesceesesssaeees 1 0) 
c. End of course exams in ELA 20.0... . ee eeeeeeeeseceeeeeeneeeeeees 1 0 
d. End of course exams in Math... eee eeseeeeeeeeneeeetees 1 0 
e. End of course exams in SCIENCE «0.0... eeeeeeeeeesteeeeeees 1 0 
f. End of course exams in Social Studies/History ......... 1 0 
g. American College Test, OF ACT..........csscccceestecesseeeeeees ‘i 0 
he, SAT CXaM i ccesciasisesesteten estennovtns wa tesinder seals 1 0 
i. Advanced Placement @xams .........ceecceeceencecsteeeeeeeees 1 0 
j. Other subjects area (Specify) ..........ccceccesseceesseceeeeees 1 0 
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3E-9. | Which measures based on student assessments did the state use to identify schools classified as highest-performing 
schools during this school year (2013-14)? 


CL] Data below has been verified. 


LC] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........cccccesssecessereeeeees a 0 


b. Schoolwide year-to-year changes in proficiency 


c. Achievement growth of students schoolwide 


(student growth or value added)...........cssccesseeereeeees il 0 
d. Size of subgroup achievement gap6b...........ccccccceceeees 1 0 
e. Subgroup proficiency rates ...........ccsscccesccecessseeeeeees il 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccscccccssscecesceceesseeeeeenes 1 0 
ge Other (Specify) mvnccvav-ces teste scseeercccrrees sereestiees 1 0 
HIGH SCHOOLS vs | NO 
a. Schoolwide proficiency rates ...........:sccccesececessteeeeeeees il 0 


b. Schoolwide year-to-year changes in proficiency 


FATES oss cel cc beveccs danttoveenceassenteaneromnettnvapesnenien sar benerentees 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)............:sccessseeseeees al 0 
d. Size of subgroup achievement gap6b...........cccccceceeees 1 (6) 
e. Subgroup proficiency rates...........ccsscccesscecessseeeeeenes 1 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........cccccceessececesseeeesteceeeenes 1 0 


ge Othen(specify) mrccccceccereestesteereccreenseccetiites 1 0 
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3E-10. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
highest-performing schools during this school year (2013-14)? 


[] Data below has been verified. 


LC] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeceeceesseceeeeeeneeeeeeeees it 0 
b. Percentage of teachers rated as effective ............... 1 0) 
Gi) “Schooliclimatervcccayccecsiceeruierrect entero te 1 0 
d. Other (SpeCifY) ........ecceccccescceesssceceesececsssseceesseeeeeenes 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... ee ceeeesseceeeeeenteeeeeeees 1 0 
b. Graduation or dropout rate ..........cceeeesesseceeeeessesteeeees 1 0 
c. “Ontrack” to graduate iNdeX...........cececeeseeceeseeeeeees ‘i 0 
d. Percentage of teachers rated as effective ................ 1 0 
Gx -SChOoliclimat@nwtinscrsrssic rote cctesescecttesnerssee tise il 0 
f... ‘Otheri(Specify). +. .coesicececksievbestectinias ottnieveeesesboeeees 1 0 
WEBSITE: 
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D. High-Progress Schools 


3E-11. During this school year (2013-14), how many schools are classified as high-progress at each grade level based on student 
outcomes in preceding years? If the state does not identify high-progress schools, write NA in that column. 


LC] Data below has been verified. 
LC] Data below has been revised/added. 


RECORD NUMBER OF 
SCHOOLS, or NA if category 
does not exist in the state 


TITLE | NON-TITLE | 
Grade level SCHOOLS SCHOOLS 


a ElementanyiSchOolS senescent reese eee 


b. Middle ScChOols............csssssssesesssssssssssssssessessessssssseeeeees 


Cre High schools: etsesc sees sesseesteseccceeer ne resesence ee cseaeeniseeee 


d. Combination schools (including grades from 
elementary and middle or middle and high).............. 


Che gOLAlSCHOOIS crest eee ee neem en he ae 


WEBSITE: 
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The next set of questions asks how states identify their high-progress schools. You should focus on schools identified as high- 
progress for this school year (2013-14). 


3E-12. For elementary and middle schools, which subject-area assessments did the state use to identify schools classified as 
high-progress schools during this school year (2013-14)? 


[] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. English language arts (ELA); including Reading and 
W/RITIN BAtmerees seem meceeese sustenance nce er ecmns amare rac rare 1 0 
Die © Mathie. fiscsct sas ccscnstaiusen sticciscndabecceetseshecaioasoenrtdccdssseianss 1 0 
Cx (SCIENCORierrercciscresssecrerssscecersaseseesecteeses-sereessesetsercnestes il 0 
d. Social Studies/HIStOry ..........cceccecssecesseeesseceseeeessecesees 1 0 
e. Other subjects (Specify) ...........ccsceesecsseceeeecsteceseeees i 0 


3E-13. For high schools, which assessments did the state use to identify schools classified as high-progress schools during this 
school year (2013-14)? 


[L] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


IN EACH ROW 
HIGH SCHOOLS YES NO 
a. Comprehensive or grade-specific CxaM..........:::ce0 ‘i 0 
b. High school exit xa .........ccccscccccccessssseeeeesceesesteaeees 1 0 
c. End of course exams in ELA 20.0... . ee eeeeeeeeseceeeeeeneeeeeees 1 0 
d. End of course exams in Math... eee eeseeeeeeeeneeeetees 1 0 
e. End of course exams in SCIENCE... eeeeeeeeeesteeeteees 1 0 
f. End of course exams in Social Studies/History ......... 1 0 
g. American College Test, OF ACT..........cssscccesseeceesseeeeees ‘i 0 
he, SAT CXaM i ccesciasisesesteten estennovtns wa tesinder seals 1 0 
i. Advanced Placement @xams .........eeccesceerceesseeeeeeeees 1 0 
j. Other subjects area (Specify) ...........cccccccesscceesseceeeeees 1 0 
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3E-14. Which measures based on student assessments did the state use to identify schools classified as high-progress schools 
during this school year (2013-14)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........:scccceeccecessteeeeeeees il 0 


b. Schoolwide year-to-year changes in proficiency 


GACOS ode sbsae ch ccedusedssba es bsvadeestlauscdedeciavesabaeeesesctdeestdanese 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added)............c:sccessceereeeees 1 0 
d. Size of subgroup achievement 2apS...........cccccceeeeeeees 1 0 
e. Subgroup proficiency rates ..........cccssccccssscecessseeceeees i 0 


f. Achievement growth for subgroups (student 


growth or value added) ...........ccscccccssececessceeeesteeeeeenes 1 0 
oe “Other (specify) iserntaceee eee ee e ee e 1 0 
HIGH SCHOOLS YES NO 
a. Schoolwide proficiency rates ...........::ccccesccecessseeeeeeees al 0 


b. Schoolwide year-to-year changes in proficiency 


PALS i sateescccss calecanesnateaesonarutestostadise-neseableasdoncsseutronss 1 0 
c. Achievement growth of students schoolwide 

(student growth or value added).............sscceseceereeens 1 0 
d. Size of subgroup achievement 2ap5S...........cccceeeereees 1 (0) 
e. Subgroup proficiency rates ...........ccssccccesncecesssereeeeees 1 0 


f. Achievement growth for subgroups (student 
growth or value added) ...........ccscccccssscecessseeeesseeeeeenes 1 0 


gh SOthen (specify) sae eee ener nteeen ss 1 0 
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3E-15. Which measures, other than those based on student achievement tests, did the state use to identify schools classified as 
high-progress schools during this school year (2013-14)? 


L] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE RESPONSE 


Measure IN EACH ROW 
ELEMENTARY/MIDDLE SCHOOLS YES NO 
a. Student attendance rate... eeeceeecsseceeeeeesteeeeeees 1 0 
b. Percentage of teachers rated as effective ............... 1 0 
GaerSchooliclimate sense sees nrtemesae eae ae er mene eres 1 0 
ds “Other (SPEcify): cscs cdcssceseeencccdimencede hesbiegtuivereentesnesocse 1 0 
HIGH SCHOOLS YES NO 
a. Student attendance rate... eeeeeseecesreeeeeeeeeeeees 1 0 
b. Graduation or dropout rate ..........eceeeeeeseeceeeeeesssteaeees 1 0) 
c. “Ontrack” to graduate iNdex............cececeesteceesereeeeees al 0 
d. Percentage of teachers rated as effective ................ 1 0 
eh eSChooliclimat@rsir.cecsscsccsercessetes a tacecstese tassentr cree 1 0 
f;. “Other (specify) cocci cist ices ccsssdesiiheveecche biciate 1 0 
WEBSITE: 
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E. Low-Performing Schools 


The next questions are about the number of schools in low-performing categories. 


3E-16. During this school year (2013-14), how many schools are classified as in Need of Improvement, in Corrective Action, 
and in Restructuring? 


LC] Data below has been verified. 


L] Data below has been revised/added. 


TITLE | NON-TITLE | 
IN NEED OF IMPROVEMENT SCHOOLS SCHOOLS 


a. Elementary and middle schools............:::cccssscceseereeees 


D.. HIghsSChOOIS seicececccevenccdecdecacdedvennceeceesesdesuerncteceevecenues 


c. Combination schools (including grades from 
elementary and middle or middle and high)............. 


Gs Total !SCHOOINS 24 cscceisivcees. ccccuties duel seccdscated vests secdewecs che 


TITLE | NON-TITLE | 
IN CORRECTIVE ACTION SCHOOLS SCHOOLS 


a. Elementary and middle schools...........::::ccccsscceeeeeeeees 


Bi. AighSchOOlS vox ec.caieadees ccvecs os bsebheseienceesalenseertebeceosbiesade 


c. Combination schools (including grades from 
elementary and middle or middle and high)............. 


Gi: PotalischOolSsc:.cz.cccescrcdeccsscasatecdiaiadtcacarcoceataracccncneede ots 


TITLE | NON-TITLE | 
IN RESTRUCTURING SCHOOLS SCHOOLS 


a. Elementary and middle schools...........::::cccsseceeeereeees 


D.., HIGH SCHOOIS sev. ccecccccseesecicckececdosecneseevees ssdesnetncteceesecdnsne 


c. Combination schools (including grades from 
elementary and middle or middle and high)............. 


Gs. TOtALSCHOOS acs ctiscecsianseoescaieanaeeeiiescues cule bbestiiese ee caedvosaase 


WEBSITE: 
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3E-17. 


3E-18. 


3E-19. 


3E-20. 


3E-21. 


3E-22. 


3E-23. 


3E-24. 


3E-25. 


3E-26. 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 


Item is not applicable in this version 
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F. Section 4: Teacher and Principal Evaluation 


DEFINITION FOR USE THROUGHOUT THIS SECTION: 


Student achievement growth is the change in student achievement for an individual student between two or more 
points in time. Two types of student achievement growth measures are common: 


. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods to calculate 
achievement growth for a teacher’s own students based on districtwide or statewide standardized assessments. 
VAMs and SGPs can also be calculated for teacher teams, for grades, or for schools. 


. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a teacher’s 
own students, determined by each individual teacher at the beginning of the school year (often in consultation with 


the school principal) based on the teacher’s assessment of the students’ starting achievement levels. SLOs/SGOs 


may relate to students’ scores on standardized assessments, or to teacher-developed tests, performance tasks, or 
other customized assessments of student learning. 


Student outcomes are measures of attainment or achievement for groups of students at a point in time, and may be 
measured using student proficiency rates and changes in proficiency rates, graduation or dropout rates, or gaps in 
achievement between subgroups of students. 


This section focuses on the use of student achievement growth measures in teacher and principal evaluation. If your state is 
piloting or implementing evaluation practices based on new laws or regulations since 2009, this section should reflect 
information about the new practices as they are being piloted or implemented in the 2013-14 school year (even if the practices 
are being piloted in only a few schools or districts in the state). 


4E-1. For the 2013-14 school year, which of the following best describes how student achievement growth is used in teacher 
evaluation? (/f a new evaluation system is being piloted or implemented, refer to that system.) 


LC] Data below has been verified. 
L] Data below has been revised/added. 


Student achievement growth is a required component of teacher evaluation ................ 1 


Student achievement growth is a recommended component of teacher 
CV AIM ACI OM resect eid toxsneceed bets ettovee, Gs ocsewnenn belie shes nel ode erenesdbee een tes eel 2 


Student achievement growth is a permitted, but not required component of 
TEACHEF CVEUATION cecdicecc6ietesccud cee ckliee Pezszed ceed inc aebecedévsedhi ee ceeieaduesd ludisecelansseliaaceetitaiees’s 3 


Student achievement growth is prohibited in teacher evaluation............ccccccccccccessssteeees 4 — > Skip to 4E-6 
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4E-2. 


4E-3. 


For the 2013-14 school year, which of the following best describes how student achievement growth is combined with 
other measures of teacher performance to determine the overall evaluation rating or score in this state? 


LC] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE ONLY 


The state recommends or requires that student achievement growth 
constitutes a specific percentage (or weight) of a teacher’s overall performance 
PACING ooo se vecadaes cabina sees deeca ce nace ecedaessdhineabusatacecuen lugtececadsee véccnancstanades sd ccnecnanseleensisaneacetacacesste 1 


The state recommends or requires that, instead of specifying a specific 

percentage for student achievement growth, a matrix, table, or chart specifies 

the overall performance rating for each combination of student achievement 

growth and other measures (e.g., professional practiCe).........csccsssccssecsssecssecseeeecseceseees 2 Skip to —> 4E-5 


The state has no recommendation or requirement about the weight; instead, 
districts determine the weight to place on student achievement growth and 
Other performance MEASULES......cccccccccccsssssececececsesessececececseeaeseeecscseeeaeseeecessesesaeseeeeessesees 3 Skip to —> 4E-6 


The overall performance evaluation rating is determined based on the 
evaluator’s judgment about the importance of student achievement growth 
ANd other performance MECASUIES.........cccessscccecessessecececececseseeaeseescscsesesaeseeecessesesaeseeeeseeesees 4 Skip to —> 4E-6 


Some other method is USE (SPECIFY) ...........ccesccccsssececsescececsececeessececessseceesseeeceesaeeeesseeeeees 5 Skip to —> 4E-6 


For the 2013-14 school year, does the specific percentage (or weight) for student achievement growth in a teacher’s 
overall performance rating differ for different groups of teachers (e.g., teachers of grades/subjects with state 
assessments, first-year teachers)? 


LC] Data below has been verified. 


L] Data below has been revised/added. 
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4E-4. For the 2013-14 school year, what is the specific percentage (or weight) for student achievement growth used in 
evaluating teachers? Please specify the weights the state requires for each type of student achievement growth measure 
and indicate which types of teachers use that weighting approach. 
CL] Data below has been verified. 
L] Data below has been revised/added. 
WEIGHT IN TEACHER EVALUATION 
WEIGHT FOR SCHOOLWIDE, 
WEIGHT FOR GROWTH OF WEIGHTFOR | [OTAL WEIGHT 
TEACHER'S OWN STUDENTS aaa alacaele alcatel FOR STUDENT 
LOCALLY-SELECTED 
GROWTH SUBEe ACHIEVEMENT 
VAM OR SGP VAM OR SGP ACHIEVEMENT GROWTH 
OTHER (SUM OF ALL 
BASED ON BASED ON GROWTH 
SLOs/SGOs GROWTH WEIGHTS IN 
WEIGHTING STATE STATE MEASURE MEASURE 
APPROACH ASSESSMENTS ASSESSEMENTS THE ROW) 
Approach 1..... % % % % % % 
Approach 2..... % % % % % % 


(Note: Use one line for each weighting approach the state uses. Add lines as necessary.) 


4E-4a. Approach 1 must be used for which types of teachers? 


(Place an X for each grade and content area that uses this approach to weighting.) 


CONTENT AREA 


Other Content 
Areas 


English Language 


Grades Arts Mathematics Social Studies Science 


Kindergarten ........ 
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4E-4b. Approach 2 must be used for which types of teachers? 


(Place an X for each grade and content area that uses this approach to weighting.) 


CONTENT AREA 


English Language Other Content 
Grades Arts Mathematics Social Studies Science Areas 


Kindergarten........ 


4E-5. __ For the 2013-14 school year, are all school districts required to use these weights, or can they choose other weights for 
student achievement growth in teacher evaluations? 


L] Data below has been verified. 
L] Data below has been revised/added. 
SELECT ONE ONLY 


Districts are required to use the state-specified weights for student 
achievement growth in teacher @ValUation............cccccsesccccceceessssscecececeeseeseseeeescessesseaeeeeees 1 


The state recommends weights, but districts may choose how to weight 
student achievement growth in teacher eVvalUatiOn .............ccecsesecccecessesseceeeeecessesseaeeeeees 2 
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4E-6. 


4E-7. 


4E-8. 


For the 2013-14 school year, which of the following best describes how student outcomes are used in principal 
evaluation? (/f a new evaluation system is being piloted or implemented, refer to that system.) 


LC] Data below has been verified. 
L] Data below has been revised/added. 


Student outcomes are a required component of principal evaluation .............c cece eeeees 1 
Student outcomes are a recommended component of principal evaluation ...............06 2 


Student outcomes are a permitted, but not required component of principal 
EVI ATION sacccceredextssacecougente cata cdensunceekshsntena dete veugahes ace tedaneodsetet sznaoe do treata tend. ctuamencartenteasunete 3 


Student outcomes are prohibited in principal evaluation ...........ccccccccccccessessseeceeeceesssteeeees 4 —> Skip to End 


For the 2013-14 school year, which of the following best describes how student outcomes are combined with other 
measures of principal performance to determine the overall evaluation rating or score in this state? 


LC] Data below has been verified. 
L] Data below has been revised/added. 


SELECT ONE ONLY 


The state recommends or requires that student outcomes constitute a specific 
percentage (or weight) of a principal’s overall performance rating.............ccccccccseseceeeees 1 


The state recommends or requires that, instead of specifying a specific 

percentage for student outcomes, a matrix, table, or chart specifies the overall 

performance rating for each combination of student outcomes and other 

measures (e.g., professional Practice) ..........cccccssecccsssceceessececsessececseeeceesaeeecsesseceeseseceeaaes 2 —>Skip to 4E-10 


The state has no recommendation or requirement about the weight; instead, 
districts determine the weight to place on student outcomes and other 
PEFFOFMANCE MEASULES..........ccsessscecccecessesescececececseseeesecececseseeseseescecsesesaeseescesseeeaeseeseseneneea 3 —> Skip to End 


The overall performance evaluation rating is determined based on the 
evaluator’s judgment about the importance of student outcomes and other 
PEMOFMANCE: MEASUES ccc veelescteecec coves desea ceccsede ducandee cade evedsheonsds docusicadicnedeesueteadeteeaeseetuetaee 4 —> Skip to End 


Some other method is Used (SPECIFY) ........cessceesecstscessceceeesseeeceseceeseeceaecseceeceaeeseaeeceseeeeeees 5 —> Skip to End 


For the 2013-14 school year, does the specific percentage (or weight) for student outcomes in a principal’s overall 
performance rating differ for different groups of principals (e.g., high school principals, first-year principals)? 


LC] Data below has been verified. 


LC] Data below has been revised/added. 
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4E-9. _ For the 2013-14 school year, what is the specific percentage (or weight) for student outcomes used in evaluating 
principals? 


CL] Data below has been verified. 


LL] Data below has been revised/added. 


Subgroup of principals Weight 


% 


% 


% 


Note: Add lines as needed 


4E-10. For the 2013-14 school year, are all school districts required to use these weights, or can they choose other weights for 
student outcomes in principal evaluations? 


[L] Data below has been verified. 
LL] Data below has been revised/added. 


SELECT ONE ONLY 


Districts are required to use the state-specified weights for student outcomes 
IN:PFINCi pal -SValWATION ss i565 c5sascbeid cosavecteuaceacdacesreateesbeagnavesneas onsesdwancacdeghensbotwandosecaben sepaweceds 1 


The state recommends weights, but districts may choose how to weight 
student outcomes in principal CValUatiON ............cceccessscececessesseeseeececsesesaeeeeececeeseaseeeeesees 2 
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OMB#: 1850-0902 District Name: 


Expiration Date: 02/28/2017 
City: State: 


Implementation of Title I/II 
Program Initiatives 


District Survey 


2013-2014 


Paperwork Reduction Act of 1995 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection 
displays a valid OMB control number. Public reporting burden for this collection of information is estimated to average 60 minutes per 
response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the data needed, and 
completing and reviewing the collection of information. The obligation to respond to this collection is required to obtain or retain benefit 
(Education Department General Administrative Regulations, Sections 75.591 and 75.592). Send comments regarding the burden 
estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the U.S. Department of 
Education, 400 Maryland Ave., SW, Washington, DC 20210-4537 or email ICDocketWMgr@ed.gov and reference the OMB Control Number 
1850-0902. Note: Please do not return the completed survey to this address. 


Notice of Confidentiality 

Information collected for this study comes under the confidentiality and data protection requirements of the Institute of Education 
Sciences (The Education Sciences Reform Act of 2002, Title |, Part E, Section 183). Responses to this data collection will be used only 
for statistical purposes. The reports prepared for the study will summarize findings across the sample and will not associate 
responses with a specific district or individual. We will not provide information that identifies you or your district to anyone outside 
the study team, except as required by law. 
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Introduction 


The Implementation of Title I/II Program Initiatives study will examine the implementation of policies promoted 
through the Elementary and Secondary Education Act (ESEA) at the state, district and school levels, in four core areas: 
state content standards, assessments, school accountability, and teacher and principal evaluation. The study will serve 
as an update on the implementation of the Title | and Title II provisions since the last national assessment that 
concluded in 2006. The study includes surveys of officials from all state education agencies and from nationally 
representative samples of school district officials, school principals, and core academic and special education teachers. 
The United States (U.S.) Department of Education, Institute of Education Sciences (IES) is sponsoring this study. 


e This survey includes four sections aligned with district policies and practices in four core areas. Given 
the scope of topics, the survey will likely require more than one respondent. 


e Your district’s responses are critical to drawing lessons about the implementation of ESEA. 


e  Allsurvey results will be presented as aggregate findings and no individual districts will be named or 
otherwise identified in any study reports or other communications that use survey data. 


We will survey your district again at a later date to examine changes over time. 


The study, including this survey, is being conducted by Westat and its partners, Mathematica Policy Research, and 
edCount. 


[WEB PROGRAMMING NOTE: SOME TEXT IN THIS SURVEY WILL BE CUSTOMIZED AS FOLLOWS DEPENDING ON 
WHETHER THE DISTRICT IS IN A STATE THAT ADOPTED THE COMMON CORE STATE STANDARDS (CCSS) IN ENGLISH 
LANGUAGE ARTS (ELA) OR MATH. 


IF THE DISTRICT IS IN A STATE THAT ADOPTED THE CCSS IN ELA OR MATH, DISPLAY “COMMON CORE STATE 


STANDARDS (CCSS) FOR ELA OR MATH” OR “CCSS” WHERE NOTED. 


IF THE DISTRICT IS IN A STATE THAT DID NOT ADOPT THE CCSS IN ELA OR MATH, DISPLAY “CURRENT STATE 
CONTENT STANDARDS FOR ELA OR MATH” OR “CURRENT STATE CONTENT STANDARDS” WHERE NOTED. | 
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Section 1. State Content Standards 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points during 
the school year to provide timely feedback on their progress toward grade-level content standards so that 
instruction can be adjusted or other support can be provided. 


[WEB PROGRAMMING NOTE: IF THE DISTRICT IS IN A STATE THAT ADOPTED THE COMMON CORE STATE 
STANDARDS (CCSS) IN ENGLISH LANGUAGE ARTS (ELA) OR MATH, DISPLAY THE FOLLOWING TEXT: 


Many states have recently adopted the Common Core State Standards (CCSS), which are content standards for 
English language arts (ELA) and math that are shared across these states. Some of these states have re-named the 
CCSS with a state-specific name. While we understand that your state may have a different name for these 
standards, we refer to them throughout this survey as the Common Core State Standards (CCSS). Other states have 
substantially revised their own state content standards for ELA and math in recent years. This section includes 
questions about materials, professional development, and resources your district has used to support the 
implementation of the Common Core State Standards (CCSS) for ELA or math.] 


[WEB PROGRAMMING NOTE: IF THE DISTRICT IS IN A STATE THAT DID NOT ADOPT THE CCSS IN ELA OR MATH, 
DISPLAY THE FOLLOWING TEXT: 


Many states have recently adopted the Common Core State Standards (CCSS), which are content standards for 
English language arts (ELA) and math that are shared across these states. Other states have substantially revised 
their own state content standards for ELA and math in recent years. This section includes questions about 


materials, professional development, and resources your district has used to support the implementation of the 
current state content standards for English language arts (ELA) or math.] 


3-333 


2013-2014 District Survey 


1-1. 


1-2. 


During this school year (2013-14), which grade levels in your district are fully implementing the [COMMON CORE STATE 
STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS FOR ELA OR MATH]? 


SELECT ALL GRADES THAT APPLY IN EACH ROW 


a. English language arts (ELA)...... Pre-K K 1 2 3 4 5 6 7 8 9 10 11 12 


Be Math si. iccssascesdidieencccedeesdbinses nts PreK K 1 2 3 4 5 6 7 8 9 10 11 12 


Has your district supplemented the [COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE 
CONTENT STANDARDS FOR ENGLISH LANGUAGE ARTS (ELA) OR MATH] with additional standards of its own? 


NOS; IM EVAY ONY ccs eck bhccd ceenteaeee hs iota casnaaaes vec tedaseeadaateees dune teehc aber sossuansindontvoaseueatovacchen seeagnee es 1 
NOS: IM MAE ONY sess seccas cect sA ee ete ee Ree Eas eae cbse eS tae a we oRSe nae Lh eT ev Becta ea las teatentoe ss 2 
Yes, in:both: ELAVand (Mathiviccccieciecticd vei vecvccdetuescidscaedscdachvestucovevdeteusedbscaetsddaeduvetestocdes 3 
No; Neither SUDjeCt: i.-.cccssecccesecscoseetecacidlcdeceedsevdetedacsooteesatedeebbavedeesboanchepseeccentadacbesSedeceents QO — Skip to 1-4 


For which of the following reasons did your district supplement the state content standards in ELA, math, or both 
subjects? For each reason, please indicate whether the reason applies to ELA only, math only, both subjects, or neither 
subject. 


SELECT ONE RESPONSE IN EACH ROW 


BOTH ELA 

MATH AND NEITHER 
Reason ELA ONLY ONLY MATH SUBJECT 
a. Key content areas Were MiISSING.............-:cccssesececeeeeeeeeeeees 1 2 3 0 
b. Certain concepts needed to be covered in earlier grades 1 2 3 (0) 
c. Certain concepts needed to be covered in later grades ... A 2 3 0 
Gx “TOsINCKEASE: KIBO: dscrccsccsccedesnchdeestececesodnccecsadeaseaneeneedecdieane 1 2 3 0 
ExSOMethingelsen(Specify) meres erceetet cece teeter etree 1 2 3 0 
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1-4. During this school year (2013-14), which of the following materials has your district used to revise curriculum to align 
with the [COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS FOR 
ELA OR MATH] and/or plan lessons based on these standards? 


SELECT ONE RESPONSE 


IN EACH ROW 

Materials to help align curriculum and instruction with the content standards YES NO 
a. Documents showing alignment between the previous state standards and the [CCSS/ 

CURRENT STATELCONMENTESTANDARDS|ieesmccncercrssreecccteetseseseeretconersttceteceeesusseser carers 1 0 
b. Documents showing alignment between required state summative assessments and 

the [CCSS/ CURRENT STATE CONTENT STANDARDS )]..........:cceescccssecesseecseceseecseecesteeeasees 1 0 
c. Tools or guidance on providing instruction aligned with the [CCSS/ CURRENT STATE 

CONTENT STANDARDS] such as scope and sequence, curriculum maps, or 

Tlic IW OTS ieeesere ne erste rae ae ne eens mn oe ee Te ER rn ee er Pee i 0 
d. Astate-developed model curriculum for ELA or math instruction for each grade or 

COUNSO ch vcreeded rece esac cnt vaucs Sate save Vesaa ie. Sacceen cesta eed Wee toe Tasca vee ca See ees ee eee 1 0 
e. Sample lesson plans consistent with the [CCSS/ CURRENT STATE CONTENT 

STANDARDS] tee se.be st seneeee sea teest eats Beaacs tesa teeec cde beaae sec teoee sae acaae seen seashne a ban raeineeceanaaste peereees ey 1 0 
f. Examples or videos of instruction consistent with the [CCSS/ CURRENT STATE 

CONTENT:STAN DARDS) sessvessscccceveasedvcasSiceteeeceddesselias cvedseakecessivastonnstcacessausdendscssucsselagiceades 1 0 
PAreeSAMPleSLUGEMEWOR Kaen scram cares neee ete enten menre tere yas tute Senin eure sola chien a unser ee 1 0 
h. Sample performance tasks for formative assessment purposes including rubrics or 

SCOPING UIA SS: cesveevsce. sec cocnes'eadeteessdceveesecteseesesvaunetts doves vuctea deco Uvesskercncsss obennldevees ssdeseeledees 1 0) 
i. Banks of diagnostic assessment items aligned with the [CCSS/ CURRENT STATE 

GONTENTESTANDARDS] bes scacssescsececebeetctcsscsteveceecacese ounce teae tee ceseste vas eeates su Sustaeneaseasuseseaaresre® 1 0 
j. Textbooks or other instructional materials aligned with the [CCSS/ CURRENT STATE 

CONTENT STANDARDS) sessvctesiceccchevsausescdweiestericesse0 inset vaceadeescsavesnndne tees sis iWisceteasbee¥esananenties 1 0 
Materials to facilitate instruction for special populations 
k. Documents showing alignment between the [CCSS/ CURRENT STATE CONTENT 

STANDARDS] and the state’s English Language Proficiency standards (standards for 

the progression of English language development for English learners) ...........c0:cceseees AL 0 
|. Materials for understanding how to adapt instruction to help English learners meet 

the [CCSS/ CURRENT STATE CONTENT STANDARDS )]..........:ccessceesecesscecseeceseeessecsteeeaeeees 1 0 
m. Materials for understanding how to adapt instruction to help students with 

disabilities meet the [CCSS/ CURRENT STATE CONTENT STANDARDS] .............c00eceeeeeees 1 0 
Other materials 
n. Walk-through or observation protocols to aid in monitoring the alignment of 

instruction with the [CCSS/ CURRENT STATE CONTENT STANDARDS] ..........:ccceeccesseeeeees 1 0 


IF YES IS SELECTED FOR ANY OF ROWS A THROUGH M ABOVE, PROCEED TO 
QUESTION 1-5. OTHERWISE, SKIP TO QUESTION 1-6. 
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1-5. _ Indicate to what extent your district found the materials described in the previous question (by category) useful to help 
revise curriculum to align with the [COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE 
CONTENT STANDARDS FOR ELA OR MATH] and/or plan lessons based on these standards. 


(Select NA if your district did not use that type of material.) 


SELECT ONE RESPONSE IN EACH ROW 


NOT 
USEFUL AT | SOMEWHAT | MODERATELY VERY 

Material ALL USEFUL USEFUL USEFUL NA 
a. Materials to help align curriculum and 

instruction with the [CCSS/ CURRENT 

STATE CONTENT STANDARDS].............. 0 1 2 3 na 
b. Materials to facilitate instruction for 

special populations .............ccccsceceeeeeeees 0 1 2 3 na 


1-6. During this school year (2013-14) and including last summer (2013), which of the following topics related to the 
[COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS FOR ELA OR 
MATH] have been covered in professional development offered to school leaders and/or teachers in your district? 


SELECT ONE RESPONSE 


IN EACH ROW 
Professional development topics YES NO 
a. Information about the [CCSS/ CURRENT STATE CONTENT STANDARDS], such 
as content covered at each grade level and instructional changes or shifts 
(RSTO REX lees ct eeceae teerccecc tena nnd Reo ecbsun oreo eeeace acer Eicactio uel re Hciee nce PEE: il 0 
b. Instructional strategies consistent with the [CCSS/ CURRENT STATE CONTENT 
1 0 
c. Adapting instruction to help English learners meet the [CCSS/ CURRENT 
STATEXCONTENTESTANDARDS] ttetctrsscscctecsssscccecescsecoeestaucs ss sonesuespataeres sone rpereseees 1 0 
d. Adapting instruction to help students with disabilities meet the [CCSS/ 
CURRENT STATE CONTENT STANDARDS )].............ccccsesscccececeessaeeeeeesceesesaeeeeeesees 1 0 
e. Using student assessment data to improve iNStrUCtION ...........c:eecccceesseceeeteeees 1 0 
f. Monitoring alignment of instruction with the [CCSS/ CURRENT STATE 
CONTENT STANDARDS], such as the use of observation protocols..............06 1 0 
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1-7. Through which methods has the professional development on the topics listed above been provided to school leaders 
and/or teachers in your district? 


SELECT ONE RESPONSE 


IN EACH ROW 
Method of delivery of professional development YES NO 
a. Statewide or regional/county conference(s) On these tOpics...........:ccseeceeerees 1 0 
b. Presentation(s) via webinar or video recording(s) on these topics ...............008 1 0 
c. Instructional coaches worked with teachers or teams of teachers on these 
1S) 0) Caer Eco RPC UC OC LOHR DECLEOR SOR LORS OC EC OHEICEE 1 0 
d. Training of selected district staff, who provided the information to others in 
the district on these topics (train the trainer approach) ...........ccccccccessseeeeseeees 1 (6) 
e. Required in-service professional development on these topics.............:ccsseees i 0 
f. Teachers worked in teams to develop curriculum and lessons aligned with 
the [CCSS/ CURRENT STATE CONTENT STANDARDS )]..........c0scccescecsssceesseeseeeeeees 1 0 
g. Teachers worked with a content area coordinator, a team leader, ora 
SPEClalIStOMmtNeSERtO DICSacttcccreesre seer cessecesertececheaes ee sreaeeted ate tesceee coe seeeteth cae caeee il 0 
His TSOME:OtHE MIMO ES: veatescinst cas tose laccdtesdeieoteetatccccscaautusteds cabesduate dead asa cntoutenduetaneanvestee 1 0 
1-8. Which one of these methods was the predominant method for delivering professional development related to the 
[COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS FOR ELA OR 
MATH]? 
SELECT ONE ONLY 
Statewide or regional/county conference(s) ON these tOPiCS .........ccccccssecsssceescecsseeeeseeeees 1 
Presentation(s) via webinar or video recording(s) On these tOPiCs..........c.ccccssseceessececeeees 2 
Instructional coaches worked with teachers or teams of teachers on these topics ........ 3 


Training of selected district staff, who provided the information to others in the 
district on these topics (train the trainer approach) ...........ccccccccssececssececeessececessseeeesseeeees 4 


Required in-service professional development ON these tOPiCs ..........ccccccceceessssteeeeeeeeenes 5 


Teachers worked in teams to develop curriculum and lessons aligned with the [CCSS/ 


CURRENT STATE CONTENT STANDARDS) ............ccccecsessscecececeessascecececeeseeeaeseescesseseaeeeeees 6 
Teachers worked with a content area coordinator, a team leader, or a specialist on 

THESE TOPICS Seccsstiasveveseadetectset eked edcsvsilauscdeee coesvaxTlaccbeecakseatd ode bebisnastat tlgasbadivdavasdigsebertansedes 7 
SOME: OCHEM MOMS a 2. sih5 ods sosc seats occa cesta sees vos tede vewatnadesene van seineader desvebeceindcadeoeeeuacevteceenoyoanaedes 8 
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1-9. During this school year (2013-14), has your district engaged in any of the following activities to align instruction with the 
[COMMON CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS IN ELA OR 


MATH]? 
SELECT ONE RESPONSE 
IN EACH ROW 

Activity YES NO 
a. District staff have used walk-throughs or school visits to monitor alignment of 

instruction with the [CCSS/ CURRENT STATE CONTENT STANDARDS].............+++ 1 0 
b. School leaders are required to monitor alignment of instruction to the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] ..........:c:cccccscsssssssecececeesesseeeseesceesseeeaeees 1 0 
c. Performance evaluations for teachers in your district include evidence of 

teaching approaches consistent with the [CCSS/ CURRENT STATE CONTENT 

STEIN DAR DS] ee errr seca de aa ee ie RI SRO Pe a Ince Ne 1 0 
d. Performance evaluation for school leaders in your district include evidence 

that the [CCSS/ CURRENT STATE CONTENT STANDARDS] have been 

IMPlEMENTEG: ecces oes tesa dcenaes ches aeesds co co onde da vece ducowecs Gaeta teddacodsch setencvedecodees Tat evedeaes 1 0 
e. Public recognition has been given to schools that are making progress in 

implementing the [CCSS/ CURRENT STATE CONTENT STANDARDS] ...............0605 1 0 
f. Schools have used the state-developed model curriculum aligned with the 

[CCSS/ CURRENT STATE CONTENT STANDARDS ]..........ccscccssceessecesseeessecesseeeseceees 1 0 
g. Staff developed district curriculum to align with the [CCSS/ CURRENT STATE 

CONMENTSTAN DARDS] leicerccrcccscecccces cece teeee ce eere cee ogon Oe Mee aoa EAE CET ERTS: 1 0 
h. Staff collaborated with other districts to revise curriculum and/or 

INstrUCtioNnal Materials ...........cccecsesscecececeesessseecececeeseeesseseeeeeeseseeaeeeesesseeees 1 0) 
i. The district used special strategies to recruit teachers with skills needed to 

teach advanced courses or more rigorous content, such as advertising earlier 

than usual, offering higher pay, or offering other incentives.............ccsscceceeeeees 1 0 
j. The district partnered with postsecondary institutions to develop or offer 

MOFE TIBOFOUS:COUPSES iccscceceedeedecoatentanccndend duncatancdaveteddnadevanocncendaScaravenerdechescadench» 1 0 
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1-10. To what extent would you describe the following as challenges to implementing the [COMMON CORE STATE STANDARDS 
(CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT STANDARDS IN ELA OR MATH] in your district? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenge CHALLENGE CHALLENGE CHALLENGE 
a. Insufficient federal, state, or local fUnding................c0ceceeeee 1 2 3 
b. Insufficient time for professional development ...............60 1 2 3 
c. Insufficient information available about how to revise 

lessons and instructional materials to meet the [CCSS/ 

CURRENT STATE CONTENT STANDARDS) ............:.:ccccceeseeeees 1 2 3 
d. Lack of district staff who can mentor or serve as a 

resource to teachers about the [CCSS/ CURRENT STATE 

CONTENT STANDARDS] ...........ccccsesesceceeececsesteaeseeecessesseaeeeeees 1 2 3 
e. Lack of guidance or support from the state ..............::cccee 1 2 3 
f. Lack of instructional materials aligned with the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] ............cceceeseeeeeeeees 1 2 3 
g. The additional work required to modify curriculum and 

lesson plans within tight timeframes .............::cccecseeceseereeeees ‘i 2 3 
h. Community concerns or opposition to the [CCSS/ 

CURRENT STATE CONTENT STANDARDS] ............cceceeseeeeeeeees 1 2 3 
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Section 2. Assessments 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' knowledge 
and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Diagnostic assessments are assessments that measure students’ knowledge and skills at interim points during 
the school year to provide timely feedback on their progress toward grade-level content standards so that 
instruction can be adjusted or other support can be provided. 


Student achievement growth is the change in student achievement for an individual student between two or 
more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods to 
calculate achievement growth for a teacher’s own students based on districtwide or statewide 
standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, or for 


schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a 
teacher’s own students, determined by each individual teacher at the beginning of the school year (often 
in consultation with the school principal) based on the teacher’s assessment of the students’ starting 
achievement levels. SLOs/SGOs may relate to students’ scores on standardized assessments, or to teacher- 
developed tests, performance tasks, or other customized assessments of student learning. 


In this section of the survey, we will ask about the summative and diagnostic assessments that your district administers, any 
materials or professional development that you have received from the state or other sources to help with assessment activities, 
and how your district uses information from assessments. 


2-1. During this school year (2013-14), did schools in your district assess children at kindergarten entry? By kindergarten entry 
assessment, we mean any test, survey, observation, or formal collection of quantitative data about the child’s 
development and achievement at about the time of kindergarten entry. 
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2-2. 


2-3. 


In addition to summative assessments required by the state, during this school year (2013-14), is the district 


administering additional summative assessments or additional summative assessment items to students districtwide in 
any of the following subjects and grades? 


(Include only district summative assessments or district summative assessment items that have been added to the 


required state summative assessments. If district assessments or assessment items are administered in any high school 


course, select HS.) 


Subject 

a. English language arts 
(EVA) eee 

b. Math... 

C, SEEMS caarcoore 

d. Social Studies 


During this school year (2013-14), is the district administering diagnostic assessments in any of the following subjects and 


grades? 


(Include all diagnostic assessments given districtwide, whether they come from the state or are developed or purchased 


SELECT ALL GRADES THAT APPLY IN EACH ROW 


OR SELECT “O” INDICATING NO DISTRICT SUMMATIVE ASSESSMENT OR ITEMS 


ADDED TO STATE SUMMATIVE ASSESSMENTS 


GRADE LEVEL 


ANY HIGH 
SCHOOL 
GRADES 


NO ADDITIONAL 
DISTRICT SUMMATIVE 
ASSESSMENT OR 
ADDITIONAL ITEMS 


35 g4in 5 
3 4 5 
3 4 5 
3 4 5 


HS 


HS 


HS 


HS 


by the district. If diagnostic assessments are administered in any high school course, select HS.) 


Subject 

as JELAS ates 
b. Math........... 
CamESCICh GG eae 
d. Social Studies 


SELECT ALL GRADES THAT APPLY IN EACH ROW OR 
SELECT “O” INDICATING NO DIAGNOSTIC ASSESSMENTS 


GRADE LEVEL 


ANY HIGH 
SCHOOL 
GRADES 


NO DIAGNOSTIC 
ASSESSMENTS 


3. 4 45 
3 4 5 
3.74" 65 
3 4 5 
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2-4. In which subjects, if any, does your district administer districtwide final exams for high school courses? Please do not 
include any required state end-of-course assessments or required state exit exams. 


Check box if your district does not administer any districtwide final exams for high school courses, other than those 
that may be required by the state, and skip to 2-5. 


SELECT ONE RESPONSE 


IN EACH ROW 
Subject YES NO 
Roe) &] 22 Vereen peer eRciceeC ene Eee EE CCE CED EERE CEE OEE C EDEL EE EEE UC eE Cpe Ee cep eeepc re eee crc Epe REE Eee 1 0 
Bs, HM atlesteceik enc usoret cous, condor the tach weso ti cotaus ahh Weveveati cus suas duaate Aga vencenantPatad wonctass 1 0 
Ci. FSCIEN CO ets isctistectestccsssec se ceeeee anes eseiceesssonceasnengtat ceasusoueseeesanaes tune scsenssenaeusuaessnentegegs ol 0 
Co mms oF oF | bes). 0 [0 | (=i Weer re Er oO re ES io 1 0 
2-5. During this school year (2013-14), has your district done any of the following to prepare students for required state 


summative assessments in ELA or math? 


SELECT ONE RESPONSE 


IN EACH ROW 

Action YES NO 
a. Strengthened coursework in areas with statewide assessMents.........--ceeceeeeees 1 0 
b. Provided resources for targeted assistance to struggling students outside 

SCHOOINOUNS 25 scec5 [Stearn vasececeasdocevseiccgacsds suas ¥ededav ed sadans ves s¥ees Gains ce dbea tines doa eeceisedder’ 1 0 
c. Required targeted assistance to struggling students in place of a class during 

the school day (€.g., PUII-OUt PrOGramMs).........c:cccssccessccessecstscceseecstsesesecetreeeaecees 1 0 
d. Reduced class sizes for ELA Or Math..........ccsccccesssececeecceceesneeeceeaeeeceeeeeceesereeseeaaes 1 0 
e. Encouraged assignment of struggling students to high-performing teachers .... 1 0 
f. Encouraged high-performing teachers to teach grades and subjects tested for 

State ACCOUNTAbIIity PULPOSES...........cceccsccccecssssseececceecseseaseecececeeseaaseeseesceeseaeaeees 1 0 
g. Taught test taking skills to StUGENES ............ceececeessececseccecesseececeeeecceteeecestareeeeenaes 1 0 
h. Provided opportunities for students to take practice statewide assessments 

ON DADO ncaat ess ceed sebehe sss coved gboshabbe de eves see thiast dev evevssevetes bales shies bse stan bab lowes sseasbeb besa hey’ 1 0 
i. | Provided opportunities for students to take practice statewide assessments 

OMMIM Gs aes eecesece ccs tyccerccaseniccses courecce cuir eee Sivectetncoaes Si Nivaetauiccasnsieeeastanicrd sine seurnictiee 1 0 
j. Identified students likely to score below state proficiency levels for additional 

POI vce tascercin cwove tun atidctcbcovees a nocsecauverenustecctedeseencnviesecsecncueneerecanaets entetare Ceaslenuinederseent 1 0 
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2-7. 


Next spring (2015), will students in your district take required state summative assessments using computers? 


NOS esas idsdevesedoveseseghevedsedavests tabectesedsvestseahavetsedavesteriéaedesudsiesdeeasavedsbiavestsrtoaeseselsiestsiasevstabaaiess 1 
IN Os res 8h eS swaneeele cbs visa sae eedecadieaneaccvcea lows wesioede asad antenna eePiodawe Waleed desldcatyhos itaateeiadneneseeaeien 0 — = Skip to Intro before 2-8 
DOME KMOW sedececces vei tectiecce isc cetatuecees tases cktu ate, Sil Lae akacgce cea iaa se wucadoaveastuadeota taba ati anien ei ahoea ee d — > Skip to Intro before 2-8 


As of today, does your district have sufficient technological resources to conduct required state summative assessments 
using computers? 


SELECT ONE RESPONSE 


IN EACH ROW 
Resource YES NO 
a. Sufficient number of computers (desktops, laptops, or tablets)............ccceeees il 0 
b. Sufficient internet DaNAWICtH...... eee ceeeceeeeeeneeceeeeeeseeceeeeeesaeceeeeeaaeceeeeeaaeenees 1 0 


Now we will ask you about access to data in your district, as well as the resources and supports related to data use for the schools 
in your district. These questions ask about data on value added measures (VAMs) or student growth percentiles (SGPs). As a 
reminder, VAMs/SGPs apply complex statistical methods to calculate achievement growth for a teacher’s own students or for a 
school based on standardized assessments. 


2-8. 


During this school year (2013-14), does your district have access to data or reports from the state that provide any of the 
following information? 


SELECT ONE RESPONSE 


IN EACH ROW 
DON’T 

Data or report YES NO KNOW 
a. Prior achievement on required state summative assessments for 

individual students transferring into the district from elsewhere in the 

State rer rcaccrcccetsenrecedcentccusoottsrcdateroseteens tacactorcorneenaascnseuveretoecr sc enconvecceanreressenes 1 0 d 
b. Schoolwide student achievement growth for the individual schools in the 

district (measured using value added measures (VAMs) or student growth 

PEFCENTIES (SGPS)) i o.c2sscsse.vce ho oucetee, sede seatuateaedaceestdocessdosnetsesoeadetlasecdesusecesebtas 1 0 d 
c. Teacher-specific student achievement growth for individual teachers in 

the district (measured using value added measures (VAMs) or student 

growthipercentiles:(SGPs))isescmersecccscesecerccstccmt-creestemsceccscercecteesnrseeesttcorte 1 0 d 
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Next we will ask about the use of a student-level data system. By student-level data system, we mean any technology-based tool 
that provides school leaders and teachers with data that can be used to monitor the achievement of individual students. 


2-9. During this school year (2013-14), do school leaders and teachers in the district have electronic access to a student-level 
data system that includes any of the following types of data? 


Ol Check box if your district does not have electronic access to a student-level data system and skip to 2-11 


SELECT ONE RESPONSE 
IN EACH ROW 


Data System Includes YES | ono | 


a. Past achievement of currently enrolled individual students on state or 
districtwide suMMative ASSCSSMENIS ..........ccceccccesseecceestececsecceceeseeeceeeececseeeeeeeaes al 0 


b. Achievement of individual students on districtwide diagnostic assessments...... 1 0 


c. Achievement growth for individual students on state or districtwide 
SUIMIMALIVELASSESSIMEMNES vosser cert eszeeccceeseetses ves coneveseetssaencrtevese eesenuteceveneseetienseeteness A 0 


d. Achievement growth associated with individual teachers (measured using 


value added measures (VAMss) or student growth percentiles (SGPs))............... 1 0 
e. Past course grades for currently enrolled individual students .............:::cccesececeees 1 0 
f. Attendance of individual StUdeNtS .............ceececeesceceeseececeeseeeceeaaececseeeeceeseeeceeaaes 1 0 
g. Behavior/discipline information on individual students.............:eccccceseeceeeeeseeeeees 1 0 
h. Readiness of individual students for grade promotion or graduation (“on 

Erack* MEASUNES)!. sccdesec Gives ckaccoasshe Breanne Sevnscescodeceooutaciaueont aiens toheswsdendesevececsutverGoens 1 0 
i. Indicator of whether individual students graduated or dropped out prior to 

PACU ATOM seererscscsioesciestsecnaceerscevieeuancey utiessaetrusveaperraguiensncn sty cesamtee Sttensseetiacanesntss i 0 
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2-10. During this school year (2013-14), has your district used a student-level data system for any of the following purposes? 


SELECT ONE RESPONSE 


IN EACH ROW 

Purpose YES NO 
a. To set goals for School PerfOrMance ..........s:ccceessececssceceestececeeeecesseececeeneeeceeaeeess Al 0 
b. To monitor the progress of English learners .........ccccccccccessssessececececsestaeseeeeeseeees 1 0 
c. Tomonitor the progress of students with disabilities .......... eee eeeeeeseeeeeeeeeneeees 1 0 
d. To evaluate the effectiveness of instructional interventions or initiatives ......... 1 0 
e. To plan districtwide professional development such as identifying specific 

content or skills where teachers need assistance Or SUPPOFt .........:.ccecseeeeeeeeeees AL 0 
f. To evaluate the effectiveness of professional development programs ............. 1 (6) 
g. To identify schools for additional support Or FESOULCES.........sccccssecessceeseecsteeeenees A 0 
h. To identify schools that may serve as models for other sChOOIS.............cccccceeeee 1 6) 
i. To identify schools that should receive different levels of oversight or 

Operationaltlexibilityit cesses oor crr oh neem ccaeeee te eeaser cee mrsceegnee wcueneesete meres 1 0 


2-11. During the 2013-14 school year, do staff in your district have access to any of the following types of postsecondary data 
on your district’s graduates? If so, has your district used those data during the 2013-14 school year to monitor their 


progress? 
SELECT YES OR NO IN EACH ROW FOR “DISTRICT 
CAN ACCESS DATA”. IF YES, SELECT A REPONSE FOR 
“DISTRICT USED DATA THIS SCHOOL YEAR 
DISTRICT CAN ACCESS DISTRICT USED DATA 
DATA THIS SCHOOL YEAR 
DON’T 
Type of data YES NO YES NO KNOW 
a. Enrollment in postsecondary education for your 
GiStriGtss- Brad WateSicns- senses eee eae eee aeere 1 0 1 0 d 
b. Rates at which postsecondary students from your 
district take remedial COULSES............sscceceesteeeseeeeeeeees 1 0 1 0 d 
c. Postsecondary persistence rates for your district’s 
graduates (percentage of college students who 
continue to be enrolled in any college the next year) 1 0 Al 0 d 
d. Postsecondary degree attainment (two- and four- 
year programs) for your district’s graduates............. 1 0 1 0 d 
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2-12. During this school year (2013-14), has your district received any of the following materials or technical assistance to 
support the use of data to improve school performance and instruction? 


SELECT ONE RESPONSE 


IN EACH ROW 
Material or technical assistance YES NO 
a. Materials or documents on the use of data for school improvement plans........ 1 0 
b. Materials or documents on the use of data for instructional planning or 
IMPMOVEMEN tis. ecscts ieee ss aie eh ect eee daizec bee Gin eed eae Hines Weied cena dodannbebanedec do aenaeeedecns 1 0 
c. Technical assistance and/or support on hardware or software issues, such as 
technical systems or computer Networks CXPerts..........ccsecccceescecessetceceesteeeeeeaees il 0 


2-13. To what extent would you describe the following as challenges to using assessment data to inform instruction in your 


district? 
SELECT ONE RESPONSE IN EACH ROW 
NOTA MINOR MAJOR 

Challenge CHALLENGE CHALLENGE CHALLENGE 
a. Limited access to data from prior years on this year’s 

SEUCOMESreererestecn cose sereee rece eee tea eae Pesta sateen PEARS EE CECE ETERS RE EDS 1 2 3 
b. Timeliness of the data on student achievement from 

PION VOOIS:s .svscedy eich ili0h,voceceiessonds dasedecudervedlegdseevevetsideesesendes 1 2 3 
c. Teachers’ level of understanding of how to analyze 

information from diagnostic assessments to inform 

INSEHUCEION Geers srececcescheccecsiscesevs tacecautrscenceieeesteestitet ee ereen 1 2 3 
d. Providing sufficient training so teachers can analyze 

student assessment data to identify instructional 

CHANBES 25 buc8i ck, cocVeleestavaceccsebesbasead asd cceevscdndvesbeSestenscocbesbaves 1 2 3 
e. Lack of district staff who can assist teachers with 

questions about analyzing student data.............:::ccceeeee 1 2 3 
f. The ability to schedule regular time for teachers to 

meet in teams to discuss student achievement data 

ANG ISERUCTION ss id ssccccacccctecteltvccsacsccdevsasancccetecdevasenleeceosées 1 2 3 
g. Assessments are not well aligned with the curriculum... 1 2 3 
h. Available assessment data do not accurately measure 

students’ knowledge and SkillS ..............cecscsceceessssceeeeeees 1 2 3 
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Section 3: School Accountability 


DEFINITION FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students’ 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


A combined subgroup is a state-defined subgroup that includes two or more of the following student subgroups: 
White, Black or African American, Hispanic, Asian, American Indian or Alaska Naive, Native Hawaiian or Other 
Pacific Islander, Multiracial/Two or More Races, Other Individual Racial/Ethnic group, Economically 
Disadvantaged, English Learners, or Students with Disabilities. 


[WEB PROGRAMMING NOTE: IF THE DISTRICT IS IN A STATE THAT HAS AN APPROVED ESEA FLEXIBILITY 
WAIVER DISPLAY THE FOLLOWING NOTE: 


NOTE: Questions in this section refer to high- and low-performing schools in your district as identified by your 
state’s federally-approved school accountability system. High-performing schools are those identified by the 
state as Reward schools (i.e., highest-performing or high-progress schools). Low-performing schools are those 
identified as Priority schools or Focus schools. This section asks about school improvement efforts for any 
low-performing schools and for other schools in your district.] 


[WEB PROGRAMMING NOTE: FOR DISTRICTS IN ALL OTHER STATES, DISPLAY THE FOLLOWING NOTE: 


NOTE: Questions in this section refer to high- and low-performing schools in your district as identified by your 
state’s federally-approved school accountability system. The No Child Left Behind Act (NCLB) requires states 
to identify schools not making Adequate Yearly Progress (AYP) as in Need of Improvement, in Corrective 
Action, or in Restructuring. This section asks about school improvement efforts for any schools in these 
categories in your district.] 


[WEB PROGRAMMING NOTE: 

QUESTION 3-1 ASKED OF DISTRICTS IN FLEXIBILITY STATES. 

ALL GET ASKED 3-2. 

QUESTIONS 3-5 and 3-6 ASKED OF DISTRICTS IN NON-FLEXIBILITY STATES. 


ALL RESPONDENTS ARE ASKED QUESTION 3-7 THEN SPLIT AGAIN BASED ON 
FLEXIBILITY STATUS.] 
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HIGH-PERFORMING SCHOOLS (FLEXIBILITY STATES) 


3-1. 


During this school year (2013-14), has your state identified any schools in your district as “Reward” schools (i.e., 
“highest-performing” or “high-progress” schools), based on student outcomes measured by required state summative 
assessments and other data collected through the end of the 2012-13 school year? 
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Achievement of Subgroups 


3-2. During this school year (2013-14), do schools in your district monitor the achievement of the following student 
subgroups? 


(Select No if a subgroup is not monitored in your state. Select NA (not applicable) if the subgroup is monitored in your 
state, but none of the schools in your district have a sufficient number of students in the subgroup (e.g., American Indian 
or Alaska Natives, English learners, or students with disabilities)). 


Check box if schools in your district do not monitor any subgroup achievement 


[WEB PROGRAMMING NOTE: IF CHECK BOX MARKED ABOVE, SKIP TO 3-5 IF DISTRICT IS IN A NON-FLEXIBILITY 


SELECT ONE RESPONSE IN EACH ROW 


SUBGROUP ACHIEVEMENT 
MONITORED 

Subgroup YES NO NA 
ee WINE Ea Se ae sate sere eee coe reaatenas Saucrars Mee hese shader teenie stores este tes 1 0 na 
b. Black or African AMO@r ican ........eeeeseceesceceeeeeesceceseeeeneeenseeeseeenees 1 0 na 
(Or ETE oa eenencieacaucdsnbecttacenacanbndkaaaanceee nonce rece ani cece bee ee 1 0 na 
Ge, TASIaM xccaraccasstescitve isa tassassscnestocsasecedusvonsattculsesonvesactesdeteasdetesseasbanteon 1 0 na 
e. American Indian or Alaska Native ...........:ccssceeccecsseceeeeeeneeeeeeeens il 0 na 
f. Native Hawaiian or Other Pacific Islander... .eeeeeeeesseeeeeeees 1 0 na 
g. Multiracial/two OF MOLE LaCeS .........cecseescesscesscesscssccssecssecseeeseeees il 0 na 
h. Other individual racial/ethnic subgroup (SpeCify)..........0:cccccccee 1 0 na 
i. Economically disadvantaged ..............cccsscccccccessesssesececeesessseeseeees 1 0 na 
Jeo VEMglISH: lO Arner siecieciiaeeecccdéteseladencncdtsgeessildacedecebevvsdsinecesdébessnntcness 1 0 na 
k. Students with disabilities 0.0.00... essesesesecceceseeeeeceseseeeeneeesnes 1 0 na 
|. | Low academic performance (for example, lowest 25 percent 

based ON Proficiency). <csccccsseeeiceveescoenseveveonecdessetesesonndivveseadavoevees es 5 2 ue 
m. A combined subgroup (Specify)..............cccccccssscccecsssscceessseecessseee dl 0 na 
n. Another combined subgroup (Specify)............ccccccccsccceesseeeeeseees 1 0 na 


[WEB PROGRAMMING NOTE: DISPLAY ROWS 3-2L, M, AND N ONLY FOR DISTRICTS IN FLEXIBILITY STATES. 


AFTER 3-2, ALL DISTRICTS IN NON-FLEXIBILITY STATES SHOULD GO TO 3-5. QUESTIONS 3-3 AND 3-4 SHOULD ONLY 
BE ASKED OF DISTRICTS IN FLEXIBILITY STATES THAT ANSWER YES (1) TO 3-2L, M, OR N. OTHER DISTRICTS IN 
FLEXIBILITY STATES GO TO INTRO BEFORE 3-7.]} 
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3-3. Did any schools in your district fall short of Annual Measurable Objectives (AMOs) for a state-designated combined 
subgroup in 2012-13? 


NOS 2. Sices dvs eslivesses siccutu sive sees silceue'sslvostae'sdsdaedecutvesveessldedvedlvevuesusdastusui¥evueesieetvedsieoversisdoeversivereesns 1 
NOisasscicnchn ch ccnensshocheet eceaecedstnchenn cu tebesdscnswesdedeasesasdnerenncncabenasGacmeenecedhesasd hovers cd cobeodsensmantesesseeds 0 —> Skip to programming box 
before 3-5 

3-4. What actions were taken by school leaders in schools that fell short of Annual Measurable Objectives (AMOs) for a 


state-designated combined subgroup in 2012-13? 


SELECT ONE RESPONSE 


IN EACH ROW 

Action vs | NO | 
a. They developed a school improvement plan............ccccccccsssceceessececesceecessteeeceeaaes 1 0 
b. They examined the reasons for low achievement of that combined 

SUID SOUP we eves codaiben cate. tvenceeh cxaensoeastacaedccben ooeanancoveethevoascanacies cebeeouuees cee eweona 1 0 
c. They implemented interventions to address the reasons for low 

achievement of the combined SUDgrOUD ............::cesccesccesececececeseceteeneeeseeaee 1 0 
d. They reported on the interim progress of the combined subgroup to the 

district or state more than once during this school year (2013-14)............. 1 0 
e. They examined the reasons for low achievement of each constituent 

subgroup within that combined SUDZrOUP............::ceeeceeseeceeeeeerseceteeeeeeeesees 1 0 
f. They implemented interventions to address the reasons for low 

achievement of each constituent subgroup within that combined 

SUDEPOU PA s2stescecaschecetiacaees. secacebsntcagednuches ules soeeroe usdabietoayseraednsent sbadeancaavtrettens 1 0 
g. They reported on the interim progress of each constituent subgroup 

within that combined subgroup to the district or state more than once 

during this school year (2013-14)..........cc:scsssccsssecstsceessecsecesseecssscsseeeeseceeees 1 0 

[WEB PROGRAMMING NOTE: 
ALL DISTRICTS IN FLEXIBILITY STATES GO TO INTRO BEFORE QUESTION 3-7.] 
HIGH-PERFORMING SCHOOLS (NON-FLEXIBILITY STATES) 
3-5. During this school year (2013-14), has your state identified any schools in your district as high-performing or as making 


high progress (i.e., substantially improving), based on student outcomes measured by required state summative 
assessments and/or graduation rates through the end of the 2012-13 school year? 


(Include Title I Distinguished Schools and other state recognition programs. Do not include National Blue Ribbon Schools 
(as designated by the U.S. Department of Education) unless they have also been designated as high-performing or 
high-progress schools as part of a state program.) 


INO castdccoucatassuncecsceteensnceanesesnau uvcncescaretaszstbecoeseaatommataecanesuvanteense sectaaecaus wee castesaemsaneeteertancetees 0 — Skip to Intro before 3-7 
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3-6. How many of your district’s schools are currently identified by the state as high-performing or high-progress schools 
based on student outcomes measured through the end of the 2012-13 school year? 


(Enter the number of schools for each category or NA (not applicable) if the category does not exist in your district.) 


NUMBER OF SCHOOLS 
HIGH-PERFORMING HIGH-PROGRESS 
BASED ON STATE BASED ON STATE 
TITLE | SCHOOLS DEFINITION DEFINITION 


a. Elementary/middle schools 


b. High schools 


TOTAL 
NON-TITLE | SCHOOLS 


c. Elementary/middle schools 


d. High schools 


TOTAL 
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Low-Performing Schools 


[WEB PROGRAMMING NOTE: IF THE DISTRICT IS IN A STATE THAT HAS AN APPROVED ESEA 
FLEXIBILITY WAIVER, DISPLAY THE FOLLOWING NOTE:] 


NOTE: 


States with ESEA Flexibility waivers have identified low-performing schools as Priority 
schools and Focus schools for interventions. States must also monitor whether schools meet 
annual measurable objectives (AMOs). The questions in this section ask about interventions 
and assistance provided to these schools. 


[WEB PROGRAMMING NOTE: FOR DISTRICTS IN ALL OTHER STATES, DISPLAY THE 
FOLLOWING NOTE:] 


NOTE: The No Child Left Behind (NCLB) Act requires states to identify chronically low-performing 
schools as in Restructuring, in Corrective Action, or in Need of Improvement. The questions 


in this section ask about interventions and assistance provided to these schools. 


3-7. During this school year (2013-14), are any Title | and Non-Title | schools in your district in the following categories? 


[WEB PROGRAMMING NOTE: DISPLAY ONLY THE FIRST THREE ROWS IF THE DISTRICT IS IN A STATE WITH ESEA 


FLEXIBILITY. OTHERWISE, DISPLAY THE THIRD THROUGH FIFTH ROWS.] 


NON-TITLE |! 
TITLE | SCHOOLS SCHOOLS 

SELECT ONE SELECT ONE 

RESPONSE IN RESPONSE IN 

EACH ROW EACH ROW 

Type of school YES NO YES NO 
a= CPRIONIty:SChOO|Sres eter ccetee aeseeh coerce tr en eae ee coun tecaioes ramen wereceae il 0 i 0 
Dy. sFOCUS*SCHOOIS irrccnbivedy shes Rodeos Side Soeianv vende a tesysaetve tadededasoenontioneanneden. 1 0 1 0 
c. Schools with federal School Improvement Grant (SIG) funding........... 1 0 il 0 
d. Schools in REStructUring .........cccccccccecssssssscceceesessscesecscesseseeaeseesceesesseaeees 1 0 1 0 
em SchoolsimGonnectiVerActionee ttre te eee eens 1 0 i 0 
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[WEB PROGRAMMING NOTE: 
IF THIS DISTRICT IS IN A FLEXIBILITY STATE AND: 


e HAS NO PRIORITY OR FOCUS SCHOOLS (3-7A FIRST COLUMN = 0 AND 3-7A SECOND COLUMN =0 AND 3-7B FIRST 
COLUMN = 0 AND 3-7B SECOND COLUMN =0), ASK 3-8 and 3-22 THEN SKIP TO 3-38. 


e HAS PRIORITY SCHOOLS, BUT NO FOCUS SCHOOLS (3-7A FIRST COLUMN = 1 OR 3-7A SECOND COLUMN = 1) AND 
(3-7B FIRST COLUMN = 0 AND 3-7B SECOND COLUMN =0) CONTINUE TO QUESTION 3-8. 


o FOR QUESTIONS 3-9 THROUGH 3-21 and 3-23, DISPLAY QUESTIONS ABOUT TITLE | AND/OR NON-TITLE | 
PRIORITY SCHOOLS BASED ON RESPONSES TO 3-7A FIRST AND SECOND COLUMNS 


o THEN SKIP RESPONDENT TO 3-35 THROUGH 3-37 AND DISPLAY QUESTIONS ABOUT TITLE | PRIORITY 
SCHOOLS BASED ON RESPONSES TO 3-7A FIRST AND SECOND COLUMNS. 


e HAS PRIORITY AND FOCUS SCHOOLS (3-7A FIRST COLUMN = 1 OR 3-7A SECOND COLUMN = 1) AND (3-7B FIRST 
COLUMN = 1 OR 3-7B SECOND COLUMN =1) CONTINUE TO QUESTION 3-8 


o FOR QUESTIONS 3-9 THROUGH 3-21 and 3-23 THROUGH 3-37, DISPLAY QUESTIONS ABOUT TITLE | 
AND/OR NON-TITLE PRIORITY SCHOOLS BASED ON RESPONSES TO 3-7A FIRST AND SECOND COLUMNS. 
DISPLAY QUESTIONS ABOUT TITLE | AND/OR NON-TITLE | FOCUS SCHOOLS BASED ON RESPONSES TO 3- 
7B FIRST AND SECOND COLUMNS. 


e HAS FOCUS SCHOOLS, BUT NO PRIORITY SCHOOLS (3-7A FIRST COLUMN = 0 AND 3-7A SECOND COLUMN = 0) AND 
(3-7B FIRST COLUMN = 1 OR 3-7B SECOND COLUMN =1), ASK 3-8 AND 3-22, THEN SKIP TO 3-24. 


o FOR QUESTIONS 3-24 THROUGH 3-37, DISPLAY QUESTIONS ABOUT TITLE | AND/OR NON-TITLE | FOCUS 
SCHOOLS BASED ON RESPONSES TO 3-7B FIRST AND SECOND COLUMNS. 


IF THIS DISTRICT IS IN A NON-FLEXIBILITY STATE AND: 


e HAS NO SCHOOLS IN RESTRUCTURING OR IN CORRECTIVE ACTION (3-7D FIRST COLUMN = 0 AND 3-7D SECOND 
COLUMN =0 AND 3-7E FIRST COLUMN = 0 AND 3-7E SECOND COLUMN =0), ASK 3-43 AND 3-68 THEN SKIP TO 3-73. 


e HAS SCHOOLS IN RESTRUCTURING, BUT NO SCHOOLS IN CORRECTIVE ACTION (3-7D FIRST COLUMN = 1 OR 3-7D 
SECOND COLUMN = 1) AND (3-7E FIRST COLUMN = 0 AND 3-7E SECOND COLUMN =0) SKIP TO QUESTION 3-43. 


o FOR QUESTIONS 3-44 THROUGH 3-55, DISPLAY QUESTIONS ABOUT TITLE | AND/OR NON-TITLE | 
SCHOOLS IN RESTRUCTURING BASED ON RESPONSES TO 3-7D FIRST AND SECOND COLUMNS. 


o THEN SKIP RESPONDENT TO 3-66. FOR 3-66, 3-67, AND 3-69 THROUGH 3-72 AND DISPLAY QUESTIONS 
ABOUT TITLE | AND/OR NON-TITLE | SCHOOLS IN RESTRUCTURING BASED ON RESPONSES TO 3-7D FIRST 
AND SECOND COLUMN. 


e HAS SCHOOLS IN RESTRUCTURING AND IN CORRECTIVE ACTION (3-7D FIRST COLUMN = 1 OR 3-7D SECOND 
COLUMN = 1) AND (3-7E FIRST COLUMN = 1 OR 3-7E SECOND COLUMN =1) SKIP TO QUESTION 3-43. 


o FOR QUESTIONS 3-44 THROUGH 3-67 AND 3-69 THROUGH 3-72, DISPLAY QUESTIONS ABOUT TITLE | 
AND/OR NON-TITLE | SCHOOLS IN RESTRUCTURING BASED ON RESPONSES TO 3-7D FIRST AND SECOND 
COLUMNS. DISPLAY QUESTIONS ABOUT TITLE | AND/OR NON-TITLE | SCHOOLS IN CORRECTIVE ACTION 
BASED ON RESPONSES TO 3-7E FIRST AND SECOND COLUMNS 


e HAS SCHOOLS IN CORRECTIVE ACTION, BUT NO SCHOOLS IN RESTRUCTURING (3-7D FIRST COLUMN = 0 AND 3-7D 
SECOND COLUMN = 0) AND (3-7E FIRST COLUMN = 1 OR 3-7E SECOND COLUMN =1), ASK 3-43, THEN SKIP TO 3-56. 
o FOR QUESTIONS 3-56 THROUGH 3-65, 67 AND 3-69 THROUGH 3-72, DISPLAY QUESTIONS ABOUT TITLE | 
AND/OR NON-TITLE | SCHOOLS IN CORRECTIVE ACTION BASED ON RESPONSES TO 3-7E FIRST AND 
SECOND COLUMNS.] 
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3-8. Among the schools in your district that were designated as Priority schools during the last school year (2012-13), how 


many were closed after the 2012-13 school year for performance reasons? 


(Enter ‘NA’, where appropriate, if your district had no Priority schools during 2012-13. Enter ‘0’ if no schools were closed.) 


NUMBER OF TITLE | PRIORITY SCHOOLS CLOSED AFTER THE 2012-13 SCHOOL YEAR 


NUMBER OF NON-TITLE | PRIORITY SCHOOLS CLOSED AFTER THE 2012-13 SCHOOL YEAR 


[WEB PROGRAMMING NOTE: IF THE DISTRICT HAS NO PRIORITY SCHOOLS FOR 2013-14 (3-7A FIRST COLUMN = 0 


AND 3-7A SECOND COLUMN =0), SKIP TO 3-22.] 


NOTE TO REVIEWER: This set of questions (3-9 thru 3-21, and 3-23 thru 3-37) is only for districts in Flexibility states that have 


Priority or Focus schools during 2013-14. 


The next questions pertain to your district’s Title |and Non-Title | Priority schools for 2013-14. 


3-9. During this school year (2013-14), what interventions, if any, are being implemented for Priority schools? 
TITLE | NON-TITLE |! 
PRIORITY SCHOOLS | PRIORITY SCHOOLS 
SELECT ONE SELECT ONE 
RESPONSE IN EACH | RESPONSE IN EACH 
ROW ROW 
Interventions for Priority schools: YES NO YES NO 
a. Schools prepare a school improvement plan that focuses on 
subjects and/or subgroups that are falling short of AMOs.... il 0 fl 0 
b. School improvement plans are made available to the public 1 (¢) 1 (@) 
c. Schools are implementing and monitoring an instructional 
program that supports subgroups of students not showing 
sufficient growth toward AMOS.........csceeseceseeeseeeteeeeneeeeeee A 0 il 0 
d. Schools and/or the district are providing professional 
development to staff that supports interventions for 
subgroups of students not showing sufficient growth 
TOWaNd AMOS iiccce.dec cis icceeesiaeesasingebeadelcessisiveeselsadanssecigecsvucesdes 1 0 1 0 
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3-10. Among Priority schools in your district, how many are implementing each of the following initiatives during this school 
year (2013-14)? 


(Enter the number of Priority schools implementing each initiative. If “none”, enter 0.) 


NUMBER OF SCHOOLS 
TITLE | PRIORITY NON-TITLE | PRIORITY 
SCHOOLS SCHOOLS 
IMPLEMENTING IMPLEMENTING 
School Initiatives INITIATIVE INITIATIVE 


a. Implementing a “restart” model as defined in U.S. 
Department of Education regulations................0 


b. Implementing a “transformation” model as 
defined in U.S. Department of Education 
FESUIATIONS sascceces dsssnduehtedessevsdsockedaccdevensdeacees tavese vende 


c. Implementing a “turnaround” model as defined in 
U.S. Department of Education regulations ............. 


Please answer the questions below for Title | Priority schools in your district. 


3-11.  Areall, some, or no Title | Priority schools in your district implementing any of the following academic initiatives during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | PRIORITY SCHOOLS 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model............... 2 1 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............ccceccceees 2 1 0 
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3-12. Areall, some, or no Title | Priority schools in your district implementing the following structural changes during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | PRIORITY SCHOOLS 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

ONSCHOOMNMOUMS saree nsevecsenrscrtccovserse tn emcacon crensotrest seenvertcotnnceatiey oorneest 2 1 0 
b. Operating an extended school day, week, OF Y@aP...........ceceesesseeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other schools.............::00++ 2 1 0 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ..... 2 1 0 


e. Offering students the option to attend a different school (school 
Fel AVG (60a cen canaries tcesahed cer acetic: PEERAGE uP LT ERE oe rich EF EncaceaeEe OARRIGE 2 al 0 


3-13. Doall, some, or no Title | Priority schools in your district have staffing authority of the following types during this school 
year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | PRIORITY SCHOOLS 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 
teacher staffing decisions compared to other schools in the district . 2 a 0 


b. School has the authority to make final decisions on teacher hiring... 2 1 (e) 
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3-14.  Areall, some, or no Title | Priority schools in your district implementing new programs of the following types during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | PRIORITY SCHOOLS 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

ENEALEINGM tees srrecrasecrescecaceceesseters te cacees eater seccacees faer ceee te cer ts ee neeene 2 A 0 
b. To address students’ social, emotional, or health needs...............0000 2 1 0 
c. Toimprove student behavior, discipline, or safety............c:cccseeeeceees 2 4 0 


[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-11, 3-12, 3-13, OR 3-14, 


CONTINUE TO 3-15. OTHERWISE SKIP TO 3-16.] 


3-15. Which of the following did the district take into account when selecting the interventions to implement in these Title | 
Priority schools? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............::cccecssecessereeeeees Al 0 d 
b. Alist of vendors approved by the state .............ccccsescsceecessesseeeeeeeeeeeeees 1 (0) d 
c. Information provided by the intervention’s developer or vendor......... Al 0 d 
d. Recommendations from colleagues in other school districts ............... 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

GONE barre ttesseteci sesh cinste ee cciens seen ener sonnei onsceas are tee ceenereon cart sirsneeeis 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational Laboratory ............ccccessssccececsesssesecececeeseaeseeeesceessaeseeseeseeeeea 1 0 d 
g. Information from the What Works ClearinghouSe............ccccccesssreeeeenees al 0 d 
h. School staff’s interest in specific interveNtiOnS............cccccccesssseeeeeeeeeeees 1 0 d 
i. = Parent and/or COMMUNIty INPUt .......... ee ceecesscetecesecesecssecseeceeeeeeeerserees il 0 d 
j. Grade level of the school (i.e., elementary, middle, or secondary)....... 1 0 d 
k. Cost of interventions and amount of funding available................:c0 A 0 d 
|. District and/or school capacity to implement the interventions ........... 1 0 d 
mssomethingielse (Specify) incr sccseser caren Serer meeceeeetesee oeaas useteSneeer zens 1 0 d 
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Please answer the questions below for Non-Title | Priority schools in your district. 


3-16. Are all, some, or no Non-Title | Priority schools in your district implementing any of the following academic initiatives 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | PRIORITY SCHOOLS 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ..............+ 2 il 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............cccecccceees 2 1 0 


3-17. Are all, some, or no Non-Title | Priority schools in your district implementing the following structural changes during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | PRIORITY SCHOOLS 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

ORSCHOONMOUS eccrerscrcn cos cececceecee reese ence reece nme ene UO E Ecos TH CAME SUSE reac ME 2 1 (0) 
b. Operating an extended school day, week, OF Y@aP..........cceseeseseeeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other schools.............:.00++ 2 1 0 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ..... 2 al 0 


e. Offering students the option to attend a different school (school 
fol Rost 20 hacer ccnrceacrartecaemcnnkc cenctireec rennet onchreircencreecenchecc creer pect arte ccarcreaee 2 1 0 
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3-18. Doll, some, or no Non-Title | Priority schools in your district have staffing authority of the following types during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | PRIORITY SCHOOLS 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 
teacher staffing decisions compared to other schools in the district . 2 Al 0 


b. School has the authority to make final decisions on teacher hiring ... 2 1 0 


3-19. Areall, some, or no Non-Title | Priority schools in your district implementing new programs of the following types during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | PRIORITY SCHOOLS 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

ENGABCIMEM tere sioaessesescosesacassesestetasiests seatusuosse a tisassesetuneeesosaeesesueseeeet as 2 1 0 
b. To address students’ social, emotional, or health needs...............0000 2 1 0 
c. Toimprove student behavior, discipline, or safety............c:cccseseecees 2 Al 0 


[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-16, 3-17, 3-18, OR 3-19, 


CONTINUE TO 3-20. OTHERWISE SKIP TO 3-21.] 
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3-20. Which of the following did the district take into account when selecting the interventions to implement in these Non- 
Title | Priority schools? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............::scccsssececeereeeeees il 0 d 
b. Alist of vendors approved by the state .............ccccsescecccccessesseeeeeeeeeeeeees 1 0 d 
c. Information provided by the intervention’s developer or vendor......... il 0 d 
d. Recommendations from colleagues in other school districts ................ 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

GONte eeersssccevsesescsescscsersastoneasecees suet cc soe scraaeesruanereetrstreseuatteeaese sete sssee 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational LAabOratory :s.sicasccccs sv. tacavecoceenstuedscdvs cwavee ate edscusececites cu eteedeueeh 1 0 d 
g. Information from the What Works Clearinghouse..........cc:cccssccsseeeseees A 0 d 
h. School staff’s interest in specific interVeNtiOnS...........cccccccessssceeeeeeeeeees 1 0 d 
i. Parent and/or COMMUNIty INPUt .......... ee eeseescetscesscesecssecssecseecseeeeseerees A 0 d 
j._ Grade level of the school (i.e., elementary, middle, or secondary)....... 1 0 d 
k. Cost of interventions and amount of funding available..................:c00 dl 0 d 
|. District and/or school capacity to implement the interventions. ........... 1 0) d 
me-somethingelse:(Specifv) teres ccusccsre acces ereereee ee tees ecce snore Seen ean a 0 d 


Please answer the questions below for Title | and Non-Title | Priority schools in your district. 


3-21. Are any of the Priority schools in your district under the following forms of management during the 2013-14 school year? 


NON-TITLE | 
TITLE | PRIORITY PRIORITY 
SCHOOLS SCHOOLS 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
Form of management YES NO YES NO 
a. Direct state control or statewide accountability district ..............:cceeeeeee 1 0 1 0 
b. Converted to charter SCHOOL ...........ccccccsssceceessececeeeeeceeseececeeseeeceeeaeeeeseeeeeees 1 0 1 0 
c. Managed by a school management organization, either for-profit or 
MOM PLOT ecerescensecsncentsavscesentee eatramrcenretoeaens canes eevee seareaeece Sots sateen sewers Seana rs al 0 1 0 
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3-22. How many Priority schools in your district have been removed by the state from district control since the beginning of 
the 2012-13 school year? 


(Enter ‘NA’, where appropriate, if your district had no Priority schools during 2012-13 or 2013-14. Enter ‘0’ if no schools 
were removed from district control.) 


NUMBER OF TITLE | PRIORITY SCHOOLS REMOVED FROM DISTRICT CONTROL 


NUMBER OF NON-TITLE | PRIORITY SCHOOLS REMOVED FROM DISTRICT CONTROL 


[WEB PROGRAMMING NOTE:] 


e IF THE DISTRICT HAS NO PRIORITY SCHOOLS OR FOCUS SCHOOLS FOR 2013-14 (3-7A FIRST COLUMN =0 
AND 3-7A SECOND COLUMN =0 AND 3-7B FIRST COLUMN = 0 AND 3-7B SECOND COLUMN = 0), SKIP 
TO 3-38. 


IF THE DISTRICT HAS FOCUS SCHOOLS, BUT NO PRIORITY SCHOOLS FOR 2013-14 (3-7A FIRST COLUMN 
= 0 AND 3-7A SECOND COLUMN = 0) AND (3-7B FIRST COLUMN = 1 OR 3-7B SECOND COLUMN = 1), 
SKIP TO 3-24. 


3-23. To what extent were changes in personnel used to turn around Priority schools in your district before the start of this 
school year (2013-14)? 


(Enter the number of Priority schools in which the principal was replaced or in which half or more of the teaching staff 
was replaced before the start of the 2013-14 school year as part of the school improvement plan. If “none”, enter 0.) 


NUMBER OF SCHOOLS 
TITLE | PRIORITY NON-TITLE |! 
Personnel change SCHOOLS PRIORITY SCHOOLS 


as sPrincipalineplaCe discus ccsee tresses cesseee cesseece rate cceese eres teceery srsree? 


b. Half or more of the teaching staff replaced ............ccccccccccessesseeees 
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The next questions pertain to your district’s Title | and Non-Title | Focus schools. 


3-24. During this school year (2013-14), what interventions, if any, are being implemented for Focus schools in your district? 


TITLE | NON-TITLE | FOCUS 
FOCUS SCHOOLS SCHOOLS 
SELECT ONE SELECT ONE 
RESPONSE IN EACH RESPONSE IN EACH 
ROW ROW 
Interventions for Focus schools: YES NO YES NO 
a. Schools prepare a school improvement plan that focuses on 
subjects and/or subgroups that are falling short of AMOs........... 1 0 4 0 
b. School improvement plans are made available to the pubilic....... 1 0 1 0 
c. Schools are implementing and monitoring an instructional 
program that supports subgroups of students not showing 
sufficient growth toward AMOS..........csscccceessececeesececeeececeesteseceaes 1 (0) 1 (0) 
d. Schools and/or the district are providing professional 
development to staff that supports interventions for subgroups 
of students not showing sufficient growth toward AMOs............. 1 (@) al (@) 


Please answer the questions below for Title | Focus schools in your district. 


3-25. Are all, some, or no Title | Focus schools in your district implementing any of the following academic initiatives during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | FOCUS SCHOOLS 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ............. 2 il 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) ............:ccceceees 2 1 0 
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3-26. Areall, some, or no Title | Focus schools in your district implementing the following structural changes during this school 
year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | FOCUS SCHOOLS 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

OFSEHOOTMOUNSHcetreccrsreccte estore ere este certe trace tes tonne cnet re nutroee 2 1 0 
b. Operating an extended school day, week, OF Y@aP..........eeceeceesseeeceees 2 1 0 
c. Making class sizes smaller than typical in other schools................++ 2 il 0 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ... 2 a 0 


e. Offering students the option to attend a different school (school 
(cl No(s) liecnenencernaceentonntia peroduanear Oca erro SCRGOR Cia cE Ron eraa oer Cae ORT CRE OS 2 4 0 


3-27. Do all, some, or no Title | Focus schools in your district have staffing authority of the following types during this school 
year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | FOCUS SCHOOLS 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 
teacher staffing decisions compared to other schools in the district 


b. School has the authority to make final decisions on teacher hiring. 2 1 0 
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3-28. Are all, some, or no Title | Focus schools in your district implementing new programs of the following types during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | FOCUS SCHOOLS 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

GITSE THETIC octocoosdotandonostosopccotendbndesocioo asin ocendosbacboodbondinasspdodsonbnndoFACGHES 2 1 0 
b. To address students’ social, emotional, or health needs...............0 2 1 0 
c. Toimprove student behavior, discipline, or safety...........c:cceceereees 2 il 0 


[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-25, 3-26, 


3-27, OR 3-28, CONTINUE TO 3-29. OTHERWISE SKIP TO 3-30.] 
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3-29. Which of the following did the district take into account when selecting the interventions to implement in these Title | 
Focus schools? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............:::ccsssececeereeeeees il 0 d 
b. Alist of vendors approved by the state ...........c.ececsesseccccceesesseeeeeeeeeeeees 1 0 d 
c. Information provided by the intervention’s developer or vendor......... il 0 d 
d. Recommendations from colleagues in other school districts ................ 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

GONte eersrsccecsesesesesescscrsastoneasecees suse ccs som sciaaieesreanereetrstreen atteesee sete sesee 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational LAabOratory :s.sicasccccs sv. tacavecoceenstuedscdvs cwavee ate edscusececites cu eteedeueeh 1 0 d 
g. Information from the What Works ClearinghousSe............::sscsseeeeeeeeeee al 0 d 
h. School staff’s interest in specific interVeNtiOnS...........cccccccessssceeeeeeeeeees 1 0 d 
i. Parent and/or COMMUNIty INPUt .......... ee eeseescetscesscesecssecssecseecseeeeseerees A 0 d 
j._ Grade level of the school (i.e., elementary, middle, or secondary)....... 1 0 d 
k. Cost of interventions and amount of funding available..................:c00 dl 0 d 
|. District and/or school capacity to implement the interventions. ........... 1 0) d 
mesomethingelse:(Specifv) eres ccesccsre acces ereereee ee Sees recta snoees Seen eae a 0 d 


Please answer the questions below for Non-Title | Focus schools in your district. 


3-30.  Areall, some, or no Non-Title | Focus schools in your district implementing any of the following academic initiatives 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | FOCUS SCHOOLS 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ............. 2 1 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............ccccceees 2 1 0 
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3-31.  Areall, some, or no Non-Title | Focus schools in your district implementing the following structural changes during this 
school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | FOCUS SCHOOLS 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

Of 'SCHOOlMOUNS a ceterreeceece eeseste reer eer ae rene aecee emer ress 2 1 0 
b. Operating an extended school day, week, OF Y@aP........cccccccceesesseeeees 2 1 0 
c. Making class sizes smaller than typical in other schools...............+ 2 a 0 
d. Providing extra academic services for struggling students outside of 

the school day (for example, supplemental educational services) ... 2 1 0 
e. Offering students the option to attend a different school (school 


CHOICE eeeecrresrees ceecstere eres cence ee Men ce comer res mercer emia ena reerens 2 1 0 


3-32. Doall, some, or no Non-Title | Focus schools in your district have staffing authority of the following types during this 
school year (2013-14)? 


Staffing authority ALL SOME NONE 


a. 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | FOCUS SCHOOLS 


School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 
teacher staffing decisions compared to other schools in the district .. 2 il 0 


School has the authority to make final decisions on teacher hiring... 2 1 0 


3-33. Are all, some, or no Non-Title | Focus schools in your district implementing new programs of the following types during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | FOCUS SCHOOLS 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

ENZALEMEM Err crervcrcccrecracesseeescestconseorerecseesueeecatecentvoncuciweratewscee 2 1 0 
b. To address students’ social, emotional, or health needs...............0 2 1 0 
c. Toimprove student behavior, discipline, or safety............c:cceceeeees 2 i 0 
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[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-30, 3-31, 3-32, OR 3-33, 


CONTINUE TO 3-34. OTHERWISE SKIP TO 3-35.] 


3-34. Which of the following did the district take into account when selecting the interventions to implement in these Non- 
Title | Focus schools? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............::cccecssecessereeeeees al 0 d 
b. Alist of vendors approved by the state .............cccccescecccccessessseeeeeeeeeeenees 1 0 d 
c. Information provided by the intervention’s developer or vendor......... Al 0 d 
d. Recommendations from colleagues in other school districts ................ 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

GENTE haere tiessetec sesh cinuteneeccienaeeeerir somtei i oases siete reer reon cartciesneeeis 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational Laboratory ...........cccccesssccccecsesssnesecececeeseaeseceesceessaeeeesesseesees 1 0 d 
g. Information from the What Works Clearinghouse.............:::cssceeeeeeeeee A 0 d 
h. School staff’s interest in specific interveNntiOnS............ccccccceesssceeeeeeeerees 1 0 d 
i. Parent and/or COMmMuNIty INPUt ..........c ee eesesscessceecssecssecssecseecseeesseerees A 0 d 
j._ Grade level of the school (i.e., elementary, middle, or secondary)....... 1 0 d 
k. Cost of interventions and amount of funding available...................00 al 0 d 
|. District and/or school capacity to implement the interventions ........... 1 0 d 
measomethingelsex(SPec ify) eases meccecsare sae ceecre aces eeeeteee aeons eens ean eee ‘i 0 d 
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The next questions are about your district’s Title | Priority and Focus schools. 


3-35. During this school year (2013-14) and including last summer (2013), what additional professional development or 
technical assistance was provided to principals in Title | Priority and Focus schools in your district, beyond what is 
available to any Title | school? 


PROVIDED TO PROVIDED TO 
TITLE | PRIORITY TITLE | FOCUS 
SCHOOLS SCHOOLS 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
Additional professional development or assistance for principals on... YES NO YES NO 
a. School improvement planning, identifying interventions, or 
budgeting efhectivelyee wccccceccescseeerecceccesceeestancere ses eenvenecetaeoreeoens i 0 A 0 
b. Acting as instructional lead ers........cc.cccccccessssscccececsesssseeeeeesceesestsaeeeesens 1 0 1 (6) 
c. Recruiting, retaining, and developing more effective teachers .......... 1 0 A 0 


3-36. Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what additional 
professional development or technical assistance was provided to teachers in Title | Priority and Focus schools in your 
district, beyond what is available to any Title | school? 


PROVIDED TO PROVIDED TO 
TITLE | PRIORITY TITLE | FOCUS 
SCHOOLS SCHOOLS 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
Additional professional development or assistance for teachers on... YES NO YES NO 
a. Analyzing student assessment data to improve instruction.............. Al 0 il 0 
b. Working effectively in teacher teams to improve instruction........... 1 0 1 (0) 
c. Identifying and implementing strategies to address the needs of 
Englishileannensie.cevcvesceccccecscccvcossee ce sncceenecsccesuarcevesccenseocacetncr teens il 0 1 0 
d. Identifying and implementing strategies to address the needs of 
students With disabilities ............ccecccesssececeesececseeeeceeseeeeceeaeeeseeeeeees 1 0 1 0 
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3-37. 
your district, beyond what is available to any Title | school? 


Additional resource 


a. Additional resources to be used for purposes specified in the school 
Improvement plati.sessisce reser sesccecerescetetss sees seseaes se Sete cee stea sea senee er eeeees 


b. Additional resources to be used to reduce class SIZ@S.........cccccceeeeeeeees 


c. Additional resources to be used to add instructional time (extended 
daviorextendedischoolveal) imeem ener 


For the next set of questions, please consider Title | and Non-Title | schools in your district that are NOT Priority or Focus schools. 


During this school year (2013-14), what additional resources has the state provided to Title | Priority and Focus schools in 


PROVIDED TO PROVIDED TO 
TITLE | PRIORITY TITLE | FOCUS 
SCHOOLS SCHOOLS 

SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
YES NO YES NO 
1 0 Al 0 
1 0 1 0 
al 0 Al 0 


3-38. Apart from Priority and Focus schools, did any school in your district (either Title | or Non-Title |) fall short of Annual 
Measurable Objective (AMO) targets for the previous school year (2012-13)? 
NGS: .eiibivssesdevddvebdsiasecsdsvadvesdssussesdavadvestslusetedsudaveistusseslavidvevsainsetetsyadvedaa uéaeslavdsvessasasonstavdavens 1 
IN Ossie tchee os Sadlew ch cahiet ios cdc eee 0k VE aaa eck ec ck versace Pas ecs aa oo abad Peak wake nen tada doe taaen soe cena veh eakentesashetes 0 — Skip to 3-77 
3-39. | What type of schools in your district (excluding Priority and Focus) fell short of AMO targets for the previous school year 
(2012-13)? 
SELECT ONE RESPONSE 
IN EACH ROW 
Type of school YES NO 
a. Title | schools (excluding Priority and Focus SChOOIs).........:.cssccceseceeseees 1 0 
b. Non-Title | schools (excluding Priority and Focus schools)..............00006 1 0 
[WEB PROGRAMMING NOTE: IF ’NO’ ENTERED IN BOTH RESPONSES IN 3-39, SKIP TO 3- 
77.] 


3-369 


2013-2014 District Survey 


3-40. 


For schools in your district that did not meet AMOs for 2012-13 (excluding Priority and Focus schools), what 
interventions, if any, are being implemented during this school year (2013-14)? 


Interventions for schools not meeting AMOs (excluding Priority 
and Focus schools): 


a. 


Schools prepare a school improvement plan that focuses on 
subjects and/or subgroups that are falling short of AMOs........... 


School improvement plans are made available to the public...... 


Schools are implementing and monitoring an instructional 
program that supports subgroups of students not showing 
sufficient growth toward AMOS...........cccccccsssececeestececeeeeceeseneeeeees 


Schools and/or the district are providing professional 
development to staff that supports interventions for 
subgroups of students not showing sufficient growth toward 


District must offer students the opportunity to attend other 
Schools (SGhOOliChOICe) tm -cevcrereese cee tere creer steerer sen erent 


District must offer low-income students the opportunity to 
enroll in after-school supplemental educational services............ 


Schools have smaller class sizes than last Year ...........ccccssceeeereees 


Additional instructional time (extended day or extended school 
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TITLE | 
SCHOOLS NOT 
MEETING AMOs 


NON-TITLE | 
SCHOOLS NOT 
MEETING AMOs 


SELECT ONE SELECT ONE 
RESPONSE IN EACH | RESPONSE IN EACH 
ROW ROW 
YES NO YES NO 
1 0 i 0 
1 0 1 0 
Al 0 A 0 
1 0 1 0 
A 0 1 0 
1 0 1 0 
1 0 i 0 
1 0 1 0 
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The next questions pertain to your district’s Title | schools that did not meet AMOs for 2012-13. 


3-41. During this school year (2013-14) and including last summer (2013), what additional professional development or 
technical assistance was provided to principals in Title | schools in your district that did not meet AMOs for 2012-13 


(excluding Priority and Focus schools), beyond what is available to any Title | school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | SCHOOLS NOT 
MEETING AMOs 
Additional professional development or assistance for principals on... YES NO 
a. School improvement planning, identifying interventions, or budgeting 
EEFECLIVE Wester Berit ot sy Seatacers eae cs tebe cen arste gehen punts tater se asbaest oneal ata estens 1 0 
b. Acting as instructional lead ers..........ccccccccccssssssececececsessaeeecececeeseaseeeeesceeees 1 0 
c. Recruiting, retaining, and developing more effective teachers ................. 1 0 


3-42. Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what additional 
professional development or technical assistance was provided to teachers in Title | schools in your district that did not 


meet AMOs for 2012-13 (excluding Priority and Focus schools), beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | SCHOOLS NOT 
MEETING AMOs 


Additional professional development or assistance for teachers on... YES NO 
a. Analyzing student assessment data to improve instruction..............:0006 1 0 
b. Working effectively in teacher teams to improve instruction................06 1 (0) 
c. Identifying and implementing strategies to address the needs of English 

TO ANIME FSicetereecectecn ee pacers me teat rco erences este roses Mean nies cre eruaeaenniaeeeMnaeN awe ere al 0 
d. Identifying and implementing strategies to address the needs of 

Students With disabilities ...........c cc ccccsccecsececeeseececeeaececeeeeeceesaeeeceeaeeeseeeeeees 1 0 


[WEB PROGRAMMING NOTE: SKIP TO 3-77.] (ALL DISTRICTS IN FLEX STATES) 
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3-43. Among the schools that were in Restructuring and Corrective Action in your district during the last school year (2012-13), 
how many were closed after the 2012-13 school year for performance reasons? 


(Enter ‘NA’, where appropriate, if your district had no schools in Restructuring or Corrective Action during 2012-13. Enter 
“0” if no schools were closed) 


Title | Schools 
NUMBER OF TITLE | SCHOOLS IN RESTRUCTURING THAT CLOSED AFTER THE 2012-13 SCHOOL YEAR 
NUMBER OF TITLE | SCHOOLS IN CORRECTIVE ACTION THAT CLOSED AFTER THE 2012-13 SCHOOL YEAR 
Non-Title | Schools 
NUMBER OF NON-TITLE | SCHOOLS IN RESTRUCTURING THAT CLOSED AFTER THE 2012-13 SCHOOL YEAR 


NUMBER OF NON-TITLE | SCHOOLS IN CORRECTIVE ACTION THAT CLOSED AFTER THE 2012-13 SCHOOL 
YEAR 


[WEB PROGRAMMING NOTE: 


e IF DISTRICT HAS NO SCHOOLS IN RESTRUCTURING OR IN CORRECTIVE ACTION (3-7D FIRST COLUMN = 0 
AND 3-7D SECOND COLUMN =0 AND 3-7E FIRST COLUMN = 0 AND 3-7E SECOND COLUMN =0), SKIP TO 
3-68. 


e IF DISTRICT HAS SCHOOLS IN CORRECTIVE ACTION, BUT NO SCHOOLS IN RESTRUCTURING (3-7D FIRST 
COLUMN = 0 AND 3-7D SECOND COLUMN =0 AND (3-7E FIRST COLUMN = 1 OR 3-7E SECOND COLUMN =1), 
SKIP TO 3-56.)] 
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NOTE TO REVIEWER: This set of questions (3-44 thru 3-67 and 3-69 thru 72) is for districts in non-Flexibility states that have 
schools in Restructuring and/or Corrective Action during 2013-14. 


The following questions pertain to Title | and Non-Title | Schools in Restructuring in your district in 2013-14. 


3-44. ‘For Title | and Non-Title | Schools in Restructuring in your district, what interventions, if any, are being implemented 
during this school year (2013-14)? 


TITLE | NON-TITLE |! 
SCHOOLS IN SCHOOLS IN 
RESTRUCTURING RESTRUCTURING 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Interventions for Schools in Restructuring: YES NO YES NO 
a. Schools prepared a school improvement plan that 

focuses on subjects and/or subgroups that are 

falling short Of AMOS.........cc:s:cccccccessssssesecscecsersaeseeees 1 (0) 1 (0) 
b. School improvement plans are made available to 

THE! PUDIIC Les. ssdecausdesdesheswtern lan delovnedanssescvseenteies uoeiys 1 (@) 1 (0) 
c. Schools are implementing and monitoring an 

instructional program that supports students not 

showing sufficient growth toward AMO...............:6 1 0 il 0 
d. Schools and/or the district provide professional 

development to staff that supports interventions for 

subgroups of students not showing sufficient 

Browth toward AMOS.......cccccccccecsessssececececsesssteeeeeeeees 1 (0) 1 (e) 
e. District must offer students the opportunity to 

attend other schools (school choice) ............:00cceeeees 1 0 1 0 
f. District must offer low-income students the 

opportunity to enroll in after-school supplemental 

EdUCatIONAl SELVICES .........eceessececeececeseeececeeneeeeeeneees 1 0 1 0 
g. Schools have smaller class sizes than last year .......... 1 0 1 0 
h. Schools are implementing additional instructional 

time (extended day or extended school year) ........... 1 0 1 0 
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3-45. Among Title | and Non-Title | Schools in Restructuring in your district, how many are implementing each of the following 
initiatives during this school year (2013-14)? 


(Enter the number of Schools in Restructuring implementing each initiative. If “none”, enter 0.) 


NUMBER OF SCHOOLS 
TITLE | SCHOOLS IN NON-TITLE | SCHOOLS IN 
RESTRUCTURING RESTRUCTURING 
IMPLEMENTING IMPLEMENTING 
School Initiatives INITIATIVE INITIATIVE 


a. Implementing a “restart” model as defined in 
U.S. Department of Education regulations ......... 


b. Implementing a “transformation” model as 
defined in U.S. Department of Education 
FEBUIATIONS sascceces dessndncdtcdeseovsssoetedacdecveusabocees tesesens 


c. Implementing a “turnaround” model as defined 
in U.S. Department of Education regulations...... 


Please answer the questions below for Title | Schools in Restructuring in your district. 


3-46. Areall, some, or no Title | Schools in Restructuring in your district implementing any of the following academic initiatives 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN 
RESTRUCTURING 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ..............++ 2 1 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............cccccccceeees 2 1 0 
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3-47.  Areall, some, or no Title | Schools in Restructuring in your district implementing the following structural changes during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN RESTRUCTURING 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

OP SCHOOIMOUGS ec cotescccsstesectesestestoccetrceers Sore eetsneek creseesveriseiteets Mor seresnlo. 2 1 0 
b. Operating an extended school day, week, OF Y@aP..........sesccceesseeeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other Schools.............::.c00+ 2 4) (0) 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ...... 2 1 0 


e. Offering students the option to attend a different school (school 
(ol neh o( 2d lischeneccorencnntarnchic prion cncaeccL accra Ben tocLceicnere cao oana Ger Ocoee neem 2 ‘i 0 


3-48. Doall, some, or no Title | Schools in Restructuring in your district have staffing authority of the following types during 
this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN RESTRUCTURING 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 
teacher staffing decisions compared to other schools in the district .. 2 4 0 


b. School has the authority to make final decisions on teacher hiring .... 2 1 0 


3-49. Areall, some, or no Title | Schools in Restructuring in your district implementing new programs of the following types 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN RESTRUCTURING 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

CHRARCIMEMteteem eee cten teers eles: sone ] rater nite see eines eta eran ae 2 1 0 
b. To address students’ social, emotional, or health needs...............00008 2 1 0 
c. Toimprove student behavior, discipline, or safety...........c:cccceereceeeee 2 1 0 
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[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-46, 3-47, 3-48, OR 3-49, 


CONTINUE TO 3-50. OTHERWISE SKIP TO 3-51.] 


3-50. Which of the following did the district take into account when selecting the interventions to implement in these Title | 
Schools in Restructuring? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............:::ccccsseceseereeeeees A 0 d 
b. Alist of vendors approved by the state ............ccccccescccccceesesseeeeeeeeseeeees 1 0 d 
c. Information provided by the intervention’s developer or vendor......... 1 0 d 
d. Recommendations from colleagues in other school districts ................ 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

COMLO ares ssectesnce cages sustatsmeePenteassscserceciteasestsctutesssunarucesunceestisoarees Suisse ceeaaes 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational Laboratory ............ccccessssccececsesssseeecececeeseeeeeeeeecesseaeeeeseseeesees 1 (0) d 
g. Information from the What Works ClearinghouSe............ccccccsssseeeeeenees Al 0 d 
h. School staff’s interest in specific interVeNtiOnS...........cccccccessssceeeeeseeeees 1 0 d 
[i  PRURELME SNAG OP COTATI) DIY STI ccacsonacopesooncosnnococosasonouadnonsccocunsnoseonococtoc 1 0 d 
j._ Grade level of the school (i.e., elementary, middle, or secondary)....... 1 (0) d 
k. Cost of interventions and amount of funding available................::000 al 0 d 
|. District and/or school capacity to implement the interventions ........... 1 0 d 
maesomethingelSe:(SPecifV)issesstrecsescscecrntteereeesteccerees ree ae sceaee weeareste ny 1 0 d 
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Please answer the questions below for Non-Title | Schools in Restructuring in your district. 


3-51. Are all, some, or no Non-Title | Schools in Restructuring in your district implementing any of the following academic 
initiatives during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
RESTRUCTURING 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ...............+ 2 4 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............cccccccceeees 2 1 0 


3-52.  Areall, some, or no Non-Title | Schools in Restructuring in your district implementing the following structural changes 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
RESTRUCTURING 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

OL: SCHOOINOUGS ie aera seis wer aans rit tee eeaia ten ort crema eran teeeieeaa sae Te 2 1 0 
b. Operating an extended school day, week, OF YaP..........eesceceesseeeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other schools.............::c0 2 ‘i 0 


d. Providing extra academic services for struggling students outside of 
the school day (for example, supplemental educational services) ...... 2 1 0 


e. Offering students the option to attend a different school (school 
(elafellct=) leseresentcecneocneen tac porcSL een ca Sooc oe bar Sane accor ace aen Cocoa RE SEE scr OoAGBOTE: 2 1 0 
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3-53. Doall, some, or no Non-Title | Schools in Restructuring in your district have staffing authority of the following types 
during this school year (2013-14)? 
SELECT ONE RESPONSE IN EACH ROW 
NON-TITLE | SCHOOLS IN 
RESTRUCTURING 

Staffing authority ALL SOME NONE 

a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 2 1 0 
teacher staffing decisions compared to other schools in the district .. 

b. School has the authority to make final decisions on teacher hiring.... 2 1 0 

3-54. 


Are all, some, or no Non-Title | Schools in Restructuring in your district implementing new programs of the following 
types during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
RESTRUCTURING 


School is implementing new programs... 


ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 
ENRABCMEN trims niccsrcei tet eerrcacsne tes sumreim vt ssesaa mea cetre ee sient rite seeeeaa + : 0 
b. To address students’ social, emotional, or health needs................0608 2 1 0 
c. Toimprove student behavior, discipline, or Safety ............c:cccesseeeceees 2 il 0 


[WEB PROGRAMMING NOTE: IF DISTRICT RESPONDS “ALL” OR “SOME” IN ANY OF 3-51, 3-52, 3-53, OR 3-54, 


CONTINUE TO 3-55. OTHERWISE SKIP TO 3-56.] 
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3-55. Which of the following did the district take into account when selecting the interventions to implement in these Non- 
Title | Schools in Restructuring? 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 

Our district considered: YES NO KNOW 
a. Guidance or advice from the state education department or a 

technical assistance center funded by the state.............::scccsssececeereeeeees il 0 d 
b. Alist of vendors approved by the state .............ccccsescecccccessesseeeeeeeeeeeeees 1 0 d 
c. Information provided by the intervention’s developer or vendor......... il 0 d 
d. Recommendations from colleagues in other school districts ................ 1 0 d 
e. Information from a U.S. Department of Education Comprehensive 

GONte eersrsccecsesesesesescscrsastoneasecees suse ccs som sciaaieesreanereetrstreen atteesee sete sesee 1 0 d 
f. Information from a U.S. Department of Education Regional 

Educational LAabOratory :s.sicasccccs sv. tacavecoceenstuedscdvs cwavee ate edscusececites cu eteedeueeh 1 0 d 
g. Information from the What Works ClearinghousSe............::sscsseeeeeeeeeee al 0 d 
h. School staff’s interest in specific interVeNtiOnS...........cccccccessssceeeeeeeeeees 1 0 d 
i. Parent and/or COMMUNIty INPUt .......... ee eeseescetscesscesecssecssecseecseeeeseerees A 0 d 
j._ Grade level of the school (i.e., elementary, middle, or secondary)....... 1 0 d 
k. Cost of interventions and amount of funding available..................:c00 dl 0 d 
|. District and/or school capacity to implement the interventions. ........... 1 0) d 
mesomethingelse:(Specifv) eres ccesccsre acces ereereee ee Sees recta snoees Seen eae a 0 d 


3-379 


2013-2014 District Survey 


The following questions pertain to Title | and Non-Title | Schools in Corrective Action in your district. 


3-56. For Title | and Non-Title | Schools in Corrective Action in your district, what interventions, if any, are being implemented 
during this school year (2013-14)? 


TITLE | NON-TITLE |! 
SCHOOLS IN SCHOOLS IN 
CORRECTIVE ACTION CORRECTIVE ACTION 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Interventions for Schools in Corrective Action: YES NO YES NO 
a. Schools prepared a school improvement plan that 

focuses on subjects and/or subgroups that are falling 

SHOFORAMOSieSiteisectiie A nasesttieerissarsstsceeees i eereseateae 1 0 1 0 
b. School improvement plans are made available to the 

PUDIIGi ste. edisccaceccavcetsatlatetecdossuteuttctccccssaseetenl dksdessasotanentetaes 1 (@) 1 (@) 
c. Schools are implementing and monitoring an 

instructional program that supports students not 

showing sufficient growth toward AMO.............:s:ceeeee i 0 1 0 
d. Schools and/or the district provide professional 

development to staff that supports interventions for 

subgroups of students not showing sufficient growth 

tOWArd AMOS ......:ccececcccceeseececeeaeeeceeeeecessaeeeceeaueeseneeeeeeeas 1 0 1 0 
e. District must offer students the opportunity to attend 

other schools (school ChOiCe)............:cccescccsseceeesecseceseeees 1 0 1 0 
f. District must offer low-income students the 

opportunity to enroll in after-school supplemental 

EMUCAtIONAl SEFVICES ........eeeceesseceeseececeeseeeeceeeeeeeeseeeceeaees 1 0 1 0 
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3-57. Among Title | and Non-Title | Schools in Corrective Action in your district, how many are implementing each of the 
following initiatives during this school year (2013-14)? 


(Enter the number of Schools in Corrective Action implementing each initiative. If “none”, enter 0.) 


NUMBER OF SCHOOLS 
NON-TITLE | SCHOOLS 
TITLE | SCHOOLS IN IN CORRECTIVE 
CORRECTIVE ACTION ACTION 
IMPLEMENTING IMPLEMENTING 
School Initiatives INITIATIVE INITIATIVE 


a. Implementing a “restart” model as defined in 
U.S. Department of Education regulations ............ eee 


b. Implementing a “transformation” model as defined in 
U.S. Department of Education regulations ..............ccceeee 


c. Implementing a “turnaround” model as defined in 
U.S. Department of Education regulations ...............0ccc 


Please answer the questions below for Title | Schools in Corrective Action in your district. 


3-58.  Areall, some, or no Title | Schools in Corrective Action in your district implementing any of the following academic 
initiatives during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ................ 2 1 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) .............cccccccceeees 
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3-59.  Areall, some, or no Title | Schools in Corrective Action in your district implementing the following structural changes 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

(oyi{el neo) aKoLU [i -eereeanececencanccarcncr ceacuececerrarctonneccceacrtirccareenconeerecarecererene coe 2 1 0 
b. Operating an extended school day, week, OF Y@aP..........cceseeseseeeeeeeeees 2 1 0 
c. Making class sizes smaller than typical in other schools.............::c000 2 4 0 
d. Providing extra academic services for struggling students outside of 

the school day (for example, supplemental educational services) ...... 2 1 0 
e. Offering students the option to attend a different school (school , x ‘ 


(el Ako] eS) beech sec chee ce Se LEeEAAE cit ocbe cE REP Ran ELISee Sec ROE EEREE esate nec BAy EEC aSoeeAReE ARES 


3-60. Doall, some, or no Title | Schools in Corrective Action in your district have staffing authority of the following types during 
this school year (2013-14)? 


Staffing authority ALL SOME NONE 


a. 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 2 1 0 
teacher staffing decisions compared to other schools in the district .. 


School has the authority to make final decisions on teacher hiring... 2 1 0 


3-61. Areall, some, or no Title | Schools in Corrective Action in your district implementing new programs of the following types 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

ENRABCMEN trams niicerreeit teeeerrcoceane te scmtest ut sSesan ie mere tre eaaiaeerrteseeeeaa 2 1 0 
b. To address students’ social, emotional, or health needs..............000088 2 1 0 
c. Toimprove student behavior, discipline, or safety...........c:cccesseeecenees 2 4 (0) 
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Please answer the questions below for Non-Title | Schools in Corrective Action in your district. 


3-62.  Areall, some, or no Non-Title | Schools in Corrective Action in your district implementing any of the following academic 
initiatives during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


Academic Initiatives ALL SOME NONE 


a. Implementing a comprehensive schoolwide reform model ..............+. 2 1 0 


b. Providing intensive intervention to struggling students during the 
school day (for example, Response to Intervention) ............:cccccccceeees 


3-63.  Areall, some, or no Non-Title | Schools in Corrective Action in your district implementing the following structural changes 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School Structural Changes ALL SOME NONE 
a. Adjusting the school schedule without changing the overall number 

OLSCHOONMOUNS tere raseesnn cae eeesets eree mene coe ree nea Teer eeshtest emis 2 A 0 
b. Operating an extended school day, week, OF Y@aP...........ceceeseseceeeeesees 2 1 0 
c. Making class sizes smaller than typical in other schools.............::cc000 2 4 0 
d. Providing extra academic services for struggling students outside of 

the school day (for example, supplemental educational services) ...... 2 1 0 
e. Offering students the option to attend a different school (school : f 4 


fe} 10) (eC=) hecesneerehe es SCA Sse eee RAPE beso EES Rone ore SBE EROE Ro RESE ase TAP a Soe SeC RAPE ES 


3-64. Doll, some, or no Non-Title | Schools in Corrective Action in your district have staffing authority of the following types 
during this school year (2013-14)? 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


Staffing authority ALL SOME NONE 


a. School has more flexibility in, or exemptions from, collective 
bargaining agreements or district policies/regulations that guide 2 4 0 
teacher staffing decisions compared to other schools in the district .. 


b. School has the authority to make final decisions on teacher hiring .... 2 1 0 


3-383 


2013-2014 District Survey 


3-65. 
types during this school year (2013-14)? 


Are all, some, or no Non-Title | Schools in Corrective Action in your district implementing new programs of the following 


SELECT ONE RESPONSE IN EACH ROW 


NON-TITLE | SCHOOLS IN 
CORRECTIVE ACTION 


School is implementing new programs... ALL SOME NONE 
a. To provide ongoing mechanisms for family and community 

ENMEASEMEM Uses veersscccaceaecvetecaccete seis eve caaceta sets soles vctenameaeaahcaceanete ise ao 2 1 0 
b. To address students’ social, emotional, or health needs..............0088 2 1 0 
c. Toimprove student behavior, discipline, or safety...........cc:ccccseeeceees 2 il 0 


The next questions pertain to Title | and Non-Title | Schools in Restructuring and Corrective Action in your district. 


3-66. 
during the 2013-14 school year? 


Are any of the Title | and Non-Title | Schools in Restructuring in your district under the following forms of management 


TITLE | NON-TITLE | 
SCHOOLS IN SCHOOLS IN 
RESTRUCTURING RESTRUCTURING 
SELECT ONE SELECT ONE 
RESPONSE IN EACH RESPONSE IN EACH 
ROW ROW 

Form of management YES NO YES NO 
a. Direct state control or statewide accountability district.............. il 0 il 0 
b. Converted to charter SCHOOI ..........ccccccessseeesscecseseeeeceeeeeceesteeeeeeaaes 1 0 1 0 

c. Managed by a school management organization, either for- 

PROFIL OF MOMPMORIE nearer crterreretecee cote eres cccnnecceoes eonteoecccsseec cece il 0 il 0 
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3-67. And are any of the Title | and Non-Title | Schools in Corrective Action in your district under the following forms of 
management for the 2013-14 school year? 


TITLE | NON-TITLE | 
SCHOOLS IN SCHOOLS IN 
CORRECTIVE ACTION | CORRECTIVE ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN EACH RESPONSE IN EACH 
ROW ROW 
Form of management YES NO YES NO 
a. Direct state control or statewide accountability district.............. 1 0 A 0 
b. Converted to charter SCHOO] ..........ccccccessseeessececeeseececeeeeeceeseeeeeeeaaes 1 0 1 0 
c. Managed by a school management organization, either for- 
PFOTILLOMMON PROLIt a eesecce cesses eesssomeseess an esesceeres tecearececsececeecaseseeere 1 0 1 0 


3-68. | How many schools in Restructuring and Corrective Action in your district have been removed by the state from district 
control since the beginning of the 2012-13 school year? 


(Enter ‘NA’, where appropriate, if your district had no schools in Restructuring or Corrective Action during 2012-13 or 
2013-14. Enter ‘0’ if no schools were removed from district control.) 
Title | Schools 

NUMBER OF TITLE | SCHOOLS IN RESTRUCTURING REMOVED FROM DISTRICT CONTROL 

NUMBER OF TITLE | SCHOOLS IN CORRECTIVE ACTION REMOVED FROM DISTRICT CONTROL 
Non-Title | Schools 

NUMBER OF NON-TITLE | SCHOOLS IN RESTRUCTURING REMOVED FROM DISTRICT CONTROL 


NUMBER OF NON-TITLE | SCHOOLS IN CORRECTIVE ACTION REMOVED FROM DISTRICT CONTROL 


[WEB PROGRAMMING NOTE: 
IF THE DISTRICT HAS NO SCHOOLS IN RESTRUCTURING OR CORRECTIVE ACTION FOR 2013-14 (3-7D 


FIRST COLUMN = 0 AND 3-7D SECOND COLUMN =0 AND 3-7E FIRST COLUMN = 0 AND 3-7E SECOND 
COLUMN = 0), SKIP TO 3-73.] 
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3-69. To what extent were changes in personnel used to turn around schools in Restructuring or Corrective Action in your 


district before the start of this school year (2013-14)? 


(Enter the number of schools in Restructuring and in Corrective Action in which the principal was replaced or in which half 


or more of the teaching staff was replaced before the start of the 2013-14 school year as part of the school improvement 
plan. If “none”, enter 0.) 


NUMBER OF SCHOOLS 
TITLE | SCHOOLS NON-TITLE | SCHOOLS 
SCHOOLS IN SCHOOLS IN 
SCHOOLS IN CORRECTIVE SCHOOLS IN CORRECTIVE 
Personnel change RESTRUCTURING ACTION RESTRUCTURING ACTION 


a. Principal replaced 


b. Half or more of the teaching 
staff replaced 


The next questions pertain to Title | Schools in Restructuring and Corrective Action in your district. 
3-70. During this school year (2013-14) and including last summer (2013), what additional professional development or 


technical assistance was provided to principals in Title | schools in Restructuring or Corrective Action in your district, 
beyond what is available to any Title | school? 


PROVIDED TO 
PROVIDED TO TITLE | 
TITLE | SCHOOLS SCHOOLS IN 
IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
7 ; ; EACH ROW EACH ROW 
Additional professional development or assistance for 
principals on... YES NO YES NO 
a. School improvement planning, identifying interventions, or 
budgeting effectivelycnw-e-csccecessscccestunceccste score sseeonveeneces 1 0 1 0 
b. Acting as instructional leaders..........ccccccccessscecececeesseeeeeeseeesees 1 0 1 0 
c. Recruiting, retaining, and developing more effective 
LEACH EMS i rcrrerrcenreetce areas tected a oterec ys reeset eat eee ea yen MZ ne il 0 1 0 


3-386 


2013-2014 District Survey 


3-71. Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what additional 
professional development or technical assistance was provided to teachers in Title | schools in Restructuring or 
Corrective Action in your district, beyond what is available to any Title | school? 

PROVIDED TO PROVIDED TO 
TITLE I SCHOOLS | TITLE! SCHOOLS 
IN IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
. ; ; EACH ROW EACH ROW 
Additional professional development or assistance for teachers 
on... YES NO YES NO 
a. Analyzing student assessment data to improve instruction... 1 0 a 0 
b. Working effectively in teacher teams to improve instruction. 1 0 1 0 
c. Identifying and implementing strategies to address the 
needs:onEnglishileanmenssesecs-cetcerrsnstecsseerccesese ee eeeceontrecece al 0 i 0 
d. Identifying and implementing strategies to address the 
needs of students with disabilities .............ccccesseeceeesteeeeeeeeees 1 0 1 0 
3-72. 


Corrective Action in your district, beyond what is available to any Title | school? 


During this school year (2013-14), what additional resources has the state provided to Title | schools in Restructuring or 


PROVIDED TO PROVIDED TO 
TITLE| SCHOOLS | TITLE! SCHOOLS 
IN IN CORRECTIVE 
RESTRUCTURING ACTION 
SELECT ONE SELECT ONE 
RESPONSE IN RESPONSE IN 
EACH ROW EACH ROW 
Resource YES NO YES NO 
a. Additional resources to be used for purposes specified in the 
SCHOOMIMPNROVE MEN Plameecserees reer terete terse seere ree i 0 il 0 
b. Additional resources to be used to reduce class sizes ............... 1 0) 1 0 
c. Additional resources to be used to add instructional time 
(extended day or extended school year)..........:csscccsseceeseeeseceees 1 0 iL 0 
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For the next set of questions, please consider Title | and Non-Title | schools in your state that are identified as in Need of 
Improvement but NOT in Restructuring or Corrective Action. 


3-73. During this school year, are there any Title | or non-Title | schools in your district in each of the following categories 
based on 2012-13 student achievement? 


TITLE | SCHOOLS NON-TITLE | SCHOOLS 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 
School category YES NO YES NO 
a. Schools not meeting adequate yearly progress 
(AYP) for 2012-13 only (i.e., not identified as in 
Need of IMproveMent).........:cccccccsscessseestscesseeesseceeees sl 0 1 0 
b. Schools in Need of Improvement, Year 1 (i.e., has 
missed AYP for tw Y@alS)........ccsccccecssscecessceceesseeeceeaes 1 0 1 0 
c. Schools in Need of Improvement, Year 2 (i.e., has 
missed AYP for three year) .......:ccssccesssecstecetseesssceeees 1 0 A 0 


[WEB PROGRAMMING NOTE: SKIP TO 3-77 IF NO SCHOOLS IN NEED OF IMPROVEMENT 


(RESPONSE TO 3-73b AND 3-73c IS ‘0’ IN BOTH COLUMNS).] 
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3-74. For schools in your district identified as in Need of Improvement (excluding schools in Restructuring or Corrective 
Action), what interventions, if any, are being implemented during this school year (2013-14)? 


TITLE | NON-TITLE | 
SCHOOLS IN NEED OF SCHOOLS IN NEED OF 
IMPROVEMENT IMPROVEMENT 
SELECT ONE RESPONSE SELECT ONE RESPONSE 
IN EACH ROW IN EACH ROW 

Interventions for schools in Need of Improvement: YES NO YES NO 
a. Schools prepared a school improvement plan that 

focuses on subjects and/or subgroups that are 

Wel inye: Savon’ hr NM IOS arc ccacraonceqcnoanctadsosacoponceccacoanaccoc 1 0 1 0 
b. School improvement plans are made available to 

TRE PUDM Gre. Vesccseedaccceselecce suediceeceeveaie cecsaededeencrteceesteees 1 (@) 1 (@) 
c. Schools are implementing and monitoring an 

instructional program that supports students not 

showing sufficient growth toward AMO................+ 1 0 4 0 
d. Schools and/or the district provide professional 

development to staff that supports interventions 

for subgroups of students not showing sufficient 

Browth toward AMOS........ccccccccessssscescceceesssteeeeeeeees 1 (0) 1 (@) 
e. District must offer students the opportunity to 

attend other schools (school choice) .............s0c0000 1 0 1 0 
f. District must offer low-income students the 

opportunity to enroll in after-school supplemental 

EduCAtIONAl SELVICES ........eeececeeeeececeeseeecseeeeceeteteceeaes 1 0 1 0 
g. Schools have smaller class sizes than last year ........ 1 0 a 0 
h. Schools are implementing additional instructional 

time (extended day or extended school year)......... 1 0 1 0 
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The next questions pertain to your district’s Title | Schools in Need of Improvement 


3-75. During this school year (2013-14) and including last summer (2013), what additional professional development or 


technical assistance was provided to principals in schools identified as in Need of Improvement in your district, beyond 
what is available to any Title | school? 


SELECT ONE RESPONSE 


IN EACH ROW 
TITLE | 
SCHOOLS IN NEED OF 
IMPROVEMENT 
Additional professional development or assistance for principals on... YES NO 
a. School improvement planning, identifying interventions, or budgeting 
ChaiCTe ie] aeeereeocsrererase erasure cater Ene eect carer ee a eee eeR ECE eee dl 0 
b. Acting as instructional lOaders ..........c.cccccccseessssececececseseaeeeeececseseeaeseeseseeesees 1 (0) 
c. Recruiting, retaining, and developing more effective teachers.................+ il 0 


3-76. Thinking now about teachers, during this school year (2013-14) and including last summer (2013), what additional 
professional development or technical assistance was provided to teachers in schools identified as in Need of 
Improvement for 2012-13 in your district, beyond what is available to any Title | school? 


SELECT ONE RESPONSE 
IN EACH ROW 


TITLE | 
SCHOOLS IN NEED OF 
IMPROVEMENT 


Additional professional development or assistance for teachers on... 


a. Analyzing student assessment data to improve instruction.............:::ceeee 


b. Working effectively in teacher teams to improve instruction................008 1 6) 


c. Identifying and implementing strategies to address the needs of English 
learners 


d. Identifying and implementing strategies to address the needs of students 
with disabilities 
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NOTE TO REVIEWER: This set of questions (3-77 through 3-79) is for all districts. 


DISTRICT ACCOUNTABILITY SYSTEMS 


3-77. 


3-78. 


3-79. 


Has your district classified its schools for its own accountability or performance management purposes (based on 
2012-13 or earlier student achievement data) using a set of categories or performance measures that differ from those 
used by the state? 


ING eset coves Metetasenaeesecee ntanab emote cus aata scans eusa eat a sem sen cdeaets nah conde ae ine anna tna eee 0 — _ Skip to 3-79 


How many school performance categories are defined in your district’s school accountability system? 
(Enter the number) 


NUMBER OF CATEGORIES 


To what extent would you describe the following as challenges to improving the performance of schools in your district? 


SELECT ONE RESPONSE IN EACH ROW 


NOTA MINOR MAJOR 

Challenge CHALLENGE | CHALLENGE | CHALLENGE 
a. Difficulty finding, hiring, or retaining teachers with the skills 

MLe\elOl ste basenencrne wascneneeCcnen OC SEA DIC Ta RETO CoC SOCEEL Er DEO aC EO OCR a 2 3 
b. Difficulty finding, hiring, or retaining principals with the skills 

NESC OG? a5 sssscceeseeentdoods tovtsesea sda boxsaveente. ce soenieaess sit oenantions 1 2 3 
c. Lack of staff who can mentor or serve as a resource to 

teachers about instructional strategies for struggling 

SLUG EMTS ceeerressescre tioseeesr nase eet heceee eerie rere eeaire tn arte il 2 3 
d. Lack of guidance or support from the state ..........ceceeeeseeeees 1 2 3 
e. Insufficient resources for personnel and/or materials ............ 1 2 3 
f. Lack of effective methods/interventions to improve student 

ACHIEVEMENTS screatten tliat bdan aches tacensanleertawesed onaaydesweradeueiaetd 1 2 3 
g. Curricula not aligned with the required state summative 

ASSESSIMEN ES eevee cece cece sass tem nee cena hese ea se ease ras heme Me oeease ates eae A 2 3 
h. Teacher concerns or opposition to implementing school 

IMTS PVENTIONS ee ces co ces seoctedbedeae esos saleek aibevn se dba ceae Wes ensetbbide rennin es 1 2 3 
i. Community concerns or opposition to implementing school 

INTERVENTIONS crcrcetecses ceecessetcon re ceeseee tes eee oe eee rene tents 1 2 3 
j. Lack of parent involvement / participation in children’s 

COUCATION seeicecsethodisheeseecnctenbadt ie be rence bbls ai enna cosh atdoasencoe ewe nets 1 2 3 
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Section 4. Teacher and Principal Evaluation 


DEFINITIONS FOR USE THROUGHOUT THIS SECTION: 


Summative assessments are state- or district-mandated tests that are intended to measure students' 
knowledge and skills at (or near) the end of a school year or course relative to grade-level content standards. 


Standardized assessments are assessments consistently administered and scored for all students in the same 
grades and subjects, districtwide. These might include required state summative assessments, assessments 
purchased from testing companies, or district-developed assessments that are administered districtwide. 


Student achievement growth is the change in student achievement for an individual student between two or 
more points in time. Two types of student achievement growth measures are common: 


1. Value added measures (VAMs) or student growth percentiles (SGPs) apply complex statistical methods to 
calculate achievement growth for a teacher’s own students based on districtwide or statewide 
standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, or for 
schools. 


2. Student learning objectives (SLOs) or student growth objectives (SGOs) are achievement targets for a 
teacher’s own students, determined by each individual teacher at the beginning of the school year (often in 
consultation with the school principal) based on the teacher’s assessment of the students’ starting 
achievement levels. SLOs/SGOs may relate to students’ scores on standardized assessments, or to teacher- 
developed tests, performance tasks, or other customized assessments of student learning. 


Teacher Evaluation 


In this section, we want to gather information on the status of and requirements for teacher evaluation practices in your district 
during this school year (2013-14). Many states are implementing new teacher evaluation policies or systems based on new laws or 
regulations adopted since 2009. Districts in states that are implementing new evaluation systems are in various stages of 
implementation, including planning, piloting in a few schools or grade levels, piloting districtwide with no consequences, and fully 
implementing districtwide. Some districts are taking the lead in implementing new evaluation systems without state requirements 
to do so. 


Ol Check box if your district is piloting or implementing a teacher evaluation system that is newly established 
since 2009. Please answer the questions in this section based on the new teacher evaluation practices as 
they are being piloted or implemented in the 2013-14 school year. For example, if a new system is being 
piloted during the 2013-14 school year in only a few schools, respond only about the components being 
piloted this year in those schools. —> Go to question 4-1. 


Ol Check box if your district is not piloting or implementing a newly established teacher evaluation system. 
Please respond about the requirements of teacher evaluation practices in your district during the 2013-14 
school year. —> Go to question 4-2. 
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4-1. 


During this school year (2013-14), what is the status of the new teacher evaluation system in your district? 
SELECT ONE ONLY 
The system is in the planning stage and no components are being implemented .......... 1 


The system is in the piloting stage and some, but not all, components are being 
IMPlEMENTE aiaves Scccseeeeedeads caevedcnetencceoseel cate taccavceseenuitaceesésideundsdteceesevue duel ade teesss dash edasteseee¥® 2 


The system is in the piloting stage and all components are being implemented ............ 3 


The system is being implemented districtwide, and some but not all components are 
HEINSMMPIEMENTE”™ oc. eases scscverce evel ceen sion wens cous obesissennenslceedoedsesesveck cteceahuduausoens esesudeccteveces covers 4 


The system is fully implemented districtWide ............cccccccccssssececececsessaeeeeececeessaseeeeesceeees 5 


During this school year (2013-14), how many rating categories or levels (such as highly effective, effective, satisfactory, 
needs improvement) does your district use in its teacher evaluation system to describe overall teacher performance? 


(As a reminder, if your district is piloting or implementing a teacher evaluation system that is newly established since 
2009, please refer to the new teacher evaluation practices when responding to this and other questions in this section.) 


NUMBER OF RATING CATEGORIES 
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This question and the next several questions ask about the use of student achievement growth in teacher evaluations. 


As a reminder, student achievement growth may be measured using student growth percentiles 
(SGPs), value added measures (VAMs), student learning objectives (SLOs), student growth 


objectives (SGOs), or other measures of change in student achievement over time. 


During this school year (2013-14), does your district use student achievement growth as one component of the 
performance evaluation of all, some, or no teachers? This can include student achievement growth for the teacher’s own 
students and/or teamwide, gradewide or schoolwide student achievement growth. 


(Note: If your district is piloting a new system in some schools, then this question refers to teachers in the pilot schools. In 
order to report “all teachers,” student achievement growth would need to be used with all teachers, including teachers of 
art, music, physical education, and special populations such as English learners or students with disabilities.) 


SELECT ONE ONLY 


The district uses student achievement growth in the evaluation of all teachers across 
all grades (K-12), all subjects, and special EAUCATION ..........cccecssccessceessecesseecsseceteeessecesees 1 


The district uses student achievement growth in the evaluation of some but not all 
POA CH EMS 3.504 ceeds sense Reectes Shs giiecee cnet ceelseaee ens, atch bladinedeeadenunelaaagengets cv enbedudiwaveddarts sieuieteeetanenes 2 


The district does not use student achievement growth in teacher evaluations .............. 3 — Skip to 4-12 


During this school year (2013-14), does your district use student learning objectives (SLOs) or student growth objectives 
(SGOs) in the evaluations of any of the following types of teachers? 


(Select “yes” for the row if any teachers in that category have SLOs/SGOs included in their evaluations.) 


SELECT ONE RESPONSE 

Student learning objectives (SLOs) or student growth objectives (SGOs) are used EnCHRe 
to evaluate: YES NO 
aan Kindergartensteachensmwe errr erence rere iene ene ene eee a 0 
b. - Teachers: of -grades:t:,:2) O13 i. .cevcstesccecncssesesedneceescedestinacnetecstsoisulanctecceseadasbanseesedse 1 0 
c. Teachers of ELA and/or math in grades 4-8 .........cccccsseessesssesscessesssetscstseesees 1 0 
d. Teachers of science in grades 6, 7, OF 8........cccsessssccccessesssneceeececsessseeeeeeseeeees 1 0 
e. Teachers of social studies in grades 6, 7, OF 8 .....c..ccccccessessscecececessssseeeeeeceenes 1 0 
f.-. Highschool EVA tea CHEls sé. csiisaccacsecceessstunceved ctdvevsdens oa ve dessuasasles bededwsavenscdescass 1 0 
g. cHighsschoolimathsteachersss.csc-.scrcscssstctvosstencssssessensavsusessertesessestcssreseerseese il 0 
h. High school science teache’ls...........cccssccccccecsesscsesecccecsessaeseeececseseeaeeeeeeeseeees 1 (0) 
Ime HISheSEhOOlSOGlaleStUdlesteaGhenSpaeeseceecseseces-etecesseeeereeeeeraete meee eters il 0 
j. Any teachers of other subjects, such as world language, art, music, or 

Physical: CAUCATION + eecdessesheateereedorszessed sooodeencenneeed Moved ablnenesesdbupedesrendeceea save tuedts 1 0 
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4-5 In some districts, teachers are evaluated in part based on the achievement growth of a broader group than the teacher’s 
own students — for example, a team, grade, or school. During this school year (2013-14), does your district use teamwide, 
gradewide, or schoolwide student achievement growth in the evaluations of all, some, or no teachers? 


SELECT ONE ONLY 


Student achievement growth across a teacher team, grade, or school is one 
component in the evaluation of all teaChers..........ceecccccsssececeeceececseececeenaeeeceeeeeceeeteeeceeaes 1 


Student achievement growth across a teacher team, grade, or school is one 
component in the evaluation of some but not all teachers ........ ce eccceceeccceceeeestaeeeeeeees 2 


Student achievement growth across a teacher team, grade, or school is not part of 
the evaluation of any teachers; instead, teachers are evaluated based on the 
achievement growth of their own students ONY ............ccccsessssccceeceesssseceeeeeceeseaseeeeeseeeees 3 


The next several questions ask specifically about the use of value added measures (VAMs) or 
student growth percentiles (SGPs). As a reminder, VAMs/SGPs apply complex statistical methods 


to calculate achievement growth for a teacher’s own students based on districtwide or statewide 
standardized assessments. VAMs and SGPs can also be calculated for teacher teams, for grades, or 
for schools. 


4-6. During this school year (2013-14), does your district use VAMs or SGPs to measure achievement growth of the teacher’s 
own students for any of the following types of teachers? 


(Select “yes” for the row if any teachers in that category have VAMs or SGPs for their own students.) 


SELECT ONE RESPONSE 


IN EACH ROW 
VAMs or SGPs are used to measure achievement growth of the teacher’s own 


students for the following teachers: YES | ono | 


ax Kindergantensteachensmasarrn na errccn tr ernectente tarot cate ener a ene nny one a 1 0 
b. Teachers of grades 1, 2, OF 3 .....cccecsssccccccsssssseeeececeesessseeceeececseseeaeseeseseeesseaees 1 0 
c. Teachers of ELA and/or math in grades 4-8 .........cccccsscessesscesscessessceescescenees 1 0 
d. Teachers of science in grades 6, 7, OF 8........cccsessccccccessesssneceeeeeceesseeeeeeesceeees 1 0 
e. Teachers of social studies in grades 6, 7, OF 8........:ccccsssececeestececececeesteceeeenes 1 0 
f. Any teachers of other subjects, such as world language, art, music, or 

Physical CAUCATION : ces.ceiseencvevcseesvcaiecteds cdocveuscdscecsecdeeveanstecsesssdecvannedecbevoventeries 1 0 


[WEB PROGRAMMING NOTE: IF DISTRICT SELECTS “YES” FOR ANY ROW, CONTINUE 


WITH QUESTION 4-7. OTHERWISE, SKIP TO QUESTINO 4-8.] 
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4-7 Does your district use these VAMs or SGPs in the formal evaluations of any of these teachers? 
NGS csv otssccnteagaseaheasantecsquce@alanantassasatesteasaaseosgcaudselasandusasaetestessadtecsgucomelabasnaosaredestsaeaoaeesyes 1 
INO i, sist ces occe ce gn nenctu pew can oe cease vane oe pase pubes doses ape geuse pans aed nabes deve a ap ibd usar Oo asitesueeerea vars 0 
4-8. During this school year (2013-14), does your district use VAMs or SGPs to measure achievement growth of the teacher’s 


own students for high school teachers in any of the following subjects and courses? 


(For each subject, select the name of each course for which your district uses VAMs or SGPs to estimate student 
achievement growth of the teacher’s own students. Select NA if student achievement growth of the teacher’s own 
students using VAMs or SGPs is not measured in any course in that subject.) 


Type of teacher NA CIRCLE COURSES IN WHICH VAMS OR SGPS ARE MEASURED 
a. High school ELA teachers........... na English 9 English 10 English 11 English 12 Other ELA 
Algebra | Geometry Algebra II 
b. High school math teachers ........ na orMath9 orMath10  orMath11 Other math 
c. High school science teachers..... na Biology Chemistry Physics Other science 
d. High school social studies Other social 
TEACHES ies sihsess cee ceesssenedecissveeneteee na Civics U.S. History studies 


[WEB PROGRAMMING NOTE: IF NA IS 
SELECTED FOR ALL FOUR ROWS, SKIP TO 
QUESTION 4-10.] 


4-9 Does your district use these VAMs or SGPs in the formal evaluations of any of these high school teachers? 
NOS 2iicesvicsCoresevcuwdes baiee's sie owns ssid ives sivoste'edsldabeesivevanedsdeaveusi¥esdussuldeSeeusivesecededstveusi¥evueetodeteedsbeevaueds 1 
INO oar doet sien, Sevetantin cs eteakegnties ine, Seent ents Hey gees Taceet sh ives See Tuohy Steeda cous Tae, Sewedeeetee Hbeneteaees 2 
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4-10. 


During this school year (2013-14), which of the following best describes how student achievement growth is combined 
with other measures of teacher performance to determine the overall evaluation rating or score? 


SELECT ONE ONLY 


Student achievement growth has a specific percentage (or weight) in determining a 
teacher’s overall performance rating ...........ccccessssccccecsesesaeeeeececeesesesecececseseasseseeseeeseseaeees 1 


Student achievement growth does not have a specific percentage or weight in 

determining a teacher’s overall performance rating, but there is a uniform method 

(such as a matrix, table, or chart) that is used to combine student achievement 

growth with the other measures (for example, professional practice measures) ............ 2 —> Skip to 4-12 


The overall performance evaluation rating is determined based on evaluators’ 
judgment about the importance of student achievement growth and other 
PEMMOLMANCe MEASUES: 565 cccseezieliccselaxcevennusceesds lvasavdaeycecbes ivan sendecsaves sawade seca hens osninace eeeekoun'ese 3 —> Skip to 4-12 


Some other method is USCC...........ececsesessecccscsesseeececccecseseeaeeeeecsceesesaeseeeesceesesaseeseeseeeseaeaeees 4 —> Skip to 4-12 
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4-11. During this school year (2013-14), what percentage of a teacher’s evaluation rating is based on different measures of 
student achievement growth? 


(If the percentages differ for tenured vs. non-tenured (or probationary vs. non-probationary) teachers, please provide the 
weights for tenured (non-probationary) teachers. First, answer for teachers of ELA and/or math in grades 4-8 in rows a 
through e. Next, answer for teachers in core academic subjects (ELA, math, science, and social studies) where VAMs or 
SGPs are not calculated for the teachers’ own students in rows f through i. 


Select NA if the measure is not used for that category of teachers; select DON’T KNOW if you don’t know the percentage; 
otherwise enter the percentage/weight for that measure. 


Your best estimate is fine.) 


SELECT ONE RESPONSE IN EACH ROW 


DON’T 
Teachers of ELA and/or math in grades 4-8: PERCENTAGE KNOW 


a. Percentage of teacher’s evaluation rating based on VAM or SGP 
result for the teacher’s OWN StUCENES ..........::ccceescccessteeeseeececeestreeeeenees na d 


b. Percentage of teacher’s evaluation rating based on VAM or SGP 


result for a broader group than the teacher’s own students, for 
example, a team, grade, OF SCHOOL ...........cccesesseccceceessstsceceeeceessseeeeeesees na d 


c. Percentage of teacher’s evaluation rating based on SLOs/SGO.......... na d 


d. Percentage of teacher’s evaluation rating based on any other growth 
IMEASUNS  e5i5s choad ees sGacgeb aah ac heen Nh che cv esnedoebanbshince ob Heddbed Aivutedagencnebbedeces na d 


e. Total percentage of teacher’s evaluation rating based on all 
measures of student achievement growth (sum of rows “a-d” above) na d 


Teachers in core academic subjects where VAMs or SGPs are not DON'T 
calculated for teachers’ own students: NA PERCENTAGE KNOW 


f. Percentage of teacher’s evaluation rating based on VAM or SGP 
result for a broader group than the teacher’s own students, for 
example, a team, grade, OF SCHOOL] ...........ccesssscccceceesssssceceeeceessstsceceeeees na d 


g. Percentage of teacher’s evaluation rating based on SLOs/SGOs......... na d 


h. Percentage of teacher’s evaluation rating based on any other growth 
ITC ASU OU eer ene cecere cea scuccraceeverci te coe neenyene Acetv eee nen en aacalcee cornet eer Acee covet na d 


i. Total percentage of teacher’s evaluation rating based on all 
measures of student achievement growth (sum or rows “f-h” above. na d 
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4-12. During this school year (2013-14), which of the following sources of information on teacher performance does the district 
use in teacher evaluations? 


(As a reminder, if your district is piloting or implementing a teacher evaluation system that is newly established since 
2009, please refer to the new teacher evaluation practices when responding to this and other questions in this section.) 


SELECT ONE RESPONSE IN EACH ROW 


USED IN NOT USED IN 
EVALUATING EVALUATING 
Information source TEACHERS TEACHERS 
a. Classroom observations using a teacher professional practice 
rubric, conducted by the principal or other school administrator ... 1 0 
b. Classroom observations using a teacher professional practice 
rubric, conducted by someone other than a school administrator 
(such as a peer or mentor teacher, instructional coach, central 
office staff member, or an observer from outside the school or 
GISEICE) Ss nce 55 BE voce oe beech sodaceeke coe see aba cede Heed sash cde Coed Gaceeveeas 1 0 
ce Tleacherselfzassessmentss.. rear cccn ocecessn cease custrorees ocaresaree al 0 
d. Portfolios or other artifacts of teacher professional practice ... 1 0 
e. Assessments by a peer or mentor teacher not based ona 
teacher professional practice rUDIIC.............ccsecceceenteceesteeeeeeeees il 0 
f. Student Work SAMples ........ececccsessceeececsesseeeeeeeeecsesseaeeeeeeseeesees 1 0 
g. Student surveys or other student feedback .............ccccccceerreeees 1 0 
h. Parent surveys or other parent feedback............ccccccccccessesereeees 1 0 


4-13. How frequently must non-probationary or tenured teachers be evaluated? 


SELECT ONE RESPONSE IN EACH ROW 


FREQUENCY OF EVALUATIONS 


Non- probationary or tenured teacher whose previous EVERY EVERY 2 | EVERY3 | EVERY4 | EVERY5 


performance was: YEAR YEARS YEARS YEARS YEARS 
a. Rated effective, satisfactory, proficient, or better.... 1 2 3 4 5 
b. Rated unsatisfactory (or the equivalent) ................. 1 2 3 4 5 
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4-14. 


4-15. 


For the evaluation of a non-probationary or tenured teacher, how many formal observations must be completed during 
the evaluation period or cycle? 


(Enter the number in each row. Please consider only instances of formal observations conducted in the classroom. Formal 
observations are standardized using an instrument, rubric, or checklist.) 


NUMBER OF 
FORMAL 
OBSERVATIONS 


Non-probationary or tenured teacher whose previous performance was... 
REQUIRED 


a. Rated effective, satisfactory, proficient, Or Detter .............cccccccessscceesssceceesseceeseseees 


b. Rated unsatisfactory (or the CQUIVAIENT) ..........cccccccsssccceessececsssseceesseeecsesseceeseeeeeees 


Thinking now about first-year teachers, for the evaluation of a first-year teacher, how many formal observations must be 
completed (at a minimum) during this school year (2013-14)? 


(Please consider only instances of formal observations conducted in the classroom. Formal observations are standardized 


using an instrument, rubric, or checklist.) 


NUMBER OF REQUIRED FORMAL OBSERVATIONS OF FIRST-YEAR TEACHERS 
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4-16. Based on the most recent evaluations completed (for example, 2012-13), please indicate the percentage of teachers 
in your district who fell into each of the performance evaluation rating categories, from the highest to lowest 
category. 

(If your district has adopted new policies or practices for teacher evaluation since 2009, please refer to the teacher 
evaluation practices being piloted or implemented during the most recent evaluation year. 
Please select the column that matches the number of rating categories in your district in place for the most recent 
completed evaluations. Write in the percentage of teachers in each category. If no teachers fell into a category, please 
enter a “O”. 
Your best estimate for percentages is fine.) 
Check box if you are unable to estimate the percentages and skip to the Principal Evaluation Section. 
TWO RATING CATEGORIES | THREE RATING CATEGORIES | FOUR RATING CATEGORIES FIVE RATING CATEGORIES 
% OF ALL % OF ALL % OF ALL % OF ALL 
CATEGORY TEACHERS CATEGORY TEACHERS CATEGORY TEACHERS CATEGORY TEACHERS 
First First First First 
(Highest) ..... (Highest)..... (Highest) ..... (Highest)... 
Second 
(Lowest) ...... Second ....... Second........ Second ........ 
Third 
TOTAL 100 9 
2 noe (Lowest)... THM concosnaece Third ........... 
Fourth 
100 
TOTAL 3 (Lowest)...... Fourth ......... 
Fifth 
TOTAL 100% | | 
(Lowest) ...... 
TOTAL 100 % 
4-17. When answering the rating question above, were the teacher evaluation policies and practices in that year .... 


SELECT ONE ONLY 


A pilot of new teacher evaluation policies and practices based on new laws or 
FEBUIATIONS' SINCE2ZOO9 vars ce. docscacasanlavess casdtene cdi, ceoBentaddagesedsusesdiatadecdee seeded ieee cosunse @abcnestvertucs 1 


Districtwide teacher evaluation policies and practices that were the same as or very 
similar to those in place during this school year (2013-14) 


Older teacher evaluation practices that were in effect in your district during the most 
recent evaluation year and are not the same as or similar to current practices in your 
CUSEMICE 25245 sont scares nastadt eodguat tentanedecs snce teeta ddcdeactaceuPanenssdnnscaaudast od baaceseqscnesntabadecssusniveneMesncesines 3 
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Principal Evaluation 


In this section, we want to gather information on the status of and requirements for principal evaluation practices in your district 
during this school year (2013-14). Many districts are implementing new principal evaluation policies or systems based on new laws 
or regulations adopted since 2009. Districts that are implementing new evaluation systems are in various stages of implementation, 
including planning, piloting in a few schools or grade levels, piloting districtwide with no consequences, and fully implementing 
districtwide. 


4-18. 


4-19. 


4-20. 


Ol Check box if your district is piloting or implementing a principal evaluation system that is newly 
established since 2009. Please answer the questions in this section based on the new principal evaluation 
practices as they are being piloted or implemented in the 2013-14 school year. For example, if a new system 
is being piloted during the 2013-14 school year in only a few schools, respond only about the components 
being piloted this year in those schools. —> Goto question 4-18. 


Ol Check box if your district is not piloting or implementing a newly established principal evaluation system. 
Please respond about the requirements of principal evaluation practices in your district during the 2013-14 
school year —> Go to question 4-20. 


During this school year (2013-14), what is the status of the new principal evaluation system in your district? 
SELECT ONE ONLY 
The system is in the planning stage and no components are being implemented .......... 1 — Skip to 4-20 


The system is in the piloting stage and some, but not all, components are being 
MIMIPISIMOMLOG, sescccxiictceavtentexcsaccaseeanueteass tse iayeraeesensatccacverseoseetbaccaskaatectedavactaceseseetnucnnenacvateenes 2 


The system is in the piloting stage and all components are being implemented ............ 3 


The system is being implemented districtwide, and some but not all components are 
De IMs iMPlEMENLE Gisssscee ss ces SedenccyvoeseeteansvavshecschluccencssWccvescnedasianceavaxsinndsviasenstaxbaseach destonsee 4 —> Skip to 4-20 


The system is fully implemented districtWide ............cccccccccsssseceeececsesseeseeececeeseeseeseeseeeees 5 — Skip to 4-20 


During this school year (2013-14), in how many schools is the district piloting the principal evaluation system? 


NUMBER OF SCHOOLS 


During this school year (2013-14), how many rating categories or levels (such as highly effective, effective, satisfactory, 
needs improvement) does your district use in its principal evaluation system to describe overall principal performance? 


(As a reminder, if your district is piloting or implementing a principal evaluation system that is newly established since 
2009, please refer to the new principal evaluation practices when responding to this and other questions in this section.) 


NUMBER OF RATING CATEGORIES 
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4-21. During this school year (2013-14), does the district use any of the following student outcomes in principal evaluations for 
elementary, middle or high school principals? 


SELECT ONE RESPONSE FOR 
ELEMENTARY AND MIDDLE SCHOOL 
PRINCIPALS AND ONE FOR HIGH 
SCHOOL PRINCIPALS FOR EACH ROW 


ELEMENTARY 
AND MIDDLE 
SCHOOL HIGH SCHOOL 
PRINCIPALS PRINCIPALS 
Student outcome YES NO YES NO 
a. Schoolwide proficiency rates on standardized assessments.......... 1 0 1 0 
b. Schoolwide year-to-year changes in proficiency rates on 
Standardized ASSESSMENTS ..........ecccceessececeeeeececeeeeeceesueeeceeaaeeeseeeeecees 1 0 1 0 
c. Achievement growth of students schoolwide using a value added 
measure (VAM) or student growth percentiles (SGPs).............:0608 1 0 1 0 
d. Student promotion/graduation rate.........ccccccccssecessseessecesseeesseceees 1 0 1 0 
es) -StudentdropOUtinate wna eer rrseecsee eevee caeereceerstereemreresrees 1 0 1 0 
f. Gaps in achievement or low student achievement growth for 
English l€arne rs: .nte.tetecetscth od. deversescee Gyadesbettes causateecborinecess tdeontiens. 1 0 1 0 
g. Gapsin achievement or low student achievement growth for 
Students with disabilities ..............ccssccecssccecesseececeesececeeeeeceeseeeceenes 1 0 1 0 
h. Gaps in achievement or low student achievement growth for 
Other:SUD SOUPS: 53-236 iceseecdecsedtés Oenedbaccevedevaeeseteleeesisadeondestcdtesasbuataeds 1 0 1 0 
iE studentrattendanGe nmr ssswte rece teresa rermer ere eeermen ces 1 0 1 0 
j. Student behavior/discipline/Safety ............ccccccccssecesceessecesseeesseeeees dq 0 1 0 
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4-22. 


4-23. 


4-24. 


During this school year (2013-14), which of the following best describes how student outcomes are combined with other 
measures of principal performance to determine the overall evaluation rating or score? 


SELECT ONE ONLY 


Student outcomes have a specific percentage (or weight) in determining a principal’s 
OVErall PEFMOriMAaNnce TAtiN Biss cccveesedide cc eeesnes sseecesbastevenn de debevaens cea shoves seeaneceea goetentenecees ay 1 


Student outcomes do not have a specific percentage or weight in determining a 

principal’s overall performance rating, but there is a uniform method (such as a 

matrix, table, or chart) that is used to combine student outcomes with the other 

measures (e.8., professional Practice) ..........ccccccssscccsssceceessececsessececsesseceesaeeecsssseeseseteceeaas 2 — > Skip to 4-24 


The overall performance evaluation rating is determined based on evaluators’ 
judgment about the importance of student outcomes and other performance 
IMC ASU ES) cans seiees iecteenesyael Ce tea tezietencset ses easecde ss lavas ansagce cea iasssuacedsaasessaengoritbateva cian wesekouls 3 —> Skip to 4-24 


Some other Method iS USEd.........ccccccccccseseececscesssseeeccescssueeesceceessseususcessessseueusucessessueuunsnees 4 —> Skip to 4-24 


During this school year (2013-14), what is the specific percentage (or weight) for student outcomes used in evaluating 
principals? 


% 


During this school year (2013-14), which of the following sources of information on principal performance (other than 
student outcome measures), does the district use for principal evaluations? 


SELECT ONE RESPONSE 


IN EACH ROW 

USED IN NOT USED IN 

EVALUATING EVALUATING 

Information source PRINCIPALS PRINCIPALS 
a. Ratings based ona principal professional practice rUDFiIC............ccecceeeeeees Al 0 
b. Principal self-asseSSMeNnt...........ccccccccccecssssssscecececeesenssseceeeceesesseaeseeseeseeseaaes 1 0 

c. Input from district administrators that is not based on a principal 

protessionalipractice:Ubnl Geese cee ee merce eee ee eee ee 1 0 
d. Staff surveys or other staff feedback...........ccccccccccsesssssececececsessseeeeeeceseeseeaees 1 0) 
e. Student surveys or other student feedback ............ccssecccesssececssceeesteeeeeeees i 0 
f. Parent surveys or other parent feedback.........ccccccccessssssecececeesssteeeeeeeeeees 1 0 
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4-25. 


Based on the most recent evaluations completed (for example, 2012-13), please indicate the percentage of principals 
in your district who fell into each of the performance evaluation rating categories, from the highest to lowest 


category. 


(If your district has adopted new policies or practices for principal evaluation since 2009, please refer to the principal 
evaluation practices being piloted or implemented during the most recent evaluation year. 


Please select the column that matches the number of rating categories in your district in place for the most recent 
evaluations completed. Write in the percentage of principals in each category. If no principals fell into a category, 
please enter a “O”. 


Your best estimate for percentages is fine.) 


Check box if you are unable to estimate the percentages and skip to question 4-27. 


4-26. 


TWO RATING CATEGORIES | THREE RATING CATEGORIES | FOUR RATING CATEGORIES FIVE RATING CATEGORIES 
% OF ALL % OF ALL % OF ALL % OF ALL 
CATEGORY PRINCIPALS CATEGORY PRINCIPALS CATEGORY PRINCIPALS CATEGORY PRINCIPALS 
First First First First 
(Highest) .. (Highest)... (Highest)... (Highest) ... 
Second 
(Lowest) ... Second ..... Second...... Second ...... 
Third 
TOTAL 100 9 
2 aes (Lowest) ... WAV) osocases: Third.......... 
Fourth 
100 
Tote — (Lowest)... Fourth....... 
TOTAL 100% | fifth 
(Lowest) .... 
TOTAL 100 % 


When answering the rating question above, were the principal evaluation policies and practices in that year .... 


SELECT ONE ONLY 


A pilot of new principal evaluation policies and practices based on new laws or 


FERUIATIONS: SINCE 2009 waved ex descesncscc cases vicsee te cc adda evenlsita ceedevdasvcaneda dees sun Such Ode VeossdabeuasGe vous 1 
Districtwide principal evaluation policies and practices that were the same as or very 
similar to those in place during this school year (2013-14) ........ccccssccccssscecssceceesteceeeenes 2 
Older principal evaluation practices that were in effect in your district during the 

most recent evaluation year and are not the same as or similar to current practices in 
VOUPGISERICE ES  ciecac cote en secs evdecebes oles deen cecvedan shes aeeechcvecen ch oveaeacesresdsWhesnsdedvucnseeckobtaddenentsdveledae 3 
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Uses of Evaluation Ratings 


As a reminder, if your district is piloting or implementing a teacher or principal evaluation system that is newly established since 
2009, please refer to the new evaluation practices when responding to questions in this section. 


4-27. Will the district use the evaluation results for teachers for this school year (2013-14) to inform any of the following 
decisions? 


(Select NA, where available, if tenure is not offered in your district.) 


SELECT ONE RESPONSE 


IN EACH ROW 

Decision YES NO NA 
Teacher evaluation results will be used to inform decisions about teacher 
professional development: 
a. The design of professional development programs offered by the district ......... 1 0 
b. Planning professional development for individual teachers ............cccscccccceeeseeeees 1 0 
c. Development of performance improvement plans for low-performing teachers i 0 
d. Setting goals for student achievement growth for the next school year ............. 1 0 
e. Identifying low-performing teachers for coaching, mentoring, or peer 

ASSISCAM CC eserrccertstaeerecette orate scmecei me rans tom ecerety oes asun ree rec verses suat eeu eure rn aterrevyessoncvees 1 0 
Teacher evaluation results will be used to inform decisions about teacher career 
advancement: 
f. Recognizing high-performing teachers............cscccccssseccceestececseecececseeeeceeeeeeeneeeeeees il 0 
g. Determining annual salary increases.........ccccccccccccesssssscecececsesesssceeececeeseseseeeeseeeses 1 (0) 
h. Determining bonuses or performance-based compensation other than salary 

INGE ASCS isch eeerear sense seco er ter cane suntan atone gt nepin rear as ce sus gabe at aamu is taueny dus suneenmean cents aah 1 0 
i. Granting tenure or similar job Protection ..........ccccccccssssssecececeesesseeseescecsesseaeeeeees 1 0) na 
j. Career advancement opportunities, such as teacher leadership roles ................ Al 0 
k. Determining eligibility to transfer to other SChOOIS...........:cccccccsessssecececeesessaeeeeees 1 0 
For low-performing teachers, evaluation results will be used to inform decisions 
about: 
I. Loss of tenure or Similar job Protection ......... cee ceesecsseceenceceseceeececneeeeeeecnaeeeeneeenes 1 0 na 
m. Sequencing potential layoffs if the district needs to reduce staff... 1 (0) 
n. Dismissal or terminating employment for CAUSE ...........:ccceesececeeeececstececeeseeeceenes il 0 
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4-28. Will the district use principal evaluation results for this school year (2013-14) to inform any of the following decisions? 


(Select NA, where available, if tenure is not offered in your district.) 


SELECT ONE RESPONSE 


IN EACH ROW 

Decision YES NO NA 
Principal evaluation results will be used to inform decisions about principal 
professional development: 
a. The design of professional development programs offered by the district ........... 1 0 
b. Planning professional development for individual principals.............ccccsesseeeeeeees 1 0 
c. Development of performance improvement plans for low-performing 

DIGIC Dall Sedocsassence nem etc tase ce eran meant ntee pain te Sr er ena maaan ae pain Sea oe Rene il 0 
d. Identifying low-performing principals for coaching or mentoring ..............044 1 0 
Principal evaluation results will be used to inform decisions about principal 
career advancement 
e. Recognizing high-performing principals ..............::cccssecccsscceceessececeenteeeeseeeeeeees ‘i 0 
f. Determining annual salary increases............ceccessscecececessesssceseeeceesesseaeseeseeseeees 1 0 
g. Determining bonuses or performance-based compensation other than 

SALARY MERC ASCSsszcsesceacenes seaceseocstepesensavesesee see sasenguseseeesessaeetesreteenss caaseasseestenseses al 0 
h. Granting tenure or similar job protection............cccccccccecessessscesececeesesseaeseesessseseeaees 1 0) na 
i. Career advancement opportunities such as additional leadership roles ............... 1 0 
j. Deciding on renewal of a principal’s CONTrACT..........cccccecccccesssssceceeecesseseeaeeeeseesseees 1 0 
ke Assigning primelpals:toischOolSicscc.sssescceeseseseesecestossceseanseseecsenes recess eSetceseseceeeeteos 1 0 
For low-performing principals, evaluation results will be used to inform 
decisions about: 
I. Loss of tenure or similar job ProtectiOn...........:::ccccsseccecssncecesssececeeeececssececesseeeceenes il 0 na 
m. Sequencing potential layoffs if the district needs to reduce staff... eee 1 0 
Ns Transfer toraidifferent:Schoolsiccscscs-orscessecesce assesesteriascsessceaevossoeicussmeseentivenes sn ats 1 0 
Ou” (DEMOTION .fctree ce eeesdineade ifeiteh ie ot geedeieha deone vlsftensae se cAegawneee such egos seeabtetoetersenen 1 0 
p. Dismissal or terminating employment fOr CAUSE ............::cccesssececeencececstececeeseeeceenes il 0 
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Supports for Implementing Evaluation Systems 


As a reminder, if your district is piloting or implementing a teacher or principal evaluation system that is newly established since 
2009, please refer to the new evaluation practices when responding to questions in this section. 


4-29. During this school year (2013-14), did your state or district provide any of the following training for staff who conduct 
teacher observations? 


(Select NA if your district does not require use of a teacher professional practice rubric to observe teachers.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Training YES NO NA 
a. Training for the observers on the teacher professional practice rubric............... A 0 na 
b. Testing of observers to assess their accuracy in using the teacher professional 
PACE CO FUDLI Cyn sso oes deedoens tuasds cesservnn dooce sbendeu ses ore buvenctuenidovedunnt Senes sede bireaccaenaaes 1 (0) na 
c. Training for observers on providing feedback to teachers on their professional 
PGAGEICC ers vanes se ee eects we ete ee Sano ce eee es nce oe pee em een ae A ce Da ae 1 0 na 


4-30. During this school year (2013-14), did your state or district provide any of the following training for staff who conduct 
principal evaluations? 


(Select NA if your district does not require use of a principal professional practice rubric to evaluate principals.) 


SELECT ONE RESPONSE 


IN EACH ROW 
Training YES NO NA 
a. Training for the evaluators on the principal professional practice rubric............ ot 0 na 
b. Testing of evaluators to assess their accuracy in using the principal 
professional: practice LUD ses dusecsses coatdoodeasecess sod. obevennecensdoesusenieeseas sabedetibeseseoubens 1 0 na 
c. Training of evaluators on providing feedback to principals on their professional 
PFACUICR rameter tebe cecnererese mec man oer memiicee Wenticee cen sten ven renmeeeteeescerecemmeerteneunerar 1 0 na 
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4-31. During this school year (2013-14), has your district received any of the following supports for implementing or 
conducting principal or teacher evaluations? 


SELECT ONE RESPONSE 


IN EACH ROW 

Support YES NO 
Supports for observing teacher professional practice 
a. Received funding for training observers on teacher professional practice 

MUD lCSkewirrsneic crete evecees meee ose dee coantcerenrs Mecsas ware me nar eien serene ean usetataes meer tan eee i 0 
b. Received technical assistance or funding for training to assess the accuracy of 

observers in using the teacher professional practice rUbDIiCS...........cccccccessesereeees 1 0 
c. Received refresher training or funding for refresher training to ensure 

observers continue to accurately code the teacher professional practice 

eu) 0] flekerdt annrcccececenactarreecorckceccenccncrnet cece ioccncnoebercncirora nacecereccctecrtcackonpncrer aneiconeerree a 0 
Supports for rating principal professional practice 
d. Received funding for training evaluators on principal professional practice 

PUD MICS 2 Scecectenecesis ede etsccesise$ cc ees viceceesse6 tei vorendint celica cseueniaes was vison dsblcaenulaleetsiiatbavede 1 0 
e. Received technical assistance or funding for training to assess the accuracy of 

evaluators in using the principal professional practice rubrics ............::eceeeeeeees 1 0 
f. Received refresher training or funding for refresher training to ensure 

evaluators continue to accurately rate the principal professional practice 

UD VCS iz Sccetaandeceai8 ieereataedevsdes dare visccsen ses ivageedeedavisaSiaacecueeaeetes inanead seaceseasiceetelandaeshee 1 0 
Support for data systems or student achievement growth measures required for 
evaluations 
g. Received data on schoolwide value added measures (VAMs) or schoolwide 

student growth percentiles (SGPS) .........:ccssccsssceessccsssceescecseseseseecssseesseecsseeeenseces i 0 
h. Received data on teachers’ VAMSS OF SGPS ........:cccssesceceestececeeececeeseeeeceeueeeseeneeens 1 0 
i. Received assistance with purchasing or developing data systems to record 

and analyze data from teacher and principal evaluations to create 

PELORMANCe ALIN GStecstensceeecccsccovecenccerees sececececrectactuveecccom ereacmececencenvectucnveccese ties 1 0 
Other supports 
j. Received assistance in negotiating the elements of new educator evaluation 

systems with administrators’ or teachers’ aSSOCIAtIONS............csccccceceesesteceeeeeees 1 (0) 
k. Received assistance in developing communication materials to help explain 

major components of the new evaluation system to staff and the public.......... Hl 0 

Received assistance in communicating evaluation results to teachers and 

PICU DAIS xcsiis5n 555 eee coae obs cane cose cuawrives cbneceeutauhhccnaaessteaeteoesded sostaatenves ious tecaecaersestouadece 1 0 
m. Received assistance in providing feedback to teachers and principals based on 

the ratings of professional Practice ............ccccccesccecesssececeessececeeececeesteeeceenaeeeseeeeees 1 0 
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Educator Support 


As a reminder, if your district is piloting or implementing a teacher or principal evaluation system that is newly established since 


2009, please refer to the new evaluation practices when responding to questions in this section. 


4-32. During this school year (2013-14) and including last summer (2013), have teacher evaluation topics listed below been a 


major focus, a minor focus, or not a focus of professional development offered by the state, the district, or another 
organization for teachers in your district? 


Professional development for teachers 


a. 


Understanding overall (summative) teacher 
performance evaluation ...........:ccceseseccceesteceeeeeeees 


Understanding how the state or district 
measures student achievement growth................ 


Creating student learning objectives and 
measures of student learning toward proficiency 


Understanding the teacher professional practice 
PUD Cescces shouts devevceentdoede dvntesest suptesteravecsiarsteteeents 


Observing teacher professional practice and 
providing useful feedback..............cscceceeseeceesreeeees 


Understanding other components of the teacher 
EVAlUATION SYSTEM ........cccececsessececccecsesseaeeeeeeesesseaees 


Improving teacher practice and student 
achievement through instructional leadership .... 


SELECT ONE RESPONSE FOR EACH ROW 


MAJOR FOCUS OF MINOR FOCUS OF NOT A FOCUS OF 
PROFESSIONAL PROFESSIONAL PROFESSIONAL 
DEVELOPMENT DEVELOPMENT DEVELOPMENT 

2 1 0 
2 1 0 
2 i 0 
2 1 0 
2 1 0 
2 1 0 
2 1 0 
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4-33. Thinking now about principals, during this school year (2013-14) and including last summer (2013), have teacher 
evaluation topics listed below been a major focus, a minor focus, or not a focus of professional development offered by 


the state, the district, or another organization for principals in your district? 


Professional development for principals 


a. 


Understanding overall (summative) teacher 
performance evaluation ...........:cccccssecesseneecesteceeeenes 


Understanding how the state or district measures 
student achievement growth ..........c:cccccccccessseeeeeees 


Creating student learning objectives and 
measures of student learning toward proficiency.. 


Understanding the teacher professional practice 


Observing teacher professional practice and 
providing useful feedback..............cscceceeceecesseeeeenes 


Understanding other components of the teacher 
EVAlUATION SYSTEM o.......ceeesesccececeesesssceseeecessesteaeeeeees 


Improving teacher practice and student 
achievement through instructional leadership ...... 


SELECT ONE RESPONSE IN EACH ROW 


MAJOR FOCUS OF 
PROFESSIONAL 
DEVELOPMENT 


MINOR FOCUS OF 
PROFESSIONAL 
DEVELOPMENT 


NOT A FOCUS OF 
PROFESSIONAL 
DEVELOPMENT 


4-34. For this question, please think about all district professional development activities -- and all topic areas. Did teachers in 
your district have any of the following involvement in planning districtwide professional development activities during 
this school year (2013-14)? 


Professional development activity 


a. 


Participated on a district and/or school committee that planned topics for 
required in-service professional development days 


Participated on a district committee that planned how the district’s professional 


development budget would be allocated to activities 


Provided survey feedback to the district following 


professionalidevelopmentrsccccctrccsececeicresc essere eta reerecaeceteaes eer een ce een eee aS 


required in-service 


Participated in a discussion with a supervisor about their own professional 


GEVEIOPMENENEEGES 2.355, sscdeecdecdes Hes ekd Le nccb en coen dads Fosteatus euhadac covedebenteedabicesneades vestcaadeerts 
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4-35. 


During this school year (2013-14), and including last summer (2013), how many days of in-service professional 
development are required for teachers and principals? 


(Please add full and half days together, for example 6 days would be 6.0; while 4 full days and 3 half days would be 5.5. 
Please round to the nearest half day. 


Your best estimate is fine.) 
Teacher or principal TOTAL REQUIRED 
IN-SERVICE DAYS 


Teacher Required In-service Days ......ccccccccccessssssecccecsessseseeeeeseenees 


Principal Required In-service Days ........cccccccccccesssssecececsessstseeeeeeees 


Educator Distribution 


4-36. 


4-37. 


Within the past 12 months, has your district examined information about the distribution of teacher quality or 
effectiveness across schools in your district serving different student populations (such as high-poverty or urban schools 
compared with low-poverty or suburban schools)? 


SELECT ONE ONLY 


Yes, received from our state CdUCATION AGENCY ...........ccesssscccceceesesseceseeececsesesaeseeeeeceeseaaees 1 
Yes, conducted by a contractor hired by Our CiStrict ...........ccccccsessssecececeesessaeeeeeeeceeseeaees 2 
Yes, conducted by istrict Staff. ..........cccccccccccesssssscecececseseseeseceesceeseesseseesceesesesaeseesesseeseaaees 3 
INO: ssssentelevsersean bad deltesenseantiaves ioenerseas ladede ecenenueabterdy borsnwdees Sadeaedeanecuanbtennabieesocess fade eceecee 0 ae Skip to 4-38 


What information was used to define teacher quality or effectiveness in this examination of the distribution of teachers? 


SELECT ONE RESPONSE 


IN EACH ROW 
Information YES NO 
‘a> eacherevaluationiratingSe msccuecer scutes wer cto erent Sereeueseasse creaseteeurrir caet: 1 0 
b. Teacher effectiveness as measured by the teacher’s value added measure 1 0 

(VAM) or student growth percentile (SGP)............cccccccesccceessscecsesseeeesssseceesaeeecsssaeees 

Cie MM@aChen ExPenlenCe cescctesen carseoceceeececsusse sel soeaceeeateas ses coeeetedcses Seucorueaeene srs cenersnieeaaess 1 0 
C.. Teacher CertiticatiO nits. sci dotvitvees vented pesyecducatecnsacaubes duccds dh Musa secdecodoeetudavege evans by 1 0 
e. Teacher education (e.g., proportion of teachers with masters degrees).............6 al 0 
f. Assignment of teachers to grades or classes outside of their field of certification. 1 0 
g. Teachers’ “highly qualified” status based on definitions of No Child Left Behind .. 1 0 
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4-38. Within the past 12 months, has your district examined information about the distribution of principal quality or 
effectiveness across schools in your district serving different student populations (such as high-poverty or urban schools 
compared with low-poverty or suburban schools)? 


SELECT ONE ONLY 


Yes, received from our state EdUCATION AGENCY ...........cccsesseccceceesesesceceeececsesesaeseeeeeseeseaaes 1 
Yes, conducted by a contractor hired by Our CiStrict ..........ccccccscessssecececessestaeseeeeeeeeseaaees 2 
Yes, conducted by district Staff. ..........cccccccccccsssssscecececseseseececececeeseeeeeseesceeseseaeseesesseeseaaees 3 
IN 5th ite cei hehe reales Sn ecaa ote s chasms ek Seas oneal esa an ee een oo Buen Laue oean ies Ba Ge Cea 0 —> Skip to 4-40 


4-39. In this examination of the distribution of principals, what information was used to define principal quality or 


effectiveness? 
SELECT ONE RESPONSE 
IN EACH ROW 

Information YES NO 
ave *Principallevallatiomiratingsscseccssccer-cescscorssresse cee cestsesseecneteacssecsoseeceaeacssecuectecuseesee’ 1 0 
b. Principal effectiveness as measured by achievement growth of students 

schoolwide using the school’s value added measure (VAM) or schoolwide 1 0 

student growth percentiles (SGPS) .........cc:ccccsssscccsescececsssceceesaeeecsesseceesseseceeaseeesssseees 
Cz <PrincipaliexPenienGeccccvceccseecccrseccccosseecccseccctecessuecvestaceseeontcscvssneceiyesncdouretneceties tteiuns 1 0 
dG. Principal Certification .........ccccccsesscccecscsssssceeececseseaeeeeececeesesaeeeeececeesesasaeseeseeeseeeaeees 1 0 
ea Principalteducationaltattalmimenteesi cee eeecerte cere eee ee meee eee rere 1 0 
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4-40. 


What actions has your district taken to address any inequities found in teacher or principal quality or effectiveness? 


Check box if not applicable for teachers — analysis found no substantial inequities in teacher quality or effectiveness. 
Leave teacher column blank and answer for principal inequities. 


Check box if not applicable for principals — analysis found no substantial inequities in principal quality or 
effectiveness. Leave principal column blank. 


(Note: If both boxes are checked, skip to 4-41.) 


SELECT ONE RESPONSE FOR 
TEACHERS AND ONE RESPONSE 
FOR PRINCIPALS IN EACH ROW 


FOR FOR 
TEACHERS PRINCIPALS 


Action YES NO YES NO 


a. Offering more compensation for qualified or effective teachers or 
principals who move to or stay in schools with lower levels of teacher 
or principal quality or effectiveness compared to other schools.............. A 0 A 0 


b. Providing loan repayment assistance or tuition reimbursement to 
teachers or principals working in schools with lower levels of teacher 
or principal quality or effectiveness compared to other schools............. 1 0 1 0 


c. Beginning the hiring process earlier for vacancies at schools with lower 
levels of teacher or principal quality or effectiveness compared to 
OLN ESCHOOIS sees stereos he cea Sens ee oe eae eo ee ee ee ee i 0 1 0 


d. Increasing external recruitment activities such as hosting open houses 
ANG JOD Tal Sec ceseceene Stes tesecnkaceecieesueathacecossd vote dae Walaa sPeantacacessitateeuselea ound 1 0 1 0 


e. Improving teaching and learning environments (e.g., lower teaching 
loads, more resources, or improved facility quality) at schools with 
lower levels of teacher quality or effectiveness compared to other 
C{e NTO (0] Eien cncancecricactceacaincticencuraecenntnctacrcac toa uet pet anc cae coon adie acne ng ECA HOtRPEG 1 0 al 0 


f. Offering more professional development for teachers and/or principals 
in schools with lower levels of teacher or principal quality or 
effectiveness compared to other SChOOIS..........:cccccccccessssssecececeesesseaeeeeees 1 0 1 0 


g. Limiting the ability of teachers or principals who are inexperienced or 
low performing to transfer to or be placed in schools with lower levels 
of teacher or principal quality or effectiveness compared to other 
SCNOOISisccececesssncecuecuseesaceuecousseecevsviees sd ceeeesdotecsustonueevaceeueends ciutsetessuteuvetiocs i 0 1 0 


h. Making exceptions in contracts or regulations to protect the most 
qualified or effective teachers and principals from layoff in schools 
with lower levels of teacher or principal quality or effectiveness 
COMPared to Other SCHOOIS...........cccesessecccecesssseceeececseseseeececsceeseeeaeeeeseeeees 1 0 1 0 


i. | Using external providers to prepare, recruit, or supply more qualified 
or effective teachers or principals to schools with lower levels of 
teacher or principal quality or effectiveness compared to other schools Al 0 i 0 
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Use of Title Il, Part A Funds 


4-41. Did your district receive Title II, Part A funding for the 2013-14 school year? 


NO wveceescacdcnesscuccseesslabvescvudhesdavdsuesactecs cebsudnibhededeesbaudeneeassedben sacs aelottenssedomesacdensaanedaceabbsedteats O — > Skip to end of survey 


4-42. Did your district allocate 2013-14 Title II, Part A funds for any of the following activities related to teacher professional 
development, evaluation, or recruitment/retention? 
SELECT ONE RESPONSE 


IN EACH ROW 

Information YES NO 
Professional development 
a. Professional development for teachers related to implementing [COMMON CORE 

STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE CONTENT 

STANDARDSJFOR EEAIORIMATIE iccercceccacescoosce-secccacovecseccecccoovocsessececcncooveccectecceases 1 0 
b. Professional development for teachers on analyzing student assessment data to 

IMPROVE INSTRUCTION g ce.eeies Seles cn thos a aesen eek Sede cienceadeden bel saauswensaeeseedoasuncedectensecs 1 0 
c. Professional development for teachers on understanding teacher evaluation 

SystemSrana resulting teed baGkeessmesse-stseeseeeerte ceeene ees acer tenets te ee eere eases Hl 0 
d. Targeted professional development linked to teachers’ evaluation results (e.g., 

individual teacher PD plans based on evaluation ratings, performance 

improvement plans for low-performing teaches) ..........ccccccceesscceessececsessecessseeeees 1 0 
Implementation of teacher evaluation systems 
e. Training school administrators to evaluate teachers ......... ee eeeceeeeeeseeeeseeeeeeeeseee 1 0 
f. Training peers, mentors, or other teachers to conduct classroom observations or 

review artifacts used in evaluating teache’s ..........cccecsssscecececsesssseceeeeeceessaeeeeees 1 0 
g. Administration of student or parent surveys on teacher performance ............... 1 0 
Other activities 
h. Providing additional compensation to mentor teachers, master teachers, coaches, 

peer evaluators, or others who take on additional duties involving professional 

development of their Peers... cecccsssssccececsessaesecececsesesaeseecescseseeaeseeeesceessaeeeeees 1 0) 
i. Providing financial rewards or incentives for high-performing teachers ............. il 0 
j. Strategies to help schools recruit and retain effective teachers (e.g., scholarships, 

loan repayment assistance or tuition reimbursement, more compensation for 

qualified or effective teachers, external recruitment activities) .............ccccceeeee 1 0 
k. Using external providers to prepare, recruit, or supply more effective teachers to 

hightneedischoolssssscovscicessiecercssbactsesesceeszs coacesustansenes cot catssustereetshenssesentoeesseareies 1 0 
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4-43. Did your district allocate 2013-14 Title II, Part A funds for any of the following activities related to principal professional 
development, evaluation, or recruitment/retention? 


SELECT ONE RESPONSE 


IN EACH ROW 

Information YES NO 
Professional development 
a. Professional development for principals related to implementing [COMMON 

CORE STATE STANDARDS (CCSS) FOR ELA OR MATH/ CURRENT STATE 

CONTENT STANDARDS FOR ELA OR MATH) ..........0::ccccsecccceescccecsssceceesseceeessseeeens 1 0 
b. Professional development for principals on analyzing student assessment 

Gata to iMprove INStrUCTION ..........cccccccccceceessssscecececeesessseccecsesesaseeeeesceeseasaeeeeeens 1 0 
c. Providing professional development for principals on understanding 

principal evaluation systems and resulting feedback .............ssccccesccecesssceeeeeees 1 0 
d. Targeted professional development linked to principals’ evaluation results 

(e.g., individual principal PD plans based on evaluation ratings, performance 

improvement plans for low-performing principals).............ccccsscccessseceesseeeeeesaes 1 0 
Implementation of principal evaluation systems 
e. Training district administrators to conduct evaluations of principals ............... Al 0 
f. Training peers or mentors to conduct evaluations of principals .................:008 1 (6) 
g. Administration of student or parent surveys on principal performance........... al 0 
Other activities 
h. Providing additional compensation to principals who serve as mentors or 

COACHES tO:THEIF POONS: cus scdecseeseeseced Sebahsevecnccaes neds sswasendeaue slug usiucvaceeiesseunadunoeacesens 1 0 
i. Providing financial rewards or incentives for high-performing principals......... il 0 
j. Strategies to help schools recruit and retain effective principals (e.g., 

scholarships, loan repayment assistance or tuition reimbursement, more 

compensation for qualified or effective principals , external recruitment 

ACTIVITIES i055: easgeetchen ces ibd Tesct echaet selbd aceon tbo sh caesncaeh, Hapacd saben degen seedbuae renee waa 1 0 
k. Using external providers to prepare, recruit, or supply more effective 

foyer av eth aFeV Ks Woy (nike n) (aVeX=Xe) Ske NOLO KS se crsoncecoceonospocecnoooodsonoosodson¢oodoosodqnduopmgnonsonndasKsoss al 0 
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